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1. Introduction

This study addresses the relationship between language ideologies, linguistic assimilation, and eventually racism in mediated fictional data produced as part of an anti-racist campaign. The campaign includes three clips launched by the Greek branch of the UN Refugee Agency (UNHCR) with a common theme, namely racism. Its main aim was to sensitize the audience to naturalized racist behaviors. Our focus is on humor which functions as the main vehicle for shaping characters and, at the same time, communicating ideological messages pertaining to racist practices, but simultaneously ends up diverting audience attention from specific forms of racism. Through an analysis of the representation of immigrant and majority voices and the linguistic and stylistic resources assigned to them, we show that an ideology of monolingualism and the monopoly of standard Greek are promoted. In this context, we problematize the racist disclaimer I am not a racist but… attempted to be rebutted by the campaign, and simultaneously show that the data under analysis broaden the spectrum of racist discourses. Following van Dijk (2008, 103), we define racism as “constituted by social practices of discrimination (…) and relationships of power abuse by dominant groups, organizations, and institutions” which all have “a mental basis (…) rooted in racist prejudices and ideologies”, i.e. in “socially shared and negatively oriented mental representations of Us about Them”.
 
In the following sections, we address the significance of media texts compared to ‘authentic’ oral speech, following the line of research towards a more ‘complete’ sociolinguistics (Blommaert, 2013: 442; Maybin, 2013). We also discuss the use of humor and its functions in fictional representations of immigrant/minority linguistic resources. We then deal with the concepts of multilingualism and superdiversity in relation to migration and the ensuing ideologies with a particular focus on the Greek context. We also provide socio-cultural background with regards to the reception of immigrants in Greece and the language practices that operate. After the presentation of our data, we bring all the above concepts together in the analysis, where we focus on the representation of majority and minority voices in the social campaign under investigation. 
2. Fiction, character construction, and mediated performances

As all the studies in this special issue, we use data that fall under the broader category of fiction, namely constructed texts that depict and describe imaginary events and people. Specifically, we deal with socially mediated fiction, as its dissemination depends entirely on its transmission through social media channels. A common thread through studies of literature, stylistics, cultural studies, and more recently sociolinguistics
 is the proposition that fictional data (e.g. novels, films, television programs) are cultural products, thus, worthy of linguistic description (see among others Bednarek, 2011). In this context, Buonanno (2008: 72) draws attention to the role of (televisual) fiction as a means for organizing experiences and representing aspects of the real world: “Without faithfully mirroring reality, and without actually distorting it, televisual stories select, refashion, discuss and comment on issues and problems of our personal and social life”. Similarly, Mepham (1990: 60) uses the term usable stories to refer to the potential of fiction to inform people about problems of the socio-cultural world and, at the same time, to provide answers to questions that have been dramatized through fictional stories.

Two aspects of fiction are significant to the present study. First, dramatized representations promote specific ideologies and values. The concept of evaluation is embedded in fictional stories and relates to the audience potential to build bridges between the fictional and the everyday world, as recipients “evaluate characters’ behavior in media texts in relation to what they themselves would do in a similar situation” (de Bruin, 2011: 87). Throughout this process, a “second text” (Briggs, 2010: 78) may emerge from the talk about the fictional text, thus lending itself to endless processes of recontextualization and recycling of words, voices, discourses, and ideological perspectives. 

Second, the consideration of mediated fiction plays “an important role in associating linguistic resources with characterological figures (well-known persons or social types identified in the public’s mind with certain speech styles)” (Bell and Gibson, 2011: 558; see also Agha, 2003). This is particularly relevant to our data, as the characters represented in the campaign are firmly associated with specific linguistic and broader socio-cultural behaviors which give rise to various social meanings pertaining to immigration, language performance, and racism. 

More specifically, our analysis deals with textual cues and styles that create characters (see Culpeper, 2001). First, we focus on the ways humor is employed by the producers of the campaign in shaping and evaluating characters. We then address the linguistic resources used by immigrant characters and the power relations that are constructed through their fictional encounters with majority characters. Power in our data resides in the language variety expected to be used as ‘standard’ and ‘appropriate’ in specific contexts. Within this view, we explore the linguistic ideologies that emerge and become naturalized through character construction. In particular, we intend to show that the humor used to denigrate racist views ends up concealing linguistic assimilationist views in wide circulation. 
The following section is dedicated to how the humor used for the construction and evaluation of fictional characters conveys usually stereotypical and denigrating views on immigrant/minority linguistic resources. Given that research on what happens in the Greek media is scarce, we begin with studies originating in other sociocultural settings, so as to point out emerging similarities and differences with the data analyzed here.
3. Humor and the representation of minority/immigrant voices
Humor is generally based on incongruity, that is, on the deviation from the norm or a widely accepted convention. In this sense, a precondition for humor to exist is a situation, an idea, an event that contradicts what we know about the world around us, about the reality in which we live (Raskin, 1985; Attardo, 2001). Furthermore, those individuals who behave in an incongruous manner are targeted and ridiculed for their deviation. Humor and the subsequent laughter function as corrective mechanisms, as they bring to the surface what is considered normal or standard by stigmatizing whatever breaks the norms or violates expectations (Billig, 2005).


Research has shown that humor is commonly used in the representation of non-standard varieties (see Archakis et al., 2014, 2015, and references therein) and minority languages; in both cases, the ‘deviation’ of such linguistic resources from what is considered to be the ‘standard’ language of the community or state is highlighted, and hence they become the object of ridicule and laughter. This is often attested in mediated fiction such as films, sitcoms, TV shows, stand-up comedy. Immigrant or minority speakers are targeted either for using (stylized or mock) varieties that are more or less different from the ‘standard’ form of the majority language, or for using their heritage languages when and where this is not expected or allowed (Hill, 1993; Ronkin and Karn, 1999; Meek, 2006; Hiramoto, 2011; Pérez, 2013; Bower, 2014; Koven and Simões Marques, 2015; Vigouroux, 2015). Such a humorous denigration of minority languages and varieties is usually achieved in a tacit or nearly invisible manner: humor may be based on discriminating or even racist language which is ‘unmarked’ or taken for granted by the audience (Hill, 1993: 168; Perrino, 2015: 146-147). In some cases, Pérez (2013) argues, comedians may even be trained to use humor to hide such discriminatory and racist views in plain sight so that the latter become more palatable. 

Making fun of immigrant or minority linguistic resources contributes to further denigrating the members of such communities as well as to consolidating the high prestige of ‘standard’ languages to which minority varieties or languages are compared and contrasted. The humorous representation of non-standard varieties and their speakers more often than not promotes linguistic homogenization and respective ideologies, even if this representation comes from comedians originating in minority groups (Pérez, 2013; Bower, 2014; Vigouroux, 2015). Given that in many nation-states non-standard varieties are not commonly used in public discourse and the media (for exceptions see Coupland 2007: 97), their unexpected presence as well as the fact that they are represented in genres that are perceived as prototypically humorous (e.g. sitcoms, comedies, stand-up performances) reinforce pro-standard ideologies. Non-standard varieties and languages are represented to ‘just create fun’ and not to be perceived as linguistic resources of high prestige to be employed in ‘serious’ contexts. Thus, humor further confirms the low prestige attributed to such linguistic resources in the linguistic market (Bourdieu, 1991), due to their ‘deviation’ from the standard language and to their absence from ‘serious’ contexts where ‘serious’ events take place.

Even though previous research underlines the denigrating function of humor when used in the representation of non-standard linguistic resources, here we intend to bring to the surface a quite different function of humor in fictional texts featuring immigrant/minority voices: humor emerges as the main discursive strategy for the representation of majority ‘incongruous’ views and practices, so as to attract audience attention and get the anti-racist message through. By highlighting such discriminatory practices and views, humor simultaneously overshadows the denigration and stigmatization of the immigrant voices represented in the same (con)text. In other words, humor may direct audience attention to ridiculing the racist views and behaviors of the majority, thus naturalizing and pushing under the carpet linguistic ideologies undermining multilingualism and promoting monolingualism. 
Before proceeding with the analysis of our data, we provide a brief overview of the Greek socio-cultural context with a particular focus on the linguistic ideologies circulated therein. We thus refer to dominant monolingualist ideologies in Western nation-states (including Greece) and to how current immigration flows contribute, on the one hand, to questioning such ideologies and, on the other, to reinforcing well-entrenched assimilationist and pro-standard ideologies. This tug of war between (super)diversity in contemporary Western states and monolingualist, assimilationist, and eventually racist values and views constitutes the main focus of our analysis of the UNHCR anti-racist campaign.

4. Multilingualism, superdiversity, and the evaluation of linguistic resources
As it is well known, western nation-states are founded on the premise that within their territory a single language and a single culture should prevail (see among others Irvine and Gal, 2000: 63). The presence of other languages within the national state borders is thus perceived as a problem that needs to be addressed rather than as a resource for multilingual communication. In particular, immigrants introducing their heritage languages into a national territory, resulting in phenomena such as language contact, mixing, switching, non-standard usage, etc., are deemed as threats for the national language and associated culture (see Blommaert, 2015: 82). To this end, the multilingualism observed within national borders is perceived as the speech of the ‘others’ that challenges the ‘purity’ of monolingual homogeneity. 

Within this context, national or even nationalistic views that target and undermine the ‘other’, non-national languages are observed (see Cooke and Simpson, 2012: 120). Following Bourdieu (1991), we could assume that the national standard language is ascribed a symbolic capital not accessible to those who do not (properly) know/ ‘own’ the language and, thus, experience symbolic violence in the forms of social marginalization, educational failure, challenges in the job market and, in general, obstacles in relation to their social mobility. These people are often homogenized as the group of ‘others’, the ‘foreigners’, and eventually viewed as a ‘national peril’ (see Blackledge, 2005: 39, 207-208; Cooke and Simpson, 2012: 121). 
Since the 1990s in particular, increasing immigrant flows towards Europe have been observed due to various geopolitical changes that took place in the Balkans, in the former Communist states, in Asia and in North Africa. Many European cities and capitals currently consist of heterogeneous populations with diverse languages and cultures. People of different cultural and linguistic origins interact and come into contact in unpredictable ways. As a consequence, a proliferation of diversity phenomena, called superdiversity, is observed in relation to nationality, culture, and language (Vertovec, 2007; see also Blommaert and Rampton, 2011; Androutsopoulos and Juffermans, 2014). Taking all these changes into account, and following Βlommaert (2010: 4-5, 21), we move beyond the sociolinguistics of distribution that presupposes precise socio-ethnic delimitations and focuses on “language-in-place”; instead, we embrace the sociolinguistics of mobility that brings to the fore the “language-in-motion” approach. 

An important premise of the “language-in-motion” approach is that language is in a permanent process or (re)evaluation. Linguistic recourses, i.e. languages, linguistic varieties and forms, may index social prestige and mobility as well as stigmatization and social exclusion. In the linguistic market, according to Bourdieu (1991), all linguistic resources do not have the same value; rather, different evaluations may be attached to the same resources in different circumstances. In order to unpack how the process of sociolinguistic evaluation operates and how it yields sociolinguistic inequality, we will elaborate on the concept of scale introduced by Blommaert (2010).
Following Lefebvre (2003), Blommaert (2010: 36) defines scales as “‘levels’ or ‘dimensions’ at which particular forms of normativity, patterns of language use and expectations thereof are organized”. We could approach the concept of scale as “a vertical spatial metaphor” (Dong and Blommaert, 2009: 4; emphasis in the original), where “the general direction” of movements can be observed from the lower scale-level which contains the “local”, the “situated”, and the “momentary” towards the higher scale-level which includes the “translocal”, the “widespread”, and the “timeless” (Blommaert, 2010: 34). Access to powerful linguistic (or other semiotic) resources and the ability to move from the lower to the higher scale-level are not available to anyone. In fact, the ability to move across the scales “involves important shifts in function, structure and meaning” (ibid.: 21). 
It should also be kept in mind that different scales may interact, collaborate or be in conflict with one another (Blommaert, 2010: 37) and the shifts in function and meaning required for the necessary move across scales may not work well in all contexts or not at all in others (ibid.: 22). For instance, global English as a higher scale language may also appear at lower scale-levels in, for example, Nairobi, due to the lack of stability in the values that are occasionally attached to linguistic and semiotic resources. Within this view, Blommaert suggests that “the English spoken by a middle-class person in Nairobi may not be (and is unlikely to be) perceived as a middle class attribute in London or New York” (ibid.: 38). It is, thus, unlikely to be perceived as higher scale-level resource in this specific context, not only because of the change of values involved but also due to the fact that some resources are subject to the rules of access in wider circulation. Therefore, power relations, asymmetry, and inequality are constructed between those who have access to higher scale-levels and those who do not. Such inequality becomes even more evident when varieties of the lower-scale are humorously represented in mediated fiction. In congruence with widespread monolingualist and pro-standard ideologies, the humorous representation of non-standard linguistic resources confirms and reinforces their placement on lower scale-levels: they appear to be spoken by ‘foreigners’ who cannot ‘speak properly’ (i.e. they speak in an ‘incongruous’ manner), and hence are ‘funny’ (see section 3).

In order to unpack this complex interplay between scales, power and inequality, we will now turn to the concepts of orders of indexicality and polycentricity:
Every horizontal space (e.g. a neighborhood, a region, or a country) is also a vertical space, in which all sorts of socially, culturally and politically salient distinctions occur. Such distinctions are indexical distinctions, which project minute linguistic differences onto stratified patterns of social, cultural and political value-attributions (Blommaert, 2010: 5; emphasis in the original).

This view suggests that indexicality is not unpredictable but ordered and operates on a basis of “valuation” distinctions such as “higher/lower, better/worse” (Blommaert, 2010: 38). Orders of indexicality embed normative assumptions and conceptualizations of language use that display traces of power and authority, and result in inclusions and exclusions of individuals and groups who make use of or do not have access to certain resources. Power and authority, in turn, are “shared by various concrete actors –centers– from whom normative guidelines can be expected and are being adopted” (ibid.). This depiction is described as polycentricity: “The different centers”, Blommaert continues (ibid.), “operate at different scale-levels (…) and thus represent different ‘orders’”. 
5. The linguistic assimilation of immigrant populations in contemporary Greece 

During the years 1990-2010, immigrants from Albania and many other countries started to flow into Greece due to the dramatic social, political, and financial changes in their countries. In Greece, they were faced with an intense xenophobic discourse that prevented them from becoming equal members of the Greek society and deprived them of the ensuing rights (Liakos, 2005: 101). Particularly revealing is the way immigrant students and their heritage languages are treated by the Greek school. Despite the fact that Greek classrooms are now multicultural and multilingual, everyday educational practices exclude and, thus, fail to maintain immigrants’ heritage languages; instead, they promote the absolute dominance of the Greek language as both a teaching subject and the only teaching medium (Archakis, 2016; see also Kiliari, 2005; Gogonas, 2010). In what follows, we will present the social evaluation of the available languages in the Greek context, applying the concept of scale (Blommaert, 2010; see section 4). 
It has been observed that in the Greek context immigrant languages are not widely used and are more often than not negatively evaluated (see among others Gogonas, 2010; Gkaintartzi et al., 2014, 2015, 2016; Griva and Stamou 2014). Immigrants tend to use their heritage languages to communicate only with close relatives and family members in private settings. The movement from this situated scale-level towards the public and higher scale-level that grants access to national institutions (e.g. education, the judicial system, the mass media) and allows for social mobility and job seeking, presupposes the fluent use of the (standard) Greek language. This means that, on the higher scale-level, the dominant pattern of linguistic normativity (see Blommaert, 2010: 37) is related to the Greek language and to its indexical meanings of prestige. So, the prestige and power assigned to standard Greek are not threatened at all by immigrant languages spoken in Greece. The positive evaluation immigrant languages once had in immigrants’ countries of origin, i.e. at a lower scale-level, is totally absent from the higher scale-level of the Greek context, where the dominant order of indexicality has established the monopoly of the Greek language.
Given the above, many majority school teachers suggest that immigrant students and their parents learn Greek and use them as much as possible, even at home (see Griva and Stamou, 2014; Gkaintartzi et al., 2016), so that they are able to move from the low, situated scale-level to the higher national scale-level. This does not mean that school teachers do not (in theory) recognize immigrant students’ right to maintain their heritage languages. Still, they draw their attention to the fact that the exercise of this right may prevent them from moving from the lower to the higher scale-level and, more specifically, from adjusting to the Greek school and society in general, and from finding a job. The proposal for the generalized use of Greek in all communicative settings, which could actually be heard as a directive coming from the whole Greek society (see Archakis, 2014), is more often than not accepted by second generation immigrants who use Greek even in their private conversations with their peers, relatives and siblings (Gogonas, 2010). Hence, the the dominant order of indexicality of the higher scale-level gradually penetrates the lower scale-level, whereby only immigrant languages were used by first generation immigrants. 
It follows that Greece, as a host country for immigrants, does not seem to tolerate “actual” and not just “potential” polycentricity (cf. Blommaert, 2010: 41). The pressures exercised by a rigid assimilationist discourse promoting the absolute dominance of the Greek language and, hence, the (cultural and linguistic) homogenization of the Greek society, are imposed on all scale-levels. This discourse is put into circulation by powerful institutions such as the judicial system, the mass media and, as discussed above, education. In this context, the Greek language prevails, whereas immigrant languages are conceived as the languages of the ‘foreigners’ who, thus, face symbolic violence in the forms of, for example, denigration by school teachers, exclusion by majority classmates and peers, and rejection by potential employers. 
The argument often put forth by majority members is that the proposed homogenization gives all students, including immigrant ones, the opportunity to learn Greek at school and, hence, to avoid marginalization and social exclusion. However, the (direct or indirect) directive urging immigrants to abandon their heritage languages creates a sense of social insecurity and at the same time intense identity trouble, as they fear that they will never speak Greek ‘like a native speaker’. Moreover, it is always possible that, despite the great effort immigrants make to learn the majority language, ‘speaking like a native speaker’ does not turn out to be a sufficient condition for their integration. Racist behaviors against ‘foreigners’ may still exist even though these ‘foreigners’ manage to speak the majority language fluently (see Blackledge, 2005: 50, 53-54, 56-58; Flores and Rosa, 2015: 155). 

Such evaluations are pervasive in the Greek society and, as we argue later on, infiltrate Greek media discourse. In the case of the anti-racist campaign under scrutiny, we intend to suggest that humor may not exclusively function as a means of keeping minority linguistic resources on lower scale-levels (as previous research suggests; see section 3), but may also distract audience attention from such evaluations and let monolingualist ideologies pass unnoticed. 

6. The data of the study
The data under analysis includes three clips which were part of an anti-racist social campaign launched by the Greek branch of the UN Refugee Agency (UNHCR). The clips were published online between September and November 2014 (Zaralikos, 2014a, 2014b, 2014c). By the time they were retrieved from YouTube by the authors (March 2016), all hyperlinks connecting them to the official site of the campaign were rendered inactive, so we have not been able to collect more information concerning the rest of the campaign content. The wider framework of the campaign is described on YouTube as follows:

In the framework of the UNHCR campaign “1 [one] against racism” popular comedians send their own message against racism. 

In a series of clips titled “I am not a racist but…”, Christoforos Zaralikos
 sheds light on little moments of our everyday lives inviting us to ponder on our own attitudes and behaviors (Zaralikos, 2014c).

It is therefore clear that the aim of the clips is to sensitize the audience to naturalized racist behaviors and to help the audience develop a critical stance towards them. In line with this aim, the protagonist in each of the three clips is a majority member who talks more than any other character, while the whole story is built around his/her racist behavior. The producers employ humor to convey criticism against racist practices and to denaturalize them. Humor, however, is absent from the construction of immigrant discourse in the same clips. The immigrant characters are represented without being humorously targeted and under a favorable light. 

7. Data analysis
7.1. General observations

The three clips build on the well-known disclaimer I am not a racist but… (van Dijk, 1992) which is also common among Greek speakers (Archakis, 2014). The disclaimer consists of two parts. In the first one, the speaker, who is usually a member of the majority, denies any accusation of racism, while in the second part usually introduced by but or an equivalent expression, s/he makes a statement of racist content, thus contradicting him/herself and revealing his/her racist attitudes. Such disclaimers reflect speakers’ wish to represent themselves in a positive manner and the ‘other’ (usually the members of a minority group) in a negative manner. Due to the contradiction, however, the speaker ends up representing him/herself negatively as well as victimizing the out-group, immigrant members.


This particular contradiction becomes the main theme of the clips and the basis for their humor. In all three of them a member of the Greek majority (i.e. a middle-aged woman, a football fan, and a taxi-driver)
 are humorously targeted for using the disclaimer. They initially deny any racist view or feeling but immediately afterwards they disprove themselves by showing their ‘true’ racist attitudes as well as other discriminating views (e.g. sexist ones) and impolite/offensive and/or law-breaking behavior. Given that humor is based on incongruity, namely on an idea, situation, action, etc. that contradicts our expectations (see section 3), the overarching incongruity attested in all these videos evolves around the “I am not a racist/I behave in a racist manner” incongruity. The protagonists of the clips do not consider themselves racists but their actions refute their claims.

Transcriptions and translations from Greek of the clips follow in chronological order (based on their online publication):

(1)

	5

10

15

20

25

30

35

40
	((A middle-aged middle-class woman (W) waits for the bus reading a women’s magazine.))
W: Well! This is Europe! Who::: talks about racism a::nd is it possible? What are we? America in the 1800s? No, here we are European citizens. Good energy, love for everybody, and there is no racism. I personally, haha ((she looks behind her back)) I am not a racist at all. But? But. ((She ironically comments on her own “but” like she is about to refute it.))

((The woman waves to the bus to stop and enters without giving priority to a younger woman with a child. She moves towards the machine to validate her ticket, but decides not to do it, thus breaking the law and riding the bus without paying a ticket. Then, she finds a place to sit. A young man of African descent (M) enters the bus and validates his ticket. Then he asks her whether the seat next to her is taken.))
M: Is this yours? ((pointing to her handbag on the seat next to her and speaking standard Greek))
((She looks at him, turns the other way and does not respond. The man repeats his question.))
M: Eh excuse me? Is this yours? 
W: Yes. This, is mine.

M: Could you take it so that I can sit here?

W: Are you going to sit here?

M: Yes I would like to sit here.

W: ((indignant, she takes her bag from the seat to allow him to sit and looks the other way)) Where do we live? Where do we live? Are we all going to sit here? Isn’t there a tree for him to go and sit? ((implying that he is a monkey)) Are we all going to sit here? ((annoyed)) 

((She turns to look to him.))
W: You don’t have a ticket.

M: Of course I have a ticket.

W: A validated one?
M: Yes.

W: Where do we live? Where do we live?

M: What about you? Do you have a ticket?

W: Mind you own business. Do I have a ticket? Let me get up. ((she gets up and moves to the corridor)) He is pestering me don’t you see? Isn’t there any Greek man to help me? Anybody? ((The rest of the passengers do not react.))

W: Hey Mrs? I am Greek too you know? ((He makes a thumbs up gesture meaning “all is good”.))

Comedian’s final comment: OK. You are not a racist. But? But I know. ((that you are))


(2)

	5

10

15

20

25
	((Outside a stadium some fans are waiting to enter. One of them (F) speaks.))
F: Only ball dude. Only ball. In my life the only thing that interests me well is only the ball. No politics no nothing. And I don’t want to hear nonsense, because I hear nonsense about football fields. Let me tell you dude. I am not a racist. But? But. ((He ironically comments on his own “but” like he is about to refute it.))

((Inside the stadium during the match))
F: Oh no! What di-! What did he miss? What did he miss it is- But is it possible dude? ((gesturing with disappointment because his team failed to score)) Dude ((is it possible for)) a great team to play with a black centre forward? A black one dude. Dude blacks are good athletes but their mind is faulty dude. ((gesturing and pointing at his head meaning “they are stupid”)) Don’t you know this now do- well doesn’t the president know it? Mr. President? ((he turns to address the president of the football team)) Terminate the black man’s contract and I will feed him bananas. ((he takes out some bananas)) Hey black! Come on! Eat a banana eat! ((he throws one of the bananas at him)) Give the black a banana give, give a bana- give give a b- ((The football player frowns and gives the banana back without saying a word while the protagonist and the fans around him shout disapprovingly towards the player.)) Go eat bananas there, well eat you- hey you! ((he turns and addresses the man next to him who has started eating one of the bananas)) You shouldn’t eat it, you should throw it to the black man. You are not black and hide it from me, are you? ((The football player eats the banana smiling like he is not offended.))
Comedian’s final comment: OK. You are not a racist. But? But I know. ((that you are))


(3)

	5

10
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30
	((A taxi-driver (Τ) soliloquizes while driving.))
Τ: We:::ll here we are talking let’s say that we are Europeans, aren’t we? It’s no:::t I mean and we are alternative people I that is I am alternative as alternative as can be. Of course I am not a racist. But? ((ironically, like he is about to refute it))

((The taxi stops at the traffic lights and a young man of African descent (M) approaches the car to clean the car shield. Τhis is common practice in Greece for immigrants wishing to get tips. The taxi-driver sees him and gestures in disapproval.))
Τ: Phew ((disapprovingly))

((The young man reaches the taxi.))
Τ: No no I don’t want ((gesturing at him to go away)) I don’t want I don’t want!

M: I clean glass ((speaking non-standard Greek)).

Τ: I don’t want I don’t want.

M: A bit a bit.

T: I don’t have change I don’t have money. ((Τhe young man looks at the taxi-driver puzzled like he does not understand what the tax-driver tells him.)) Haven’t I seen such things on the TV news? I have a niece who has two bachelor degrees and three MA degrees and big balconies ((Greek slang roughly equivalent with “big boobs”)). And she can ((only)) find a job at a souvlaki shop ((that is, a low-income and low-prestige job, not corresponding to her qualifications)). Because of you. Leave me alone.

Α: Ba- balconies? ((puzzled, he does not seem to understand the slang))

Τ: Yes balconies. It’s your fault.

Α: I clean glass.

Τ: My wife cleans my glasses pal. Go find a:: manly job to do, OK? Let me pass with a red light ((violating traffic rules)), leave me alone. ((The young man looks at the taxi-driver puzzled.))

Comedian’s final comment: OK. You are not a racist. But? But I know. ((that you are))


The humorous framing of the campaign’s incongruities is achieved via contextualization cues such as the common music theme used in the clips, which predisposes the audience that something ‘not serious’ will be shown, the comedian’s disguise into a middle-aged woman in clip (1), his ironical comment and intonation in the first part of all the clips when each character claims that s/he is “not a racist but” (clip 1 lines 5-7, clip 2 lines 4-6, clip 3 lines 4-5), and the comedian’s final comment which is identical in all clips and confirms not only the racist views and actions of the majority characters, but also his intention to satirize them via their humorous representation (clip 1 lines 40-41, clip 2 lines 25-26, clip 3 lines 30-31).

7.2. The humorous targeting of majority’s racism
Now let’s examine each clip separately and concentrate on the humorous incongruities emerging in their plots, and on how these incongruities function in this context. The analysis will mostly focus on those incongruities that relate to the racist values and views displayed by the protagonists. In clip (1), the woman’s denial of racism is repeatedly contradicted by her behavior towards the man she perceives as an illegal immigrant: she pretends she does not hear him (line 15), she refuses to comply with his request and remove her bag (line 19), she is reluctant to let him sit next to her (line 21) and indignant when this actually takes place (lines 23-26). Furthermore, she assumes that, as an immigrant, he must be breaking the law (lines 28, 30, 32) and once again expresses her (hypocritical) indignation when he proves her wrong (lines 34-36).

In clip (2), the football fan also starts with declaring that he is not a racist but later on he attributes the inadequate performance of the player to his race and suggests that great teams should not have “black” players, because the latter are not intelligent (lines 8-12), and those in charge of the team should be aware of the “defect” of “black” players (lines 12-14). So the protagonist advises the president of the football team to disrupt the contract of the player so as not to waste the team’s money, and he offers to support the player by feeding him bananas, thus implying that the player is a monkey (lines 14-16). Escalating his racist attack, the fan throws a banana to the player in the field, incites other fans around him to follow his example, and supplies them with bananas (lines 16-19). The protagonist’s racist attitude (and incongruous behavior) reaches a climax when he accuses another fan sitting next to him of “being black and hiding it” because the latter eats the banana instead of throwing it to the player in the field (lines 20-23).

In the taxi (clip 3), the fact that the driver refuses to tip the young man (lines 12, 14, 16) does not necessarily constitute a racist act, but racism enters the picture when the taxi-driver accuses the immigrant of stealing high-income and high-prestige jobs from local young people (lines 18-22, 24), even though the young man in front of him does not obviously have such a job. The taxi-driver brings his highly educated niece as an example of a person who cannot find a job because immigrants are supposed to get all the jobs. Moreover, the taxi-driver offends the young man by saying that he is not doing a “manly job” (line 26), thus blending racist and sexist attitudes.

In sum, a wide variety of racist behaviors and attitudes are represented to produce a humorous effect: majority people’s reluctance to talk to immigrants and/or let them come close as well as their naturalized assumptions that immigrants are breaking the laws, are mentally incapable and responsible for the high rates of unemployment and for ‘stealing’ good jobs from locals. Such racist behaviors and views form the basis for humorous incongruities ridiculing the members of the majority who deny accusations of racism but then disprove themselves. It could therefore be suggested that humor brings to the limelight and simultaneously attacks discriminatory views and values ascribed to members of the majority. Given that these clips are part of an anti-racist campaign, humor is used to direct audience attention to racist behaviors and views and to delegitimize them. As a result, the representation of immigrant voices is placed in the background against which racist voices and anti-racist messages are projected. In what follows, we intend to show that it is exactly this backgrounding that allows for the naturalization of monolingualist and eventually discriminatory views within this anti-racist campaign.

7.3. The representation of immigrant voices

Although the discourse of the three members of the majority follows a specific pattern (i.e. I am not a racist but…) and is framed as humorous, the discourse of the immigrant characters is constructed in a different manner each time and is not framed in a humorous manner. In clip (1), the young man in the bus is represented as speaking standard Greek; if one could only listen to the clip without watching the video (where only his facial features point to African ethnic origin), there would be no indication that he is not a majority member. Not only does he use a standard accent, but also his grammar is impeccable and he even uses formality plural (lines 14, 18, 20, 32) and other negative politeness markers (e.g. indirectness in lines 14, 18, 20, 22; an apology in line 18; a formal address term in line 37) to address an unknown to him, older woman, thus constructing social distance and respect and conforming to the contextual communicative norms. All this is compatible with his final self-identification as “Greek too” (line 37), which could (but not necessarily) imply that he is a second-generation immigrant born in Greece by at least one immigrant parent. The use of standard Greek and the pragmatically appropriate language of this character contribute to depicting him in a particularly positive manner, conveying the message that “good and polite immigrants (are expected to) speak ‘correct’ and ‘polite’ Greek”.
 This ideological positioning is enhanced by his law-abiding behavior when he validates his bus ticket (while the majority woman does not).

Even though the woman clearly and repeatedly insults the immigrant, he does not adopt an aggressive tone to counter-attack, but remains calm and (mostly negatively) polite throughout the interaction. Even when he asks her whether she has a validated ticket (which is a controlling act of his), he does so using formality plural to mitigate the threat (line 33). Similarly in his final self-identification act, he uses an address term showing respect (line 36), a tag question, and a gesture (lines 37-38) to frame it as non-aggressive.

In short, the immigrant passenger appears to speak like a majority member and without counter-attacking when provoked. He is represented as having acquired the cultural capital associated with survival and assimilation in this context. This is admittedly a positive representation of immigrants but, simultaneously, one that reinforces pro-standard linguistic ideologies as well as expectations to the effect that minority members are not to react when insulted or abused. Instead, ‘good’ immigrants are expected to remain ‘polite’ and ‘calm’ and respond to any verbal attacks of the majority accordingly. It should be noted here that, although the immigrant uses a variety placed on the highest scale-level (see Blommaert, 2010), this does not prevent the majority member from discriminating him; in other words, the very fact that he is represented as assimilated does not guarantee a non-racist behavior on the part of the majority (see section 5). 
In a similar vein, the football player in clip (2) is represented as enduring verbal abuse and offensive behavior. When a banana is thrown at him, thus metaphorically framing him as a monkey (whose position is not in the football field but in a zoo or a jungle), he frowns but does not react verbally (lines 17-18, 22-23). Hence, according to this clip, ‘good’ immigrants are the silent ones: they are not expected to respond and defend themselves against any provocation. They even play along with humor denigrating them (i.e. when the football player eats the banana thrown at him with a smile on his face; lines 22-23). The immigrant athlete is represented either as not being able to speak Greek at all (even though he appears to have developed receptive skills) or as reluctant to use the language of the majority in an ‘imperfect’ (i.e. non-standard) manner to defend himself. Once again, he is portrayed as ‘polite’ and ‘calm’ and as refraining from reacting to verbal abuse. His behavior confirms previous findings from everyday interaction (Hill, 1993) and popular fiction (Meek, 2006: 94, 120-121) suggesting that minority members are often represented as silent instead of using their heritage languages and this is a way of undermining such languages. 
The representation of immigrant discourse is different in clip (3), where the young man’s speech seems to deviate from standard Greek (lines 13, 25), while he seems to face difficulties in understanding the taxi-driver (lines 16-17, 27-28) and his slang expressions (line 23). So, the young immigrant is portrayed as an ‘incompetent’ speaker of Greek, which could be considered compatible with his work: cleaning windshields of cars stopped at crossroads is not a proper job (cf. the football player in clip 2) and is usually taken up by immigrants who have recently arrived from their countries of origin in order to make ends meet. Once again, he is attacked by the majority member without being able to respond effectively (cf. clip 2). So, in Blommaert’s (2010) terms, this immigrant has not reached the higher scale-level, and this prevents him from being able to find a proper job and from integrating in the Greek society.
The different representations of immigrant types and discourses could be considered to form a continuum ranging from the one who has recently arrived, does not understand everything he is told, and uses a non-standard variety of Greek trying to earn tips for a living; to the better paid football player of ‘inadequate’ performance in the field, who understands but does not speak Greek even when provoked; and then to the second generation immigrant who speaks standard Greek and behaves ‘better’ than some majority members. This continuum reflects the stereotypes assigned to the majority (including the producers of the clips and the intended audience) concerning immigrants and the stages of their gradual linguocultural assimilation: starting with low prestige and unsafe ways of earning some money to survive day by day (via cleaning windshields) and moving upwards to more lucrative professions (where, however, immigrants perform ‘poorly’) and then to adopting the civil and law-abiding behavior stereotypically associated with majority members. The described range of social mobility goes hand in hand with the ‘upgrading’/’improvement’ of immigrants’ linguistic skills. Starting from a low scale-level including a variety of Greek characterized by ‘poor’, ‘ungrammatical’ utterances and difficulties in comprehension, towards the slightly higher (but not actually high) scale-level of understanding but refraining from responding, and from there to the highest scale-level of speaking standard Greek and positioning oneself as a “Greek too” (clip 1, line 37).

It is important to note here that immigrants’ heritage languages are totally erased (Irvine and Gal, 2000) from these representations: in no occasion are immigrants expected to use their heritage languages when speaking in public and/or with members of the majority. Thus, immigrant languages are placed on the lowest scale-level as they practically seem to be extinct from the Greek society or at least from public settings.
In sum, the immigrant characters constructed for this anti-racist campaign and their linguistic resources tacitly but unequivocally contribute to reinforcing and naturalizing the dominance of standard Greek in the Greek context. The different scale-levels depicting the evaluation of the linguistic resources circulating in the Greek society appear in Figure 1:
	Standard Greek (clip 1)

(
Silence (understanding but not speaking; clip 2)

(
Non-standard varieties of Greek (clip 3)

(
Immigrants’ heritage languages (cf. their absence/erasure from clips 1-3)


Figure 1: Evaluations of the linguistic resources circulating in the Greek society (as represented in the data examined)

Such an evaluation is kept in the background and thus becomes ‘commonsensical’, as the clips highlight the anti-racist messages created by attacking majority members via humor. Even though humor is usually employed in the representation of non-standard dialectal or minority varieties (see section 3), in the present case it functions in a different manner: it directs audience attention to the ridiculing and discrediting of racist values and practices, so that the deprecatory evaluation of immigrant varieties and languages goes unnoticed. Thus, the audience could once again take for granted that immigrants are supposed to abandon their own languages (at least in public contexts) and to learn to speak not just any variety of Greek but the standard one. 
Although it is anticipated that linguistic diversity would not be suppressed in an anti-racist campaign, the campaign under discussion constructs a world where there is no place for polycentricity in the form of the co-existence of diverse languages (including immigrant ones) in the Greek public sphere. In Blommaert’s (2010: 41) terms “social structures of power and inequality are at work” where “difference [has] quickly turned into inequality” and actually “complex patterns of potential-versus-actual behavior occur”. The dominant –and actual– order of indexicality of the higher scale-level (where the standard variety is placed) seems to have penetrated all scale levels imposing the monopoly, i.e. the absolute dominance, of the Greek language. In this homogenizing and assimilative context, immigrants may be treated in a racist manner and nobody would care to defend them, even when they reach the ‘ideal’ of speaking standard Greek (cf. the silence of the passengers of the bus in clip 1 and the alignment of the other football fans with the protagonist in clip 2).

8. Conclusions 
The social campaign under analysis aims at problematizing racism among Greeks. This is mostly achieved via the use of humor to represent and simultaneously undermine majority voices. Several humorous incongruities are built around the common, discriminating disclaimer I am not a racist but…. Such humor denigrates and targets majority members who deny their racist attitudes but in fact exhibit overtly racist behavior. While racist views and practices are stigmatized via humor, the representation of immigrant characters and voices defeats the overall purpose of the campaign. Discrimination is reproduced and bolstered by implicitly favoring the linguistic and cultural assimilation of immigrants and, additionally, by suggesting that even such assimilation may not result in accepting immigrants as part of the in-group. 

Our analysis has tried to show that such assimilationist and covertly racist values put forward by the three clips may go unnoticed as the main aim of the campaign is to humorously disclose and stigmatize the overt racism of the majority, hence the depiction of immigrants is not in the limelight. It is thus not accidental that the protagonists are majority members who lead the action and talk much more than their immigrant interlocutors. The fact that these clips are part of an anti-racist campaign by the esteemed UNHCR further contributes to creating expectations for anti-racist messages. Consequently, as the audience do not anticipate discriminatory messages in such a campaign, latent assimilationist and monolingualist ideologies and values become ‘commonsensical’ and are perpetuated. Therefore, another interesting disclaimer could be used to summarize the contradicting content of these clips: “We stigmatize racism and racists, but we expect immigrants to assimilate to our language and culture”. The first part of this disclaimer employs humor to make its intentions loud and clear, while the second part is more or less implied, hence it requires a closer, critical reading to reveal the orders of indexicality assumed by the Greek language monopoly and the indirectly associated racist connotations. Thus, the campaign partly defeats its purposes, as, instead of narrowing down, it ends up reinforcing and enlarging the continuum of racist discourse.

 Finally, the fictional texts examined here attempt to capture crucial aspects of our everyday lives and encounters, whose significance and latent meanings may go unnoticed. The clips of the campaign involve fictional characters whose behavior and evaluations (tacitly) expose the audience to assimilationist linguistic ideologies and respective attitudes towards immigrants. This is particularly important (and alarming) in countries such as Greece, where linguistic assimilation is a dominant value in education and other institutional settings. Hence, a critical approach to such fictional texts is deemed necessary so as to bring to the surface and scrutinize ‘invisible’ discriminatory discourses and practices infiltrating media discourse, whether fictional or not.
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Appendix: Original transcriptions of the data (in Greek)

Clip 1 (Zaralikos 2014a)
((Μια μεσήλικας μεσοαστή γυναίκα (Γ) περιμένει το λεωφορείο διαβάζοντας ένα γυναικείο περιοδικό.))
Γ: Καλέ! Εδώ είναι Ευρώπη! Τι::: ρατσισμός μου λέτε και:: είναι δυνατόν; Τι είμαστε; Η Αμερική το 1800; Όχι, εδώ είμαστε ευρωπαίοι πολίτες. Καλή ενέργεια, αγάπη για όλους, και δεν υπάρχει ρατσισμός. Εγώ προσωπικά, χαχα ((κοιτάζει πίσω της)) δεν είμαι καθόλου ρατσίστρια. Αλλά; Αλλά. ((Σχολιάζει ειρωνικά το δικό της «αλλά» σα να πρόκειται να το αναιρέσει.))

((Η γυναίκα κάνει νόημα στο λεωφορείο να σταματήσει και μπαίνει χωρίς να δώσει προτεραιότητα σε μια νεότερη γυναίκα με ένα μικρό παιδί. Πηγαίνει στο μηχάνημα να ακυρώσει το εισιτήριό της, αλλά αποφασίζει να μην το ακυρώσει, οπότε παρανομεί και χρησιμοποιεί το λεωφορείο χωρίς να πληρώσει για εισιτήριο. Ύστερα, βρίσκει μια θέση να κάτσει. Ένας νεαρός άνδρας αφρικανικής καταγωγής (Α) μπαίνει στο λεωφορείο και ακυρώνει το εισιτήριό του. Μετά τη ρωτάει αν η θέση δίπλα της είναι κατειλημμένη.))
Α: Δικά σας είν’ αυτά τα πράματα; ((δείχνοντας την τσάντα στη θέση δίπλα της και μιλώντας την πρότυπη ελληνική))
((Εκείνη τον κοιτάζει, γυρίζει από την άλλη και δεν απαντά. Ο άνδρας επαναλαμβάνει την ερώτηση.))
Α: Ε συγνώμη; Τα πράγματα είναι δικά σας;

Γ: Ναι. Τα πράγματα, είναι δικά μου.

Α: Θα μπορούσατε να τα πάρετε για να κάτσω;

Γ: Συ να κάτσεις;

Α: Ε ναι να κάτσω.

Γ: ((αγανακτισμένη, βγάζει την τσάντα της από τη θέση για να καθίσει ο άνδρας και γυρίζει το πρόσωπό της από την άλλη μεριά)) Πού ζούμε; Πού ζούμε; Όλοι εδώ; Ένα δέντρο δεν υπάρχει να πα να κάτσει; ((υπαινισσόμενη ότι είναι πίθηκος)) Εδώ θα κάτσουμ’ όλοι; ((ενοχλημένη)) 

((Γυρίζει και τον κοιτάζει.))
Γ: Εισιτήριο δεν έχεις.

Α: Εννοείται κι έχω εισιτήριο.

Γ: Χτυπημένο;

Α: Ναι.

Γ: Πού ζούμε; Πού ζούμε;

Α: Εσείς; Έχετε εισιτήριο;

Γ: Να μη σε νοιάζει. Εγώ αν έχω εισιτήριο. Κάνε πιο κει να περάσω. ((σηκώνεται από τη θέση της)) Μου κολλάει δεν βλέπετε; Δεν υπάρχει ένας έλληνας να με βοηθήσει; Κανείς; ((Οι υπόλοιποι επιβάτες/ισσες δεν αντιδρούν.))

Α: Κυρία; Κι εγώ έλληνας είμαι ε; ((Χειρονομεί με τον αντίχειρα «όλα εντάξει».))

Τελικό σχόλιο κωμικού: Εντάξει. Δεν είσαι ρατσιστής. Αλλά; Αλλά ξέρω.

Clip 2 (Zaralikos 2014b)
((Έξω από ένα γήπεδο, οπαδοί περιμένουν να μπουν. Ένας από αυτούς (Ο) μιλάει.))
Ο: Μόνο μπάλα φίλε. Μόνο μπάλα. Εγώ στη ζωή μου το μόνο πράμα που μ’ ενδιαφέρει εντάξει είναι μόνο η μπάλα. Ούτε πολιτικά ούτε τίποτα. Και μην ακούω κάτι χαζά, γιατί ακούω κάτι χαζά για τα γήπεδα. Άκου να σου πω φιλαράκο. Εγώ δεν είμαι ρατσιστής. Αλλά; Αλλά. ((Σχολιάζει ειρωνικά το δικό του «αλλά» σα να πρόκειται να το αναιρέσει.))

Μέσα στο γήπεδο στη διάρκεια του αγώνα:

Ο: Όχι ρε! Τι κα-! Τι έχασε; Τι έχασε ρε δεν ει- Μα είναι δυνατόν ρε φίλε; ((χειρονομώντας με απογοήτευση γιατί η ομάδα του δεν σκόραρε)) Ρε φίλε μια μεγάλη ομάδα παίζει με μαύρο σέντερ φορ; Μα μαύρο ρε φίλε. Φιλαράκο οι μαύροι είναι καλοί αθλητές αλλά είναι λειψοί στο μυαλό ρε φίλε. ((χειρονομώντας και δείχνοντας το κεφάλι του δηλώνοντας ότι «είναι χαζοί»)) Δεν τα ξέρεις τώρ’ αυτά δε- δεν τα ξέρει ο πρόεδρος να πούμε; Πρόεδρε; ((γυρίζει να απευθυνθεί στον πρόεδρο της ομάδας)) Κόφ’ του ρε το συμβόλαιο του μαύρου θα τον ταΐζω εγώ μπανάνες. ((βγάζει μερικές μπανάνες)) Να μαύρε! Έλα ρε! Φάε μια μπανάνα φάε! ((του πετάει μια από τις μπανάνες)) Δώσε μια μπανάνα στο μαύρο δώσε, δώσε μπανά- δώσε δώσε μια μπ- ((Ο ποδοσφαιριστής συνοφρυώνεται και δίνει πίσω την μπανάνα χωρίς να μιλά, ενώ ο πρωταγωνιστής και οι οπαδοί γύρω του φωνάζουν απογοητευμένοι στον ποδοσφαιριστή)) Άντε ρε φάε μπανάνες εκεί ρε, φάε να πούμε ρε- ρε συ! ((γυρίζει και απευθύνεται στον διπλανό του που έχει αρχίσει να τρώει μια από τις μπανάνες)) Όχι να τη φας, να τη ρίξεις στο μαύρο. Δεν πιστεύω να ’σαι τίποτα μαύρος και να μου το κρύβεις; ((Ο ποδοσφαιριστής τρώει την μπανάνα χαμογελώντας σα να μην έχει προσβληθεί.))

Τελικό σχόλιο κωμικού: Εντάξει. Δεν είσαι ρατσιστής. Αλλά; Αλλά ξέρω.
Clip 3 (Zaralikos 2014c)
((Ένας ταξιτζής (Τ) μονολογεί οδηγώντας.))
Τ: Ντάξει τώρα::: εδώ μιλάμε ας πούμε ότ’ είμαστ’ ευρωπαίοι έτσι; Δεν είναι::: δηλαδή και είμαστ’ εναλλακτικά άτομα εγώ δηλαδ’ είμ’ αλτέρνατιβ πιο εναλλακτικός από μένα, έφυγες. Βέβαια δεν είμαι ρατσιστής. Αλλά; ((ειρωνικά, σα να πρόκειται να το αναιρέσει))

((Το ταξί σταματά στο φανάρι και ένας νέος άνδρας αφρικανικής καταγωγής (Α) πλησιάζει το ταξί για να καθαρίσει το μπροστά τζάμι. Ο ταξιτζής τον βλέπει και χειρονομεί αποδοκιμαστικά.))
Τ: Πφου ((αποδοκιμαστικά))

((Ο νεαρός φτάνει κοντά στο ταξί.))
Τ: Όχι όχι δε θέλω ((χειρονομώντας του να φύγει)) δε θέλω δε θέλω!

Α: Καθαρίσω τζάμι.

Τ: Δε θέλω δε θέλω.

Α: Λίγο λίγο.

T: Δεν έχω ψιλά δεν έχω λεφτά. ((O νεαρός κοιτάζει τον ταξιτζή απορημένος σα να μην καταλαβαίνει τι του λέει.)) Δεν τα ’χω δει εγώ στις ειδήσεις; Έχω μια ανιψιά, η οποία έχει 2 πτυχία 3 μεταπτυχιακά και κάτι μπαλκόνια να. Και βρίσκει δουλειά σε σουβλατζίδικο. Εξαιτίας σου. Άσε μας.

Α: Μπα- μπαλκόνια; ((απορημένος, φαίνεται να μην καταλαβαίνει τα λόγια του ταξιτζή))

Τ: Μπαλκόνια ναι. Εσύ φταις.

Α: Εγώ καθαρίζω τζάμι.

Τ: Τα τζάμια τα κάν’ η γυναίκα μου φίλε. Άντε να κάνεις καμιά:: αντρική δουλειά ντάξει; Φύγε να περάσω με κόκκινο, άσε με. ((Ο νεαρός τον κοιτάζει απορημένος.))

Τελικό σχόλιο κωμικού: Εντάξει. Δεν είσαι ρατσιστής. Αλλά; Αλλά ξέρω.

� For many years traditional sociolinguistics has concentrated on spontaneous oral data collected in ‘authentic’ contexts, hence the concept of authenticity referred exclusively to spontaneous oral discourse occurring in ‘real’ settings. Recently, however, authenticity has been extended to include various forms of written and media texts (see the introduction in this special issue; also Coupland, 2007).


� Christoforos Zaralikos is a popular Greek comedian, known mostly for his stand-up performances.


� The characters satirically depicted do not seem to be accidentally selected but evoke stereotypes (i.e. of them being conservative) widely circulating in the Greek society. The analysis, however, of these stereotypes lies beyond the purposes of the present study.


� The texts have been transcribed and translated from Greek by the authors. The original Greek texts are included in the Appendix. The following transcription conventions are used:


underlining: stressed parts of utterances


x: : prolongation of a sound


((xxxx)): comments and visual/contextual information added by the authors 


. (full stop): falling intonation


, (comma): ongoing intonation


? (question mark): rising intonation


� Sexist behavior is also evident when the protagonist enlists the size of his niece’s breasts as one of her professional qualifications (lines 18-20) and when he declares that only his wife is expected to clean the windshield and other glasses (line 26). 


� On Greek speakers’ identification of negative politeness with politeness, see Sifianou (2013).





