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Abstract 
 

This thesis examines the perceptions of female Punjab, India international students' safer 

acclimatisation to the new culture and systems at a Southern Ontario College. It uses their 

recommendations to create a safer future. Adapting to a new culture significantly negatively 

impacts students' ability to focus on learning in the classroom. While orientation is provided for 

the adjustment to the learning, the acclimatisation to a new culture and external systems is 

neglected. The legal system, banking, transportation, housing, and health care require attention 

for the students' safer adjustment outside the classroom. A conceptual framework was developed 

from the literature. Safety climate and Feminist theory are the to focus and guide the research. A 

mixed-methods approach of quantitative and qualitative methods is utilised. The data sources 

included 17 online survey responses and 11 one-to-one telephone interviews. The findings 

suggest that housing was the most considerable safety concern. The safety ranking was followed 

by safely navigating banking and employment, adjusting to the Canadian laws and consequences 

of the law, transportation, and health care. An emerging factor included trust and mistreatment 

by others from their community. The students' perception was that previous generations of their 

community, who immigrated to Canada, lacked awareness of Punjab society's current and 

progressive nature in Punjab. It is recommended that students have pre-arrival and post-arrival 

orientations in the presence of influential and trusted community leaders.  
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Chapter 1: Introduction and Research Context 

 Chapter 1 introduces the research topic, female Punjab international students' 

perceptions of acclimatisation to Southern Ontario college. I will explain the purpose and aim of 

the research from the college, global and personal perspectives, the study's aims, and my 

personal philosophy as the researcher. I will also discuss the critical adjustment challenges of 

domestic and international students, explore the research setting, and share some perspectives on 

why international students choose to attend the College in Canada. 

 

 

1.1 Research Context, Aim and Knowledge Gaps  

This research aims to explore the notion of physical, emotional, and financial safety 

through the experiences of international female Punjab students, newcomers to the College and 

Canada. As a result, reflect on current induction processes for these students and provide safer 

passages for acclimatisation, which will support less stressful opportunities for study.  

The study focuses on safety climate rather than safety culture. The difference between 

these terms is that safety culture is built and sustained over time whereas safety climate is a 

snapshot of the students’ perceptions during their time at the College (Deng et al., 2020; Zadow 

et al., 2019; Zohar, 2014). The safety climate approach uses the student experience in a proactive 

approach to prevent safety or risky incidences from reoccurring (Antonsen, 2017; Bara et al., 

2017; Roughton et al., 2019; Vierendeels et al., 2018). The female participants lived experiences 

will inform a preventative safety climate approach within the College.  

The terms ‘safe’, safer, and safe are emotive terms that may trigger protective and 

defensive positions amongst communities and individuals. One's personal and community safety 



2 
 

are also defined based on a person's agency. Each group may interpret safety differently. Often 

the risks people take are based on a few variables including their needs, desires and the 

consequences of being caught. Their risk level will impact their level of safety. However, the 

term safer is an intentionally selected word as it implies safety within reason (Watts & Hodgson, 

2019).  

The term safe is a noun that means to be or feel secure (Le Coze, 2019a; Le Coze, 

2019b). The term means an absolute, without risk or harm (Watts & Hodgson, 2019). The use of 

the word 'safer' can be defined as being secure from relative or reasonable liability to harm, 

injury, danger, or risk (Antonsen & Almklov, 2019). In contrast, a safer place can imply a setting 

almost free from hurt, injury, danger, or risk or with little chance of mishap, or error. A safer 

approach allows international students to experience new situations cautiously, make minor 

errors, and learn from their mistakes. 

 However, 100% safe acclimatisation is an unrealistic and unachievable outcome, goal, or 

expectation in terms of acclimatisation. The term safer allows for variables or variations in how 

the person can achieve or experience a safer adaption to the new culture (Le Coze, 2019a; Watts 

& Hodgson, 2019) by reducing potential risks or dangers and protecting the student from being 

exposed to danger or risk or being harmed or lost (Le Coze, 2019b). 

 

 

1:2 Research Setting and Why International Students Elect to Attend the College 

The Institution chosen for this research study will be called the College. The College was 

selected as the research setting because I have multiple associations with the Institution: I am an 
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alumna and work and live locally to the College. The College, in this case, study, is situated in an 

urbanised environment in Southern Ontario, close to the international airport.  

In Canada, the designation of a college denotes a post-secondary institution, following 

high school with grade 12, typically above the age of 17 years, which offers technical, trades, 

college of applied arts or applied technology, or an applied science school. The post-secondary 

establishments grant certificates, apprenticeships, diplomas, and degrees (Trotter & Mitchell, 

2018). Canadian universities focus on professional and academic programs, whereas colleges 

focus on career training and the trades. Traditionally students in college follow these professional 

pathways of manual skills, sciences, and the creative arts. 

Although the Canadian colleges are publicly funded, students are charged a tuition fee to 

attend (Schuetze & Archer, 2019). International students pay four times the domestic students' 

tuition (Team, 2019). There is no age limit; all persons eligible to enrol in Canadian Colleges can 

upgrade their knowledge and skills. To be eligible to study in Canada, International students 

must prove they have enough money to pay for their tuition fees, living expenses for themselves 

and any family members who join them, including additional funds to return to their home 

country (Canada, 2021).   

The College is in the Southern part of Ontario, west of Ontario's capital city of Toronto. 

There are three campuses, each located in this area, which is very urban and populated.  

International students may seek to study abroad for personal growth, intercultural 

development, education, and career attainment. With globalisation, many Punjab female students 

chose to get higher education in Canada (CIC, 2020; Grant & Robertson, 2018; Root et al., 

2019). The Canadian Bureau for International Education (CBIE) research shows that 

international students choose to come to Canada for the country's robust quality of education (El-
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Assal, 2020). In Canada, the international students' overall expenses remain more affordable and 

less than the United States of America, Australia, and the United Kingdom (El-Assal, 2020). 

India has a large middle-class population with high levels of English proficiency which increases 

the students' ability to study in Canada. Jackson, Ray, and Bybell (2019) found that students who 

spoke the same language as the host country had a more relaxed and positive experience 

(Arkoudis et al., 2013; Marangell et al., 2018; Telbis et al., 2014). By understanding the 

language, students could clarify questions about how the systems operate, which impacted their 

ability to adjust. Furthermore, Scott et al., (2015) concur that Indian international students are 

excellent candidates for permanent residency within Canadian, based on their English language 

proficiency, and their Canadian field placement work experience which can assist them with 

integrating easily into the Canadian labour force upon graduation. 

Sixty per cent of international students surveyed by the CBIE (2019) stated that they are 

interested in becoming permanent residents of Canada once they have completed their studies 

(El-Assal, 2020). International students can apply for a post-graduation work permit to work in 

Canada while awaiting their permanent residency (CIC, 2019). Indian students are well-

positioned to obtain Canadian permanent residence due to their high English proficiency, 

education and l and professional experience gained in Canada.  

International students include students who plan to come to the College to obtain an 

education with the ultimate plan to return to their home country (Xin et al., 2017). According to 

the CBIE (2019), this may include forty per cent of the students. The international students 

obtain their degrees and return home with new knowledge and seek opportunities within their 

home country. The terms sojourners and international students will be used interchangeably.  
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Many international students find the location of the College suitable for accessing 

international transportation, as well as it is located in a significant hub where multicultural 

activities, celebrations, and places of worship take place (Government of Ontario, 2015). Due to 

the college's location, many international students select the Institution to take their studies.  

The College is ranked as the number one college in Canada for international student 

experience. Over 7,500 students from 100 diverse countries attend the College (SC, 2020e). The 

most significant number of international students at the north campus are from Punjab. Sharma 

(2019), the College's Associate Dean of the Student Services, states that 90% of the international 

student population is from Punjab, India with approximately 48% of Punjab students being 

female.  The female Punjab students who attend the college all speak and understand English as 

they are taught English as a second language in school. Also required to take an International 

English Language test with a minimum score of 75% for admission. Most students have 

graduated high school and coming to Canada is their first experience with higher education. 

Many of the students arriving in Canada are predominately Sikh, followed by Hindi and Muslim 

(Chari & Maertens, 2020). 

Punjab, India, is a highly rural agricultural area, and many families own the land that they 

farm, although their wealth is tied up in the land. As a result, Punjab students at the College have 

limited or no experience of city life and their perceptions are based on social media and films.  

Punjab students arriving at the College are not a homogenous group. Each student is an 

individual with unique perspective based on their life experiences including their family, social 

and societal exposures, and influences. Although they may have similar religious or cultural 

experiences, they may perceive their experiences differently. The population should not be 



6 
 

interpreted as a homogenous group as this can eliminate the unique features which will enrich 

their lives and thus the research. 

Punjab students come to Canada for a variety of reasons including the potential to 

immigrate to the country.  Due to the assumed young age group, it may be their first time 

travelling and away from the country (Sharma, 2019). It is a big financial investment for the 

parents to send their daughters to another country for education. Progressively, Punjab parents 

believe higher education for their daughters will provide more financial and economic 

opportunities for the daughters and their family. 

Canada’s perceived cultural diversity and acceptance of others make the country a very 

exciting place for sojourners to study due to the access to diverse ethnic foods, religious 

intuitions, and multicultural events (Carter, 2016; King, 2019). Several Punjab students may 

have chosen the College because of family connections or the same socio-economic background. 

It is a popular urban destination of study for many international students who find the location of 

the College suitable for accessing international transportation. It is located in a significant hub 

where multicultural activities, celebrations, and places of worship occur (Government of Ontario, 

2015). The diverse places of worship provide spiritual support to others of a similar, faith, and 

belief systems. Rajani, Ng, and Groutsis (2018) researched the importance of sojourners' shared 

values and found the collective unity or social solidarity of a group and the sense of belonging to 

a new community is important to the sojourner.  Creating the support system include surrounding 

oneself with persons of like-mindedness, a sense of fellowship, belonging and kinship assists in 

their settlement (Briggs & Ammigan, 2019). 

The College's campus is in the city of Mississauga, where many other colleges are 

located. Mississauga encompasses a land area of 292.43 square kilometres, a much smaller area 
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than the Punjab state. The city's population density was 2,467.6 people per square kilometre 

(Stats Can, 2019). Although the city is densely populated, the entire province of Ontario has a 

population density of 14 persons per square mile. Southern Ontario houses most of the 

population of the province (World Population Review, 2020b). Students are often surprised by 

the vast area with little density of population when compared to Punjab. 

    As shown in Figure 1, geographically, Punjab, a state of India, is in the north-western part 

of the subcontinent. The state covers 50,362 square kilometres, which equates to 1.53% of India 

(Pragati, 2018). The population density of the Punjab state is 551 per square km (World 

Population Review, 2020a). As per the map on page 7, the students travel over 11,000 kilometres 

to attend College in Canada.  

 

Figure 1 

World Map: Distance between Punjab India and Southern Ontario, Canada 

 

   

 

The College is particularly popular with Punjab students as an extensive and established 

Punjab community surrounding the institution. Ninety per cent of the international student 

population is from Punjab, India (Sharma, 2019). Approximately 48% of those Punjab students 

are female (Sharma, 2019). With such a large community of international students from Punjab, 
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India, there are adjustment issues that can sometimes lead to students' unsafe situations. Sharma 

(2019) states that many of the female students are leaving home for the first time, and this 

overseas move may present challenges in their understanding of the cultural or societal norms of 

the host country. There is recognition that these female students are not a homogeneous, but an 

intersectional group based on multiple life experiences. However, the experiences of newcomer 

female international students and particularly female Punjab participants have been very little 

explored in the literature. The few studies focused on female international students centred 

around Australia and the U.S.A. (Forbes-Mewett & McCullogh, 2016). There is further 

discussion about gaps in research around female international students in 1.3. 

While the College is ranked second in Canada for international student attainment (SC, 

2020a), which makes it attractive to international students and provides all new students with 

first-year onboarding, the safer acclimatisation of international students can be improved to assist 

all international students in managing the newly encountered Canadian systems safely. The 

limited literature identifies challenges that international female students may have in comparison 

to male peers in terms of heightened concerns around physical safety (Lostetter, 2010) and the 

need for 'gender security' (Forbes-Mewett & McCullogh, 2016) to counteract challenges they 

may encounter as they adjust to the more liberal Canadian environment in proactive ways. 

Adjusting to new freedoms and independence at times can lead to dangerous or vulnerable 

situations. The challenges may be similar for domestic students, but the cultural adjustment is an 

additional variable that these minority Punjab students face. Minorities are defined as the person 

who is deemed different from the mainstream persons (King, 2019), particularly in the context of 

this research being a female from Punjab, India, and an international student. The difficulty or 

failure to acclimatise to different external conditions impacts confidence, safety, success, and 
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their ability to gain an education at a cost to the family and can be detrimental to the school's 

reputation (Miotto et al., 2019). The complex nature of acclimatisation may also reduce 

academic achievement (Briggs & Ammigan, 2019; Jackson et al., 2019; Yu et al., 2019). 

As the College has accepted the students' application to study in Canada, there is a dual 

responsibility, accountability and culpability between the college and community to keep the 

students as safe as possible. This study will explore specific external systems in which the 

college and community will be able to collaborate and make changes to support these newcomer 

students further. Research around developing inclusive and safer classrooms, teaching and 

learning concerning international Punjab students are abundant (Arkoudis et al., 2013; Bell et al., 

2016; Guo et al., 2019; Kennett et al., 2019). However, the required sociocultural adjustments 

transcend education (Adisa et al., 2019). There is limited research focusing on those broader 

considerations that international students who may not live on campus have. I am interested in 

focusing on these background systems that can support international students to feel safe and 

ready to concentrate on their studies. These systems include understanding the legal system, 

banking, transportation, housing, and health care. As an allied member of the College 

community and regional community member, I selected these external systems to explore the 

stories of lived experiences of the Female Punjab students to obtain the student perspectives on 

what is happening and how, together, we can make their stay safer by facilitating change and 

transformative support for a more inclusive and safer community (De Welde et al., 2019). Such 

considerations can also empower student voice and as a result inform further culturally 

responsive developments at institutional level. Enabling international students to share their lived 

experiences of settling in the new country can help unmask oppressive systems and critique 

discourses around power. Culturally relevant education works beyond the classroom setting in 
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the active pursuit of social justice in the wider society and aims to engage students in critical 

reflections about their own lives and societies (Aronson & Laughter, 2015; Dover, 2013). Such 

opportunities can support students’ contemplations on their own and other cultures and help 

them make connections to wider social and political issues (Aronson & Laughter, 2015) while 

feeling empowered to engage in collective resistance against the status quo (Duncan-Andrade, 

2007). Support programs and practices that may result from these exchanges and reflections are 

good for all students (Lee, Williams, & Kilaberia, 2012). 

The research aims to reduce vulnerability and empower future students to acclimatise 

more safely. Many of the Canadian federal and provincial constitutions, laws and policies govern 

a just society. A just society includes justice and is rooted in societal fairness and equity (El 

Shaban, 2019). It is essential to state that the actual risks discussed in the literature review did 

not involve the College Students. It is not my intent to sensationalise any of the incidents or 

discredit any institution. 

Globally, Canada was ranked as the 8th most peaceful country in the world in 2016 

(Global Peace Index, 2016), while in 2019, Canada was ranked sixth by the Global Peace Index; 

India was ranked 141 (Global Peace Index, 2019).  

Peace implies life without conflict, and safety is one portion of the peaceful nation 

ratings. However, when dealing with humans, there are uncontrollable factors of individuality, 

behaviours, and personality in social interactions, which can significantly impact personal and 

organizational safety (Ford, 2019; Kaushik et al., 2018). The study further explores what 

international students feel about safety and how can their experiences be made safer? 

The term ‘safer’ is purposefully selected as it is impossible to provide a person with a 

100% safe acclimatisation, where there are no issues, concerns or misunderstandings or be in 
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complete control of persons and events (Bond, 2019).  Stating or suggesting that 100% safety 

can be achieved is misleading or potentially gives false reassurance of an uncontrollable state 

(Desselle et al., 2020). Safer means as safely as possible, which is more likely to be a more 

achievable outcome. The term will be discussed in greater detail in Chapter 2.   

The word acclimatisation is also intentionally chosen to highlight a more student-centred 

approach to exploring safety. The focus is on helping the students understand the host country's 

societal norms, adjust, integrate, and gain personal growth as they reflect on their own beliefs, 

culture and practices.  Acclimatisation focuses on students' awareness of the differences in the 

social and academic climates between their native and host countries without abandoning their 

own identity favouring the dominant culture (Gordon 2005).  A thorough exploration of the term 

acclimatisation will follow in Chapter 2. 

 

 

1.3 My Positionality and Philosophical Lens  

 As the College Program Co-Ordinator and Professor, my interest in safer acclimatisation 

is derived from anecdotal stories where female international students are isolated, endangered, 

and left vulnerable due to their lack of awareness of Canadian culture, including values, 

behaviours, norms, and systems. The College offers a non-credit bearing induction programme 

for international students where the focus is on curriculum understanding and andragogy to 

ensure that they feel included in the classroom.  I became passionate about cultural 

acclimatisation and the potential benefits of in-depth conversations with students in the 

classroom and during support sessions about cultural differences. I saw the confusion some 

students experienced when they encountered a new situation, such as the use of and value of 
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Canadian money, awareness of unsafe housing or work conditions, and lack of understanding of 

Canadian laws. I have observed the uncertainty students experience in the classroom and the 

community and their reluctance to interact and have meaningful discussions, reinforcing the need 

to facilitate an atmosphere of trust and sincerity within the institution's culture.  

It is essential to have a clear understanding of my positionality and philosophy to better 

understand the purpose and aim of my research. While I am a female academic researching this 

topic, I acknowledge that being a female is the commonality I share with the international 

student population. I am a Southern Ontario Canadian college professor and program 

coordinator, where I have encountered international students who have shared that they have 

been taken advantage of financially, sexually, intellectually, and physically. Although my 

colleagues and I have heard the students' experiences, it is essential and empowering to 

communicate the female international students' stories. As an ally and an advocate, it is 

important to me to share the students' experiences and provide them with a voice or to utilise 

their voices to create and collaborate for recommendations to improve the future experiences of 

other female international students. Although the students are coming to the country where I was 

born, educated and live, I am conscious and aware of my Westerner's dominant stance in many 

things, including education, and do not wish to dominate the process of collecting those 

experiences but ensure that I take an inclusive and multiculturalist approach to support 

newcomer international student. 

The 2020 protests for Black Lives Matter (BLM) bring further awareness to the 

inequitable treatment of minority populations (Edmondson et al., 2019) and make this research 

even more timely and significant. The protests have motivated me to continually reassess myself, 

actions and self-awareness regarding my work and approaches with all. While the BLM 
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movement brings a greater awareness to the need for intercultural communication, diversity, 

leadership, and social justice, which have resulted in civil discourse, these issues can also impact 

the Female Punjabi Population. With the inequity of treatment and the need for sustainable, 

impartial treatment of all, changes to inclusive policies and approaches are required. As well, 

Gender equality is one of the UN’s 17 sustainable development goals (Durbin et al., 2017). 

While I understand the issues are very complex and multi-layered, the changes brought forth 

from the participants and those that I have influence over will be created and discussed in this 

research. 

My paradigm and thoughts significantly influence my thinking and my approach for this 

writing; thus, I want to use my positional power as an allied professor to influence and advocate 

for change alongside the collective students' voices (Rasmussen & Raei, 2020). As an ally, I will 

support, listen, and relay the concerns, challenges, and adjustments during their time at the 

College within our community.  As a result, I adopt a constructivist lens to my study and learn 

from the participants. 

My self-awareness leads me to define how my beliefs, perspectives, position, and roles 

are my reference points. My daily values and practices are immersed in feminist theory, where I 

believe and value, as Norander (2019) states, to advocate for equity, fairness, safety, and 

opportunity for all. As a feminist, my concern is about the mistreatment of all women regardless 

of culture or country. While respecting the complex nature of conditions, exposures, and the 

background that many women encounter, I also believe any violation of any woman's safety or 

human rights should be prohibited worldwide as per the Declaration of Human Rights (De 

Schutter, 2019). I have a shared vision to advocate ridding the cultural excuses for any 

oppression of women.  
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My feminist mindset determines how I formulate my research problem and the 

investigation into the research. I am passionate about the empowerment, equal opportunities, and 

fair treatment of female students from Punjab and, therefore, the active role that I want them to 

share their experiences while providing them with a safe space to do so. I also acknowledge my 

predisposition regarding my lived experiences as a Sexual Assault Nurse Examiner, where I 

conduct forensics exams on survivors of sexual assault and domestic violence. I am aware that 

my perception is created and potentially skewed by my exposure to examining multiple 

survivors, including international students who were made vulnerable due to the misplaced and 

uninformed trust that put them in danger.  

The feminist ideologies for this research are rooted in the liberal feminism theory (De 

Welde et al., 2019). Liberal feminists create and advocate for changes in the political, legal, and 

educational realms where any form of discrimination against women may exist and lobby to 

allow all genders the same opportunities (De Welde et al., 2019). The changes are created by 

examining students' stories (Crossley, 2017; Crossman, 2018) and discussing whether equal 

opportunities and safer treatment of female Punjab students occur or not.  

Although I hold an awareness of my white privilege, and I am continually learning about 

how the colour of my skin may put me at the forefront of privilege. When examining the concept 

of white privilege, Bell, Funk, Joshi, and Valdivia (2016) define white privilege as being born 

into the racial 'norm', another kind of advantage or privilege purely determined by the 

pigmentation of one's skin colour. Being born white means that I was born into a system that 

validates and reaffirms that I am socially included, which is a precious privilege (Bhopal, 2018; 

McIntosh, 2018). Unjustly, this may be a system where white people are the dominant ethnicity 

within society, thus privileged (Sullivan, 2019). However, as a woman from a working-class 
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background, I also appreciate that it is important to acknowledge the holistic and intersectional 

nature of a person, where ethnicity and race may be factors that disadvantage individuals. Other 

characteristics, including, for instance, gender, disability, sexual orientation, or social 

background, can also contribute to a lack of equal opportunities.  

Collins and Bilge (2020) define intersectionality as the interconnected and overlapping of 

social categorizations such as class, race, and gender as they apply to an individual or group, 

regarded as creating an interdependent system of discrimination and thus puts the person or 

group in a disadvantaged position. Crenshaw coined the term intersectionality in 1989 as a 

critical analytic framework through which feminist scholars discuss the structural identities of 

race, class, gender, and sexuality and the impact of their agency has on their sense of self and 

adjustment to newer situations. International students experience the intersectionality of their 

combined race, gender, status, and roles. Female Punjab students have multiple layers of their 

intersectional agency, once again gender, race, role, status, and life experience (Cooper, 2016; 

Crenshaw, 2017). 

Advocacy and allyship are ongoing and continuous processes where learning and 

reflecting upon cultural biases, racism, sexism, the unfair treatment of international students, and 

potential changes that the unified group can create (Kirkpatrick, 2020). As a white ally, I 

acknowledge the limits of my knowledge about international students' experiences. As an ally, I 

seek to deconstruct it institutionally and live in a way that challenges systemic oppression.  

As a community leader, a feminist, an educator, and a mother, I am compelled to do more 

than research the problem; I want a safer environment for all the College's Community. Fairness 

and equity are core to my lived values as I was raised and worked in the college's region. Not 

only do I work at the College, but I also graduated from the College. As an alumna and resident, 
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I have life experiences as a resident, colleague, classmate, and professor and have seen the 

impact on Punjab female students who have ill-adjusted to the Canadian culture. I am mindful of 

the potential insider bias (Chavez 2008), which could have influenced how I planned for, 

collated and analysed student experiences, and I discuss these decisions in Chapter 3 and 

especially in Chapter 3.8. I also feel that the insider background gives me a unique perspective in 

the college and community history and culture and, as a result advancing support for 

international students grounded in a firm understanding of how students, community, and 

educational stakeholders can work together. 

While I am well versed in Canadian culture, I rely upon the literature to further explain 

both the Canadian and Punjab cultures and expand my self-awareness of both cultures. My 

knowledge of the Punjab culture has evolved through work with people from the culture and 

reliance on the available and printed literature (Booth et al., 2012; Fink, 2019; Machi & 

McEvoy, 2012). It is at the forefront of my thinking to share the current printed literature as an 

initial review to identify the gaps in addressing the female Punjab concerns; the literature review 

will also pose as a standard of the written word of the known culture. Not all norms and beliefs 

are documented in literature as they can differ between individuals and groups, or the practices 

may not be acceptable legal practices (Birukou et al., 2013; Neil, 2019; Nieguth, 2015; Pieterse, 

2019). In other words, the student's authentic voice will be heard, and there is a need to 

understand the sub-cultural nature of the students' experience and use this evidence to create a 

safer environment for them to study and live while they are in Canada. 

This research desires to empower the participants to share their experiences and use their 

experiences to create changes to Punjab female students' safer settlement to the College. This 

study will examine students' perspectives of their adjustment to the Southern Ontario culture. It 
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is essential to the research to examine the students' perspectives, so that meaningful 

recommendations to create safer acclimatisation to the College can be attained (Holtkamp et al., 

2019). The research collects the ideas and practices of current international students' 

acclimatisation experiences and current academic research and cultural adjustment to ground this 

research in a sound theoretical framework. The students' perspectives are purposefully sought to 

provide the authentic voice from the student compared with the printed and available literature. 

By collaborating with the international student and utilising the literature, meaningful and 

relevant recommendations can be created. 

 

 

1.4 The Significance of the Female Gender for the Research 

Female students are intentionally selected to participate in the research. Women are 

generally under-represented in research, as many researchers claim it is more biologically and 

logistically challenging to utilise female subjects (Amin et al., 2018; Berman, 2020). For 

instance, in scientific research, men are preferred for subjects as they lack monthly hormonal 

fluctuation and changes that women experience (Berman, 2020). In some cultures, males may be 

more accessible for research depending on where the research is conducted (Sarseke, 2018) due 

to more privileges that men may have in these contexts around participating in social interactions 

and sharing their voice. The female perspective is also under-represented in the extensive 

international student research literature reviewed (Amin et al., 2018; Berman, 2020; Sarseke, 

2018). Many studies are conducted and published exploring the international student experience, 

adjustments, and support (King, 2019; Lin & Scherz, 2014; Marom, 2022; Rashid, 2019; Strauss 

et al., 2014). However, there are persistent population gaps of minimal gender-specific studies to 
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provide the female student with their empowered voice, the opportunity to express their 

situation, and a platform to share their experiences to enhance future students' acclimatisation 

(Page & Chahboun, 2019). Population gaps include a lack of research not adequately represented 

or under-researched in prior research, such as gender, race, or ethnicity (Miles, 2017). 

When exploring international students' perspectives on safety climate, the perception of 

safety can differ between males and females (Forbes-Mewett & McCullogh, 2016). Females of 

most cultures have been raised to be aware of their surroundings to identify unsafe situations. 

Sen, Kaur, and Zabiliūtė (2019) research show that globally safety awareness becomes an innate 

behaviour for females. Both, Ikävalko and Kantola (2017) and Marceno and Pera (2017) research 

support that women develop a sense of personal safety awareness with long term consequences. 

For example, a sexual assault on a female can cause lifelong trauma and result in pregnancy, 

whereas a sexual assault on a male may cause lifelong trauma without the fear of pregnancy. 

Furthermore, the added trauma can include the cultural belief that the survivor is not a virgin, 

which can shame many Indian families (Behl, 2019; Cooney, 2019; Imtiaz et al., 2019). 

Ghosh (2018) suggests, as compared with Canada, there is a more defined gender power 

structure in India, where women in that structure accept and respect their positions. It also 

suggests that relations between those higher up and those lower down on the power structure are 

formal. The female gender role plays a significant, diverse, yet similar role in Canadian and 

Punjab cultures. The printed literature stated that women are stereotypically submissive, demure, 

polite, and quiet (Eltahawy, 2019; Ganesh, 2018; Haslanger, 2017; Ylivuori, 2018). However, 

interpretation of the female characteristics and the role expectations remain varied. Midkiff 

(2019) states the diversity exists with cultural, social, and familial driven expectations, 

characteristics, and assumptions. Women's actual treatment, status, and roles are often unwritten 



19 
 

or unacknowledged rules and secrecy of a culture or society (Clarke et al., 2017; Ulusoy & Fırat, 

2018).  

Ganesh (2018) acknowledges that the women from Punjab do not have equality in roles, 

status, and opportunities within their Punjab communities. The women who attend higher 

education may be from families who have the ability to send their daughters abroad to access 

education. 'Ability' is defined as the means or skills to access finances and a supportive network 

to allow their daughter to apply and attend the College (Amin et al., 2018). 

Ganesh (2018) and Haslanger (2017) explored the complex social constructs that create 

female role expectations and behaviours and often portrays women in a generalised, rote, and 

definitive manner; however, individuals do not always fit into societally defined boxes. Socially 

constructed norms create role division according to the members within the society or family. 

The socially constructed roles and behaviours can benefit the group, not necessarily the 

individual (Ganesh, 2018; Haslanger, 2017). The social constructs restrict and limit the females' 

control or power of reality (O'Neill, 2015; Thomas, 2017). It is recognised that each female has 

unique life experiences and perceptions of their experiences that impact and create their 

individual agency.  

Written literature regarding Canadian culture states that women are treated as equals; 

however, within the economic stream, it is recognized that equity does not exist. Women are 

continued to be paid a lower wage than males (Beaudoin & Demeyere, 2018; O'Neill, 2015; 

Thomas, 2017). A few establishments continue to exist with male-only membership (Seabrook, 

2017). More women are participating in decision-making roles such as leadership and politics; 

however, the male-to-female ratio is not equal (Cowper-Smith et al., 2017; Ferguson, 2019; 
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Thomas, 2017). Based on the printed laws, policy, and literature, it is believed that women are in 

parity with males in Canada; it is not reality now. 

While India and Canada are becoming more inclusive and progressive with regards to the 

roles of women, both societies are rooted in a patriarchal family system (Asri & Hayati, 2019; 

Bhopal, 2019; Bini et al., 2019; Ghosh, M., 2018; Kaur & Kaur, 2018).  Patriarchal society gives 

more social, political, and economic power to men. In addition, there are multiple controlling and 

influential variables such as cultural subtleties, familial dynamics, and gender socialisation 

influences which reinforce the female submissive gender stereotypes and gender bias which 

exclude women, and thus women are treated as second class citizens with no power (Durbin et 

al., 2017; Zinn et al., 2016). 

Historically, men were given all the power, which was achieved with backing from the 

research community. Women have predefined roles created and influenced by both biology and 

culture. While biologically, women have the reproductive organs to produce, many researchers 

have disputed the reproductive belief that reproduction is women's sole purpose (Choudhry et al., 

2019; Disch & Hawkesworth, 2018; Grady, 2018; Hortle & Stark, 2019; Kasper, 2019; Wass, 

2017; Weaver, 2018).  

There is no biological evidence to support that women's bodies have less ability or 

acumen for learning, skill development, or achievement of career or goals (Pulkkinen, 2017; 

Rammohan & Vu, 2018; Saini, 2017). Consequently, liberal gender reform focuses on women's 

capacity for equality through their actions and decisions beyond their procreative differentiation 

(Choudhry et al., 2019; Grady, 2018; Riley, 2019). Furthermore, the liberal gender reform 

focuses upon equal rights and opportunity for women rooted in the underlying philosophy that 

preassigned or predetermined gender roles limit freedoms, liberties, and equality (Kumar & 
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Gautam, 2019). Women are not restricted or confined to the sole role of reproduction, and their 

confines have been shaped by their cultural influences, limiting where and how their talents are 

expended (Deshpande, 2018; De Welde et al., 2019; Marceno & Pera, 2017). However, historical 

research significantly impacted how women were viewed and set the foundational patriarchal 

support for women to be treated as second class. 

According to Bhopal (2019), in Punjab, women's traditional role is to unconditionally 

support their husbands and families. A woman's role is purely defined by her relationships with 

the men in her life, her father, brothers, and husband; thus, her status is secondary to men's (Asri 

& Hayati, 2019; Bhopal, 2019; Kaur & Kaur, 2018). Women and daughters may have less value 

and, therefore, less power due to the belief that sons continue the family lineage (Eltawhany, 

2019). Daughters are seen as less valuable, with their primary roles being to serve their husbands 

and husbands' families. Historically and possibly currently, women are used to exchanging 

dowries when married (Chari & Maertens, 2020; Salim, 2017). Women's roles are to support 

their husbands because traditionally, men were the primary providers. Therefore, women are not 

expected to receive an education or work outside the home and instead are expected to place 

their husbands before themselves when fulfilling their cultural gender role expectations 

(Eltawhany, 2019). As well another gender norm includes when males including brothers take on 

the financial role in families, as money is deemed powerful (Joseph et al., 2022). Although 

recently and very slowly, Punjab is becoming a more progressive province by providing 

educational opportunities to their daughters, notably by sending them to other countries to gain 

higher education, even at the cost of selling their land to pay for the daughters’ tuition (Sharma, 

2019). 
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Universally, sexism causes females to be treated differently from males, which causes 

unique risk elements that males may not be concerned about. Although each potential risk and 

concern is expanded upon when discussing the cultural systems, sexism is defined as prejudice, 

stereotyping, or discrimination based on a person's sex or gender (Ahmad, 2019). Sexism can 

impact anyone; however, this study explores how attitudes like sexism may affect female 

students and create less safe environments for them. Moreover, sexism can include stereotypes 

about gender roles and the belief that one sex or gender is intrinsically superior to another (Khan 

& Khalid, 2019; Rammohan & Vu, 2018). Gender equality is one of the UN’s 17 sustainable 

development goals (Durbin et al., 2017) because gender inequity can put women at risk of sex-

related violence (Vicente et al., 2020). In both Canada and Punjab, women are at risk of intimate 

partner violence (Bhuyan & Bragg, 2019; Cooney, 2019; Dey, 2019; Seabrook, 2017). Female 

international students may have the cultural belief that they are inferior to men, thus less worthy, 

and violence may occur as they do not feel the ability to stand up to others (Sen et al., 2019; 

Vicente et al., 2020). Therefore, they have developed an instinctive stance of personal safety 

when in the presence of men. 

Again, this is cryptic knowledge of feeling unsafe is not published widely, particularly 

for women. Cryptic cultures can include knowledge or behaviours that society is aware of but is 

not proud of or able to print without a backlash (Parent & Parent, 2019). It may include the 

cultural or societal expectations of the way a woman may dress or behave. For example, it may 

be unacceptable to wear shorts or short dresses or wear makeup or use profanity. The persons 

within the culture understand the meaning behind the behaviour and know that the larger society 

may not approve or accept what is happening within the culture. A cryptic culture can also 

include covert or hidden values, beliefs, and attitudes that the members adopt for example 
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superstitions, treatment of others deemed less worthy by the group or even gender role 

assignment. These behaviours are not transparent or found in printed literature due to the 

potential negative image or portrayal of the culture (Clarke et al., 2017). Clarke, Hall, Jefferson, 

and Roberts (2017), along with Storey (2018), agree that the cryptic culture, the idiosyncrasies 

and sub-groups in all higher education institutions are not well-documented. 

 

 

1:5 The International Student/Sojourner  

 According to multiple research resources, the phrases' international student' or 'sojourner' 

represent any student who studies in another country other than the country in which they are 

born (Adriansen, 2020; Heigl et al., 2019; Shields, 2019).  Both Shields (2019) and the 

Organisation for Economic Cooperation and Development (OECD, 2019) define international 

students as students who receive their education in another country and are not residents of their 

current host country of academic study. In Canada, the term sojourners include persons who are 

temporary residents with study permits or refugee status (CIC, 2020). Applicants may choose to 

study at Canadian institutions for various reasons, including specific academic programmes, 

affordability, and the perception of Canada as safe (Shields, 2019; Usher, 2018). Colleges and 

Universities recruit international students to enhance their profiles, reputation, and global 

contacts, respond to international students' needs, and, in developed countries, provide a revenue 

source as the Canadian domestic enrolment declines (Usher, 2018). 

 The misunderstanding of the word 'international' separates students from the host 

country, indicating they are different and require specialised treatment. In this research, the 

female international student is from Punjab, India, their home country, and Canada will also be 
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referred to as the host country. The phrase 'international student' is not intended to impose a 

power imbalance between home and international students but bring to the spotlight challenges 

that they may face. It is felt that the recommendations of the study can provide inclusive and 

safer solutions for all students. In the research context, the term international student or sojourner 

will refer to Punjab female students who come to Canada to study.  

 

 

1:6 Personal Agency and Critical Challenges for the International Student  

Few studies explore the physical or psychological safety of international female students. 

Jamaludin, Sam, and Sandal (2018) claimed limited knowledge about how the international 

experience impacts the international students' perception of safety. Currently, the impact of 

sojourners' safety and adjustment to a new culture has remained minimal, predominantly for 

female sojourners (Babacan et al., 2010; Jackson et al., 2019; Jamaludin et al., 2018).  

Zohar (2014) states a distinct yet clear relationship between psychological and 

sociocultural adaption to a new environment. The psychological adjustments include students' 

perception of their safe wellbeing and balanced mental health status (Babacan et al., 2010; Li et 

al., 2019), which can improve by retaining their sense of agency (Dollard et al., 2019; Jackson et 

al., 2019; Schachner et al., 2014). At the same time, the sociocultural adjustment refers to 

students' ability to safely navigate everyday systems within the societal systems and live within 

the new culture (Brunsting et al., 2018; Jamaludin et al., 2018; Sondhi, 2019).  

Biserova and Shagivaleeva (2019) state that one must consider the entire student as a 

person, not only their ability to attain education. A person's holistic well-being considers the 

whole person and how they interact within their given environments. Holistic wellbeing and 
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agency include physical, emotional, social, spiritual, intellectual, and financial well-being 

(Mesidor & Sly, 2014; Zadow et al., 2019). 

The attention to different aspects of wellbeing is not always given equal consideration 

due to competing priorities (Brunsting et al., 2018; Jamaludin et al., 2018). The area requiring 

the most attention can require increased attention at any given time, thus causing decreased 

attention in the other aspects of the person's well-being. For example, if a student has emotional 

maladaptation to the new environment, the emotional aspect will prevail, occupying more of the 

student's attention, energy, and time. As a result, it will leave less attention, energy, and time for 

other aspects such as intellectual development. As the stressor in the emotional aspect lessens, 

space expands, leaving less room for attention, energy, and time for another aspect (Biserova et 

al., 2019). 

Multiple subsections will be unique to the individual student and their agency when 

looking at a whole student. An example under the physical variable may include a congenital 

disability impacting the person's capacity to move, hear or see. The variations within the 

individual and their external influences of cultures create the individual's sense of agency, being, 

and personhood (Jamaludin et al., 2018; Page & Chahboun, 2019; Reisberg, 2019).  

A person's agency is the individual's ability and behaviours that are demonstrated or 

performed on a day-to-day basis (Briggs & Ammigan, 2019; Ganesh, 2018; Haslanger, 2017; 

O'Neill, 2015; Thomas, 2017; Tran & Vu, 2018). The students' behaviours influence and are 

designed by individual belief and values systems (Tran & Vu, 2018). Personal agency implies 

that persons are autonomous beings capable of behaving or making informed and voluntary 

decisions based on their current level of knowledge, exposures, and interactions with others 

within the restrictions of their beliefs. Individuals' social exposures dictate their conditioned 
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societal practices and behaviours (Jamaludin et al., 2018; Ladum & Burkholder, 2019; Tran & 

Vu, 2018). When entering a new institution and country such as Canada and the College, what 

influences and behaviours the students had were influenced by their experiences from their home 

country and they may not always transition safely into the new country (Jamaludin et al., 2018; 

Ladum & Burkholder, 2019). Johnson (2019) found evidence that students may experience 

conflict around personal agency within the adjustment period to the new country as the social 

constraints are different.  

There are interactions and intersectionality between wellness aspects, which can become 

more complicated when considering the person's academic abilities, access, achievements, and 

restrictions. A student may be naturally versed with learning and memory yet be depleted in 

access to learning and thus achieve high grades, bursaries, or awards, which would restrict their 

living or future opportunities. Baas (2019) points out that the student's gender or race may 

restrict their ability to develop or further develop their skills due to role expectations and 

perceived status constraints. Moreover, the international student is challenged further when 

adapting to the different cultural environments (Reisburg, 2019; Sondhi, 2019). 

It is generally agreed upon that the international experience can lead to diverse 

multinational collaborations, improving and enhancing innovation and developing new 

knowledge that would address the world's most pressing problems and ultimately improve 

quality of life everywhere (Reisberg, 2019; Sondhi, 2019). Strengths-based practise is a 

collaborative process between the international student supported by the College's services and 

those supporting them. The collaboration allows them to work together to determine an outcome 

that draws on the international students' strengths, assets, and experiences. However, Bhopal 

(2019) openly questions whether the holistic international student's challenges and the known or 
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unknown complexities with adapting to a different cultural environment, the international student 

remains at a disadvantage. The international student does not begin their studies with the same 

foundational understanding, awareness of services, and flow as students who have previously 

adjusted to Southern Ontario and the College cultures. 

It is acknowledged that with the multitude of influencers, the international student cannot 

be conclusively generalised or homogeneously grouped and placed into one category. However, 

the Punjab female international student may experience similar challenges around safety, and 

thus in the context of this research, the female Punjab student is the group explored. 

The complex and multi-layered reasons for these gender-specific differences may be 

cultural, role model related, or perceptions around the value of females to the population 

(Kumar, 2018; Kumar & Mitra, 2019). As the study will be centred around a single educational 

setting in Canada, there is the acknowledgement that the findings may not be generalizable to the 

whole female sojourner student population but will give indications of themes that can influence 

positive action around safety. 

 

 

1:7 Challenges for Domestic and International Students Adjusting to the College 

When all students attend university or college for the first time, domestic and 

international students experience many changes and adaptations different from their previous 

learning environments (Forbes-Mewlett & Sawyer, 2019; Hong & Cui, 2020; Sharma, 2019). All 

higher education students undergo a transition period that may include moving away from home, 

becoming oriented to a new campus, programs, accessing school supports, and attending classes 

(Hong & Cui, 2020; Oladipo et al., 2018). Hong and Cui (2020) and Luo, Wu, Fang, and 
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Brunsting's (2019) research points out that domestic students, though not a homogenous group, 

have the inherent advantage of knowing and practising Canadian systems, cultures, norms, and 

behaviours. Based on where the domestic students have lived in Canada, they may take for 

granted the everyday norms such as the use of transit, Canadian money, and the Canadian laws 

and understanding of the consequences of breaking legal or social norms. Although the domestic 

student may need to adjust to the new way of learning due to attending a new institution, the 

awareness of the environment’s norms and practices can add comfort or familiarity for the 

domestic student. 

International students have additional and more layered challenges and stressors (Oladipo 

et al., 2018). The international student must manage the transitional stressors along with the 

novel and compounding adaption and acclimatising stressors of the entire new Canadian 

individualistic culture which can create a systemic disconnect and maladaptive interplay between 

the academic and non-academic difficulties (Hofstede, 2017; Jurcik et al., 2019; Ladum, & 

Burkholder, 2019; Meyer, 2019). The added pressure between maintaining their cultural qualities 

and experiencing newfound independence and navigating the systems can have detrimental 

effects, particularly if they are misled by others sharing of ill-advised information (Meyer, 2019). 

This international experience may also be the international students' first time away from home, 

coming to Canada, and potentially even the first time leaving their state of Punjab (Forbes-

Mewlett & Sawyer, 2019; Hong & Cui, 2020; Sharma, 2019). The added pressures of navigating 

through new social systems and familiarising themselves with social norms can impact the 

international students' ability to safely adjust to the new environment and impact their ability to 

concentrate on academic work. 
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Domestic students are also intersectional, and they can also face challenges like racism, 

but this aspect may be more prevalent in international students (Fitch, 2012; Jackson et al., 2019) 

as unawareness of the host country's societal norms may place them in a more vulnerable 

position. In the context of this research, being a female international student puts the person in 

greater need of safer measures. 

Additionally, the host country's lack of foundational understanding and awareness can 

put the international student at a disadvantage for many complex situations (Baba & Hosoda, 

2014; Franco et al., 2019; Meyer, 2019; Newman, 2013; Oladipo et al., 2018). While the entire 

academic cohort ideally should be focusing on the academic lessons, assignments, and studies, 

the international student may be preoccupied additionally by learning, adjusting, and following 

the host country’s cultural norms, rules, and systems. As a result, they may be anxious or even 

distracted and appear disinterested in the classroom or lack commitment to group work (Shafaei 

et al., 2018). The international student has many competing priorities and requires a person to 

trust and help guide or safely sponsor them to adjust to the new culture (Baba & Hosoda, 2014; 

Mesidor & Sly, 2014). Although international students may face more complex psychosocial 

challenges and situations than domestic students, according to the research, very few 

international students will seek mental health services that are available on campus (Dollard et 

al., 2019; Lieb, 2016; Sharma, 2019). The cultural differences may impact the students' ability to 

seek and access resources; this will be deliberated further in this chapter. 

 When considering domestic and international student interactions, the international 

student may feel judged because they are from another country and may feel less valued in the 

classroom or group work setting because they are hesitant to speak out and contribute (O'Reilly 

et al., 2013). Grant and Robertson (2018) add that cultural identity is a core component of the 
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student's self-concept. Language and communication skills may also act as barriers to fostering 

relationships, thus impacting their ability to acclimatise to Southern Ontario and the College 

(Kuo, 2011; Mesidor & Sly, 2014).  

Cultural differences with student interactions will impede future collaboration or 

communication between students. The conflict may result in resentment, distrust, or an 

avoidance environment, which is not conducive to an inclusive and supportive learning 

environment and can damage the College's reputation (Arkoudis et al., 2013). Strauss, U-

Mackey, and Crothers (2014) contend that some domestic students have a false perception that 

the quality of their education is lowered with the presence of international students or that the 

entry requirements are altered to enable international students by giving them an advantage. This 

false notion and stereotyping can lead to apathy, and lack of engagement of all students and is a 

myth that should be addressed. The international student will have an altered perception of the 

content discussed from a strengths-based approach, and their perspective is relevant and worthy 

(Owen et al., 2019). Further discussion of psychological stressors will be explored in chapter 

four. 

Domestic and international students have the agency and autonomy to either enhance or 

impair working relationships. However, there tends to be more onus on the host country students, 

particularly with Canada's multicultural code, to make the international students feel welcome 

and part of the School's Community (Abu-Laban, 2018; Kwak, 2019; Marangell et al., 2018). 

The safety climate approach allows the College's leadership and decision-makers to learn 

from other's unfortunate events where international students did not feel welcome and had 

encountered challenges due to cultural changes (Roughton et al., 2019). Furthermore, the climate 

safety approach is proactive (Lee et al., 2019; Luo et al., 2019; Tear et al., 2020). Being 
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proactive can enhance the institution's reputation as positive, inclusive behaviours will increase 

student engagement, commitment to their studies, and sense of belonging (Jackson, 2020; 

Sharma, 2019). 

 

 

1:8 Internationalization and College Safety Policies and Procedures 

Internationalisation has become part of the strategic plan in universities across the world 

including Canada (G). In Canada the number of international students is increasing, at the 

College level in particular (erudera, 2022), and their presence and input provides revenue of 

around “$21.6 billion on tuition, accommodation and other expenses (Global Affairs Canada, 

2019). Over 135 public higher education institutes and colleges exist in Canada (Curaj et al., 

2020). 50% of Canada’s international students come from India and China, with India the 

country with the highest number of international students (Global Affairs Canada, 2019:2). The 

Canadian International Education Policy 2019-2024 (Global Affairs Canada, 2019:2) is set 

recognizing the need to diversify and innovate around internationally informed curricula and 

services across all phases of the education sector. Such policy is particularly important for 

Canada that in the ‘social imaginary’ (Guo & Guo, 2020) is presented as a “Just Society” Fleras 

(2018) with “fair, open, and tolerant people” (Fleras, 2018: 319). As it was the first nation to 

have an official multiculturalism policy (Watt, 2016), this “mythical Canadian narrative of 

inclusivity and diversity” (Henry, 2017) is widely believed within the country and the outside 

world, masking at times the need for exploring Canada’s deeply racialized roots (Satzewich & 

Liodakis, 2013).  
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Internationalization at Home (IaH) has been one of the terms used to describe “activities 

that help students develop international understanding and intercultural skills” (Curaj et al., 

2020). It has been contested against the term ‘Internationalization Abroad’ though both terms 

aim to engage in conversations around the importance of developing international understanding 

despite the place of study. Internationalization is recognized as a “a complex, chaotic and 

unpredictable edubusiness…” (Luke, 2010, p. 44) influenced by two drivers: market-driven and 

ethically-driven (Guo & Guo, 2017). Both drivers emphasize the global citizenship outlook and 

social responsibility that higher education institutions should have towards all students (De 

Oliveira Andreotti, 2014; Guo & Guo, 2017). Such approach should influence changes on both 

the formal and informal curriculum on offer (Guo & Guo, 2020). While formal curriculum refers 

to the educational syllabus and planned activities that students undertake to complete their 

degree programmes (Leask, 2015), informal curriculum “refers to the various support services 

and activities organized by the university that are not formally assessed but may support 

learning” (Leask, 2015 as cited in Guo & Guo, 2017). This study is focusing on that informal 

curriculum and the importance of engaging with the wider external community that international 

students inhabit to support acclimatization.  

As part of the informal curriculum the College policies aim to provide a safe and 

welcoming space to all students and staff while on campus. While some policies extend to the 

community, many community systems are not governed by the College. As the context of my 

research is focusing on the safety of the systems outside the College, I am discussing policies 

that function to keep the students safe that relate to the College as well as the City and regional 

laws and by-laws. 
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The College recently disbanded the International Student department and aligned with the 

Student Support department in an attempt to follow an inclusive and intersectional approach 

around student support. The alignment allowed for a more inclusive and intersectional approach 

to policies that support student learning and wellbeing. The Student Support department also 

works with the College Security to obtain reports of any students who may be feeling unsafe at 

its premises or on the way to the site or incidents of harassment or bullying, behaviours that 

contravene the College policies. The data is used to enhance awareness training around onsite 

safety and to develop resources to support student safety and wellbeing further, such as 

exposures to unwanted attention. However, currently College support does not extend to cultural-

specific resources even though there are identified ethnic student groups, like our students from 

India.  

The College's Office of Risk Management (ORM) offers a framework and procedures for 

identifying, assessing, prioritising, mitigating, and monitoring risks to the College community 

(S.C., 2022).  The ORM mission is to reduce any known incidents or losses to the College 

student resource team, physical property, financial and reputational assets. The ORM Team 

includes Campus Security, Compliance, Emergency Management, Enterprise Risk Management, 

Fire Safety, and Insurance.  

The College offers various governing safety policies and procedures within the campuses, 

including campus fire safety resources and emergency evacuation procedures, Security and 

campus safety maps and reporting systems. The Campus security officers are visible to all people 

as they walk throughout the campuses and speak with the visitors, students, and employees. 

Campus Security Officers are available 24 hours per day, seven days per week, to provide 
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escorts to anyone within the campus community. A campus officer has authority over incidents 

that occur on the campus grounds.  

The fire safety protocols cover and support the campus and students staying in residence. 

The College offers cycling safety workshops to help create a safer environment for persons who 

bike to College during the weather permitting months. The campus officers also provide students 

with personal safety and car safety tips. The College uses a digital safety application to announce 

any acute safety concerns and shares those announcements on the website and across the College 

student mailing list. 

The College Safety team has community member working groups with local citizens, 

professionals, and government officials to monitor and address off-site incidents such as fighting 

which may involve the College students.  However, currently the collaborative community team 

does not focus explicitly on safety issues of reported overpopulation of housing, thus unsafe fire 

by-laws, employment safety standards, laws around reporting, understanding of deportation or 

processes around students accessing health care and what their insurance will cover. 

There is a Sikh Association club for males and females at the College. However, there are 

no Punjab female specific policies or clubs. A female centric club allows for the women to speak 

freely, be supported, and collaborate on ideas for safety. 

At orientation, the City bylaws and policies are not explained to the international 

students, and this lack of knowledge is a potential risk for the new students. This information and 

knowledge of the City bylaws and policies is particularly important for international students 

who are not staying in-residence onsite. The focus of this research project is to explore 

perceptions around a safer settlement outside the College, therefore the system laws will be 

discussed, such as banking fees, employment standards, work permit and hours of work, housing 
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fire by-laws, transportation, health care and use of 911 in an emergency. The aim of the project is 

to support further discussions and collaborations between the College and the City departments 

to assist in safer acclimatisation. Such collaborative approach can support students feeling safer 

and enable them to concentrate fully in their studies without worrying about safety. 

 

 

 

 

1:9 Chapter Conclusion and Organisation of the Thesis 

  In summary, the purpose and aim of the research from the college, global and personal 

perspectives include the desire to create a positive and safer experience for the female Punjab 

students. From my feminist perspective, the study explores the critical adjustment challenges of 

international students and how they differ from the domestic student experience. International 

students chose to attend the research setting of the College to gain opportunities, experience, and 

potentially become residents of Canada. This study will narrow the gap in research with the 

undocumented student experiences compared to written policies and procedures, plans, and 

outcomes of support by exploring their ability to access the required services and experiences. It 

aims to contribute to the growing body of knowledge in the internationalisation field, 

emphasising safer acclimatisation for Punjab female students outside the College. There are no 

Punjab Female clubs to provide support and a sense of belonging. The topic is particularly timely 

with the current and ongoing protests worldwide regarding the treatment of minority populations.  

This thesis is organised into five chapters. The first chapter is this introduction, in which I 

have introduced include my positionality and philosophical lens, the significance of the female 
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gender for the research, the international student/sojourner and critical challenges for the 

international student, the critical challenges of domestic and international students adjusting to 

the College and finally the research setting and why international students are electing to attend 

the College. In the second chapter, I aggregate and critically analyse the literature on the safety 

climate and acclimatisation of female students and evaluate the literature related to the student's 

adjustments to Canadian systems.  In the third chapter, I discuss the methodology I utilise and 

justify the sequential, explanatory research design with mixed methods used for this case study. I 

also explore the ethical considerations related to this real-life study. In the fourth chapter, I 

present the findings from the data and provide the data analysis. 

Further discussion of the finding is in Chapter five. Finally, I share the student-led 

recommendations and potential implementation in Chapter six. In conclusion, I summarise the 

research's contribution and impact on the higher education profession/institutions.  
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Chapter 2: Literature Review 

Chapter 2 will aggregate the existing literature on female Punjab International students' 

acclimatisation to the College.  The chapter divides the potential risks from the literature into 

three parts—first, a review of the terms selected for the context for this research. The selected 

terms safer and acclimatisation will be explained and why the terms were selected for the 

research—secondly, exploring the Punjab and Canadian cultural norms and the potential risks to 

the international student with the Canadian systems. 

The literature review begins with a critical account exploring the currently available 

international literature to provide the overview and working definitions of the following key 

terms for the study: Canadian culture and systems and acclimatisation. The information is 

reviewed, collated, and analysed in the context of the study. The list of the various search terms 

used to explore the literature is available in Appendix A (page 246).  

The literature review provides an in-depth discussion of the international students' safety 

issues that helped expand my position and perspective (Booth et al., 2012), identified gaps in 

knowledge and practice, and informed my research questions. The available sources helped 

develop a well-defined understanding of the Punjab culture, subgroups, and ways of thinking. A 

variety of published peer-reviewed scholarly studies and articles were chosen and critically 

discussed to minimise researcher bias (Machi & McEvoy, 2012). The literature review included 

empirical evidence specific to Female Punjab International students acclimatising to Canada by 

reviewing quantitative and qualitative studies. There is recognition that issues around safety are 

common for all international students (Forbes-Mewett & McCullogh, 2016; Marom, 2022). 

Therefore, the study chose to focus the literature on studies around Punjab students rather than 

other international students. 
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Literature was ideally sought that was published from 2010 onwards unless no other 

source was available on the topic, such as further and precise particulars of unfortunate incidents, 

including house fires or assaults.  

The literature sources were evaluated to determine their rigour, suitability, relevance, and 

current perspective to explain and understand acclimatisation for the female Punjab international 

student population (Fink, 2019). The importance of exploring opposing data, such as reviewing 

male acclimatisation, allowed me to remain open-minded to other's thoughts, approaches, and 

perspectives, compare the ideas (Booth et al., 2012; Fink, 2019; Ledesma & Calderón, 2015; 

Machi & McEvoy, 2012) and define the parameters for my study. White papers from the 

Canadian and India Federal governments were also utilised to provide supportive data to the 

research, such as empirical data. As well as the use of news articles were selected from respected 

published sources, and the sources were only utilised to support an issue or concern by way of 

example. 

Words have power (Colladon et al., 2019; Williams, 2019). Words can alter one's 

perception through assessment, shape beliefs, create judgment, and influence behaviours. It is 

crucial to this study that there is a consistent and clear understanding of the meaning of the terms 

selected (Diab et al., 2019) so there are no assumptions and presumptions about the meaning and 

use of the selected terminology. 

The following section discusses the key terms used in this study and the working 

definitions adopted in this research.  
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2:1 Defining Acclimatisation versus Acculturation 

I will explain why I selected the term acclimatisation versus a more commonly used term 

and theory of acculturation. Currently, there is a great deal of interest, research, and printed 

literature about acculturation. Acculturation has been defined by Redfield, Linton, and 

Herskovits (1936) as "the process of cultural change that occurs when individuals from different 

cultural backgrounds come into prolonged, continuous, first-hand contact with each other" (p. 

149).  

John Berry (2008) is credited with developing the acculturation theory with four 

strategies that international students can utilise when coming to a new host country. Most of the 

research on acculturation suggests that international students change their agency to 'fit' in or 

assimilate with the new country's citizens. Many scholars generally agree that when entering a 

new culture, there will be challenges. 

 Acculturation is indeed a popular research topic. For instance, Schwartz and Unger 

(2017) explored the topic by examining acculturation research from the 1920s to 2014 (Table 1). 

The results from two research search engines: PsycINFO and MEDLINE, indicated that research 

focusing on acculturation has increased from nine articles published in 1920 to 9,667 articles in 

the decade of 2014. However, acculturation is not an exact fit for this research. I will explain the 

importance of the comparisons in popularity, use, and significance. 
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Table 1 
Increase in Research Conducted on Acculturation 

 

Note. Adapted from Schwartz and Unger 2017. 
 

First, using Schwartz and Unger's results from Table 1, I have built upon the original data 

and added the results of a new literature search looking for articles explicitly published 

specifically about female Punjab students during the same time frame between 1920-2014. The 

additional information was added to demonstrate that zero published research was conducted on 

female Punjab students and acculturation during that time. The comparison was made first to 

support the popularity of acculturation theory and secondly to identify research conducted on the 

female Punjab population.  The results may indicate broader social and cultural trends such as 

 
10-year 

intervals 

 r articles found by the truncated search 
term <accultura*> 

 f articles found by the truncated search 
terms <accultura*> <Punjab> <female> 

 

PsycINFO MEDLINE PsycINFO      MEDLINE 

1925-1934      9 ---              0                       0 

1935-1944     43       0               0                      0 

1945-1954     91       9              0                       0 

1955-1964    134     46              0                       0 

1965-1974    203    179              0                       0 

1975-1984    577    347              0                       0 

1985-1994 1,422    901              0                       0 

1995-2004 3,233 1,635              0                       0 

2005-2014 6,010 3,657              0                       0 
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the lack of mobility and the lack of educational opportunities for female students in general in 

the past. The zero results support further the need for current research on female Punjab students.  

More importantly, for this research, I have chosen to use the term acclimatisation instead 

of acculturation. Acclimatisation is a term made popular by science research, referring to the 

process in which an individual adjusts to a change in its new environment while allowing one to 

maintain their performance across a range of environmental conditions (Banjong, 2015). It is 

synonymous with accommodation, adaptation, and adjustment (Ayers, 2019; Banjong, 2015; 

Singh, 2021).  

Many academic researchers studying international students' settlements use the terms 

climate and culture interchangeably (Deal & Peterson, 2016; Dernowska, 2017).  However, the 

literature distinctly distinguishes the two inter-related concepts. The climate describes the shared 

perceptions of the people in a group or organisation, and climate refers to the feel of the school 

environment. The culture includes how people feel about the organisation and the beliefs, values, 

and assumptions that provide the identity and set the standards of behaviour. Deal and Pearson 

(2016) state that culture refers to 'how things are done here.' 

Both terms impact the group members' behaviours. The climate is how others perceive 

their settlement experience within the host country, where culture results from the historical 

relationship and a school's influence within the host country. 

When looking at a person's safer acclimatisation to a new environment, many factors 

must be considered. As Ghalayini (2014) states, for an individual to maintain their performance, 

they can adjust to the environmental factors and therefore are not required to assimilate or adapt 

to the new culture as their own. The person may utilise their current understanding of the world 
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to navigate systems; however, educating a person before their arrival can create a safer 

adaptation to the new environment (Oladipo et al., 2018; Tran & Vu, 2018; Van Froelich, 2018). 

In the acculturation phases, many sojourners realise that they cannot adjust or adapt to the 

new country (Toth-Bos et al., 2020; Trotter & Mitchell, 2018). Where acculturation theory 

discusses the need to assimilate within the culture, the definition of acclimatisation expands upon 

the current acculturation theory because it includes respecting one's culture and maintaining the 

person's individuality (Johnson, 2016; Toth-Bos et al., 2020). Acclimatisation is inclusive of the 

adjustment period where the international student develops an understanding of the host 

country's norms, characteristics, and values as governed by the country's policies and laws once 

again, without the need to change the students' agency (Oladipo et al., 2018; Tran & Vu, 2018; 

Van Froelich, 2018).  

Although acclimatisation and acculturation align with the desired adjustment and 

settlement with the newness of differing cultures, the significant difference of acclimatisation is 

that the person coming to the new country can maintain their agency within the laws of Canada 

(Briggs & Ammigan, 2019; Ganesh, 2018; Haslanger, 2017; O'Neill, 2015; Thomas, 2017; Tran 

& Vu, 2018). There is no expectation of changing their beliefs or values unless they do not align 

with Canadian laws. More importantly, acclimatisation looks at the international student's 

perception, through the lens of the individual, not through the historical lens of expected 

behaviours. 

Nevertheless, although there is a considerable body of research on acculturation, it 

remains a narrow theory, framework, and term when applying it to the settlement experiences 

and perceptions of female Punjab international students in Canada. As previously stated, 

acculturation focuses on adjustment or assimilation to the new culture. The acculturation theory 
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does not address the individuals’ perception or desire to maintain their agency, home values, 

beliefs, and thus culture as a strategy for moving to a new country (Van Froelich, 2018). The 

limitations of acculturation are increasingly apparent given the global ability to travel and settle 

into other countries, creating a multicultural dynamic (Ghosh, 2018; Rashid, 2019; Salingaros, 

2018). I have chosen to use the term acclimatisation as a more inclusive term as an extension of 

the acculturation framework. 

Secondly, when a further search was conducted, guided by Schwartz and Unger (2017), 

using more comprehensive search parameters and search engines, and replacing the term 

acclimatisation with acculturation, the data revealed an increasing number of articles that are 

utilising the term acclimatisation even though the term acculturation remained popular, as per 

Table 2. Of note, many of the articles published in the later years were dissertations (Ayers, 

2019; Deshpande, 2018; Johnson, 2016; Leinonen, 2018; Van Froelich, 2018; Weller, 2012). 

Therefore, academia is starting to utilise and accept the term acclimatisation. I want to add to the 

growing and expanding body of current knowledge on acclimatisation and its more inclusive 

connotations. 
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Table 2  
Increasing Research Using the Term Acclimatisation, 2020 

Note. Adapted from Schwartz and Unger 2017. 

Acclimatisation is a relatively newer, more current, and professionally recognised and 

acknowledged term for transitioning into a new culture (Burleigh, 2021; icentapp, 2020; EShip 

Global, 2021; Leinonen, 2018; Raghavendra & Shetty, 2018; Rivas et al., 2019; Van Froelich, 

2018). Acclimatisation literature is currently being utilised in studies where personal agency 

within the context of the laws of a new culture is accepted, such as in studies in Canada 

(Adenekan, 2020; Erickson, 2017; Heshmat, 2017; Singh, 2021). Professional settlement 

 
10-year 

intervals 

 f articles found by the truncated search 
term <acclimatis/z*> 

 f articles found by the truncated search 
terms <acclimatis/z*> <Punjab> 

<female> 
PsycINFO MEDLINE PsycINFO      MEDLINE 

1925-1934 0 ---              0                       0 

1935-1944 0 0               0                       0 

1945-1954 0 0               0                       0 

1955-1964 0 0               0                       0 

1965-1974 0 0               0                        0 

1975-1984 0 0               0                        0 

1985-1994 0 0               0                        0 

1995-2004   3   3              0                        0 

2005-2014 22 26              0                        0 
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agencies are also using the term acclimatisation to assist sojourners, newcomers, and 

specifically, sojourner students with safer onboarding and avoiding potential culture shock 

issues, conflicts in the process of adjusting safely (icentapp, 2020; Xin et al., 2018). 

Whereas with acculturation, Berry (2008) emphasises the significance of the international 

students' core beliefs and intrinsic values, which shape their approach toward their acculturation 

to a new country. In 2013, Berry (2013) further posited the international student must consider 

two potentially competing positions. The first is the degree to which the sojourners' value is 

maintaining their identity with their heritage cultures while living in a new host country. The 

second is the degree to which the international student desires to interact and participate with the 

host society, thus assimilating within the new country where they adopt its practices, values, and 

beliefs. The sojourners' values of preserving cultural identity and interacting with the host 

society strongly influence their approach towards acclimatisation (Berry, 2013; Jamaluden et al., 

2018). Thus, if the international student wishes to maintain and practice their heritage agency in 

Canada, based on Canada's values and beliefs and, more significantly, Canada's multiculturalism 

policy, individuals may experience minor challenges and acclimatise more safely within 

Canadian laws and culture.  

Finally, in the context of this research, acclimatisation refers to adjusting to a new 

country's culture while maintaining one’s own culture. Acclimatisation of female Punjab 

students is expected to maintain their sense of self and agency while safely acclimatising to the 

Canadian culture (Raghavendra & Shetty, 2018). 
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2:2 The Impact of Acclimatisation on the Student 

The risk of maladaptation or inappropriate acclimatisation can result in a culture shock 

(Baba & Hosoda, 2014; Szabo et al., 2016). The Ontario University Student Association (OUSA, 

2017) reports that many incoming international students have acclimatisation and culture shock 

challenges. Culture shock is the adjustment to an unfamiliar foreign culture that can cause an 

additional burden to the international student. The literature shows that it can lead to student 

disorganisation and a lack of preparation for academic life, potentially inhibiting their academic 

success (Briggs & Ammigan, 2019; Jackson et al., 2019; Yu et al., 2019). OUSA states that 

culture shock can result from a variety of issues, including:  

“Ignorance or lack of understanding of cultural norms, the unfamiliarity with 

socioeconomic/political systems; problems organizing living arrangements; transportation 

concerns; failure to understand the pedagogical differences and academic expectations” (OUSA, 

2014 p.5).  

Each of these issues or systems will be explored further in the following chapters. 

Cultural norms are imbedded into the group and all norms are dictated from childhood 

(Joseph et al., 2022). When the norms are challenged the international students experiencing 

culture shock may demonstrate a wide assortment of emotions, including helplessness, 

discomfort, fear, frustration, insecurity, uncertainty about how to acclimatise, a sense that their 

cultural beliefs and values are being disrespected or challenged, and a sense that things are not 

predictable, and increasing feelings of stress (Bredesen & Ayala, 2019; CIC, 2019; Guo et al., 

2019). The College International Student Research project (May 2011) reports that 54% of 

International Students indicate being homesick, feeling alone, depressed, and isolated (Baba & 
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Hosoda, 2014; Bartosik, 2017; Frank & Hou, 2019; Kunin, 2016). These negative feelings are 

common as they encounter a different culture and may feel discriminated against, lose social 

support, and experience feelings of alienation (Frank & Hou, 2019; Martinez, 2019; Xin et al., 

2018). Xin (2018) explains further that the negative experiences may influence the sojourner to 

return home even before completing their studies. 

The 2020 protests for Black Lives Matter (BLM) provided a platform to raise again 

issues around inequitable treatment of minority populations (Edmondson et al., 2019). Black 

Lives Matter (BLM) is an international social movement formed in the United States in 2013 

following the murder of a black youth by a white police officer. The movement goals are to 

dismantle Black stereotyping, racial discrimination, and violence (Clayton,2018; Tillery, 2019). 

The BLM movement brings greater attention to the need for intercultural communication, 

diversity, leadership, and social justice, in civil discourse; these issues also relate to the needs of 

the female Punjabi population (Ferguson, 2019). With the inequity of treatment and the need for 

sustainable, impartial treatment of all, changes to inclusive policies are required. The 

discrimination and stereotyping issues are complex and rooted in historical situations and 

conditions (Volpone et al., 2018). It is not the intent of this writer to break down all the barriers 

and transgressions but to mention the timeliness of the BLM movement to be influential in 

creating positive changes for other oppressed groups. At the time of the research around June 

2020 in India farmers from Punjab and Haryana were involved in months of protests against 

three farm laws that the government planned to introduce. These laws would worsen the already 

difficult farming conditions they have to work with by introducing more private involvement, 

removing state protection and regulatory support (Jodhka, 2021).  Farmers Protests brought to 

the forefront inequalities that farmers and rural workers had been facing for years and the 
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importance of activism to make changes (Behl, 2022). In the background, these protests would 

have affected the already challenging financial position for many Punjab families who are 

making the decision to send their daughters abroad to study. The social unrest could also impact 

the emotional state of the College students who are being so far away from their families. The 

protests may have also acted as a springboard for action for students to see the importance of 

having a voice and defending your beliefs.    

It is a widespread phenomenon for female newcomers to a country to experience culture 

shock due to discrimination, inequity or negative role and racial stereotyping. The psychological 

adjustment to living away from home, the change in relationships, including parental structure, 

the safety, comfort, support from a familiar person is not with them as they settle in Canada (Yu 

et al., 2019). Since culture shock is exceptionally prevalent with international students’ 

experience, students need to be made aware of the stages so they can seek assistance when 

needed. However, much onboarding focuses on curriculum priorities rather than these broader 

considerations.  

According to Neuliep (2017), the four stages of culture adjustment include honeymoon, 

culture shock, adjustment, and mastery, as shown in Figure 2. 

 

 

 

 

 

 

 



49 
 

 

Figure 2 

Culture Shock and Re-Entry Shock 

  

Note. Neuliep, J. W. (2017). 

The Honeymoon stage or holiday phase is considered the euphoric stage (Bredesen & 

Ayala, 2019; CIC, 2019; Guo et al., 2019). Although the experience varies between students, the 

excitement of being in a new country overrides the differences in culture during this stage. 

Students tend to have ‘rose-coloured’ lenses during this stage, where they view the newness with 

excitement and are cognitively curious about a new culture, and emotionally excited to meet new 

people (Martinez, 2019; Xin et al., 2018). Neuliep (2017) states the international student does not 

experience inner conflict and is keen to learn fresh cultural experiences and see innovative 

sights. 

The second stage is when culture shock occurs. Bredesen and Ayala (2019) say it is a 

period of disillusionment, disenchantment, or dissatisfaction with one’s expectations and 
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misaligns with reality.  The further cynicism results from the overloading of unrecognised 

stimuli, encountering different forms of life and ways of doing work, asking questions, and 

understanding the responses (Lee, 2018). Neuliep (2017) states that the student must adapt and 

learn new ways of doing and being, such as communicating with a nod versus a head shake. The 

student develops a general downturn in mood, a disenchantment, and may feel frustrated and 

seek consolation from others experiencing similar circumstances (Guo et al., 2019). The culture 

shock starts to develop from realising that one does not possess enough knowledge to manage in 

a different cultural setting. The symptoms of disillusionment can be demonstrated as a physical 

illness from the strain of trying to adapt and change to their new environment (Xin et al., 2018). 

The next stage is when the international student attempts to adjust to the cultural changes; 

however, they may continue to feel psychologically frustrated and long to be at home. Neuliep 

(2017) asserts the student may feel depressed and have a psychological response to agency and 

changes such as status, supports, social network, or family. If culture shock remains unaddressed, 

it can negatively impact international student experiences and result in a negative feedback loop 

such as failure or program withdrawal that could damage the College's reputation and future 

recruitment efforts (Frank & Hou, 2019; Martinez, 2019; Xin et al., 2018). Cultural shock can 

negatively influence any intercultural interactions or communications where the responses may 

be interpreted as anger and frustration against others. Lee (2018) indicates that a lack of social 

integration amongst international students results in further isolation and the formation of 

negative feelings about their international experiences (Frank & Hou, 2019; Lee, 2010; Martinez, 

2019; Xin et al., 2018). Neuliep (2017) believes the more prominent the cultural variances 

between the international student and the Canadian and the College communities, the more 

severe the cultural shock experiences are, and there is a decrease in cultural interactions. 
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Additionally, ignoring the emotional difficulties associated with culture shock may give rise to 

clinical mental health problems, which can be risky as many persons from Punjab do not 

acknowledge mental health issues and therefore do not seek support or assistance. Finally, the 

fourth stage is the mastery stage, when the international student reaches the adjustment phase 

and feels more accepted and can integrate with enough information to navigate the norms and 

systems of the new culture safely (Damanhouri, 2018). 

Again, the cultural maladaptation symptoms may be divided into physical and 

psychological (Jackson et al., 2019). Physical symptoms may include fear of physical contact 

with anyone in the new country, and may result in alcohol and drug abuse, or a decline in 

academic performance (Baba & Hosoda, 2014; Jackson et al., 2019). Psychological symptoms 

may include the inability to sleep, fatigue, self-isolation, loneliness, frustration, criticism of 

Canada and the College, nervousness, self-doubt, depression, and anger (Frank & Hou, 2019; 

Guo et al., 2019; Jackson et al., 2019). 

 

 

2.3 Defining Safer and Safety Climate 

 The meaning of safety is the state of being ‘safe.’  It is the condition of being protected 

from harm or other non-desirable outcomes (Le Coze, 2019b). Safety is the circumstance of a 

"steady state" of which one expects all persons in Canada to perform, act or behave or what one 

is supposed to do as set by norms, beliefs, and public codes and standards (Dupont & Karpoff, 

2019; Le Coze, 2019a; Watts & Hodgson, 2019). There is less of a surprise when one assumes a 

person or institution to behave in a manner; however, mistrust or danger can develop when the 

rules are not governed or followed. 
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Safety also implies a guarantee or a standard of insurance to the quality and unharmful 

function (Watts & Hodgson, 2019). The term is used to ensure that the system will do exactly 

what it is meant to do. Le Coze (2019b) says it is essential to realise that safety is relative, and it 

is impossible to eliminate all risks or control all influencing variables. Therefore, a safer situation 

is one where psychological or personal injury risks are low and potentially manageable. The 

research examined the psychological and physical safety (Dollard et al., 2019; Zadow et al., 

2019; Zohar, 2014) for international students coming to the College. There are several types of 

student safety explored in this study under psychological and physical safety. Psychological 

safety includes emotional, mental, social, cultural, and spiritual safety. In contrast, personal or 

physical safety is the freedom from physical harm or threat of physical harm and freedom from 

hostility, aggression, harassment, and devaluation by members of any part of the community, 

including homelessness and finances (Root et al., 2019). It also includes the incessant worry or 

threat of being psychologically or personally victimised as well as the actual incidents (Reader, 

2019). 

  Normative safety is achieved when a law, policy, or expectation meets applicable cultural 

standards and conforms to cultural practices, regardless of the actual recorded safety history, 

such as the use of celebratory fireworks during region-approved holidays (Fruhen et al., 2019). 

International laws govern both India and Canada, each country as national and provincial and 

state laws. Dodek (2018) states that when a person is in another country, all visitors and citizens 

are expected to follow the host country's laws, enforcement, and consequences of breaking the 

laws. 

  As well, one must consider security, also known as social or public safety. Fruhen, 

Griffin, and Andrei (2019) say public safety looks at the risk of harm with intentional criminal 
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acts, including assault, robbery, or vandalism (Fruhen et al., 2019). Antonsen and Almklov 

(2019) state that the moral code of a community drives the behaviour of the culture. One's 

personal security may be unique to the individual based on their life experiences or encounters 

such as intimate partner violence. The law protects the survivor; however, the person’s security 

of housing may be at stake. The category of public safety may fall under both psychological and 

physical safety. 

A Safety Climate is primarily concerned with preventing unsafe incidents within the 

workplace or global environments to identify any potential or reoccurring incidents where harm 

or even potential harm can occur (Antonsen, 2017; Reader, 2019). There does not appear to be 

one standardised and consistent definition of safety climate in the literature, which will be 

discussed further under the theoretical framework. However, the main principles of safety 

climate include relying on persons’ perception and ability to report an incident to help prevent a 

past incident from reoccurring (Antonsen, 2017; Reader, 2019; Zadow et al., 2019). Reader 

(2019) adds that addressing the near misses and helping to foster a safer environment is 

preventing the incident from happening in the future. An example of a near-miss may include 

reporting a suspicious person in a parking lot. Others' behaviours can influence safety, and other 

persons may always take risks regardless of rules (Antonsen, 2017; Roughton et al., 2019; 

Vierendeels et al., 2018; Zadow et al., 2019). The Safety Climate's goal is to identify the risks 

and ensure the person taking any risks are aware of the consequences of their actions under the 

assumption there will be less risk to the person's autonomy and agency, such as smoking 

(Reader, 2019; Vierendeels et al., 2018). Smoking can lead to a physical risk of developing 

cancer or lung disease. A person may be aware of the risk; however, they autonomously choose 

to smoke. 
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Not only can the root causes impact the international student's decisions, behaviours, and 

experience, but they can also affect the College's reputation, both positively and negatively. A 

person's physical and psychological safety is a positive value to impact any institution's status 

(Jackson et al., 2019). The known safety value prevents injuries, saves lives, and improves 

productivity, thus student success. When the college’s safer environment is demonstrated, 

showcased, and advertised, it can bestow a sense of student confidence and reassurance for both 

the students and their families in Punjab. 

Any organization's long-term safer environment is the result/product of individual and 

group norms, values, attitudes, and behaviours governed by rules and policies. When exploring 

the climate, including the systems, a safer environment will emanate from the ethical, moral, and 

practical considerations and regulatory requirements of civil and criminal laws, including the 

College's code of conduct. 

 In the context of this study, the two main areas of safety to be considered include both 

psychological and physical safety for female international students (Babacan et al., 2010). 

Psychological safety includes emotional, mental, social, cultural, and spiritual safety (Dollard et 

al., 2019; Zadow et al., 2019; Zohar, 2014). Reader (2019) adds that it can also include the 

incessant worry or threat of being psychologically or personally victimized and the actual 

incidents.  

Further, psychological safety is the absence of harm or threat to mental well-being that a 

person may experience (Jackson et al., 2019). It is the safe environment where a person can 

freely demonstrate oneself or agency without fear of negative consequences, which could cause 

potential damage to their self-image, status, or being (Biserova & Shagivaleeva, 2019). 

Psychological safety also includes the persons' sense or perception of belonging and the ability to 
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contribute to their environment, where they feel accepted and respected (Gray et al., 2019; Le 

Coze, 2019b). 

  An essential antecedent of psychological safety is the value and demonstration of trust 

(Ammigan et al., 2019; Biserova & Shagivaleeva, 2019; Jackson et al., 2019). Without trust, the 

perceived risk of danger or harm may be heightening, impacting the students' ability to 

understand and utilise the systems appropriately (Dupont & Karpoff, 2019; Reader, 2019). 

Developing trustworthy relationships within the College, their community or their housing can 

enhance their experience by helping to reduce the risk element and fear of decision-making, such 

as how to correctly navigate the health system to get care or the legal system to access required 

vehicle licensing (Deng et al., 2019). Plus, the taking of one's possessions, documents, or 

valuables such as passports and credit cards can be rooted in the psychological control of the 

person. Emotional safety refers to the students' emotional state balanced with their ability to cope 

and contribute to their daily lives (Deng et al., 2019; Jackson et al., 2019; Reader, 2019).  

In contrast, physical safety is the freedom from physical harm or threat of physical harm 

and freedom from hostility, aggression, harassment, and devaluation by members of any part of 

the community, including homelessness and finances (Ammigan et al., 2019; Root et al., 2019). 

De Schutter (2019) says moral and legislative laws and culture often govern physical safety. 

When considering cultural values, the laws are created to protect them (Dupont & Karpoff, 

2019), such as multiculturalism and discrimination. Physically, the laws consider assault of any 

form on another human is a crime. Following the Universal Human Rights Declaration, it is an 

offence to cause harm or threaten another individual's harm (De Schutter, 2019; Jackson et al., 

2019; Patel, 2019). Not only does this imply physical harm such as sexual or physical assault, 

but it includes the physical safety in housing, thus homelessness or threat of becoming homeless 
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and the threat of unauthorised control or access of one's finances, which can leave one without 

money to survive.  

  According to Patel’s (2019) human rights approach, it is a human desire to feel safe as 

feeling unsafe is a universal phenomenon where there is a negative emotional sense of 

impending doom or danger, such as a severe storm or a positive feeling where one does not 

anticipate either harm or hurt, emotionally or physically. Reader (2019) states that the feeling of 

‘safe’ is also unique to the individual, their setting, and agency. One may feel safer in their 

locked house, whereas another may feel exploited in their home and feels safer at work. The 

potential risks will be explored further with each of the selected systems and when exploring 

published student issues in this chapter.   

  It is important to note, when an international student feels unsafe, they may panic, 

become scared and anxious, which also impacts not only their ability to cope, function, and study 

but also their ability adjust to the new cultural systems (Barnes, 2019; Gray et al., 2019). If the 

expectation is for the Punjab female international student to come to the College for an 

education, how can one expect students to attend classes and achieve success when they feel 

emotionally or psychologically unsafe? This research will further explore the student needs 

within the Canadian Culture and Canadian Systems. 

Ford (2019) and Grant and Robertson (2018) posit that female Punjab students will 

benefit from an understanding and awareness of the country's characteristics and the community 

culture to assist with their acclimatisation and increase the safety of their students’ experience. 

After reviewing the extensive academic literature on culture, it is determined that there are 

multiple, diverse, and complex definitions of culture. A singular inclusive definition of culture is 

essential to explain the female Punjab student’s acclimatisation to Canadian cultures (Berry & 
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Ward, 2016; Elsbach & Stigliani, 2018; Ford, 2019; Storey, 2018). In this research, culture is 

defined as a pattern of beliefs and expectations which organization members share. They create 

the norms that influence and thus impact how a community behaves and, in this context, how this 

affects international students transition to their new communities and place of study. The cultural 

norms are the group standards enforcing appropriate behaviours; Pazzanese (2020) calls these the 

socially created constructs or expectations that help one interpret and evaluate their own and 

others' behaviours. To cultivate a productive culture, every organization member is responsible 

for their leadership and work (Hobson et al., 2016; Pazzanese, 2020).  

According to Storey (2018), societal culture defines a way of life that a group accepts, 

defines themselves, and conforms to society's shared values and conventions. It is a set of 

assumptions that guide a person's behaviour (Ford, 2019). Newman (2013) says it involves the 

individual and accepted characteristics and idiosyncrasies that guide behaviours. Ford (2019) 

adds that the societal culture for students will include their learned pattern of human knowledge, 

belief, and behaviour, norms, and values, customs, traditions, arts, social institutions, social 

structures, symbols, celebrations, and achievements shared by a particular nation, people, 

civilisation, or their social group (Elsbach & Stigliani, 2018; Ulusoy & Firat, 2018). The societal 

culture in the research context will include the urban community in which the College resides. 

Through community collaborations, changes for international students can be discussed, created, 

and adopted as best practices to attain safer acclimatisation. 

The College is a large three-campus higher education institute with 150 program areas 

across five faculties, including 26-degree programs (SC, 2020d). The institution's organizational 

culture is dependent on their values of acceptance, diversity, and inclusiveness, as evident in 

their vision statement of the College "… is the epicentre for ground-breaking, standard-setting 
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higher education that unleashes everyone's full potential and empowers people to flourish in and 

shape an ever-changing world" (SC, 2020e). The leaders of the College lead by example and 

expect the entire College community to behave in a standard-setting respectful manner. 

The College's mission is to "Cultivate resourceful…people and communities through 

cross-pollinated, active learning and the relentless incubation of new ideas" (SC, 2020e). The 

College's culture cultivates a "curiosity, a passion for growth and learning, …fun and a sense of 

purpose" (SC, 2020e). The mission and culture were adapted to assist with the anonymity of the 

College. The on-campus culture is evident by displaying student work, athletic clothing, 

symbolic of the school mascot, diverse musically in the hallways, and various country flags 

hanging in the entranceways. 

Johannson and Herz (2019), Storey (2018), and Ulusoy and Fırat (2018) posit that 

organizations also have very different cultures as well as subgroups within the culture. Although 

Canada may demonstrate as a united environment, significant socially created dynamics and 

determinants direct the person's behaviour through laws, rules, and acceptable norms and 

behaviours (Kramer & Dailey, 2019). Clarke, Hall, Jefferson, and Roberts (2017) concur that 

there can be co-existing or conflicting subgroups linked to issues of influence, power, or even 

competition between different geographical locations, groups, departments, or programs within 

educational organisations. Storey (2018) reinforces that subgroups often have their own set of 

standards, rules, and norms not written in the printed literature; thus, there is no evidence to 

make the occurrence or norm explicit (Kramer & Dailey, 2019). However, it calls into question if 

the incidents that impact safety are not disclosed, made transparent and addressed; the secrecy 

will continue to harm and create unsafe situations for individuals, groups, and reputations, 

whether printed or not.  
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2.3.1 Canadian Culture 

As the female Punjab students reside in Southern Ontario, it is vital to explore the 

meaning of Canadian culture, inclusive of subcultures and, more specifically, in Southern 

Ontario. Historically, Canadian culture has been primarily influenced by the United States of 

America (USA), European cultures and traditions, and Canadian Indigenous persons (Loue & 

Sajatovic, 2011). Based on the geographical proximity, Canadian culture has also been 

influenced by the United States of America regarding languages, media, and migration shared 

between the two countries (Storey, 2108). The combination of Canadian values and various 

European and Indigenous influences have created culturally rich Canadian traditions, 

celebrations, and events (Loue & Sajatovic, 2011; Storey, 2018). At this point, it is 

acknowledged that Canada has ongoing reconciliation agreements and practices to repair 

relations with the indigenous populations; however, reconciliation is not within the scope of this 

paper (Abu-Ladan, 2018). 

In keeping the alignment with the Canadian core values of diversity, inclusion, and 

multiculturalism, international students attending higher education in Canada are sought and 

expected to maintain their core cultural identity from their values, norms, and beliefs (Grant & 

Robertson, 2018; Mooney-Cotter, 2011). Burkett (2018) states that diversity is the liberal state of 

understanding and recognizing that individuals are unique and possess an intercultural 

understanding. Where Ulusoy and First (2018) add it is the recognition that persons and, as 

previously stated, their agency is multifaceted with a variety of dimensions such as race, 

ethnicity, gender, sexual orientation, socio-economic status, age, physical abilities, religious 

beliefs, political beliefs, or other ideologies.  
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Likewise, the demographics of Canadians are pretty diverse and assorted, and at times 

dependent on immigration trends, Canadian culture is more civic than ethnic (Abu-Laban, 2018; 

Berry, 2019; Grant & Robertson, 2018). There is no one particular Canadian ethnicity or 'way of 

life' but rather a united allegiance that supports the country's social order (Grant & Robertson, 

2018). Although the collective norms and values are guided by the laws created and 

implemented based on fairness, equity, and inclusion, Canadian culture cannot be adequately 

defined without exploring Canada's multiculturalism policy. 

Although most countries are now culturally diverse, Canada has public Multiculturalism 

policies, departments, and programs to accept and promote diversity. Mooney-Cotter (2011) 

depicts Canadian culture as valuing progression, diversity, and multiculturalism. 

Multiculturalism creates an image of a mosaic of people with various cultures (Grant & 

Robertson, 2018). Cultural diversity and variation lead to the ideology of multiculturalism 

(Brosseau & Dewing, 2018; Burkett, 2018). The fundamental principles of the policy include 

respect for persons, beneficence, non-maleficence and justice. 

Since 1971, Canada has adopted multiculturalism as an official policy (Ghosh, R., 2018). 

The three guiding principles of Canadian multiculturalism policy include: "to build an integrated, 

socially cohesive society; to improve the responsiveness of institutions to meet the needs of 

diverse populations and to actively engage in discussions on multiculturalism and diversity at an 

international level" (Brosseau & Dewing, 2018. P1). The engagement of many cultures functions 

together to promote civic responsibility in Canada's democratic society (Lakshman, 2019). 

Multiculturalism is defined in various perspectives, including language, cultural 

awareness, identity, assumptions, beliefs, and behaviours (Fitzsimmons et al., 2019; Ghosh, R., 

2018). Godley (2018) adds that sociologists define multiculturalism as persons from diverse 
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racial and ethnic backgrounds coming together. From an individual perceptive, it is the degree to 

which they know, identify with, and internalize with more than one culture. Hence international 

students will have added exposure to another culture than their own while entering a diverse 

culture such as Canada (Fitzsimmons et al., 2019). Multiculturalism aims to acknowledge and 

accept diversity and create equal opportunity for all persons regardless of race or religion (Grant 

& Robertson, 2018; Brosseau & Dewing, 2018). Multiculturalism practices with an 

acclimatisation approach allow the international student to maintain their cultural distinctiveness 

while studying at the College (Weller, 2012).  

Overall, the federal government in Canada played an instrumental role in the 

multicultural ideology based on the combined social importance of international students, 

immigration, and economy (Johnson et al., 2018). International students contribute more than 

$15.5 billion in GDP to the Canadian economy (Blatchford, 2019). Canada is now the third-

highest ranking for international student attraction (El-Assal, 2020). Considering the 

extraordinarily enormous and significant monetary contribution to the current Canadian economy 

and what Canadian experiences and education can offer international students, international 

students remain a vital element of the College Strategic plan's enrolment model. "We will 

continue the focus on international enrolment to help diversify the culture of our student 

population and global citizenship" (Filken, 2013, p. 6). 

The desire and direction for Canada are to attain and retain international students while 

aligning with the College's plan to provide high academic standards (SC, 2019). The social 

importance for the country includes the opportunity for job creation, attaining global intellectual 

property, and relevant research and advancement in professions and industry (Kwak, 2019). 

Laws and policies and global partnerships exist to encourage settlement or immigration to 
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Canada, such as the immigration laws, support graduate students with obtaining residency 

(Burkett, 2018). 

The multiculturalism within the community can also be dependent upon the geographic 

location of the international student's residence and the host school. The values in Southern 

Ontario, where the College resides, are similar to the Canadian core values of societal progress, 

diversity, and multiculturalism. Whereas in northern Ontario, the communities tend to be more 

homogenous in ethnicity. 

In keeping with the principle of institutional responsiveness to meet the needs of a 

diverse population, the College has enrolled international students from over 110 countries. With 

such a vast number of countries represented, they blend into the variety of skin colours of 

persons throughout the entire community (SC, 2020e). In Southern Ontario, people of different 

skin colours are not easily identifiable or prominent because of the extensive diversity (Kaushik 

et al., 2018). The various skin tones may comfort the international students because they are not 

visually seen as a visible minority (Ghosh, R., 2018). 

Although the Canadian stance of multiculturalism focuses on positive implications, 

multiculturalism can have adverse outcomes (Berry & Ward, 2016; Hobson et al., 2016; 

Pazzanese, 2020). While acclimatisation allows one to continue with their agency and values in 

Canada, Canada enforces Canadian policies and laws. Canada does not support extremist or 

violent behaviours; however, the country is not immune to cryptic behaviours (Bhuyan & Bragg, 

2019; Bonistall Postel, 2020; Hobson et al., 2016). The multicultural policy and laws are in 

existence and generally positively accepted; at times, the misunderstanding, disconnect, or 

misuse of the rules can result in international students' challenges, isolation, discrimination, and 

maladaptation experiences. Brunner (2022) queries the benefit of Canada’s immigration policies 
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towards the international students. Brunner (2022) looked at the Canadian immigration polices 

over a ten-year time frame to explore the realities of the international student experience where 

they experienced ethical tensions and the additional pressure to graduate and succeed so the 

family can then immigrate to Canada. The international students experience discrimination and 

not the open arms of the multicultural policy they expected. Often, discrimination may be hidden 

or subtle; nevertheless, discrimination is punishable by law and is unacceptable (De Schutter, 

2019). Berry and Ward (2016) acknowledge that when there is no acceptance of 

multiculturalism, marginalization, exclusion, separation, or segregation can put the female 

Punjab student in a precarious position and at times be endangered. 

In contrast to the Punjab culture, the Canadian culture appears to be a liberal and 

independent society. Whereas, when examining the Punjab students’ lifelong exposure and 

influence of their home values, including a family focus and societal acceptance, they come from 

a collectivist society (Ghosh, 2018). Collectivist cultures accentuate the needs of an entire group 

over the needs and desires of an individual (Ghosh, 2018). The interdependence and 

interconnectedness of familial and societal relationships, play a pivotal role in governing the 

individual’s core values and identity (Cooney, 2019; Eltahawy, 2019; Ghosh, 2018). In 

comparison, Canadian culture values individualism.  

In summary, the culture shock impact with acclimatisation, this research explores the 

Punjab female international students' perceptions of how safer acclimatisation to the College in 

Southern Ontario can provide a smoother transition for sojourners and focus on their academics 

while enjoying the international experience. While there are many complex aspects of culture to 

explore, I have selected specific Canadian systems with a safety element contributing to potential 

danger or discourse including, weather and climate, language and communication, policing 
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including laws and violence, banking and employment, transportation, housing, and health care 

(Volpone et al., 2018). It is acknowledged that many other cultural aspects exist, such as religion 

and politics, which significantly impact a person's agency; however, they will not be discussed in 

the scope of this research. 

The following six sections discuss key safety factors that affect both psychological and 

physical safety. All five factors were identified in the literature as areas that international 

students find unsafe in their acclimatisation to the host country. 

2.4 Weather and Clothing Acclimatisation 

A reoccurring theme is the international students’ preparation for the host country’s 

diverse weather patterns. While it may seem obvious or insignificant, many students do not know 

much about Canadian winters other than what they have seen in movies or on the internet. The 

main concern with acclimatising to weather is for the student to dress according to the weather 

differences and seasons. Sharma (2018) shares in the state of Punjab, there are three main 

seasons. There is a hot season, between the middle of April until the end of June. The rain 

season, from July to the end of September. And the cold season from December to the end of 

February (Sharma, 2018). Whereas the weather in Southern Ontario has four distinct seasons: (1) 

Summer between June-August, (2) Fall September to November, (3) Winter December to March, 

and (4) Spring April to June. The temperature fluctuates between 30 degrees Celsius and is 

humid in the summer to below 20 degrees Celsius in the winter (Climate-Data, 2019). Persons 

visiting Canada must be aware of the fluctuating temperatures to plan their dress or attire 

(Climate-data, 2019). The weather-related physical risk to the international student is heatstroke 

in the summer and frostbite in the winter, which can cause death. When the weather patterns are 
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severe, there are school and transportation closures, and the international student must be aware 

of how to access the warnings via the internet, television, or local news. 

Mesidor and Sly (2016) state that weather patterns in Canada primarily determine 

clothing selection. Since the largest cohort of International Students arrives at the College during 

the winter term, students must be prepared to purchase winter coats, boots, mittens, and hats to 

keep them warm during the potential below 20 degrees Celsius. Sharma (2019) shares students 

from Punjab may experience their first look at snow, wind chill, and freezing temperatures and 

can be at risk of frostbite if they are ill-prepared. Frostbite can be prevented with adequate 

clothing when worn in layers (Mesidor & Sly, 2016). 

Students should expect to cover up their skin from the hot sun and prevent sunburns or 

sunstroke from exposure to the hot and humid sun in the summer months. Sunstroke can be 

deadly. Many buildings, including the College's classrooms, have air conditioning to allow for 

comfortable temperatures indoors (Mesidor & Sly, 2016). 

Weather patterns will dictate clothing to prevent physical risks of frostbite, hypothermia, 

sunstroke, sunburn, and even death. At the same time there are gendered expectations of dress 

code that force newcomers to the country such as the ‘Sikh chic’ movement (Khamisa, 2020) 

that centres around blending traditional male fashion and women are depicted as invisible as they 

may not be donning the traditional dress. 

 

 

2.5 Policing and Legal System Including Violence Impact Acclimatisation  

Studies of international students reveal consistent conclusions regarding the need to be 

aware of the host country’s laws to maintain safety. When comparing the legal systems, Rajani, 
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Hg, and Groutsis (2018) share that Punjab state's law and order are upheld and enforced by the 

Punjab Police service. Like Punjab, the policing in Canada is governed by local police services. 

The federal and provincial policing and laws govern all visitors and residents of Canada, 

although the laws may vary amongst the provinces. However, the federal laws and consequences 

are consistent across the province, as upheld by the local police services (Parent & Parent, 2018). 

The literature shows that both Punjab and Canada abide by international laws, a set of rules, 

norms, and standards generally accepted for inter-nation relations (Grahl-Madsen, 2019).  

O’Connor (2017) posits that Canada's Legal system is trustworthy where police members 

are involved in community building and events, fostering respect and collaboration amongst the 

police associations and citizens.  Researchers agree that upon arrival in Canada, International 

Students' first encounter with law enforcement is presenting the several required documents to an 

immigration agent for verification (CIC, 2019). An international student requires the original 

post-secondary Designated Learning Institute (DLI) acceptance letter and a Canadian study 

permit (CIC, 2019). The immigration officer will ensure the students' understanding that they 

will not stay back in the country after completing their studies unless they apply for a work 

permit. They will be asked if they have a criminal record and should have a police certification 

verifying the person does not have a record; otherwise, they will not be admitted to the country 

without a pardon of wrongdoing (CIC, 2019). 

As Sharma (2019) has stated, many students have left home for the first time; some have 

left their home country for the first time and may be fearful of the laws and position of power 

that immigration agents possess. O’Connor (2017) researched why students may be fearful and 

concluded that they might be basing their judgement upon their past experiences or learned 

stories of how custom agents function in their home countries. However, Parent and Parent 
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(2019) noted that the risk to international students’ physical and psychological safety occurs due 

to broken laws. It is essential to know the law when entering the host country, and ignorance of 

the law is not an excuse for breaking its laws.  

Kiedrowski, Ruddell, and Petrunik (2019) examined the role of Canadian police patrols, 

which are assigned areas to maintain public safety, enforce laws and regulations—control traffic 

during emergencies, including road work as well as investigate crimes and accidents. Through 

their research within communities and public opinion, O'Connor (2017) found evidence that the 

Police personnel in Canada are to be trusted, and the public's physical safety is at the forefront of 

their work. While Police must also obey the law themselves (O’Connor, 2017), they cannot, for 

example, accept money in return for dropping charges against someone.  

It is crucial to consider that not all Canadians abide by the federal, provincial, and by-

laws. Gray (2019) noted that there is a discrepancy between the policy, laws, and practice; 

however, the laws are set and imposed to manage societal behaviour and control yet foster the 

fair treatment of all persons. Scott et al., (2015) comment further to state there is a disconnect 

between policy maker and the international student experience. There are consequences to 

unlawful behaviours such as fines, incarceration, or community service, of which the 

international student may not be aware.  

Previously, Storey (2018), Ulusoy and Fırat (2018), and Johannson and Herz (2019) 

claimed that there are multiple subgroups within an organization. Mallea (2017) used the 

example of a subgroup norm or adaptation to the law to include the Canadian law of jaywalking 

legislation and enforcement. Jaywalking is walking or crossing the street or road unlawfully or 

without regard for approaching traffic. Battista and Manaugh (2019) define the term 'Jaywalking' 

as various pedestrian offences, such as crossing at an intersection against a red light or crossing a 
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street in the middle of a block without using the crosswalk or corner. The jaywalking law was 

created to reduce harm and foster safety on the roads with a usual punishment of a $250 fine 

(O'Connor, 2017; De Schutter, 2019). However, persons living in a country setting with minimal 

traffic will not be concerned with crossing the street at traffic lights like persons in an urban 

environment. The law exists; however, it is unlikely that the law would be enacted or enforced 

within the subgroup of the college. The unwritten rules of the subgroup that one cannot obtain 

from the printed literature; therefore, qualitative research from the persons living their 

experience enriches the research (Clarke et al., 2017). 

Storey (2018) described that the College is also considered a subgroup and governs its 

security service within the institution. When an incident occurs on campus, the College's security 

team informs the College community through email communications and sends memos to 

students to ensure their safety (SC, 2020c). O’Connor (2017) concludes that subgroups can 

govern and create policies and laws to ensure safety within the group. 

Most researchers working in the field of violence agree that the risk to one's physical 

safety could include harassment, physical or sexual, or intimate partner violence (Bhuyan & 

Bragg, 2019; Bonistall Postel, 2020; Clarke et al., 2017; Godley, 2018; Parent & Parent, 2018). 

International students should know as victims of violence; they are not at risk of being deported 

(Bhuyan & Bragg, 2019; Bonistall Postel, 2020). However, they are at risk of being deported if 

they are the perpetrator of any crime. Victims of crime can safely report the incident without fear 

of reprisal or being mistreated by the police services. Parent and Parent (2019) have written 

extensively about community policing based on the belief that positive police interactions further 

build trust and confidence in the police service. Therefore, community policing is viewed as a 

proactive approach to trust and safety. 
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The literature states the fact that in Canada, discrimination is a crime. Godley (2018) 

describes discrimination as the unjust or prejudicial treatment of others. The Canadian legislation 

prohibits discrimination based on race, religion, national origin, sex, ethnic origin, age, marital 

status, physical disability, and pardoned conviction (Clarke et al., 2017; Godley, 2018). Female 

Punjab students may experience the unfortunate event of being discriminated against within a 

multiplicity of these categories. Ghosh (2018) noted that being a female is the most significant 

risk category, which encapsulates a gender of all races, yet females are at the most considerable 

risk of violence. 

Most research on female students' sexual orientation suggests that Canada is a safe and 

accepting culture for all sexual orientations (Ahmed, 2019; Godley, 2018). The international 

student should feel psychologically and physically free from discrimination or harassment based 

on their sexuality, as harassment is also a criminal offence (Ahmad, 2019; Clarke et al., 2017). 

The law states, "No person shall, without lawful authority and knowing that another person is 

harassed or recklessly as to whether the other person is harassed, engage in conduct referred to in 

subsection (2) that causes that other person reasonably, in all the circumstances, to fear for their 

safety or the safety of anyone known to them" (CCC, 2020., P. 264). 

As with many other laws, one can be arrested once one has been caught breaking the 

penal code. Discrimination can be demonstrated in many ways, including language, verbal abuse, 

body posturing, images, and reinforcement of role stereotypes (Clarke et al., 2017; Godley, 2018; 

Mooney-Cotter, 2011; De Schutter, 2019). Cobb, Branscombe, Meca, Schwartz, Xie, Zea, and 

Martinez Jr. (2019) found evidence that everyday discrimination when acclimatising to a new 

country was strongly associated with depression, impacting international students’ psychological 

and physical state.  
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According to Bonistall Postel (2020), there is an identified gap in the published literature 

regarding the potential physical violent situations for international students. Mazowita and 

Rotenberg’s (2019) research suggests there may be multiple reasons for the lack of available 

articles and printed literature, including the potential damage to a school or country's reputation, 

political or social implications, economic implications, and lack of reporting. However, students 

and their families have a right to know if they are in potentially dangerous situations. When a 

war, disease, or criminal activity occurs, the government reports the risk level for visitors to 

access before visiting a country or territory. For example, in Canada, Health Canada provides 

updates to all internet users to access the information. The information is transparent and 

accessible to anyone who has access to the internet (Health Canada, 2020). Therefore, when an 

unsafe incident occurs, the community should be informed. 

 Zinzow and Thompson (2011) researched international students’ risk of sexual harm, 

including sexual assaults, discrimination of sexuality, and sexism. Sexual assault is defined as 

any unwanted sexual act done by one person to another, including any sexual touching that is 

unwanted or coerced, such as kissing or groping (O’Dwyer et al., 2019). Rape is defined as being 

forced to have vaginal, oral, or anal intercourse against one's will or without one's full consent 

(Muldoon et al., 2019). These violations that affect a person's integrity can be considered sexual 

assault (Ee, 2019), thus impacting both their psychological and physical safety.  

Although sexual assaults occur globally, Scholl, Cogan, Micol, Steward, Hancock, and 

Davis’s (2019) and Ali (2020) research concluded that female international students are at a 

higher risk of assault when they are separated and away from the known community and family 

members who may be protecting them. It is widely published that women between 18-to-25 

years are at a much higher risk of being sexually assaulted on higher education campuses 
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(O'Dwyer et al., 2019; Zinzow & Thompson, 2011). Many researchers agree that the students 

need to establish trust with the new people while settling in the host country. To establish trust, 

persons shed their inhibition and become vulnerable (Amegbe et al., 2019; Baas, 2019). 

However, it is the vulnerability and letting their guard down that may lead to risky situations. 

Naturally, a person will gravitate to someone from their home culture, as they have similarities 

and believe share values (Kwon et al., 2019). The lack of a common first language and presumed 

understanding of the newly arrived students challenges acclimatisation. At the same time, 

familiarity with others can create a level of trust and comfort for the student (Kwon et al., 2019). 

Consequently, McCann’s (2018) research shows that in Canada, often, the students can 

be misled by persons within their cultural communities, who state they will take the international 

student under their wings and show them the Canadian way. This statement is not to imply that 

other communities will not mislead or take advantage of the students; however, it is to point out 

that when a student lets their guards down to establish trust with someone, they think they can 

trust, they may not be able to (Baas, 2019). Unfortunately, some persons can take advantage of 

the trust and deceive the student into unsavoury situations (Jackson et al., 2019). When 

incidences occur, it leaves the student less trusting of all persons and impacts their ability to 

adjust to the new Canadian culture. Soundararajan, Yengde, Rao, Brown, and Patterson, (2020) 

spoke at the Sustaining Solidarities conference and discussed the lack of global awareness of the 

mistreatment of Punjab women by their own community. Jangam (2020) a Canadian professor 

writes about the lack of global awareness of the gender control of Punjab women even when they 

leave India. Although the Punjab woman are aware of the ongoing restrictive treatment, control, 

oppression and the inequity of women, the newer countries are not aware that this continues to 

exist within the new country, as it is not discussed by the Punjab as it is an understanding within 
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their culture. Patel (2016) who teaches at the University of California has written extensively 

about how the caste systems continues to play a controlling societal role for Punjab women even 

when they have left India. She has also stated that the phenomena need more attention and 

awareness due to the ongoing oppression of women, their freedoms and safety (Patel, 2012; 

Patel, 2016). Ambedkar’s (2014) book discusses the far-reaching and innate belief systems of 

castes and the oppression of Indian women regardless of where they may reside, and the global 

silence attached to the concept. Therefore, there is limited printed literature or research available 

to support the phenomenon.  

Although the College’s students were not involved, recently in the region, a domestic 

Punjabi male was arrested for sexual assault, uttering a death threat, extortion, and voyeurism of 

female international students from Punjab (Bañar, 2019). He had coerced the females into 

believing they were in a romantic relationship with him and took compromising pictures of them 

in sexually suggestive poses. He proceeded to blackmail the women and threatened to tell their 

families back home unless they agreed to have sex for money with other males. In the Punjabi 

culture, the threat of the female student's family finding out they have a relationship, or any 

sexual contact is deemed disgraceful, shameful, and disrespectful to the family (Kaur & Kaur, 

2018). Ali (2020) explains that in the Punjab culture, to bring dishonour to the family is the 

ultimate shame and can separate families. Bañar (2019) published that the police investigating 

the incidents believe more international victims are impacted by this scam and have asked 

anyone involved to contact the police. However, with the stigma, embarrassment, and 

humiliation of being portrayed as a vulnerable victim, many women may not come forward to 

report the incident (Pinciotti et al., 2019; Sabina & Ho, 2014; Spencer et al., 2017). The female 

Punjab student may not understand the Canadian laws thus falsely fear deportation; thus, it was 
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explicated detailed in the publication that the international victims would not be at risk of 

deportation if they disclosed an incident (Bañar, 2019; Kim & Kwak, 2019).  

Ali (2020) and Behl (2019) explain that typically, in Punjab, females are expected to stay 

home after dark. The belief is that the females are safer at home with their families, and their 

virginity ‘is saved’ until marriage (Ahmad, 2019; Behl, 2019). The opposite suggests that if the 

females are outside after dark, they are at risk of being sexually assaulted (Ali, 2020). The 

numbers are relatively low when researching sexual assaults in Punjab, leading one to believe 

that sexual assault does not exist. However, the rates appear small, and this is due to the lack of 

disclosure and police reporting (Murphy & Barkworth, 2014; Paul et al., 2019; Pinciotti et al., 

2019; Sabina & Ho, 2014). Reporting an incident would cast shame on the family, for not only 

their daughter losing their virginity but for the family's inability to keep their daughter safe and 

'pure' (Ahmad, 2019; Behl, 2019). The consequences to the daughter bringing the family shame 

or disrespect can result in honour killing or acid attacks (Cooney, 2019; Imtiaz et al., 2019). 

Most people in Canada are safe walking alone outside after dark. Riley (2019) explains 

that natural socialization and adaption have taught the females what parts of town and when they 

can walk safely. Women are generally not afraid of being assaulted when they go outside after 

dark; however, they remain cautious. Lee and Wong’s (2019) research shows that many 

Canadian women are socialized to develop situational awareness and perceive potential threats of 

harm, such as a person walking too close to them or walking down a dark alley. When 

international students arrive in Canada, they have a new sense of freedom and independence; 

they do not have the naturalized socialization helping them to identify harmful situations or 

environments (Riley, 2019). The international student may also be a little shocked because now 

they are autonomous and responsible for themselves. In comparison, they had a whole family in 
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their home countries that looked after them and protected them, particularly after sundown 

(Ahmad, 2019; Behl, 2019). 

In Canada, sexual assault is considered power over another and is deemed a violent 

criminal act (Riley, 2019). Although not all incidents are reported again due to stigma and 

embarrassment, it is a criminal act with a public court process and repercussions of 

imprisonment (Kehayes et al., 2019; Lee & Wong, 2019). Media, social media disclosures, and 

public scrutiny risk victim exposure and ostracisation in both India and Canada (Dey, 2019). The 

ostracisation leads to further vulnerabilities and marginalisation. Lee and Wong (2019) suggest 

that international students need to develop an awareness of the health, support, and legal services 

available to all survivors of sexual assault. 

 In sum, while violence can occur globally, the research demonstrates that international 

students still need the trust and reassurance of security and safety at the College and in the 

community. The emotional and physical impact of violence can result in lifelong traumas and 

recoveries. Notably, an international student who is a perpetrator will be deported, and most 

importantly, an international student who reports a crime or is a victim of crime will not be 

deported. 

 

 

2.6 Banking, Finances, and Employment 

According to Ford (2019), all international students need to know the Canadian currency 

where Canada uses the Canadian Dollar (C$ or CAD). All Canadian purchase totals are rounded 

to the nearest nickel. Ford (2019) states that the transition into Canadian banking can confuse 

many Punjab students accustomed to the Indian currency, the rupee, and pricing. The 
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equivalency of one Canadian Dollar is 54.36 India Rupee (Currency Converter, 2020). Ford 

(2019) believes the money conversion can create an unsafe situation for the international student 

if they are unaware of the value of both the rupee and Canadian dollar, which can put them at 

risk of being taken advantage of and result in them being without funds. 

Furthermore, Baba and Hosoda (2014) suggest that the female international student has 

not been responsible for their spending, earning, and saving due to living with their families. In 

that case, their newfound independence may require them to learn how to balance the spending 

and convert the money value into Canadian currency (Baba & Hosoda, 2014). According to the 

American College Health Association (2019) survey, 39% of international students found 

finances were very challenging to manage. The College's International students responded that 

the expense of tuition, textbooks, food, and transportation added to their financial strain (Sharma, 

2019). In 2016, the College’s International students reported that about 40% had difficulty 

settling into life in Canada due to shopping and banking, while approximately 67% had difficulty 

dealing with money and financial pressures (Sharma, 2019). 

It is generally agreed that the newfound independence can create some financial concerns 

and safety issues with international students, including the inability to balance their money, 

where they can run out of funds before the end of the academic program (ACHA, 2019; Baba & 

Hosoda, 2014). Proper budgeting is an essential skill required by all students (Baba & Hosoda, 

2014) to cover their basic needs such as books, food, water, and housing require the student to 

save money to pay for the expenses throughout their academic years. Rashid (2019) adds that 

international students are not living at home with their parents who had covered the tuition costs 

and now incur housing, food, and transportation expenses.  
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Both Punjab and Canada offer banking services. Bordo and Siklos (2019) offer that some 

prominent Canadian banks offer specialized services designed to meet the needs of recently 

arrived Canadians. An additional safety strategy is to remind all persons not to share their 

personal banking information, PINs, and accounts with others (Immigration Peel, 2016). 

Both India and Canada collect taxes on goods and services. Sales tax in Canada is 

between 5% and 15%, depending on the province, whereas sales tax in India is 18% (Rao, 2019). 

Ontario combines the goods and service tax with the provincial tax and calls it the Harmonized 

Sales Tax (Bird & Gendron, 2019). Employment or income taxes are deducted from paycheques 

in both Canada and Punjab. Bird and Gendron (2019) explain that tax is also applied to prepared 

food if purchased in a restaurant or grocery store in Ontario. Students unaware of the taxation 

systems can risk underpaying on income taxes or overpaying on consumer items. 

International students on study permits are regulated only to allow them to work a 

maximum of 20 hours a week (Baba & Hosoda, 2014; Kennett et al., 2019; Sondhi, 2019). They 

require funds to pay for their expenses. When considering the Canadian student minimum wage 

is $13.15, working twenty hours a week only provides an income of $263 before mandatory 

provincial taxes, leading to financial vulnerabilities (Dionne-Simard & Miller, 2019). Finally, 

Foreign Admits (2022) posits that the cost of living in Canada 168% more expensive than in 

India.  

Based on the expensive cost of living including housing, and limited income, the students 

stress will increase significantly. Baba and Hosoda (2014) acknowledge that students face the 

additional challenge of obtaining and securing a job that will schedule them around their school 

hours, particularly when they are only allowed to work 20 hours and have many new or 

unexpected expenses.  
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The 20-hour workweek policy puts students at risk where they may seek unsavoury 

money-making opportunities. Sondhi's (2019) research reports that many students may be 

swayed to earn more money by job offers to work under the table at cash jobs for less money, 

more hours, yet uncontrolled working conditions. The uncontrolled working incentives and 

conditions leave the student vulnerable to injury, unsafe shift work, working in dangerous 

situations, and the potential for lack of recourse (Baba & Hosoda, 2014; Forbes-Mewett & 

Sawyer, 2019; Sondhi, 2019). Sondhi (2019) voiced concern that some students are willing to 

put up with exploitation in exchange for payment, as well as the employer is profiting from the 

international students' labour, where dangers can exist. 

According to Baba and Hosoda’s (2014) research, the worker who is illegally employed 

under the table has no recourse if the fraudulent employer does not pay them their wages or 

abide by the minimal standards of employment, including safety requirements. Current research 

indicates that illegal employment puts the student at risk of physical and financial dangers. The 

students are exploited and not being paid accordingly and unknowingly provide free and unsafe 

labour (Baba & Hosoda, 2014; Sondhi, 2019). Sadly, Ali (2020) and Eltahawy (2019) points out 

that female students are at risk of sexual exploitation. This can occur when students are desperate 

for money and have relied upon unsavoury, deceptive, and untrusted perpetrators. The students 

have been told that the work is a ‘one time’ situation and find out the perpetrator have taken 

pictures and use the photos to further blackmail the student. The threat of exposing the females’ 

behaviour to the others can result in stigmatising and shunning from their community. Although 

this activity is unlawful, the female student from the collectivist culture is more concerned about 

the impact of their behaviour on the family shame and being labelled as a societal outcast 

(Eltahawy, 2019). 
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On the other hand, if students are caught working more than their study work permit 

allows, they can be deported, as with the publicised case of Jobandeep Sandhu, an international 

student who was arrested in Ontario for working too many hours (Haysom, 2019). He may be 

deported back to Punjab once the ongoing case goes to court. Although this is reported as a rare 

incident, it is the consequence of not abiding by the work permit. 

In summary, several scholars have discussed the risk to international students when it 

comes to their finances or lack of understanding of budgets or the consequence of not abiding by 

the laws in Canada. While recent research has attempted to address the problem, more research is 

required to assist the students with their financial management and increase their psychological 

and physical safety. 

 

 

2.7 Transportation Safety with Acclimatisation 

Travel behaviour adaptations for international students is an understudied area in spite of 

its increasing relevance for the students need to get to school or work (Monteiro et al, 2021). 

According to Pragati’s (2018) publication, there are multiple modes of public transport in 

Punjab, including buses, auto-rickshaws, Indian railways, and an international rail that connects 

with Pakistan. Punjab has six civil airports, including four domestic airports and two 

international airports that ease global travel. In Southern Ontario, there are multiple modes of 

public transportation, including bus and train, which connect with subways and access to other 

local cities. The Pearson International airport is easily accessible to the College campuses. All 

students will be required to commute to school and possibly to their work and field placements. 

These can include local transportation such as buses, cars, walking, and summer cycling. 
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According to Cottrell (2019), Canadian public transportation via buses can be a cheaper 

mode of transportation. Students may be required to purchase bus tickets or transit passes and 

know the schedules and transfer systems. International students should be informed that there are 

intercampus shuttles to transport students from one campus to the other, which are incorporated 

into the students' tuition fees, thus already paid by the student. Although there is minimal 

published data on the safety of transportation for international students, the few researchers agree 

that knowledge of the available transport systems in the host country is an essential safety 

measure, as getting a ride with an unknown person or mode can lead to unsafe situations 

(Jackson et al., 2019). 

Another transportation option available is the local taxi services.  Taxis have meters that 

use set rates to calculate the cost of the trip, and the rates are non-negotiable. Taxis are expensive 

and should be used when the students do not have another option. The taxi drivers have an 

official identification card to show that the city licenses them; the picture should match the driver 

for safety. The drivers must be Canadian citizens, landed immigrant status, or have a valid work 

permit issued by the Government of Canada (Mississauga, 2020). The licencing of the taxi 

drivers assists in ensuring the passenger is safer than an unlicensed ride such as Uber or Lift, 

which are cheaper options; however, the security detail is not as stringent. 

Pragati (2018) found that if the international student is financially positioned to purchase 

a car, they will be required to become familiar with the host country’s driving laws, such as 

driving on the right side of the road and wearing seatbelts. In Punjab, drivers drive on the left 

side of the road. In Ontario, all drivers require a mandatory driver's license and car insurance, 

which adds cost. Drive-in Ontario (2020) reports that new residents with a valid foreign licence 

can only drive 60 days after first arriving in Ontario. After the 60-day grace period, all 
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international drivers must exchange their licence for an Ontario licence or apply for a new 

Ontario Driver's licence (Drive in Ontario, 2020). In the winter months, the student should 

purchase snow tires for their vehicle due to the ice and snow in the Ontario climate. The College 

parking lots will charge parking fees, and cars may be ticketed or towed if the fees are not paid 

(SC, 2020c). Once again, this supports the financial burden of owning and utilising a vehicle, 

leading to additional psychological stress. 

Mainstream media in Canada often reports on motor vehicle accidents. There have been 

multiple reports of speeding, vehicular homicide, and car accidents involving international 

students (Jarvis, 2019; Joshi, 2020). Police reported a vehicle collision where three international 

students from Punjab had died in October 2019 (Jarvis, 2019). The car was travelling at a high 

rate of speed and left the road on a sharp curve. None of the deceased persons was wearing seat 

belts; an Ontario seatbelt law strictly enforces seat belts for all persons in a vehicle. Joshi (2020) 

also reported that in January 2020, two international Punjab students were killed in a truck 

accident in Ontario. Investigators stated that the three men who died were not wearing seatbelts 

and were ejected from the vehicle during the crash. The Canadian law states that all motor 

vehicle operators and their passengers must wear a seatbelt securely fastened and properly 

adjusted for the person's size and height. As a driver of a motor vehicle, one will face a financial 

fine if the driver or anyone under the age of 16 is not wearing a seatbelt or secured in a proper 

child car seat (O'Neill & Mohan, 2019; Ontario, 2020b). 

The unfortunate incidents are not intended to blame any accidents but to demonstrate the 

value and safety of knowing and abiding by Ontario traffic laws. According to O’Neill and 

Mohan (2019), the national and provincial laws control, manage and implement drunk driving, 

speeding, and the use of seatbelts. The laws are intended to assist with the safety of all drivers 
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and their passengers. When one applies for their driver's licence, they are tested on their 

knowledge of the laws, vehicle safety, and control. There is a written learner permit, a graduated 

licensing format that involves taking an instructor on a trial drive to demonstrate the applicants' 

ability to control the vehicle while abiding by the laws (Ontario, 2020b). 

When driving in an unfamiliar area, mainly where there are sharp curves in the roadways 

and speed limits signs are posted for the maximum speed, the driver is expected to drive 

(Ontario, 2020b). According to Ontario Speeding (2021), if a driver drives 40 kilometres per 

hour over the posted limit in Ontario, their car will be impounded, and their licence will be 

suspended.  

In summary, Parent and Parent (2018) state that is driving in Ontario has deemed a 

privilege, not a personal right, where a person must abide by the laws created for the driver and 

passenger and pedestrians' safety. The laws are created to manage the person's behaviour; 

however, there will always be a subgroup where persons do not follow the laws, and if caught, 

there are consequences. The minimal literature identifies a gap in the literature for research on 

safer transportation options for international students requiring a closer collaboration with the 

College for promoting clear and accessible public transport information as an essential need 

(Monteiro et al, 2021). 

 

 

2.8 Safer Housing Impact Acclimatisation  

International Students arriving at the College will require adequate and safe housing. In 

the 2014 Canadian Bureau for International Education International Student Survey, 46% of 

international students indicated they were very concerned "about paying for accommodation 



82 
 

during their studies" (CBIE, 2019), adding to their financial burden. Marangell, Arkoudis, and 

Baik (2018) point out that having safe housing is a fundamental requirement for an international 

study experience to thrive. Higher education institutions must recognize that unsafe living 

situations can lead to additional stress, risk, and danger for all students.  

The College's North Campus population is around 12,000 students, forty per cent of these 

students are international students. It should be noted that 90% of the north campus' international 

student body comprises students from Punjab, and 48% of the Punjab students are female 

(Frisque, 2019; Sharma, 2019), creating a large influx of residents into the community; thus, I 

am reasoning that the College and surrounding community has a higher level of culpability than 

they currently demonstrate.   

Calder, Richter, Mao, Kovacs Burns, Mogale, and Danko (2016) stressed the importance 

of the decision-maker where the international student and their families ultimately decide if the 

student will be living on-campus or off-campus and collaborate to select a suitable residence. 

There are currently 350 on-site residence spaces available at the College, which students from 

abroad mostly occupy, with only 22 beds occupied by students from Punjab; it is unknown if 

these students are male or female (Frisque, 2019; Sharma, 2019). According to the American 

College Health Association survey (2019), only 3% of international students who responded 

utilised on-campus housing. Zhou and Zhang's (2014) Canadian Study reports that international 

students enjoyed living in residence due to the opportunity to meet other students, and they 

perceived they felt safe in the secure building.  

According to the College website, the College residence offers private sleeping and 

bathing quarters. For added security, each resident's room has a locked door with two keys, the 

student has one, and the Residence Hall Director has the other as an additional safety measure. 
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The residence’s outer doors are locked, and visitors must sign into the building when visiting, 

thus extra security (Frisque, 2019b). There are security officers on-site, and a safety walk to 

campus is also available if required. 

On-campus housing offers occupancy at the beginning of the school year, and students 

are required to sign a rental lease agreement for the duration of the school year. Although on-

campus residences can be closed over the Winter break period from mid-December to early 

January, international students can ask for assistance and advocacy from the International Office 

if they need assistance with accommodation arrangements during times of closure (Ontario 

Immigration, 2016).  

Sharma (2019) research shows that many Punjab students may choose not to live in the 

residential environment while preferring to live within the comfort of 'knowing' their cultural 

community. The College's north campus has a surrounding community with a large population of 

Indian descent. According to Peel (2020), after English, the following four most common 

languages spoken in this area are Indian dialects. Most scholars seem to agree that students feel 

more comfortable when communicating and understanding, speaking and writing a common 

language (Calder et al., 2016; Sharma, 2019). Many students from Punjab, mainly female 

students, will take advantage of their cultural networks, and according to Sharma’s (2019) report, 

24% of Punjab females at the College live with distant family or friends, many of whom the 

students call Uncle or Auntie. A cultural difference for Canadian's is that an Uncle or Auntie is a 

biological relative who is the brother or sister of the parent, whereas, in Punjab culture, an Uncle 

or Auntie is the label given to a relative or family friend. Tencer (2019) explains that families 

feel more secure when sending their daughters to Canada when housing is provided with a 

distant relative or acquaintance to guide them. For the families with less expendable funds, the 
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daughters will often exchange domestic work for rent. Many times, the female students will 

cook, clean, and provide childcare. These demanding factors impact the safety of the 

international female Punjab student and their opportunity to achieve academic success. The 

family acquaintance is assumed to be a safer environment because the uncle and auntie can 

report back to the family if there are any concerns which is not always the case. Sometimes the 

accommodate is less than favourable for the student to balance their study time with the 

demanding domestic expectations and hours. Alternatively, the exchange of domestic duties may 

become over and above the family's agreement and time impacting the student’s ability for 

academic success (Telbis et al., 2014). Rarely would a male international student be asked to 

perform domestic duties in exchange for room and board (Ali, 2020). 

Furthermore, Tencer (2019) offers that students may lack guidance from home to 

navigate the known or unknown safer housing issues. They are looking for accommodations at a 

bargain rate as many students follow a strict monetary budget. As previously discussed, it is 

expensive when moving to a new country and paying international tuition fees, tuition, utilities, 

and transportation (Team, 2019). 

Many researchers have pointed out that off-campus housing costs vary and depend upon 

multiple variables, including the distance to school, public transportation, food accessibility, and 

prices, utilities, facilities, furnishings, lease, payments, subletting, safety, noise, outdoor access, 

and maintenance (Anderson, 2020; CIC, 2019; Marangell et al., 2018; Tencer, 2019). Anderson 

(2020) states that for international students living off-site, the housing may be their only option 

as they may not have local references or referrals from reputable known persons who know of 

well-maintained accommodations. Well-maintained housing may also be unaffordable, as 

higher-end housing is often more expensive. Some families may rely upon agents for housing 
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information, and at times the information provided by the agent is misguided (Calder et al., 2016; 

Frisque, 2019; Sharma, 2019). Calder, Richter, Mao, Kovacs Burns, Mogale, and Danko (2016) 

state that the agent is being paid to assist in the residence search and may focus on completing 

the search and may not attain the most suitable and safe accommodation. 

The local City’s governing Councillors have voiced serious concerns about ongoing 

student housing problems as the College continues to enrol an increased number of international 

students. One city councillor, Jeff Bowman (2019), stressed, "The area around [the] College 

represents an opportunity for student housing, but it also represents a huge opportunity for unsafe 

student housing in some of these homes" (Frisque, 2019b). Frisque (2019) reports that 

international students are often housed in a substandard living environment, such as many 

persons sleeping in one room with little or no privacy as well as unsafe conditions caused by not 

abiding by the Ontario building codes, increasing the risk of fire, lack of fire escapes, and smoke 

detectors putting the students' safety and well-being in jeopardy; primarily due to the lack of 

abiding by the safety bylaws (Calder et al., 2016; Frisque, 2019; Marangell et al., 2018; Ryan et 

al., 2016; Tencer, 2019). There is no one enforcing the rules if the officers are not aware that a 

building is being utilised for multiple residences, and therefore, the safety concerns are not 

preventable. Sharma (2019) agrees that many international students are not aware of the housing 

and fire bylaws. 

A landlord can get more money from multiple residents who are paying rent. The 

landlords tend to get the money as student accommodations are in demand and in short supply. 

The housing shortage and issues are not unique to the College. Unfortunately, student 

accommodations tend to have a 'lousy' reputation worldwide (Anderson, 2020).  
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Concerns with excessive partying, overcrowding, damage of the premises, health and 

safety, getting stuck with the bills or rent, landlord issues such as being charged unjust rental 

fees, getting the initial deposit back, mice, fleas, and other pests, and neighbour complaints and 

noise the issues tend to be a global problem (Calder et al., 2016; Frisque, 2019; Marangell et al., 

2018; Tencer, 2019). In 2017, Melbourne, Australia, reported overcrowding and unsafe living 

conditions where four or six students lived in two-bedroom units (Knight, 2017). Marangell, 

Arkoudis, and Baik (2018) posit that students consciously accept overcrowded living situations 

because they do not have any other options. 

More recently and locally, a house fire injured several international students; one was 

hospitalized in critical condition. The fire officials stated that six to 10 international students 

occupied the residence, and the building was not known to be an adequately approved or 

configured rooming house (Turner, 2019). The overcrowding can also put an unknowing or 

unpredictable strain on community resources such as accessible transportation, health services, 

and perhaps garbage pickup (Frisque, 2020). Although many cities have limited residential 

bylaws in place, knowing about or discovering the breaches can be challenging given some 

landlords' needs and cryptic nature (White, 2019). 

Many off-site accommodations do not provide leases, mainly if the homes are offered at a 

reduced rate or with other residents in the house (Frisque, 2019). The lack of a lease, which 

Provincial Law requires, can put international students in a vulnerable situation where they are at 

risk of illegal raises in rent or sudden evictions with any repercussions for the landlord (Calder et 

al., 2016; Frisque, 2019; Marangell et al., 2018; Tencer, 2019).  

The Ontario Residential Tenancies Act (2019) is a law that applies to private residential 

rental units, including single and semi-detached houses, apartments and condominiums, and 
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secondary units such as basement apartments (Ontario Rental Laws, 2019). The law states that 

rent cannot go up by more than the government-controlled rent increase guideline for each year. 

This rule applies to all international students living in rented houses, semi-detached houses, 

basement apartments, and condominiums. The rental bylaws trigger several safety mechanisms, 

including inspections by the fire department and multiple city departments to ensure that the 

location meets local safety and building code standards (Calder et al., 2016). Landlords may not 

have had their buildings inspected or approved by the city.  

There are strict renter and landlord laws and bylaws to protect the renter and the owner in 

Ontario. International students have reported that they have been discriminated against where 

landlords will post in the rental ad, stating that no international student should apply (Guardian, 

2020). Students who overcrowd rental units to share money or to stay with people they deem are 

safer persons would be hesitant to report their housing situation due to the risk of eviction and 

becoming homeless (Calder et al., 2016; Frisque, 2019; Marangell et al., 2018; Tencer, 2019). 

Students have been told that the rent they are paying has increased without notice. Some students 

live in rooms without windows which violates the fire safety code (Kodur et al., 2019).  

In summary, scholars agree that taking advantage of persons based on their vulnerability, 

such as being a newcomer to Canada and not following the laws, is discrimination and 

unacceptable behaviour that is punishable by Canadian law. However, landlords get away with 

this behaviour because international students do not know the laws or may not have any other 

place to stay, and they are not versed in rental laws and agreements or leases (Calder et al., 2016; 

Frisque, 2019). Many international students are reluctant or fearful to speak out about illegal 

housing practices for imagined fear of their student visas being removed, evicted, and becoming 

homeless (Calder et al., 2016). There is plenty of research regarding the dangers of unsafe illicit 
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housing; however, there is a gap in the knowledge for making accommodations safer for female 

international students. 

2.9 Risks with Adjusting to the Canadian Health Care System 

Newcomer’s transition and adaptation to a healthcare system is understudied in relation 

to international students (Tang et al., 2018) with few exceptions in areas of refugee and 

populations (Talhouk et al., 2016). 

According to Bahuguna, Mukhopadhyay, Chauhan, Rana, Selvaraj, and Prinja’s (2018) 

research, Punjab Healthcare is mainly financed through private out of pocket expenses, and 

households spend 52% of the wages on medicines (Dwivedi & Pradhan, 2017; Kumar et al., 

2016; Najam, 2018). Saikia (2019) studied the health disparities between men and women in 

Punjab. Saikia (2019) concluded that women did not seek or access health care due to the cost. 

The financial burden of private health was expensive and usually reserved and utilised for the 

male members in of the household. However, international students coming to Canada require 

immunisation and health screening prior to their departure (CIC, 2109). Parents who wanted to 

support their child’s journey to come to Canada had to paid for the services.  

Canada's health insurance system is taxpayer-funded and intended to ensure that all 

residents of Canada have access to health care. To access health care, one must have a health 

card issued by the government of the province or territory (Ellis-Boldshot, 2013; Harbige & 

Calder, 2018). However, it is a requirement for all international students to have health insurance 

coverage. The international students are covered International Guardme insurance Plan. The cost 

of the Guardme insurance premium is incorporated into the students' tuition fees, therefore 

ensuring the student has coverage. The coverage will only pay for new and urgent illnesses or 

injuries; thus, any pre-existing conditions may not be covered, such as high blood pressure 
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treatments are not covered (Guardme, 2020). The coverage is discontinued if the student decides 

to take part-time studies. 

Before arrival to Canada, all international students should receive any preventative-

disease immunisations as recommended by Health Canada. Harbide and Calder (2018) report 

that being sick or concerned about paying for health care can stress international students. 

Sharma (2019) explained that international students are not accustomed to the Canadian currency 

as previously discussed or navigate the health care systems (CIC, 2109). According to Guardme 

(2020), one in 10 students will experience a serious safety or health incident while studying 

abroad. With such a high incidence of potential harm, an international student would be expected 

to seek health care. The coverage is only reimbursed after the student pays for the service adding 

to their financial and psychological stress. The student must also call the insurance provider if 

they are admitted to the hospital, have major diagnostic tests such as CT scans or MRI, or require 

surgery. Guardme will determine if the student is covered for these services limiting the 

student’s health care autonomy and decision-making to what Guardme deems are essential. 

In the local hospital's emergency department, a payment notice is posted stating, "Do not 

have a Canadian Health Plan? Your care at this desk will cost you $450, even if you leave before 

seeing a doctor". The exchange of 450 Canadian dollars is the equivalent of 24429.28 rupees 

(Currency Converter, 2020). The cost is significant to the student who can only work in Canada 

for a total of 20 hours a week, possibly earning the student minimum hourly wage of $13.15 per 

hour (Ontario, 2020a); therefore earning $263 a week. While Health care in Canada is excellent, 

progressive, and available, it is not easily accessible to international students. Another hospital 

notice states, "Do not have a Canadian health plan? You must pay a minimum of $1000 for your 

Emergency or Urgent Care visit. Payment is required in advance." The exchange of 1000 
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Canadian dollars is the equivalent of 54284.66 rupees. Forbes-Mewett and Sawyer (2019) report 

that when international students adjust to the combined academic and Canadian cultures, 

accessing and financing health care can impede their adjustment. Although health care is 

expensive, in Canada, the cultural value is that health care is accessible and available to all 

residents and visitors within the country, however at a cost.  

If an international student is required to stay in the hospital, the cost of the hospital bed 

stay overnight is 842 Canadian dollars or 45,701.90 Rupees (Home Care Ontario, 2020). 

Medication costs, diagnostic services, consultations with specialists, or additional services incur 

additional fees per diem. The cost and lack of coverage may inhibit the student from seeking 

appropriate care. 

Mental illness is an ongoing concern with the health of all students. Anxiety is often 

caused by the unknown (Szabo et al., 2016). Scholl, Cogan, Micol, Steward, Hancock, and Davis 

(2019) and Ali (2020) state that many international female students come to the College as 

teenagers and, often without their immediate families, deemed their emotional support network 

in their home country. The students are entering an unknown country, program, and situation. 

When compounded with the multiple issues of acclimatisation, students may be suffering from 

homesickness and not be aware of the local support available.  

Ali (2020) states that often, the Punjab community does not discuss mental illness. 

Mental health tends to be embedded within their culture, with spiritual meditation practices, 

multiple and frequent social and familial gatherings, and spiritual support through their religious 

institutions. However, the culture tends to deem mental illness as a weakness, mislabel it, and do 

not tend to seek medical or counselling assistance (Forbes-Mewett & Sawyer, 2019). Some sub-

cultures even consider mental illness a taboo topic or a curse placed on the family (Chavan et al., 
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2018; Forbes-Mewett & Sawyer, 2019); thus, mental health or mental illness are not discussed 

openly or understood. 

Sharma (2018) reports that some drugs, vitamins, or treatments students could easily 

access at home may be harder to obtain in Canada. In Canada, the student may be required 

multiple visits to diagnose an ailment or attend multiple appointments. The health care system 

has some clinics with integrated services; however, many clinics do not. This means the student 

may require a doctor’s appointment, an appointment at a diagnostic testing centre, attend a 

specialist appointment with consultation, and then attend a pharmacy with a prescription to 

obtain medications. Scholl, Cogan, Micol, Steward, Hancock, and Davis (2019) acknowledge 

that navigating the health care system can be confusing and time-consuming, requiring repeated 

visits to different clinics where the newness is compounding to the students’ psychological 

stress. 

The impact of acclimatisation stress as part of the settlement process has been discussed. 

It remains a common concern in the international student literature as it contributes to difficulties 

adjusting to the new environment and concentrating on educational priorities that all students 

need to be focusing on. The available research consistently implicates several complexing, 

compounding, and contributing factors of stress for international students (Liu, 2019). Personal 

factors and individuality, such as the persons' values, beliefs, and cultural background, can all 

impact the female's ability to adjust to their new culture (Briggs & Ammigan, 2019). One may 

experience challenges can develop complex, intertwined, and vary between individuals. Often 

the difficulties arise from the lack of understanding or misguided trust of others. 
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In sum, there is comprehensive research and printed literature discussing the health care 

adaption for international students. However, more research is required to understand the 

international students’ immediate health care needs, navigation, and access to coverage. 

 

2.10 Summary of Literature Review and emerging Research questions  

There seems to be an abundance of research on various aspects of the experiences of 

Higher Education international students. Prior literature highlights the international students' 

challenges due to cultural barriers, norms and behaviours, transportation, finances, laws, and 

health care systems and the risks that these may pose for their emotional and physical wellbeing. 

However, there is limited academic literature and research on female students' perspectives and 

the unique concerns of their experience in general and, more specifically, research on Punjab 

female international students' safer cultural acclimatisation, particularly in Canadian culture. 

While this study cannot consider all the individual entities of the international student 

experience, it focuses on the six common themes identified in the literature as relating to student 

physical and psychological safety in the broader community. The literature, including media, 

white papers, and news reports, emphasized the importance of students' voices and further 

research, including student perceptions of their safety.  

Again, it is essential to restate that the actual risks discussed are not intended to 

sensationalize any of the incidents or to discredit any person or institution. The incidents are 

shared to demonstrate the need for safer acclimatisation of Punjab female students; the risks of 

other international students and institutions provide an opportunity to explore the situations and 

have been used as examples to help identify potential issues and to establish a safer adjustment to 

Canadian culture for international students (Hong & Cui, 2020). Additionally, as stated 
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previously, the College needs to protect its international reputation by dispelling myths or 

alterations in these stories that may implicate the College's community and allow the institution 

to highlight a proactive safety climate approach. By utilizing a proactive position, the College 

can increase safer incidents which may result in minimal impact on both the students and the 

institution. 

Students can experience both physical or psychological harm or risks. Physical harm 

involves the bodily neglect, abuse, or injury experienced by a person from an object or practices 

such as another person, or unsafe culture, work school environment (Ammigan et al., 2019). 

Psychological harm involves the harm from neglect, abuse or mental, emotional abuse or 

cognitive impairment, including control, the result of threats of harm, being left alone, 

humiliation, intimidation, causing distress, verbal abuse, bullying, blaming, constant criticism, 

controlling, or depriving contact with others (Lau et al., 2019). At times, the harm or risk are 

interconnected resulting from an incident that causes both physical and psychological damage.  

From the literature assessment, I was able to identify essential variables of the Canadian 

culture compared to the Punjab culture. Through the knowledge gained, themes were 

extrapolated, and the focus on the vital areas to create relevant questions, concepts, and 

situations will be explored, compared with the data from the international students' perceptions. 

Furthermore, the literature review provided a theoretical base, a comprehensive 

summary, a knowledge foundation to expand upon, and provides direction with reducing the 

gaps and clarifying any inconsistencies, which will be discussed further in the post-literature 

view at the end of this chapter (Ledesma & Calderón, 2015). Kumar (2020) defines a research 

gap as missing or inconsistent in the literature or weaknesses from past findings, thus allowing 

the researcher to contribute to the research with a conceptual map or theory. In order to advance 
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the research on female Punjab students’ perception of acclimatisation to Southern Ontario, 

additional research is required. This study will assist in filling the persistent gap and increase the 

awareness and understanding of safer acclimatisation factors essential to the Punjab female 

students’ need to thrive and flourish at the College and Canada. 

As a result of the literature review, the following research questions are drawn to  

explore the concept of safer acclimatisation further: 

• What are the safety concerns of female Punjab students with Canadian culture and 

systems?  

• What are the perceived challenges female Punjab students have experienced when 

acclimatising to the College and community? 

• How does acclimatisation align with female Punjab’s experiences? 

• What suggestions are provided by the participants to create safer acclimatisation to the 

College for the female Punjab Students? 

 

 

2:11 The Theoretical Framework 

Theories are framed to explain, forecast, and understand phenomena and question and 

expand the existing knowledge. The theoretical framework presents and describes the theory, 

which explains the purpose of the research problem and the need for this research (Elsbach & 

Stigliani, 2018; Salingaros, 2018). Utilising theoretical constructs from other interdisciplinary 

perspectives provides a broader view of the interconnected yet isolated concepts. The theoretical 

framework specifies that the key variables influence a phenomenon of interest (Cottrell, 2019). 

The international student focus remains the critical central component that ties the theories 
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together. When considering the safer acclimatisation of the female Punjab Student's adjustment 

to Canadian culture, one must consider the safety climate to the Canadian systems and the 

College and the students' need for psychological and emotional safety.  

The role of an underpinning theory as a principle will provide the framework of the 

approach, design, and epistemological position. Higgins (2004) states that a theory should be 

testable, coherent, economical, and generalisable and explain the findings to generate new ideas 

and discoveries. The theoretical frameworks for the research include the safety climate through 

the liberal feminist lens. Constructivism, intersectionality, and feminism are my theoretical 

drivers. I am aware that I may be limiting the possibilities within the particular positional 

approach and desire. However, the research will contribute to the knowledge, and the research's 

outcomes may also advance future research.  

First, I will explain the safety climate theory which has been utilised extensively in health 

care, law, and legal enforcement Law professions.  Safety climate examines a snapshot of the 

international students’ perceptions of their psychological and physical safety during their time at 

an educational institution (Dollard, 2019; Deng et al., 2020; Zadow et al., 2019; Zohar, 2014) 

explicitly. The safety climate approach uses students' past experiences in a proactive approach to 

prevent or minimise negative incidences from reoccurring in the future, (Antonsen, 2017; Bara et 

al., 2017; Roughton et al., 2019; Vierendeels et al., 2018). As a result, the educational institution 

safety culture can be enhanced. Stone, Hughes, and Dailey (2008) express that climate is more 

malleable and open to change than embedded cultural behaviours. Thus, the focus of this 

research will be the safety climate, the here and now. Such a focus can influence policy changes 

and community engagement between the College and its partners. 
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Stone, Hughes, and Dailey (2008) initially defined safety climate as the current landscape 

of perceptions and attitudes about psychological and physical safety, such as current safety 

initiatives and safety behaviours. They discuss the importance of the safety climate as a shared 

responsibility between the organisation, the participant (thus the student), the external 

community and the host country's systems. Graystone (2018), while researching the nursing 

profession, confirmed that there is a link between healthy environments and individual 

psychological and physical safety, satisfaction, and quality outcomes. In the case of international 

students, these safety considerations around their wider environment will support them in their 

studies and can result in higher student satisfaction as well. Barbaranelli, Petitta, and Probst 

(2015) examined the cross-cultural impact of the safety climate theory. Their study demonstrated 

that the safety climate theory was relevant and adapted in most cultures. However, the risk of 

reporting unsafe concerns varied between cultures. Due to the diversity in Canadian liberal 

environments (Forbes-Mewett & McCullogh, 2016) and Punjab's more conservative nature (Rai, 

2018; Salim, 2017), safety risks can be greater, especially for those College students who move 

abroad for the first time. Underreporting is also significant due to the perceived threat to the 

individuals who may fear retaliation (Salim, 2017), especially as the College students usually 

live within Punjab communities or with extended family members.  

While there is not a single, universally accepted definition of safety climate, there is 

relatively broad agreement around the safety climate theory principles (Bara et al., Barbaranelli 

et al., 2015; Dollard, 2019; DeJoy et al., 2004; Graystone, 2018; Stone et al., 2008; Zohar, 2014). 

In particular, DeJoy, Schaffer, Wilson, Vandenberg, and Butts (2004) conducted quantitative 

research with 2,208 participants responding to a questionnaire regarding the variables of a safety 

climate. The research identified three key safety climate factors: environmental conditions, 
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safety-related policies, and policies to manage psychological and physical safety concerns. Bara, 

Chandrakantan, and Ali (2017) agree with the principles and concur that a safety climate 

describes individuals' perceptions about safety within their environments. The individual's 

perceptions and narrative are essential to identify concerns. The female Punjab students’ 

experiences could provide further insights into safety considerations that may go unreported 

because they may feel worried to report them eponymously and drive change in College policy 

and community support. The international students' perceptions provide great insight into the 

safety mechanism required to improve their adjustment to the host country. At the same time, 

Zohar (2014) posited that safety climate is fundamental to improving proactive safety indicators 

as it represents the students' perceptions of safety-related policies, procedures, and practices. 

When applying the Safety Climate approach for safer acclimatisation of female Punjab 

students, the proactive and preventative principles of minimising the risks will assist with 

identifying unsafe practices that may be part of reported or cryptic culture and inform students of 

risks, which will ideally result in safer outcomes. For example, the suggestion to a student not to 

live in an area due to a known high crime rate can support safety; even though the data is not 

published, it is known. The students can be provided with factual information around unsafe 

regions, However, the decision and behaviours to live in a specific area are also within the 

students' agency. White (2019) states that some students may choose to live in the area due to 

various reasons such as cost savings, proximity to school or work, or support in the community. 

The outlining variables of their informed decision-making will impact the area where they 

choose to live. Furthermore, when examining the known variables of cost and proximity, the 

institution will need to explore viable options to create a safer climate and perhaps safer housing 

options (Bourrier, 2018). 
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A trustworthy safety climate takes safety seriously, remaining watchful and avoiding 

compromises, which means that all operations are conducted in a safer, reasonable manner, 

reducing individuals' risks (Lee et al., 2019). International female students are at particular risk 

due to being away from their support systems, entering a new and diverse culture, and relying 

upon new persons for advice and information (Jackson et al., 2019). Antonsen (2017) claims the 

risk increases when the person sought out is not trustworthy or forthcoming with accurate 

information. The unfortunate incidences are rarely reported due to embarrassment and shame; 

therefore, action is not taken to inform other students of potential risks such as a poor employer, 

the untrue threat of deportation, or even the risk of becoming homeless for not abiding by ill-

advised practices of unscrupulous landlords (Jackson et al., 2019). Therefore, ensuring these 

occurrences are acted upon reasonably and justly when disclosed can improve an organization's 

overall safety environment (Lee et al., 2019). However, students may not know what to report, to 

whom, or fear unrealistic consequences. One does not know what they do not know. So, until an 

incident is reported, it may challenge a proactive approach in putting together an encompassing 

support programme. 

Dollard, Dormann, and Idris (2019) point out that revised and previously unwritten 

practices can take time to implement and improve. One does not want to rely on an outlier 

situation or incident that may not repeat itself; at times, these incidents may be rooted in folklore 

versus factual evidence, such as a cobra snakebite in a Canadian park, when in fact, in Canada, 

cobras are caged in zoos, not found in the environment. 

For this research, safety climate is defined as the shared perceptions of international 

students regarding the importance of safety during acclimatisation to a new country and is 

concerned with safer outcomes by preventing injuries, exposures, and works while in compliance 
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with the host country's laws, policies, and practices. Therefore, I argue that a safety climate is a 

shared responsibility between the student participants, the College, the community and their 

systems. 

In addition to the safety climate theory, this paper was written informed by a liberal 

feminist theoretical lens.  Liberal feminism developed as a theoretical background to foster 

women equality and adopts the position that both men and women are of equal worth. It derives 

from ideas around individual freedom and autonomy and the responsibility of the state to ensure 

such freedoms to be pursued by individuals as endorsed by philosophers like John Locke and 

Adam Smith (Brunell & Burkett, 2021). It places emphasis on reforms that the state can make 

around inequalities that exclude women from ownership, education, participation, and activity 

(Maynard, 1995). Through an anti-oppressive advocacy lens, the liberal feminism framework 

focuses on the practical approaches of law and policy reforms to achieve fairness and equity. 

Liberal feminism is rooted in expressing and valuing women’s points of view about their own 

lives. It provides the female experience, viewpoint, and voice. In other words, through 

autonomous agency, one can create choices and decisions to direct and empower one's 

behaviours and allow for meaningful and influential engagement with others.  

Weaver (2018) adds that liberal feminism emphasizes laws, political institutions, 

education, and working life and considers the denial of equity as the main obstacle to safety and 

equality. As such, liberal feminism requires advocacy for the oppressed, who may feel they do 

not have a voice within a culture (Sharma, 2018). Advocating for others is also a principle 

utilized in the liberal feminist approach where the ability to give the oppressed a voice to 

understand their situations and seek safer outcomes and opportunities. Hortle and Stark (2019) 

found that liberal feminist theorists such as Betty Friedan view women as an oppressed group. 

Lilach Marom
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Like other oppressed groups, they must struggle for their liberation against their oppressors to 

focus on consciousness-raising.   

According to Cooper (2016), Crossman (2018), Disch and Hawkesworth (2018) and 

Pulkkinen (2017) the four main principles of liberal feminist theory are to seek gender fairness 

(social justice), female equity, female autonomy, and empowerment for all humans, particularly 

women, by developing a thorough understanding of a person’s situation and empowering them to 

address their unequal and oppressive circumstances within the liberal democracy framework 

(Weaver, 2018). Liberal feminist theory evolved to include strategies, actions, and practices that 

actively challenge systems of female oppression on an ongoing basis. Oppression uses personal, 

political, and social power to disempower, marginalize, silence, or otherwise subordinate one 

social group, and in the case of liberal feminism, women (Hortle & Stark, 2019). As such liberal 

feminism is interested in ‘basic societal organization rather than on any kind of revolutionary 

change’ (Jinnah, 2022).   

Liberal feminism has been criticised by other feminist movements for trying to change 

existing institutions and policies rather than trying to liberate and remove themselves from them 

(Bailey, 2016). In its premise for equality between men and women, critics have advocated that 

liberal feminism may mask equity and how having the same treatment could disadvantage 

women if they are not situated in similar conditions to men (Baehr, 2020). Liberal feminism is 

the chosen lens for this research as it places this emphasis on regulatory and policy changes  for 

women equality and anti-discriminatory treatment to women that the study is hoping to highlight.  

It has also been criticized for looking at autonomy as self-sufficiency and not relying on 

others, particularly by other feminist groups such as Marxist, Radical, Lesbian feminism (Safia, 

2022) though in recent years liberal feminism emphasizes autonomy as relational and the 
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importance of those relationships to make changes in practice and policy (Baehr, 2020). Critics 

have suggested that its premise supports middle and upper class women (MacKinnon, 1991)  and 

has “often been critiqued for ignoring questions of race, class and sexuality, to mention a few” 

(Salem, 2018, p 407 ).The Intersectionality framework (Crenshaw, 2017) was developed as a 

way to address such criticisms that liberal feminism presented and throw a spotlight in 

considerations around race in reflecting on women’s rights. Liberal feminism has adopted an 

intersectional lens as it explores identity and legislations that can support women’s equal rights. 

I am aware and enlightened by the critics who believe that western feminist approaches 

are egocentric and should not push their views onto other cultures (Botting & Zlioba, 2018; 

Taylor, 2019). Feminism in North America developed in response to many Western traditions 

that restricted women’s rights in employment, voting, and life opportunities. Feminist theories 

also have global indicators and variations in application between cultural groups and subgroups 

and are not developed solely by North Americans. For example, many other groups, such as 

Sikhism philosophy, are rooted in matriarchy and worship female goddesses (Sharma, 2018) but 

that focus may not be reflected in equal gender policies and social practices. 

The three main safety theory principles in collaboration with Liberal feminist theory 

focussed on without harm, without oppression, and without danger. Often the oppressed are in 

precarious positions, such as when coming to a new country or college and being exposed to an 

unfamiliar culture (Briggs & Ammigan, 2019; Jackson et al., 2019; Yu et al., 2019). 

Furthermore, the two theories seek cooperation, collaboration, and accountability from the 

members creating the change towards a safer experience—Solidarity where mutual trust, respect, 

and inclusion are essential values. Leaders within the group are relied upon to follow up with 

stated actions to establish and maintain trusting relationships. 
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The two theories of Safety Climate and Liberal Feminism are linked by their principles of 

advocacy for safety and the importance of personal and political autonomy in making decisions. 

For these principles to be preserved, disabling conditions and arrangements that fail to respect 

women’s rights and needs must be identified through collaborations with all players and 

representation of women in decision making processes. Thus, using a feminist safety framework, 

where conditions are examined through a safety anti-oppression lens, inclusivity with the direct 

advocacy approach is important. Both theories also rely on participant self-disclosure and 

exposing vulnerability in order to identify issues and support change. In the case of international 

female students creating safe spaces for participation need to be considered and again 

considering safety climate using the liberal feminist approach can support those conversations.  

 

 

2:12 The Conceptual Framework 

A conceptual map or framework includes drawings or diagrams created from the 

literature review and is used to assist in the organization and integrated representation of the 

knowledge gained on a particular subject (Verdonck et al., 2015). The conceptual model backed 

by the Safety Climate is thus suggested for future experimental endeavours seeking to expand the 

international students’ voice in the safety climate literature. 

The conceptual map is designed by starting with the research question of the female 

Punjab international students’ perception of acclimatisation, and then from the literature review, 

I worked on branching out and breaking down the research into specific topics from the 

literature.  
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The topics selected were further broken down into multidimensional subtopics identified 

from the literature review, which allowed the researcher to highlight and examine explicit 

experiences where safety may become a concern, thus ultimately allowing for the creation of 

recommendations when aligned with the research, to improve the student’s acclimatisation to the 

College and Canada. As displayed in Figure 3, the framework provides the visual map and flow 

of the research (Booth et al., 2012). The following conceptual framework was created from the 

literature review data and will guide the research.   
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Figure 3 
 
Conceptual Map 
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2:13 Chapter Summary 

The literature review highlights the need by supporting the gap in international students' 

perception for safer navigation of Canadian culture and systems. It also underscores how the 

term acclimatisation is becoming more current and inclusive in academic research.  Finally, the 

above literature review has shown how important it is to research the safety of the Punjab 

females’ frequent exposures to finance, legal, housing, and health care while attending the 

College. I have discussed the theoretical frameworks for the research, including the safety 

climate and liberal feminist lens, and created and outlined the study's conceptual framework.  In 

the next chapter, I will introduce the research methodology that I utilise to research to contribute 

to the growing body of knowledge in the internationalisation field while emphasising safer 

acclimatisation for female Punjab students.   
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Chapter 3 Methodology 

 
 

3.1 Introduction 

This chapter describes the approach taken to the research, including the research purpose, 

research questions, and research design. The chapter is divided into the testing of the pilot 

questions, the population criteria, the data collection and limitations, and delimitations of the 

research. Furthermore, the chapter shows the impact of the changing global environment on the 

study and discusses the transferability of the research. 

 

 

3:2 Epistemological considerations 

The focus of my research questions was to learn and explore the perceptions of female 

Punjab international student experience of the College's Culture. Through my feminist lens and 

position as an ally, I wanted to learn from the stories of these students’ experiences and 

situations to collaboratively create recommendations to enhance the safety of their experiences at 

the College and Canada. This collaborative paradigm aligns with social constructivism, where 

my learning from the students’ stories aims to create new levels of understanding (Rahim & Ali, 

2020). Aligning nicely with feminism and intersectionality, (as described on pages 15, 99, 101 

and 106) social constructivism highlights the importance of the diverse cultures and the context 

of being an international student in learning about the female Punjab students’ experience. Social 

constructivism ties cultures together through social interactions, learnings, and respecting others 

without violence or power over another (Rahim & Ali, 2020). While the feminist approach 

provides an allied approach to share the persons’ experience. 

Lilach Marom
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3:3 Research Design  

After reviewing several research methods, I selected the case study which best suited the 

objectives of the research problem to obtain the actual experiences which could implicate unsafe 

situations and how to create a safer environment for the students. When selecting a research 

method, it is essential to align the method with achieving the desired outcomes. 

A case study was selected for the study, and it focused on a specific student group 

attending the same College. The case was defined as the College and considered as a single-case 

study research. The rationale for selecting the case study approach was based on the exploratory 

approach the researcher felt that was needed to address the research questions. On a practical 

level the researcher wanted to focus on the local level of the College she was situated and as a 

result a case study approach was appropriate to investigate the topic.  

The case study focuses on observing and analysing the phenomenon in question (Yin, 

2012), in this case female Punjab students. From a constructivist approach, the researcher is 

observing and interpreting the situation (Stake, 2013) and as a result builds and incorporates new 

information from the participants’ experiences into the pre-existing knowledge about their 

phenomenon (Ledesma & Calderón, 2015). As such a case study approach would also allow to 

examine the multifaceted components that participants face (Dooley, 2002).  The explanatory 

case study design was selected to explore the participants’ perceptions using a set of variables 

(Yin, 2012), in this case a set of themes where implementation of interventions could be possible 

by the College, such as addressing housing bylaws with the students. A thematic approach was 

selected as a result of the pre-determined themes. The explanatory case study design also 

allowed for the study of causal relationships among those themes in relation to student safety. 
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While there is a focus on lived experiences that would favour a phenomenological approach 

(Creswell & Poth, 2018), a range of data collection methods were used to address the research 

problem. A phenomenological approach would focus on interviews as a way to explore 

perceptions. In the case of the current study, if that was the sole data collection method, it may 

have limited participation from students who would prefer to remain anonymous in reporting 

issues or unwilling to reveal themselves when talking about challenges. Creswell and Clark 

(2017) state that the case study design allows for a mixed-methods approach to gain 

comprehensive perceptions and experiences. Similarly, a grounded theory approach would focus 

on developing a theory from the data and studying a process (Yin, 2018) rather than the 

reflections of participants at a moment in time. Such an approach would not fit the current study 

as the theoretical framework of a feminist safety culture approach was already selected as the 

most appropriate lens.  

An action research approach would involve an intervention by the researcher and focus 

on observing changes in acclimatisation (Bowen et al., 2017; Yin, 2018). The aim of this study 

was to identify the concerns of the participants and share their stories with a focus on using their 

expertise to identify future interventions to create and empower change. It was important for the 

study to empower students to share their lived experiences and perceptions before proposing 

changes.  

Prior to the implementation of the methodological design, both quantitative and 

qualitative approaches were to be used in the collection of the data. The sequential, explanatory 

research design with mixed methodologies is used for the case study. The sequential explanatory 

design includes collecting the participants' data in two consecutive phases (Bowen et al., 2017). 

During the first phase, the data from the questionnaire is collected and analysed. The survey 
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presented the questions based on the systems/themes discovered from the literature review as 

illustrated in the conceptual map (Figure 3, page 104). 

In the second phase, the interviews were conducted, and the quantitative data was used to 

clarify relevant topics further. Creswell and Plano Clark (2018) state that the rationale for 

collecting the sequential quantitative and qualitative data into one study is to align the two types 

of information to provide greater insight and thus understand the students’ perceptions, which 

may not have been obtained when analysing the data separately. Furthermore, mixed methods 

strengthen the results as each approach solicits more extensive evidence from two different data 

gathering techniques (Creswell & Clark, 2017; Elsbach & Stigliani, 2018; Holtkamp et al., 

2019).  

 Creswell and Clark (2017) explain mixed methods, or the combination of quantitative 

and qualitative methodology advances the data from a single case study as each approach solicits 

complementary evidence from two different data gathering techniques (Creswell & Clark, 2017; 

Elsbach & Stigliani, 2018; Holtkamp et al., 2019). Creswell and Plano-Clark (2018) define the 

principles of mixed methods as the collection and analysis from both qualitative and quantitative 

data rigorously in response to research questions, utilises both data sets and the outcomes forms 

of data and their results, organizes each specific research design to provide a process for 

conducting the research and create the process within the theoretical framework. 

Harrison, Reilly, and Creswell (2020) profess that a limitation of mixed methods is the 

length of time the researcher will be conducting both the questionnaire and the interviews. The 

mixed-methods approach also requires that the researcher knows both data collection methods, is 

clear about potential ethical concerns, and is aware of processes for analysis for each method. 
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In keeping with the mixed-methods approach, this research design was organised into 

two parts. The quantitative research approach was an online questionnaire (Appendix F), and the 

qualitative approach included a 1:1 interview (Appendix G) with each participant. It was decided 

that the quantitative part will take place first to allow for the participation of a wider number of 

Punjab female students, who may have also felt more comfortable participating anonymously in 

the research. Participants would be invited to interviews as a follow up to explore some of the 

ideas from the questionnaire in more detail. It was important to follow such a QUAN-QUAL 

approach and allow  

The quantitative data from the research provided an opportunity to participate but did not 

explain in depth the students’ circumstances. The advantages to the quantitative online survey 

also included considerations around language and culture. If students were self-conscious about 

their language skills, they could answer the survey without being concerned about interaction or 

communication mishaps (Baines & Nahar, 2020). The online questionnaire also provided the 

option to use a translator engine if the participant wanted to understand the questions in their first 

language. Culturally, the student may have been uncomfortable verbalizing concerns, whereas 

they could take the time to write out their thoughts (Luo et al., 2019) as well as share their 

thoughts anonymously.  

The questionnaire was completed online, wherever the students could access the internet. 

Survey Monkey was used to collate and plot the quantitative data. The quantitative data provided 

how the students responded to questions, using a Likert scale of 1-5, with 1- representing 

strongly disagreeing with the provided statement and 5- strongly agreeing with the provided 

statement. The premeasured scales were collated to provide the empirical data for the study 

(Chyung et al., 2017). Scaling allows students to share their perceptions without leading them to 
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the desired response (O’Neil, 2017). The questionnaire is rated at a Flesch Reading level: Grade 

9.1. The Flesch rating indicates that the language used was at a reading age of 13 to 15.   The 

Flesch Reading level is based on the participants’ ability, aptitude, and capacity to read and 

understand English (Antunes & Lopes, 2019; Xia et al., 2019). The participants are over 18 years 

of age and expected to have passed English at Level 12 as English is taught at school in Punjab.  

Merriam and Tisdell (2016) explain the multiple qualitative methods commonly used by 

doctoral students, including fundamental qualitative, ethnography, grounded theory, narrative 

analysis, phenomenology, and qualitative case study. The fundamental qualitative research 

focuses on opportunities for participants to share their experiences (Creswell & Clark, 2017; 

Merriam & Tisdell, 2016). Many approaches are designed to understand a phenomenon or to 

generate a theory. As my research was to learn from the students’ perspective, interviews were 

the most appropriate qualitative research approach.  

The semi-structured interviews utilized open-ended questions, which assisted in 

identifying further concerns that students may be unable to voice from the sole use of the 

quantitative questionnaire (Harrison et al., 2020). 1:1 telephone interviews were conducted to 

gain greater insight and support, expand, and strengthen the quantitative data (Holtkamp et al., 

2019; Kumar, 2019; Umanailo et al., 2019). The crucial information transfer depends on the 

researcher's expertise who is asking the questions utilizing prompts and the ability and 

understanding of questions by the interviewee. There also needs to be the essential element of 

trust between the two parties. The trust was increased through the reassurance of the preservation 

of confidentiality. The response is essential to obtain the participant’s reality and is essential for 

the reliability of the data (Kumar, 2019).  
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Interviews were scheduled upon receipt of participants' acceptance to participate. 

According to Elsbach and Stigliani (2018), conditions, incidents, and experiences need to be 

examined and reflected upon by the participant to add authenticity and value to their perspective 

and their information shared. The stories are told by the individuals themselves, who have 

undergone the international student experience and acclimatisation (Holtkamp et al., 2019; 

Umanailo et al., 2019). From a strengths-based approach, utilizing the personal voice will further 

empower the student by using their stories as an evidentiary resource to create positive changes 

(Lichtenstein, 2018; Mejia et al., 2018). The semi-structured interviews were audio-recorded 

(with the participants’ permission) and transcribed to avoid any potential research bias, such as 

the filtering of the data and through reliance on notetaking (Holtkamp et al., 2019; Ketokivi, 

2019; Kumar, 2019; Umanailo et al., 2019). The participants signed a consent for the audio-

recording (Appendix C). The flow allows for a semi-structured interview where the student can 

share and guide the information they identify as most pertinent than an interviewer-directed 

discussion (Elsbach & Stigliani, 2018). The transcripts were shared with the participant to review 

and verify the accuracy of the discussion. 

While it is recognized that focus groups would be a more convenient manner of accessing 

multiple students at one time, the 1:1 interview allows the individual to participate fully and 

share their experiences without the influence of other participants (Elsbach & Stigliani, 2018; 

Kumar, 2019; Ledesma & Calderón, 2015). The realness of the research will rely upon the 

students' ability to recall and share their acclimatisation stories (Elsbach & Stigliani, 2018). 

When individuals are in a group setting, they may not feel comfortable being vocal and may rely 

on others to take the lead and direct the conversation, resulting in missed or novel experiences 

(Mitchell, 2020).  
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Test Pilot of Questions 

Before distributing the quantitative online survey and the interview questions to the 

participants, the documents were shared and piloted with two colleagues from the Inclusivity, 

Diversity, and Equity office at the College to assess inclusive language and readability. The 

feedback received reinforced the use of inclusive language and was in agreement with the use of 

the direct open-ended questions used to solicit adequate and appropriate information sought for 

the research. One mock interview was conducted with a co-worker to determine, assess, and 

decipher the ease and flow of the interview questions when prompts were utilised. The mock 

interview was deemed successful as the questions' order was adjusted for a natural flow in 

conversation and addressed, avoiding any nuances of the interview language. It is acknowledged 

that the prompts elicited further discussion, which can provide novel data from the participants 

(Merriam & Tisdell, 2016).  

 

 

3:4 Participating Students  

A purposeful sampling technique was used to recruit College participants who are easily 

accessible for this case study research (O’reilly & Parker, 2013; Wagenaar et al., 2020). Posters 

advertising the research and inviting participants were placed in the College and areas where the 

students frequent to make participant recruitment convenient due to the visual displays. 

However, the plan changed due to the sudden Coronavirus Disease Variant19 (COVID- 19) 

restrictions, including remote learning and no onsite classes. The research sample from the 

College population was recruited on a volunteer basis via emails sent to international students, 

with the assistance of members of the College’s Student Union, Student Services offices, and 
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some faculty. The rationale for using the Student Union, Student Services, and faculty to send 

emails was that the trust of the personnel’s’ had been previously established; thus, the 

participants were more likely to respond to someone they had trust and familiarity with versus a 

random email from an unknown person.  

Testing the entire female Punjab international students is impractical for a single 

researcher; therefore, the goal was to receive at least 15 survey responses and conduct 15 

interviews, which was an approximate number to reflect the population of 48% of the female 

Punjab students. Although it is acknowledged that the population is not homogeneous, the 

responses were similar and redundant, and no new information was discovered, thus reaching 

data saturation on the topic (Creswell & Clark, 2017).  It is felt that 15 would reflect the female 

Punjab international student populations' experiences and a manageable workload for the single 

researcher. It is unknown how many emails were sent to students, although it is known that 17 

online questionnaire responses were received, and 11 interviews were conducted. An 

uncontrollable factor of the sample size was the dependence on the participants' interest and 

availability. 

Purposeful sampling was sought. The inclusion criteria included female, international 

students from Punjab, India, over the age of 18 years who are students at the College. There was 

no restriction on age or marital status. The students self-identified if they met the research 

criteria, including exclusion criteria such as any student taught by me to eliminate any potential 

for power imbalance, influence, and thus researcher bias (Kumar, 2019).  

The students were given a minimum of 48 hours after receiving the email to consent to 

the 1:1 interview. The additional time was provided to allow the participant to seek clarification 

of any questions and fully reflect and consent to participate in the research (Kumar, 2019). The 
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participants were verbally asked if they received the email a minimum of 48 hours and asked any 

clarifying questions. The participants were advised that they could recall their consent at any 

time, without any penalization or consequences. 

The informed consent (Appendix B) and Participant Information Sheet (Appendix B) 

outlined the study's criteria and focus. Both documents explicitly stated that their consent and 

participation were voluntary, and the research purpose was also clearly outlined in the 

documents. 

The participants were also informed in writing that, under the Canadian Freedom of 

Information and Privacy Act, they could at any time request access to the information and could 

request the destruction of shared information. The online survey was anonymous; therefore, 

individual data would not be retracted after submitting their responses. 

A table was utilised to manage and keep track of the completed documentation from the 

participants (Appendix E). 

The questionnaire method was selected to access the participant's input in a private forum 

at a convenient time and location of their choice. The researcher could review the questionnaire 

results quickly as the access to the data was in real-time and therefore available to analyse. The 

responses were immediate, and therefore, the researcher could quickly gain a snapshot of what 

was happening within the participants’ community (Holtkamp et al., 2019). 

Another benefit of the research design being conducted online was that the participants 

were already working from home due to the COVID-19 pandemic social isolation policy. The 

participants already have their laptops and have internet access; thus, other accommodations did 

not need to be created.  
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The qualitative interviews are conducted in two methods. One approach is the one-to-one 

telephone interviews, and the second option is through Skype interviews. Each method was 

selected based on the participants' preferences.  

 

 

3:5 One-on-One Interviews  

One advantage of the interviews is to solicit specific examples of the students’ 

experiences or situations in their own words, narrative, and expression. The online interviews 

were easy to conduct and at a suitable time for the participant. The interviews allow the 

participant to explain for a better understanding of the situations and provide the opportunity for 

both the researcher and participant to further probe for clarity, opinions, behaviours, and 

experiences (Johnson & Christensen, 2019). The interview questions were open-ended so that in-

depth information would be collected. Prompts were utilised to encourage the participant to 

clearly explain their meaning of the situations (Holtkamp et al., 2019). 

Due to the COVID-19 pandemic restrictions, interviews are not held in person. However, 

the data content remains appropriate as the conversations provided adequate details of the 

students' experience (Mitchell, 2020). All the students selected telephone interviews to conduct 

the interviews, which were audio-recorded and transcribed. Although the set goal was to conduct 

15 interviews, 11 were conducted. Due to the reoccurring themes and common experiences 

obtained, the eleven interviews would suffice the transferability of the research. Although the 

participants are not considered a stereotypical homogeneous group, their experiences and 

challenges were similar, and therefore the data had reached a level of saturation. Data saturation 

is attained when enough information is obtained to either replicate the research or obtain new or 
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additional information. This is also called information redundancy, where the responses are 

categorized into similar codes, and thus no new knowledge is gained (Braun & Clarke, 2019b; 

O'reilly & Parker, 2013). 

Following the recorded interviews, the participants were transcribed and provided for 

authenticity and accuracy (Elsbach & Stigliani, 2018; Mitchell, 2020). The participants reviewed 

the transcripts for accuracy and authenticity, which were sent via email. The participant returned 

the transcript with their signature indicating the transcript was reviewed, changes made, and if 

required, returned for change, and finally signed to indicate the transcript accurately reflected the 

interview. 

 

 

3:6 Thematic Analysis 

Thematic analysis is utilised to identify the patterns, concepts, or trends from the 

qualitative data to interpret the data versus describing the interview’s contents (Braun & Clarke, 

2019a; Vaismoradi & Snelgrove, 2019). One of the advantages of thematic analysis is that it can 

be both inductive and deductive to explore known and unknown themes (Braun & Clarke, 

2019b). During the interviews data analysis, deductive reasoning was utilised to move from the 

more generalized themes to more specific experiences (Armat et al., 2018). Although Braun and 

Clarke’s (2019b) thematical analysis process is utilised, the process was not linear, as there were 

several reviews and revisions of the process to ensure the transparency and authenticity of the 

data. 

The analysis process includes Braun and Clarke’s (2019b) initial phase of familiarisation 

with the data, which included the transcription and validation of the transcription by the 
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interviewees. The transcripts were written directly from the recorded oral interviews. The 

dictation feature within Microsoft Word was used to record the interview. The transcription was 

conducted verbatim, including slang, filler terms, repetition, and prompting questions. The aim 

was to obtain an actual account or testimonial and thus gain an understanding from the 

participant. The transcription included verbatim everything that was said during the interview to 

provide and allow for broad and exploratory analysis. Due to the use of telephone interviews, 

body language was not visualised or assessed. 

The second step includes coding the data. To preserve confidentiality, the participants’ 

names are not included; however, in keeping with the Punjab culture, female Punjab names were 

randomly selected from a list of common female names via a Google search and assigned to the 

interviews (Appendix D). The coding or name assignment makes for ease when understanding 

and reading the participants’ statements (Chandra & Shang, 2019).  

The Braun and Clarke (2019b) third step involve searching for the emerging themes 

generated by the initial systems derived from the conceptual research map. Deductively, the 

qualitative data from the interviews was methodically collated and thus organised under the 

initial research design, including the grouped the categories of safety, including norms, values, 

behaviours, and the specific pre-selected systems including climate, laws, transportation, 

housing, banking, and health care, in a logical order. Each interview transcript was meticulously 

reviewed, and the selected comments were highlighted when copied and pasted into the selected 

theme, thus systems (Appendix H). The highlighting coding system allowed a quick look at the 

data to identify any outlier, novel or inductive data which did not fit in with the initial systems 

from the conceptual map. The novel experiences necessitate attention and further examination of 

any emerging themes, patterns and connections obtained and remain pertinent to the international 



119 
 

student experiences (Elsbach & Stigliani, 2018; Mitchell, 2020). The unanticipated themes that 

emerged were concepts that were not previously considered or explored in either the literature 

review or questionnaire; however, they provided beneficial information about the authentic 

experience and contributed significantly to the research (Friese, 2019). However, the research 

remained open to see where the students’ experiences led me. The interviews provided valuable 

information through the lens of the female student.  

The fourth step of the thematic analysis included reviewing the themes to ensure the data 

is inclusive and captures the true essence of the student’s experience. All the data will be utilised 

to be comprehensive and honour the participants’ stories. The sharing of the student’s 

straightforward narrative is vital and assists in the validation of their experiences and in creating 

recommendations, which will be discussed in Chapter four. 

Methodological triangulation involves using more than one method to research the area 

of interest, thus safety concerns for the female Punjab students. Moon (2019) found triangulation 

beneficial in confirming findings with more comprehensive data, increasing the validity and 

enhanced understanding of studied phenomena. 

Confirmability 

Rigour of the data was maintained by emphasizing confirmability, dependability, 

transferability, and credibility (Guba & Lincoln, 2005; Wagenaar et al., 2020). Confirmability is 

about reliable data (Yin, 2012). Both the survey and the interview relied on student volunteers 

and self-reported data. The assumption for the confirmability of the quantitative data includes 

that the participant is being honest and sharing authentic experiences. To ensure quality from the 

quantitative data, the reliance on the Survey monkey program’s secure system as stated in their 

contract agreement, all respondents’ information is securely “stored in their SOC 2 accredited 
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data centres that adhere to security and technical best practices” (Survey Monkey, 2021). The 

same assumption for the qualitative data assumes that the participant is honest when sharing their 

perception. To maintain the rigour of the qualitative data, the transcriptions are fact-checked with 

the participant to ensure accurate transcription of the discussion. 

 

Transferability 

When considering the limitation of the selected one specific College and particular 

College services that are provided, many other colleges may be experiencing safety concerns of 

female Punjab students with Canadian culture, including norms, values, behaviours, and systems 

such as climate, laws, transportation, housing, banking, and health care, which they may choose 

to explore. 

The method may be replicated to identify specific concerns of other international students 

in other Canadian communities. Although female safety differs from male experiences, many 

international students may experience issues with acclimatisation.  

 

3:7 Ethical Considerations 

Although safety can be an emotive topic of discussion, the potential risks for the 

participants participating in the research are explored. One consideration was the impact on their 

mental or emotional health, such as triggering homesickness. All participants were advised that if 

they were affected by participating in this study, they could access the toll-free Help Line at 1-

855-242-3310, 24 hours a day, seven days a week, or use the online chat feature, college 

counsellor. The participants are aware that they can withdraw from the study at any time without 

penalty. 
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As well, ethical clearance was obtained by both the College and the University of 

Liverpool. The two institutions required specific requirements to receive permission to conduct 

the research. The ethical clearance and approval demonstrate the due diligence and responsibility 

of the researcher when conducting research. The University of Liverpool provided the 

International Online Research Ethics approval on July 20, 2020 (Appendix I). 

The College approval process included a tri-college approval process that involved 

attaining an additional online Privacy certificate called the Tri-Council Policy Statement: Ethical 

Conduct for Research Involving Humans Course on Research Ethics (TCPS 2: CORE) obtained 

on November 30, 2019 (Appendix J). Approval was provided from the College. 

The approval indicates that the researcher is responsible for adhering to and respecting 

the ethical guidelines, including the participant, risk, knowledge, and academic freedoms while 

conducting the research. The participant must be voluntary with informed consent, their 

confidentiality honoured and have the right to withdraw at any time during the process. 

As the one-to-one interviews were conducted on the telephone, the setting provided a 

distance between the participant and me. I remained objective as I did not know the participant, 

and I was not leading the response with my body language. During the one-to-one interviews, 

they discussed unfortunate and unsafe situations. I provided the participants with access to 

emergency phone numbers and emails to access services to assist them, such as housing by-laws, 

employment services and immigration lawyers within the local area. The contact numbers were 

prepared before the interviews if the participant required referrals or resources for themselves 

and others. 
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3.8 Chapter Key messages 

In this chapter, I outlined how I conducted, collected, and analysed the data. The next 

chapter will describe the data findings and utilise tables from the questionnaires and exact quotes 

from the participants’ interviews.   
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Chapter 4: Data Analysis  

 
4.1 Introduction  

This chapter analyses the data in a systematic approach to describe and illustrate the 

responses to the questions in the questionnaire and interview. Discussion of the data will be 

provided in chapter 5. The data will answer the three research questions and the analytic table 

(Table 3) on page 124 is used to organise the findings and provide the structure of this chapter. 

The quantitative and qualitative data will be aligned and discussed with each system or theme. 

This intentional alignment aims to show a larger inclusive picture of the students’ experience.  

The data analysis refers to both the questionnaire and interview data and focused on the 

six systems identified and explored in the literature review. However, any outliers or new 

evidence was compiled as this was part of the narrative of the students’ acclimatisation 

experience. The students' voice when sharing their experiences was relevant, essential, and 

provided rich, authentic, and valued input for creating a safer settlement at the College. Student 

input can create a stable building block for overall student safety (Lee et al., 2019).  

As the research problem aimed to obtain the students’ perceptions, all outlier comments 

are included. The additional comments are shared to acknowledge that outliers may be a 

component of the cryptic culture, which may not be researched or published; however, it is 

known within the community that is examined. Although the outliers are deemed novel in this 

research, they may be common practice and not known or discussed by the general population or 

the published literature. The novel or non-obvious information creates value and benefits for this 

study by obtaining the students’ lived experiences (Birss, 2018). I, as the researcher, have the 

questions; however, it is the participant who provides the answers. 
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The data from the quantitative questionnaire is presented through descriptive statistics. 

The quantitative data assisted me in drawing conclusions about the students’ perception on the 

rating of importance of the topic. The analysis of the quantitative data both supports and refutes 

the current printed literature, which will be discussed further in chapter 5. The interview 

questions offered more insights about safety concerns or issues. Some extracts from the 

participants’ statements were intentionally left as lengthy to show the complexity and 

interconnectedness of the systems within the international students' experience.  

The table below (Table 3, pages 124-125) provides an overview of the data collected and 

the themes, patterns and connections revealed to answer the research questions. The table aligns 

the literature review concepts with the quantitative data from the questionnaire and qualitative 

data obtained from the interviews. The framework provides visibility of the new and 

undocumented concepts extracted from the qualitative interviews, which allows for a more 

focused analysis and discussion. The highlighted and overarching concepts include the impact of 

being a female, students’ safety, the relevance of a cryptic culture and the essential use of 

developing trusting networks was also revealed. 
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Table 3: Thematic Data Analysis Table for Systems 
 

Theme Literature review 
concepts 

Questionnaires 
Concepts 

Interviews 
Concepts 

Safety  
Concern 
Rating by 
students 

Climate, 
weather systems 

Adjusting to Cold 
Canadian winters 
Different due to 
climate 
sustainability 

Arrival: 
Aware/strongly 
65.25%  
Neither 25% 
Disagree/strongly 19 
Current:  
Aware/strongly 100% 
Neither 0 
Disagree/strongly 0 

Adjustment to cold 
Snow coat and boots 
Any style of clothing accepted 
No summer concerns 

5/5 

Norms & 
Values 

Societal 
Family, beliefs 
Multicultural ism 
 

Aware/strongly 35.29 
Neither 23 
Disagree/strongly 
41.63 
Current:  
Aware/strongly 71 
Neither 22.75 
Disagree/strongly 
6.25 

Relationships 
Supportive networks 
Food: accessing vegetarian 
restaurants and foods does not 
taste the same. 

2/5 

Legal system Fines 
Consequences of 
breaking the law 

Aware/strongly 41  
Neither 23.53 
Disagree/strongly 
35.29 
Current:  
Aware/strongly 88.24 
Neither 0 
Disagree/strongly1 

Reliance on 911 
Respect for Canadian police 
Pollution laws 
Domestic violence laws 
Use of a network for awareness 
Lack of knowledge about laws 

3/5 

Finances Currency awareness 
ATM 
Banks/Credit 
unions 
Bill payment 
Budget 
 taxes 

Agree/strongly 25 
Neither 5 
Disagree/strongly 
18.75 
 
Current:  
Aware/strongly 87.5 
Neither 0 
Disagree/strongly 
12.5 

responsibility/agency/ 
autonomy 
trust within own community 
financial safety 
Rent food transportation tuition 
books 

1/5 

Employment 
systems 

Rights 
Safety standards 
Laws 
Precarious work  

 Use of network 
Not aware of the H&S laws 
Treated not well 
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Theme Literature review 
concepts 

Questionnaires 
Concepts 

Interviews 
Concepts 

Safety  
Concern 
Rating by 
students 

Housing 
systems 

On-campus/off-
campus 
Affordable 
bylaws 
Overcrowding 
Accessible/ location 
to school 

 Large homes with family 
With family 
Not knowing bylaws 
Not rent to international students 
(discrimination) 
Expensive, safe 

Not 
rated 

Health care 
System 

Access, coverage 
perceptions 

Aware/strongly 50  
Neither 12 
Disagree/strongly 38 
Current:  
Aware/strongly 93.75 
Neither 0 
Disagree/strongly 
6.25 

Emergency care 
Appointments 
Referral to specialist 
Seen right away at home in ER 

4/5 

 

Briefly, as identified from the thematic analysis table, the students’ views corroborate 

much of the published literature. The rating was based on an average of the participants' safety 

concerns based on the quantitative data. The concerns were rated out of five. Although six of the 

themes were identified, only five were assessed in the questionnaire, as housing was not on the 

questionnaire, as it was omitted in error. Number one was rated the most serious safety concern, 

and number five was rated the concept with the minor concern. The quantitative ratings provide 

the level of concern from the participants’ awareness of the system. The quantitative data is 

presented with circle graphs; however, the percentages are presented and discussed in the 

narrative.  

 

 

4:2 Navigating Canadian Culture, Norms and Values. 

Before coming to Canada, the quantitative rating showed that students placed their 

awareness of Canadian culture, norms, and values second out of five of the graded systems. 
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Their concerns positioned the adaptation to Canadian culture, norms, and values as a high 

priority to explore and resolve safety concerns for the international female student from Punjab. 

Canadian Culture. 

 When reviewing the quantitative data, participants were asked if they were aware of 

Canadian Culture before coming to the College. While 35.29% of respondents implied, they 

agreed with the statement, 41.63% disagreed or strongly disagreed with their understanding of 

the Canadian Culture. During the interviews the participants shared how their knowledge of 

Canadian culture changed before arriving in Canada and after living in Canada “I mean like 

reading it and experiencing it are two different things”, Kiran shared. 

After acclimatising to Canada, 71% of the participants strongly agree that they 

understand the culture, while 6.25% disagree with the statement. The remaining 23% of the 

respondents neither agreed nor disagreed with the statement. Even with the increase of 

approximately 36% who responded that they understood better Canada’s culture, 6% of 

respondents felt that they continue to learn and understand the Canadian Culture, which 

demonstrates the importance to consider support not only upon students’ arrival but throughout 

the year. Participants like Daljeet openly said that she wants more explanations to assist her with 

how to acclimate to the new host culture. 

The open-ended questions provided more details about potential factors that influence 

acclimatisation around the Canadian culture. Their impressions about Canada were shaped by 

social media, films, and the internet. As Kiran shared “all I was reading [about Canadian 

Culture] was from Chrome” but also impressions were influenced by the community around 

them, as Kiran added “there were a lot of people when I was talking to my relatives, and they 

were sharing their experiences, so basically it wasn’t my mindset, it was theirs". Sundeep talked 
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about stereotypes that reinforced perceptions of Canada as a welcome and safe place in the 

‘social imaginary’ (Guo & Guo, 2020), which may lead to newcomers not questioning some of 

the processes they experience "I knew that people are going to be from diverse cultures, different 

languages, and French was [the second] language. People are much nicer though. It is true; yeah, 

we all have stereotypes. We do for every country”.  Aman also shared, "Before I came to 

Canada, I understood that Canadians were fair and that women had rights compared to India. 

That was the biggest factor for me to choose to come to Canada was because of the Canadian 

Culture, and my parents and I and my brother knew that because I was a girl, I wouldn't have 

those opportunities at home”. Suki also shared her experience, "When I first came to Canada, 

I've found that everybody was really welcoming and there were People were really nice and kind 

and before I came, I knew that it was a nice place to live”. Their comments reinforce other 

participating students’ pre-arrival views about Canada. These views helped their initial transition 

to the new country as they felt secure that they were moving to a ‘safe’ country, but they were 

accepted unquestioned. Such unquestioned perceptions of Canada being safe and friendly could 

also pose safety risk for these women as challenges and problems they faced in Canada could be 

attributed to their behaviour and attitudes rather than social inequalities or dangers. Aman found 

the opportunity to come to Canada as a positive influence to further develop and advance her 

career but also encountered persons not as friendly as she had anticipated when coming to 

Canada that clashed with the stereotype, she knew of Canadians being polite and courteous.  

When the participants were asked what they liked about experiencing they Canadian 

Culture, they felt that there was more independence and opportunities for women around jobs, 

role expectations, education, and freedom of dress code, compared to experiences from Punjab. 

Suki commented “This country offers me everything that I wouldn't get back there [India]. You 
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know, being a woman, you can go out till two or three AM here, and you're safe. You couldn't do 

that at home”. The newly found freedom of going out independently was important for these 

young women but unfamiliarity with the physical environment and the networks they became 

members of could put them in precarious situations. They discussed openly the threat of sexual 

assault they faced in India. Drisha stated that "women can be raped if they are out late" and that 

their society believes "it is their punishment for going out". Harjot mentioned that "…every 

woman has a rape story in India. Boys and men, there would molest people, and the police would 

not take the proper action”. They put their trust on the police in Canada commenting that “people 

are afraid to do things here because they're more afraid of getting a criminal record or deported". 

However, such perception of immunity from injury can pose threats to their safety, and 

awareness of precautions they still need to take to be safe is important. Drisha referred to the 

existence of domestic violence in both cultures. "In the homes here, and at home, there is 

emotional abuse, we don't label it that, but since coming here, I have the education to tell me 

that. The women can't be hit or slapped; some are left alone [isolated] from families and cannot 

go outside without their brother or husband". A difference they find in Canada is the more open 

approach to discuss such topics of sexual violence in an attempt to address them. Drisha shared, 

"I have taken courses here and I understand that the threat of rape is a way the men can further 

control the women and that the punishment of the victim, is also a way of controlling the 

women”. However, it is recognized that these incidents still happen in Canada “it is behind 

doors, here and at home; no one talks about it, even if they are witnessing it". The tension 

between educating themselves to be more aware and vocal about women rights and practices that 

sometimes still exist around them and especially within their communities also put these female 

students at risk. 
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Emotional and physical safety was a key difference between the two cultures identified in 

the participants’ comments. “If you're a girl, restrictions or well it's not government restrictions, 

but it's just not safe. It’s not safe there for girls, for sure", Suki added. She equated Canadian 

community with providing a safer, autonomous society for Punjab women. As Gaganpreet 

commented "the biggest reason my parents allowed me to come here at the age of 18 was safety 

because where I come from, like I hate to say this, that in my country but women are not safe”.  

From the quantitative data, four of the seventeen respondents utilised the text feature and 

stated they enjoyed the safer environment for women in Canada. Furthermore, when asked about 

the participants' overall feeling of safety at the College, 87.5% of students revealed that they 

strongly agreed or agreed with the statement. While 87.5% is high, 6.25% confirmed they 

strongly disagreed, leaving 6.25% to respond that neither agreed nor disagreed. When drilling 

down the data for specific details, the participants were asked whether they feel physically safe at 

the College and 93.75% indicated that they felt physically safe at the College. In contrast, only 

6.25% disagreed with the statement. When asked about their emotional safety, 81.25% felt safe, 

with 6.25% neither agreeing or disagreeing, and 12.5% disagreed or strongly disagreed with the 

statement. There is a question though how nuances of safety was being perceived by these young 

women who are still navigating themselves around the new culture. Their role as well as 

exposure to the wider Canadian community for some of them was still within very specific 

parameters, especially when they were living within their communities and as such, they needed 

more time to become more aware of wider implications around safety.  

They acknowledged that India was gradually transitioning into a more progressive 

country, although the change process was slow. Participants like Gaganpreet commented on the 

range of job opportunities that women have in Canada in relation to back home “…equality [in 
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Canada] was one thing, like I saw women working in security. I saw them working as police 

officers. I saw them working like you guys are our teachers. I saw them working at restaurants, 

and I even know some women that did drive trucks ". Such new work opportunities offered more 

independence and at times they were not questioned in terms equality of payment against males 

workers, minimum wage or promotion and professional advancement.  

The students shared that their parents sent them to Canada because they would be treated 

'better' and would have more freedoms and opportunities in Canada than staying in Punjab. 

Aman commented, “So, I was sent to Canada so that my family could give me an opportunity to 

not have to be just a housewife and hidden from society. They knew that I had the brains and the 

ability to really help with the family”. The family pressure to do well is combined with the 

financial sacrifices families made for these women to study abroad. A few students explained 

that their families have financially invested in their daughters' education, even to the detriment of 

parents with limited funds and means and that “they [the families] may sell land or take out 

loans”. As a result, being seen as troublemakers by reporting incidents puts additional pressure 

on these female students and consequences can be disproportionate for the women. Simran 

further explains the impact of the family's reputation and its significance when cultivating gender 

values and norms. "So, somebody in the family does something wrong; the whole family is 

shamed. If I did something wrong or my brother would do something wrong, there's so shaming 

for men, not as bad as [shaming] for women". The pressure of shaming the family and risking 

being disowned is enough to control or curb the females' behaviour. Some of the women like 

Drisha felt "courageous to speak out only because I am here in Canada, not back home" but not 

all of them felt that they had opportunities or safe enough to do so.  
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Community plays a central role in family honour even in Canada. The students felt that 

they needed to fit within with those traditional expectations and the desire not to develop and 

display individuality, as it was not a good quality in Punjab. "There's like a basic thing [in] our 

culture is family. Here in Canada, there's individuality. What matters in our Culture, you as an 

individual does not matter that much, which [is where] other people [family and society] have to 

say about your life matters way more than what you have to say about your life; this is a big 

difference here”.  The difference of the community role and the way that social time versus work 

time was organised was also mentioned by others like Simran, "I was surprised that a lot of 

Canadians would rather work than create a social life. They want money and don't have fun with 

friends and family". At the same time, these efforts to continue to practise their social, familial, 

and cultural norms while in Canada clashed with their attempts to fit in with the more western 

culture they are inhabiting now. Daljeet explained that she could fit into the Canadian culture 

because, “visually, my appearance does not project that I am an outsider”; thus, citizenship was 

assumed purely on her physical appearance.  

They discussed the changing culture in India and how Indians who immigrated to Canada 

in previous generations, they held onto the older way of thinking and being from when they were 

citizens in Punjab. They recognized that have not experienced the progression that Punjab is 

making in terms of opportunities and equity for all people and as such they may still have very 

traditional expectations for these young women. Kiara said, "Yet despite progress, our 

community here don't see the progress at home, and they relate to the old home system". Daljeet 

also commented on her community in Canada, "…people in our own community, that have lived 

here for a while they expect us to listen, to what they have to say. They [think] they are the 

experts, not us. They don't understand that things back home are starting to change and that 
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women are having opportunities”. Relationships was one of those concepts were differences 

were brought up like more acceptance by Canadians in seeing males and females living together 

before marriage. Harjot shared, "my Culture is that Indian males and females don't live together 

before marriage, so pre-marriage. Maybe in the big city, they do, so I found that strange here that 

males and females will live together before they are married".  

Kiara shared that the easiest part of her adjustment to the Canadian Culture was her 

network. "I think it's important that you have someone to guide you. I had my uncle, and I lived 

with my aunt, so they were able to help me". Kiran concurred that creating a network helps with 

the adaptation, such as "Interacting with others, joining groups, not just sitting in the class and 

not being interactive". Harleen also expressed the need for a trusting network. "I was so lucky 

that I was living in the relatives’ home, and I had them to talk to people were easy to talk to and 

to guide me”. Aman further explained the significance of a supportive and trustworthy network: 

"There are students that get exploited and are vulnerable because they're here at such a young 

age, but I was lucky because I had family support".  

The participants’ acclimatization process relied on preconceived ideas around Canada as 

a safe and friendly place. As such they may have not questioned practices around them or 

interpreted challenges as problems, they initiated rather than unequal practices. They identified 

differences in the opportunities thy have as women but again they seemed unaware of challenges 

that they as women may have in the workplace. Trusting networks helped their acclimatization. 

These were familial networks rather than organised College resources, which shows that there is 

scope for reflecting on support structures and processes the College offers. 
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4.3 Adjusting to the Canadian Climate: Weather and Clothing  

Participants were asked if they had previous knowledge and awareness of adjusting and 

preparing for the Canadian weather and changing seasons. Before coming to Canada, 65.25% of 

respondents stated they were aware of weather changes in Canada and 25% of the participants 

disagreed or strongly disagreed with their understanding of the Canadian weather. The 

importance of understanding the weather in Canada allows the newcomer to prepare to dress for 

the seasons. After being in Canada for a while all the participants felt that they were strongly 

aware or aware of the changing weather patterns. During the interviews all the participants 

commented on the lack of awareness around the cold winters. As Aman stated, "the hardest thing 

for me was to adjust to the weather". Drisha added, "it was so cold that I wore my winter coat 

inside. There is a thermostat to change the indoor temperature, and I couldn't get it to go any 

higher". Harleen agreed, 

"I didn't have any problems adjusting other than the weather. I came in January, and I 

didn't know how cold it was, so I needed to go buy warmer clothing, and I sat all day by 

the heater in my relatives' house".  

Purchasing clothes was an additional cost that students had not accounted for. In addition, 

acclimatization to the weather meant that at times they missed out on social activities or time 

dedicated to their studies. Gaganpreet shivered as she recalled her first winter in Canada, "Brrr! I 

couldn't believe that people lived in this weather. School was cancelled once because of the 

snow, and the ploughs could not clear the streets. I stayed in my warm bed drinking hot tea”. For 

students who relied on services like the library or had to work becoming accustomed to these 

weather conditions was a priority.  
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Students had to consider all aspects of clothing that before they may have taken for 

granted. Suki said, 

"Before the winter came, I had to buy a winter coat and wanted to buy these sandals. But 

my uncle laughed and told me I had to keep my feet warm, so I needed to but this big 

heavy boots. I didn't like them, but they helped to keep my feet warm when the snow 

came.” 

She had to adjust her desire and preference for wearing sandals with the need to stay warm and 

prevent the complications of the cold, such as frostbites.  

The freedom to select individual clothing preferences and styles was mentioned when 

discussing cultural differences with their attire  

"When I started at [the] College, I didn't really understand the clothing, like what people 

would wear because back home, we didn't wear shorts or jeans and if you did do that, 

people would stare at you in India. So, the other thing that was really surprising is that you 

can do whatever colour you want to do with your hair in India we don't do”.  

 

However, for some participants this freedom was also a challenge. Two people from the 

quantitative data commented that they found women's clothing different and required adaptation. 

Some of them felt dual pressures to fit within their cultural communities and the wider western 

community they were now inhabiting. While they were most comfortable wearing the clothing 

they wore in India and they did not feel like an outcast from their communities, they recognized 

that clothes are a sign of difference and if they wanted to fit in, they had to navigate between the 

two cultural systems. Kiara shared, "Feeling different from others here it's ok, at home we feel 

insecure or threatening if we act different from our community there's kinda a social order”. This 
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was not a sentiment shared by all though. Some of them also felt that the pressures of their 

communities were harder on them, the women, and expectations about clothing conveyed 

expectations about behaviours and compliance, more than their male peers.  

 

 

 

 

4.4 Navigating the Canadian Legal System: Policing and Laws 

Navigating the Canadian legal system is determined to rank 3/6 as far as overall safety 

concerns for the students. The questionnaire participants were asked about their understanding 

and navigation of Canadian laws, including policing and the consequences of breaking the laws. 

When the students arrived in Canada, 41% strongly agreed or agreed that they understood how 

the legal system functioned in Canada, 35.29% replied that they did not understand, while 

23.53% neither agreed nor disagreed with the statement. What is concerning with their responses 

is that over 76.5% of the respondents did not know the Canadian legal system which can put 

them in unsafe situations. 

More specifically, on understanding of Canadian law, once the students lived in Canada 

and attended the College, 88.24% of the participants felt better understanding and more 

confidence to navigate the legal system. However, 11.76% of the respondents neither agreed nor 

disagreed with the statement. The lack of a committed response may indicate that the student had 

no experience or perceived need to know the laws, or perhaps they did not see the significance of 

the question. As well, the students may have been prepared for their encounter with the 
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immigration officers and had their documents ready for review. Their anxiety would be lessened 

if they had awareness of the required immigration documents for the student visa. 

During the interviews the students reinforced the need for further awareness on laws. 

Sundeep also shared, 

 "I know there's laws, but we don't know about that so just educating people about the 

laws that if they get scammed especially in our community. Maybe others don't talk about it, but 

we know it happens in our community. It's a pride thing. It is seen as a good trait to get the 'most' 

out of people; like winning”.    

For the students, community networks are important points of reference and support and 

feeling unsafe adds to their stress levels.  

During the interviews, Suki described how she could develop an understanding of the 

Canadian legal system through her employment. She explained, 

 "I work with the law firm. Now I know how things work here; yes, we don't understand 

everything when we come here new. There are certain things that's OK to do back in 

India. We don't even have like any seminar on the laws. I had a cousin or went through 

everything with me".  

Suki’s comment identified the need for further input at orientation around the legal 

system. She also identified the need to have a trusting person to assist with navigating the legal 

system. Suki then became part of that trusting network and shared her acquired knowledge with 

newcomers to help them navigate the legal system. The importance of trusting networks to help 

with questions and problems was raised by all students. Daljeet said, 
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"I understood the laws. My boyfriend was here, so I knew that I could trust him, and he 

would tell me what people can do and what people can't do. And I felt really safe at [the 

College], so I knew that I could just ask a friend if I had any questions".  

Again, students discussed how secondary sources like the media influenced their ideas 

about the legal system and the police before arrival. Harleen explained her lower confidence 

level with her exposure to the new governing laws,  

"Back home, you didn't have the same type of laws. I don't really know nothing like that 

the way our legal system worked not much. I don't have so much knowledge, and you 

don't know sometimes you don't know until something happens. Everything I learned 

[was] from watching TV and from asking my relatives". 

 Harleen’s statement indicates her reliance on television for Canadian laws, which can 

also be misleading especially if the programmes they watch are American rather than Canadian 

and present different legal systems.   

Gaganpreet added her experience and trust in the police service. 

"I felt really safe wherever I went, like on the buses or the malls, anywhere. I just knew 

there's just this one number I have to remember, 911 [the emergency number to call in 

Canada for immediate police and emergency assistance] and I'll be safe, and I'll be OK”.   

She went on to describe a personal experience that helped her shape that positive view of 

the police when a female police officer helped them when someone was harassing them in the 

streets. The fact that it was a female police offer was also a positive indicator for trust for 

Gaganpreet. Participants felt that their concerns were taken more seriously here and the 

immediacy of response by the police was a good indicator for them. They shared personal stories 

about the quick response of the police. Harjot said,  
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“We were told to call 911 if there is ever a problem, and we were so happy to know that 

they showed up very, very quickly. They were there in about 5 minutes, and the police 

made us feel very safe. They went, and they checked the house, and they wanted to make 

sure that we were felt safe before they left and what they do; they just made us feel really, 

really safe. (chuckle) In India, that would not be the same experience with the police. The 

police probably wouldn't show up".  

Aman also explained, "In India, we have 100 [the emergency number to call for police 

and emergency assistance], and the police just come whenever they came. They don't make it a 

priority".  

The students identified differences in laws that govern everyday practices. Sundeep 

compared the Canadian pollution laws with India, 

"There [Canada's laws] are more strict than in my own country. The difference in India, 

sometimes like we just throw a wrapper on the ground. We believe it's just a wrapper, 

and nobody would care. I had read it was bad. Here I'm so scared you like drop it just like 

a wrapper or whatever scrap paper on the ground 'cause I feel I feel like the police will 

catch you". 

 For Sundeep understanding the difference and practising it become a stressful 

experience. Another difference shared by Sundeep was, "We just don't know about the Laws. I 

have seen getting shouted at for play music too loud in the buses, in India we don't care”. 

Students’ perceptions about those every day experiences reinforce how College orientation could 

be shaped further to support their understanding of legal and social expectations. 
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In summary, the data provide insights from the student’s experience, such as their lack of 

awareness of pollution laws, the utilisation of their networks for information, and their exposures 

respecting the police and relying upon the 911 service for emergency response.  

 

 

4.5 Navigating the Canadian Banking, Finances and Employment  

When asked whether they understood banking systems, finances, and employment 

systems, before arriving in Canada, the participants’ responses were rather diverse. While 25% 

of the respondents agreed or strongly agreed, 56% of the respondents shared that they did not 

have the financial understanding, with 18.75% neither agreeing nor disagreeing. However, after 

settling in Canada, the respondent's replied with 87.5% certainty that they now understand the 

financial system, while 12.5% of the participants continued to feel challenged with the banking 

systems. When asked what helped the students familiarize themselves with the banking system, 

they responded that they attended the bank referred by friends, and the banking personnel 

assisted them with setting up accounts. The students created a trusting relationship with the 

banking personnel and felt comfortable asking them questions about setting up and maintaining a 

banking account. Kiran commented, "She [bank personal] made it easy for me”. Such access to 

information decreased her anxiety about adjusting to the banking system, aligning with the 

literature. The respondents did not state that they received guidance or support from the College 

for banking and budgeting.  

Most students did not have any budgeting experience before coming to Canada, as their 

family managed their finances. During the interview, Gaganpreet shared, "When I came, I had no 

banking experience. It has to do with how we lived back home. All the expenses in everything, 
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all the tuitions and everything are paid by our parents also, they deal with all of our finances”. 

Students enjoyed this new control over their finances. As Gaganpreet said, “You deal with all of 

your money on your own, and then I like that they give you credit cards so that that's really 

helpful”. However, the range of finance options could become a challenge for the students. One 

of these challenges is the issue of a credit card and the risks associated with limited financial 

literacy. These international students had to learn the balance between potential income and 

expenditures without prior knowledge of cost, value and worth of expenses. Kiara and Drisha 

expressed their concerns with the expenses of tuition, books, housing, and food. Both had not 

been in charge or taught how to budget their money at home. Drisha described, "my friend 

bought a new car and now can't pay tuition or books and rent”. The new autonomy of budgeting 

became a concern rather than a passage to adulthood when the students lacked the exposure to 

budgeting expertise to organise their money to last them throughout the entire program.  

The students enjoyed the new autonomy and responsibility for banking, whereas, at 

home, their close male relatives, like their brothers, took the financial control. Consistent with 

these identified gender roles, Sundeep's brother did all the family banking back home, so she did 

not have any banking experience.  

In some case though, even in Canada, these female students experienced gender disparity 

and did not have full control over finances. Students like Suki and Kiara relied on friends and 

family to assist them in initially navigating the banking systems. They are also aware of banking 

resources, such as the call centre, to assist them if they have any further issues. 

Harjot explained a challenging financial situation, "I had an issue where somebody stole, 

my money was stolen, it was stolen online, there was $800. I received a notification from the 

bank. So, I called the bank, and the banks here are open 24/7. So, I asked them to freeze the 
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account, and then they returned my money. Back in India, they would never return the money. 

They're just starting to have online service, but right now they don't have online service”. 

Kiran also explained, "one there was just one-time event with the bank, the guys charge 

me [a fee] for my account, it was just a default in the banking system. They [the bank] fixed it. I 

did no banking at home”. 

Employment  
 

Employment rated first of the five concepts as a significant area of safety and 

acclimatisation concern. Ten of the eleven students interviewed responded that they had to find 

paid work during their studies, reinforcing the need to earn money. Harleen declared that she was 

the only one not working. She said,  

"I did not work while I was here. My family was able to send money so that I was able to 

pay for food and because I worked in my relatives’ home. I clean and take care of their 

children in exchange for eating their food. I would cook the food before I went to school, 

and then when I would come home, I would serve the food, and whatever food was 

leftover I was able to eat and pack for lunch for the next day ". 

 It is interesting to note that she did not consider the contributions she made to the family 

as a job and the disempowerment that she faced in her attempt to survive through the year. Many 

students also revealed they were relying on their parents for additional financial support due to 

the challenges of finding work in Canada, which made them feel obliged to find any job to 

support themselves and relieve their parents, some of whom were struggling financially.  

Many participants were aware of the Canadian International Student policy for working a 

maximum of 20 hours per week and collectively felt the 20 hours limit was too restrictive. 

Daljeet stated, "I could only work 20 hours a week because that was what the rules are and I 
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didn't have any shifts during the winter semester, so I did find it hard; and my friends were 

helping me to find jobs, so it was really important to me". Kiara also reflected on the work 

opportunities she found and how she had to accept jobs that did not pay well, "I could only work 

20 hours a week, and only jobs with minimum wage and it took five to six months to get a job” 

or jobs that they knew males were paid better. Kiara stated, “the males get trucking jobs which 

make much more [money], but they [the company’s] won’t hire us girls”. The respondents were 

able to articulate that their gender norms and thus limitations were formed based on job 

assignments and the lack of equal opportunities for women. 

Their comments demonstrated how the 20 hours system caused psychological strain; the 

budgeting and expenses of tuition and rent and the lack of work hours created a conflict within 

the international students' ability to thrive and safely acclimatise to Canada. The challenging 

conflict between policy and need also resulted at times in students seeking and accepting unsafe 

work settings without any recourse to unsavoury employers, who were creating schedules at their 

discretion and without regard for their studies. Therefore, the students were finding themselves 

in a position where they could not refuse work when it became available as they needed money.  

Harjot was also struggling to find work; however, she could use her network to find part-

time employment.  

"I really had a lot of problems getting a job, especially in the last semester, I couldn't 

even get a job part-time. So back home, I was a physiotherapist. So, I was actually able to 

get a Co-op in our last term and work at the front desk. They knew that I was a 

physiotherapist back home, so they gave me a few hours so that that would help pay for 

my rent in my food until I could get a regular job. The job was also within walking 

distance, so I didn't have to worry about money”.  

Lilach Marom
there need to be gender analysis here, connect to your framing 
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Harjot’s co-op experience was organized by the College, which allowed her to expand 

her network into her chosen field. Such experiences demonstrate further the role that the College 

can play to support international students and their transition to safer employment opportunities.  

Aman also emphasised her ability to utilise her network: "It was hard because it was a 

different system with different people, but people were friendly. So, it was easier to get a job 

because I knew my uncle knew people”. Whether Aman’s uncle is a blood relative is unknown. 

As previously discussed, persons from India label close family friends as uncle and auntie. 

Nevertheless, Aman was using her ‘familial’ network to gain employment. 

A recurring theme was the lack of knowledge of the Ontario Health and Safety Standards 

in the workplace, including being taken advantage of by employers, some of which from their 

own Canadian/Indian community. Drisha described how "my wages were withheld by my 

employer, who readily acknowledged their ability to bend the rules with international students”. 

Drisha demonstrated discrimination and was unsure of how to deal or report it. Sundeep also 

asserted her concerns with the treatment of international students by their Indian community.  

"You go you work, and you can't get paid. They don't pay you. That's wrong! These are 

wrong. Yeah, it's so easy. But it is too late 'cause you're not informed enough [about 

your] rights and the people who are doing this scamming, can buy their [way in their] 

own community from back home. And us students don't know, and that's really, that's 

wrong”.  

Simran illustrated, 

"It's hard for somebody coming from the [Indian] community meeting somebody from 

their own community here and then almost feel disrespectful if they questioned their 

rules…I did not know anything about that [my rights] for two years until I started 
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working at [another shop], then I realised nobody can yell at you. Yeah, and our manager 

said, no you can't do that [yelling at me]. Yeah, so this is what kids don't know”.  

Through going through unfortunate work experiences, students found themselves 

becoming more aware of the Health and Safety standards and employment code of conduct.  

In summary, the participants explained how their limited or non-existent financial literacy 

skills made them more reliable on other people to help them navigate. The cost of life and the 

20-hour work limit forced them accept any job. Combined with lack of awareness of 

employment rights, work choices put them in precarious positions, where they were exploited in 

terms of unequal pay against male employers, having their pay withheld or being treated 

unkindly, even within their own Canadian/Indian communities. When the College was involved 

in helping them with employment, it was a successful intervention. 

 

 

4.6 Navigating the Canadian Transportation System 

Before arriving in Canada, 50% of the survey respondents stated they understood the 

transportation system in Canada. Comparatively, after the students had been in Canada, 93.75% 

of them said that they knew how to navigate the transportation system, while the outstanding 

responses neither agreed nor disagreed with the statement. An overall rating of concern, 

transportation is rated 4/6, within the middle of the safety concerns, as the students had to adapt 

to the road laws and navigation of the new system. Whereas 93.75% of the students have a 

developed understanding of the use of transportation systems, this leaves 6.25% who replied they 

neither agreed nor disagreed, meaning they did not find transportation an issue of concern. 
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An issue three participants raised during the interviews was the international student's 

lack of knowledge around crossing the street at the intersections. Suki revealed, "Here, you press 

the [traffic] button, then you ready, get the signal, you're going across the road. I live near the 

college area…most of the kids they don't understand how [to cross the street]".  Suki’s comment 

showed the learning that these newcomers must make. However, Suki chose to live near the 

College, a more expensive area but she felt that she was saving money from travelling to the 

College. 

Again, the students relied on trusting networks to help them. Daljeet said, 

"I didn't know that you can only cross the road with the lights, so I had to learn that my 

friends taught me and then I taught my other friends. That was scary because I didn't 

know what to expect. I didn't live in a big city at home”.  

Harleen emphasised, "in India, we drive on the left-hand side of the road," which 

significantly impacts pedestrians when crossing the street. In India, the pedestrian would look for 

traffic, left then right before crossing, whereas in Canada, the pedestrian looks right then left to 

avoid any incoming vehicles. Again, the direction one looks when crossing the road becomes 

innate to contribute to safety, thus accident avoidance. 

The students also had to learn about public transport as some of them had not used it 

before. Sundeep stated, "I never travelled by bus never really, so everything was like nearby, so I 

never had to. Back home, I saw a video of the buses, so I knew what they were when I came 

[here]”. Sundeep’s comment showed how the media influenced students’ perceptions of systems, 

like public transport as they were preparing for their journey to Canada. Gaganpreet shared, 
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"I had little hard time trying to understand the maps, like which bus to take. It would say 

southbound or eastbound, which I had to get used to… At first yeah it was hard, but other 

than that no it was all good I liked system yeah, it's pretty fast and reliable”.  

Simran used buses in Canada, but her experience was different to Gaganpreet. "It's just 

sometimes they are not reliable. For forever now they've been improving the bus service, but 

still, it's just that there's still bus routes which we don't understand". The Canadian bus routes do 

not follow a gridline pathway; they loop and cross over streets and between city blocks. Getting 

on the wrong bus wastes time and creates an inconvenience for all passengers. A map and transit 

route booklet or cell phone app would assist the students to navigate the systems.  

However, such a digital solution could also be stressful to students. The hidden cost of 

using their phones to navigate around the city added to the high living expenses. Sundeep said, “I 

took a couple of wrong buses, and it just got bad. I guess you need to have the data on or on your 

phone all the time, and my crappy data just fails me every single time". With their newfound 

autonomy, they had to develop map reading skills to navigate the transportation systems. Drisha 

found the "bus fees are expensive. Then I have to transfer onto another bus. The money adds up 

if you don't budget for it”. The unexpected costs were stressful for the students who already were 

on a strict budget and, as previously stated, are restricted to the 20-hour workweek.  

Harleen mentioned, 

"transportation was an issue. We cannot afford a car and parking is expensive. I did get 

lost; I went to the GO (Government of Ontario bus) station I didn't have the directions. 

One of my student friends had to message me because she was lost. She actually went to 

the wrong campus”.  
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Not being familiar with the busing systems can create confusion and potentially impact 

students' safety if they get lost. 

For those students who did not use public transport and lived far from the College, the 

additional costs for learning to drive and car insurance was stressful. Aman conveyed a sad story,  

"I didn't drive back home, but I'm driving now. In fact, I had an accident, and I didn't 

know what to do. So, it was my fault. So, I thought I was going to get in big trouble, but 

the insurance actually took care of it. Now I need a new car". 

 Aman found out the relevance of having insurance; she was able to rely on the insurance 

company to assist her with her accident and vehicle replacement.  

Kiara asserted, "We have a good bus system here and lots of options like Uber or taxis, so 

we're able to get around, and I've never felt unsafe using them”. Some of them though were 

unsure about the safety of such options. Harleen shared, 

“One day, in second year, I was working late, and I missed the last bus, so I called my  

boyfriend, and he told me to use an Uber, and I was crying because I didn't even know 

how to use an Uber. So, my boyfriend called the Uber for me, and then he showed me 

how to download the app so that I could get an Uber to get home. I did not know whether 

it was safe to use an Uber”.  

Public transport for these students meant that they would rely on the drivers to help and 

protect them. Sundeep used rickshaws in India. "We use auto-rickshaw and rickshaw drivers that 

would help you. I didn't know what North was, what was the South. Now I know”. Harjot 

disclosed an unfortunate incident,  

"One time I was on the bus [in India], and there was this man, he was drunk, and he 

started to put his hand on my thigh, and I screamed. There we have conductors back 
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home here on the buses. You don't have conductors here, but back home, we had 

conductors and what they would do is they would come, and they kicked him off the bus. 

The other people were concerned, but it's not unusual for people to get raped, and you 

hear about rape stories all the time”.  

In summary, the participants reinforced the transportation challenges they faced in their 

acclimatization, such as adapting to private and public transit, the added expenses of vehicle 

licences, insurance, and the cost of parking. Moreover, the participants revealed their stress as 

they tried to balance their funds in order to pay for transportation to get to school or the 

workplace. The students referred to their lack of awareness of how to cross the road, the personal 

safety reliance on bus conductors and drivers, and the adaption to driving on the right-hand side 

of the road. 

 

 

4:7 Navigating the Canadian Housing and Accommodation Systems. 

There was no quantitative data collected regarding housing. However, the participants 

readily shared their experiences and challenges during the interviews or the free text section of 

the questionnaire, therefore it is feasible to assume that housing is a significant concern.  

Students were describing house size as a significant difference between Canada and 

India.  "In India, we have bigger houses with yards between the houses, and here the houses are 

so small, and then I really had to figure out how to manage things like where to store stuff and 

where to put things", Drisha portrayed the differences of house size between Canada and India 

and how she had to adjust to a smaller home. One questionnaire respondent added in the free text 

that they were accustomed to larger homes with security personnel, and in Canada, they lived in 
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smaller apartments without the outside security personnel they were accustomed to having at 

home. The different living environments created adjustment challenges in how comfortable they 

felt about their housing security. Many students have never lived in basements. Drisha described 

a basement "as a wee room that is always cold". At the same time, Simran reported being "happy 

to have a roof over our head". Adapting to a new country and a new home was challenging and 

for these students it also included adjustment based on the comforts and expectations of one’s 

lived experience. Most of the participants came from rural areas where they had more space and 

were surprised about how space come at a premium in Canada. As a result, a few of them had to 

live with extended family as more economical and safe solution. Harjot "was living with my 

relatives when I first got here, and then I was fortunate, and I got to move out with a friend”. 

However, that is not what they wanted in terms of feeling more autonomous but also, they had to 

support their host family with chores which at times took them away from study time.  

When they were considering moving out of those community or family accommodation 

arrangements, they relied on networks to support them. As Harleen commented,  

"living in my relative’s home, and they took care of me. I had a friend who was living in 

a house, and she didn't have any relatives like me… She felt really isolated, and she 

ended up using Google Chrome to find the services and then she found a senior student 

who was able to direct her [to move out]”.  

The support networks mentioned though did not include College resources; the main 

support seemed to be from informal friend networks that they developed. 

Another challenge students felt they faced in their attempts to become more independent 

from family in relation to accommodation was discrimination from landlords. Sometimes that 

was due to perceptions about students in general. As Suki commented, 
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"I'll be honest with you, you know kids do get sometimes issue with the housing. Yeah, 

they [the students] don't comply with certain rules, that's true actually. I used to visit 

some of my friends, and their houses would be a big mess. But sometimes certain kids are 

good as well. So, with the good ones, they find it a little hard, but again you know 

everybody just says you know how these young things [are]. That's out of 100, and you 

know 50% [cause the problems]”. 

 Other times though there was additional challenges based on ethnicity. Kiran said, "We 

know the landlords stereotype us, there are signs saying no international students”. Simran also 

shared the discrimination she encountered when she was looking for accommodation. In her case 

and in cases of other participants discrimination was based on gender and was from their own 

communities. She shared, 

"two years ago everybody was so against the immigrant students coming in. Especially 

from men, Indian men within our own community. They didn't return my security 

deposit. I didn't know. So that is straight-up discrimination. Yeah, so that is a lot of 

people from our own community”.  

Simran was also proactively solution-focused and emphasized,  

"they [the College and/or Canada] should tell us the basics, like rental laws for 

international students. I didn't get my security [deposit] back three times. They [students] 

don't know what their rights are and the basic thing they don't know. What we didn't 

know that we had to sign the lease, right? We didn't so 'cause then we have a legal proof 

that we discussed but prepaid them. We were sharing the place, so that wasn't that much 

amount of money, but that's still money so, it's our hard-earned money”. 
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Some students did not seem to associate how the price of accommodation may have been 

related to geographical areas and safety. Simran illustrated her unsafe experience, "At the first 

place, with my first year here 2016, we had two break-ins into our house. I found the place on 

Craigslist. We moved out of there, [to somewhere] that's less scary”. Like any urban area, there 

are some areas where the crime rate is high. The students did not seem to be aware upon arrival 

of what to do if a crime was committed and where potentially unsafe housing areas existed to 

avoid putting themselves in unsafer situations. 

Some students though were forced to take decisions around accommodation that could 

have put them at risk due to cost. Others were forced to choose accommodation that is more 

expensive as they could not drive or use public transport. Simran said, 

"I was in [name of suburb] when we used to live near to the College; oh my God, it was 

expensive…but then we have no choice because you have to live close to the College, as 

well 'cause we don't drive, just to save more time”. 

 Daljeet also reported her difficulties finding affordable housing or accommodations 

close to campus. In her case she was also unaware of asking questions around hidden costs. As 

she said,  

"Renting in [name of the suburb] was really expensive and I didn't have any money. My 

parents don't have a lot of money back home. So, I rented a basement apartment, and they 

told me that everything was included, so all of the utilities, but then they told me that I 

had to get my own Internet after I moved in. But I think they should have told me that 

before we moved in”.  
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Other students made compromises between privacy and safety. Drisha explained that in 

her "community, the students are desperate and live with others, like up to 11 in an apartment. 

They want to feel safe and do their schoolwork”.  

When students chose to live off campus, decisions around accommodation were based on 

online research when there was no family or community support. At times that approach did 

work out well and students ended up getting conned. Sundeep shared her concerns about 

accessing housing,  

"It is a huge problem for my friends and other people. They booked a home before they 

came here [from India]. That would make perfect sense, right. So, they would book a cab 

and just go straight to the place. They had to pay advance and they showed up there at the 

place it just didn’t exist. That this is a problem”.  

Aman felt that there was "the need for better information-sharing networks to advise the 

students of their housing options, bylaws, bad landlords and particularly because of the limited 

time that students have for understanding and negotiating their new environment and their need 

to make decisions quickly". 

Housing issues affect all students but in the case of international students that also needed 

to adjust to living away from their family and support systems, their housing challenges extended 

beyond affordability to personal safety and exposure to discrimination as well as lack of 

awareness around unexpected expenses of safer housing. 

 

 

4.8 Navigating the Canadian Health Care System 
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Health care rated 5/6 as an area of concern for the students. However, based on the 

number of individuals’ stories and potential health dangers, health care should have been 

considered a higher rated concept. When the questionnaire participants were asked whether they 

understood the Canadian Health care system before they arrived in Canada, only 18.75% replied 

that they agreed with the statement. A significantly larger per cent of 68.75 responded that they 

disagreed or strongly disagreed with the statement. While only 12.5% responded that they 

neither agreed nor disagreed with the statement. 

After their settlement in Canada, 93.75% responded that they can now confidently 

navigate the Canadian Health care system; Leaving 6.25% of the respondents continuing to 

disagree with the statement. While the percentage of understanding and navigating health care 

has increased considerably since arrival, there remains a potential risk for not knowing how to 

navigate the system. 

Accessing the health care system was a new experience for Harleen “I didn't know 

anything about [the Canadian health care system] because I had never gone to the hospital in 

India. I had gone to the doctor to get my vaccinations to come to Canada, but that's all!” For her 

to navigate the system and services she relied on trusted networks rather than information by the 

College. As she said when she had to access the hospital “my boyfriend was here, so he was able 

to help me, and he knew where the emergency room was located”.  

Such limited awareness about the health system and reliance on friends and 

acquaintances is a reoccurring approach to the students' problem-solving. Harjot declared, "I'm 

not sure, but I know I have insurance, and I have a number to call. I wasn't sure who to call. So, 

again I went to a senior friend who could help me”. Kiran also shared,  
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"At first I wasn't sure about the insurance and everything. What was covering? Where to 

go? So, I went to one of my instructors, and senior friends, who told me when I am sick 

who to call and how to organize it. She made it easy for me”.  

In Kiran’s case she felt confident to share the need for medical health with her academic 

tutor and find out more about support. However, in other cases they had to find out how systems 

work unaided. Daljeet shared,  

" I thought my insurance was good, I was going to school part-time, and I thought that 

my [insurance] fee was covered in my course fee for the semester because in India, we 

don't have insurance. So, I had to contact the school and the international office, and they 

told me that I had a chance of only having 1% of my coverage, but I was very, very sick”.  

The lack of knowledge of health care insurance coverage put Daljeet in a precarious 

position. When she had assumed she had coverage through her tuition paid, it was removed when 

her student status changed to part-time. Daljeet did not understand the health care system 

because she did not need to utilise health care in the past. Once she got sick in Canada and 

needed to go to the hospital's emergency room, she had to figure out how the insurance and 

hospital system worked very quickly. Daljeet described that in India, her support system would 

be her mother and father, yet they were not in an immediate position to come to Canada as they 

had to get issued a passport, which took time.  

Suki also experienced a health care crisis while in Canada and did not know how to 

navigate the health system.  

"Actually, nobody notified us where to go, who to call, you know how things work here, 

so I went to the clinic at the back of the college, and they're like you have to go to the 

hospital. They never gave me the number of anybody…I called a taxi. The taxi guy knew 



156 
 

where the nearest hospital is. He's the one who took me to the nearest hospital. He said 

you should have called 911”. 

Although Suki sought medical attention from the clinic, the clinic assumed that Suki had 

the knowledge and ability to get to the hospital. 

Aman also had an emergent episode with her appendix and the use of her international 

student insurance coverage.  

"I knew healthcare was expensive, and I had a problem with my appendix, and there were 

limits with Guardme [the international student’s health insurance company], but I had to 

pay first, which I wasn't ready to do. I wasn't prepared I didn't have the money just there 

to hand over, and then I had to wait for it to be reimbursed”.  

Many of the participants explained that they did not know how their insurance, or the 

system worked. Gaganpreet discussed her experiences of insurance coverage  

"It was very expensive. International students do get Guardme. It's not fully covered. 

Everything's not covered. You spend first out of your pocket, and then you apply to claim 

it, and then it comes back into your account after three-four weeks. That was a little weird 

to me. Sometimes you don't have the money right away. It is expensive”.  

This lack of awareness also put additional stress to international students and left them in 

precarious positions in making decisions between health and wider living needs  

“My friend, she was admitted to the hospital, and she had some really serious problems. 

She thought she had the health care, but when she got out of the hospital, her bill was like 

over $10,000 or something. She's like, 'Oh my God, I don't have as much money. Nobody 

told me that it was going to be like! How will I survive now? I have to pay for health 

care, but I need textbooks and to eat. I am so sad and cannot cope with my studies'”.   



157 
 

The stress of such situations was also difficult to address, and students talked about 

“stress”, “anxiety”, “sadness” but felt that talking about mental health was a topic difficult for 

them to address. They found the more open approach to discussing mental health and counselling 

offer different to the experiences they had back home and unsure of whether it was a topic that 

they could openly discuss. 

Although they did not experience any health care needs, Harleen, Harjot and Simran 

stated they did not understand the Canadian healthcare system, 

"Well, health care is really, really different here. OHIP [Ontario Health Insurance plan] 

pays for your stuff, and you have to have an appointment. But at home, you pay out of 

pocket, and it can take you six months to 12 months to actually pay. But I didn't know 

how the healthcare system worked here”. 

Simran explained, "I was lucky. I never got sick or anything. So, I was OK. Cause 

sometimes, it can be really hard to navigate to if you don't know where things are. We never 

needed an appointment in India”. Sundeep was also confused about the appointment system. "In 

India, anytime you want to see a dermatologist, you just show up. Here you wait for an 

appointment. The health care is different and so advanced here [in Canada]”.   

One of the differences they shared was that the cost of treatment was higher for women 

than for men back in India and as a result they would only visit the doctor for emergencies or 

rely on community and religious-based approaches to health. Simran shared “women need 

pregnancy and baby care which is an additional cost. The men don’t have babies, so they don’t 

pay”. 

In summary, participants supported the literature regarding navigating their access, 

coverage, and other healthcare access challenges. They referred to differences between the cost 
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of treatment for men and women back home and approaches to mental health. Furthermore, the 

data raised concerns regarding the unexpected upfront costs of health care due to their lack of 

knowledge of their insurance process and coverage. Unfortunately, they did not have the 

awareness before encountering an emergency that requires immediate health care. Finally, they 

explained the system differences where in Canada, they require an appointment with the health 

care provider and in India, they could attend the facility and get services.  

 

 

4.9 Data Analysis Chapter Summary 

The overarching aim of the data analysis is to identify significant patterns and trends to 

answer the two research questions, what are the safety concerns of female Punjab students with 

Canadian culture and systems and what are the perceived challenges female Punjab students 

have experienced when acclimatising to the College and community? My position is that the data 

collected from both the questionnaire and interviews demonstrate that safety remains a concern 

in the various systems that were discussed with housing and employment requiring the most 

attention.  

The data identified that the students quickly entered a period of adjustment to the 

Canadian systems and norms to fit into the College and community. When assessing the data, 

some overarching safety concerns were disclosed that are reasonably consistent across the 

systems. They included the cryptic culture, the treatment of the students by the ‘own’ Canadian 

Punjab community, and the need for trusting networking for guidance, and successful navigation 

thus, acclimatisation which adds knowledge to the research gap.  
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The data extracted supports the theoretical approach and research design. The 

methodology uncovered novel information and supports the need for a proactive safety climate 

initiative to provide the information required to navigate the systems safely, which is discussed 

further in Chapter 5.    
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Chapter 5- Discussion 

 
 

5.1 Introduction 

The research aims to address the following four research questions: 

a. What are the safety concerns of female Punjab students with Canadian culture and 

systems?  

b. What are the perceived challenges female Punjab students have experienced when 

acclimatising to the College and community? 

c. How does acclimatisation align with female Punjab’s experiences? 

d. What suggestions are provided by the participants to create safer acclimatisation to the 

College for the female Punjab Students? 

Data from anonymous survey and one-to-one semi-structured interview with female Punjab 

students from one site of study, the College, was collected and analysed. This discussion chapter 

examines how the collated data analysed in the previous chapter relates with the wider literature. 

Alignment, misalignment, or new concepts discovered from the data compared with the wider 

literature. Chapter 5 is organised around the subheadings from the thematic analysis Table 3 on 

page 124 and embeds the four research questions under each theme. The researcher felt that this 

way can offer a wholistic view of each of the identified factors. It is acknowledged there is 

limited literature available specific to the female Punjab international student, which makes this 

research important for the College as 48% of the Punjab students at the College are female. 

Throughout the discussion, the overarching themes of the impact of safety on the female 

Punjab students, the significance of familial influence and the evolving cultural norms that 

conflict with female student acclimatisation are explored through a feminism and safety climate 
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lens. Trust was a concept discussed extensively by the students and it is embedded in the 

discussion. The chapter ends with a discussion of limitations and delimitations of the study. 

 

 

5.2 Navigating the Canadian Culture 

As identified in the literature (Ford, 2019; Grant & Robertson, 2018) and from the 

research data, understanding a culture solely through reading, storytelling or social media is 

different to living and experiencing that new culture. The literature (Berry, 2013; Forbes-Mewett 

& Sawyer, 2019; Jamaluden et al., 2018) supports the importance of tangible ways of knowing 

how a culture and its sub-culture’s function, that includes experiencing, observing, or 

participating in the nuances, language, activities, and norms in a foreign country. Many of the 

participants had perceptions about Canadian life from television, stories and social media. Such 

perceptions did not depict evidence of oppression and discrimination that they faced based on 

their gender and as a result they were surprised and unprepared to deal with such challenges 

upon their arrival to Canada. Such findings affirm that acclimatisation is an essential part of the 

safer onboarding process and opportunities to associate with the new host country are important 

(Burleigh, 2021).  

What comes out of the research is that acclimatisation is a lengthy process and support 

must be extended beyond onboarding and induction processes (Adriansen, 2020; Berry, 2013; 

Jamaluden et al., 2018). While the majority of the participating students felt that they developed 

an increased understanding and awareness of the culture, 6% of participants admitted that they 

continued to lack the knowledge of the way Canada functions and such misunderstanding can 
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potentially have a significant impact and lead to unsafe or precarious situations (Jackson et al., 

2019; Jamaludin et al., 2018).  

The respondents stated similarities between the Canadian and Indian cultures around 

family values and especially around family influence and desires for their daughters. The 

participants’ parents, as recognised by the literature (Sharma, 2018), would prioritise their 

daughters’ education as a way to grow and develop to their full potential without fear or 

limitations (Ali, 2020) and if they did not have the financial means to get their daughter to 

Canada, they would sell their property or borrow from others.   

These families wanted those opportunities for growth and autonomy for their daughters 

and such family attitudes are discussed in the wider literature (Asri & Hayati, 2019; Bhopal, 

2019; Kaur & Kaur, 2018). Those priorities and family sacrifices put the female students into 

additional pressure to succeed in their studies. The pressure of shaming the family and risking 

being disowned is enough to control or curb these women’s behaviour. The pressure not to 

disrespect the family is strong, and the women are aware of the dire consequences of being 

banished from the family; thus, failing at school is not an option (Asri & Hayati, 2019; Bhopal, 

2019; Kaur & Kaur, 2018). As a result, reporting incidents, especially when extended family or 

community members may be involved, remains a challenge for these students. Hence the 

position of the feminist theory is to provide a safer voice to express the students’ concerns. As 

Ali (2020) states Indian students, particularly female students, are conscious of shaming or 

dishonouring the family and this may lead to feelings of insecurity if they encounter an ethically 

and legally reportable situation. The feeling of isolation, uncertainty and fear as described by 

Berry and Ward (2016) were emotions felt by these students. Unfamiliarity around the processes 
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of reporting and the role of the College in those reporting processes do not help those students 

take further action around incidents.  

Many of the students have left home for the first time and as reported in the literature 

(Sharma, 2019) they felt that they cannot utilize the same coping skills they would have used 

while in their home countries, such as going home and discussing issues with their parents or 

family. Therefore, they seem to rely on others from their communities for information, 

knowledge, and expertise rather than processes set up by the College. Naturally, a person will 

gravitate to someone from their home culture, as they have similarities and believe they share 

values (Ghosh, 2018; Kwon et al., 2019). The lack of a common first language as well makes 

those students turn to their social networks as the first point of support. As the literature review 

indicated, the ability to ask questions and seek clarification can be influenced by the person's 

comfort and ability to share a common language (Jackson, 2020; Wang et al., 2017From the 

safety climate perceptive, a reliable and supportive network will assist with acclimatisation, 

particularly for younger students (Nakhaie, 2018; Volpone et al., 2018). The student comments 

agree with the literature as using a dedicated person to help them settle, be it a distant relative or 

acquaintance is important for them (Tencer, 2019). Students felt misled by persons within their 

own cultural communities, who stated they would take the international student under their 

wings and show them the Canadian way, which aligned with McCann's (2018) research. This 

statement is not to imply that other communities will not mislead or take advantage of the 

students; however, it is to point out that when a student lets their guards down to establish trust 

with someone, they think they can trust, they may not be able to (Baas, 2019). All the 

participants expressed concerns about their treatment by their own community where they had 

been manipulated, conned, or deceived into potentially risky, illegal, or unjust situations. Patel 
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(2020) and Abedkar (2014) write that the oppression of inequitable treatment of Punjab women 

continue even when they are in a new country. Utilizing the understanding of the 

intersectionality’s of the student and the liberal feminism approach provides a safer platform to 

express these concerns. 

Although the caste system was abolished in 1950, the social and hierarchal practices 

continue to exist and therefore restrict, oppress, and control women (Patel, 2016); this can be 

relevant for those established cultural communities that may still carry older traditions they were 

familiar when they first arrived. Although many respondents shared a great mistrust within their 

Canadian/Indian communities, a trusting, reliable network was deemed essential to provide safer 

acclimatisation to the College and Canada as in Punjab, the students relied on their collectivist 

culture and societal norms. Through trial and error, the students learned whom they could trust 

and whom they could not but rarely they mentioned using the College as the first point for 

support or using the College processes in a proactive way. That raises the importance of 

supporting them to develop trustworthy relationships within the College and help reduce the risk 

element and fear of decision-making, such as how to correctly navigate the health system to get 

care or the legal system to access required vehicle licencing, points raised by the participants and 

reported in the literature as well (Deng et al., 2019). 

The data extrapolated from the interviews suggested that the Punjab immigrants who 

came to Canada years ago, whom I will call the 'previously settled Punjab culture'., had been 

raised and exposed to an era in Indian culture when there was limited access to opportunities and 

freedoms for women and women were submissive, did as they were instructed and under the 

guidance of males. The Canadian/Indians hold values and beliefs from a past generation and they 

may not be aware of the slow progress of increasing women rights and treatment. The 
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international students who have recently come to Canada report that they have been exposed to a 

more modern and less-repressive culture in India, which creates cultural clash between the two 

groups. Such clash is reported in the wider literature. For instance, Henry et al. (2017) report of 

unconscious bias and stereotyping that the settled Punjab community can show to newcomers, 

which can become instrumental in the cycle of oppression and lack of safety for these young 

women.  

I am cautious about labelling the entire Canadian/Punjab communities in Canada as 

restrictive and unwelcoming to the international students or that discrimination does not happen 

in the Canadian society. However, concerns about their own ethic communities were raised in 

90% of the interviews; such a view concurs with other literature around established Punjab 

communities in Canada and newcomers (Marom, 2021). The situation can be reframed as to how 

the Punjab community in Canada can support incoming international students. The reframing of 

the concern removes perceived bias or judgement on the Canadian/Punjab community or culture. 

It allows the community to participate in the discussion and solve the issues. They may not be 

aware of the changes in norms, practices, and beliefs occurring in some parts of India. They, too, 

require education, awareness and behaviour change to create a positive experience for the 

international students as reported in the wider literature (Henry et al., 2017). 

Some of those students felt that they could fit into the Canadian culture better because, 

visually, their appearance and clothing did not project that they are outsiders. For some students 

following a more Western approach to dress code was a deliberate approach and for others it was 

intended to mask their background and help them fit in; such approaches are reported in the 

wider literature (Ghosh, 2018; Kaushik et al., 2018). However, some of the students seemed 

unaware that ‘fitting in’ would be more complex than those physical elements of appearance and 
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as a result they would encounter unsafe situations with others assuming they understand a 

situation because they look like others in their community.  

A sensitive topic disclosed by the students is that "everyone has a rape story" referring to 

experiences from both countries. As Donato et al. (2006: 4) argue “migration is a gendered 

phenomenon” and as such sexual harassment and assault remain issues that impact the safety of 

these newcomer students. Such incidents are reported in the wider literature with sexual 

predators taking advantage of female students who may not be familiar with the strict rules 

against sexual harassment in Canada (Marom, 2021). Results of sexual assault can result in 

physical dangers for women, including sexually transmitted infections or unwanted pregnancies. 

For these participants the added trauma of such events can include cultural clashes around 

perceptions of family shame and recrimination of the female victims and blame on their 

behaviour or lifestyle as research has also indicated (Behl, 2019; Ikävalko & Kantola, 2017; 

Marceno & Pera,2017). These students come from a collectivist society, where the 

interdependence and interconnectedness of familial and societal relationships play a pivotal role 

in governing the individual’s identity (Cooney, 2019; Eltahawy, 2019; Ghosh, 2018).  Reporting 

such sexual crimes can lead to ostracisation and marginalisation (Dey, 2019; Lee & Wong, 

2019), which female students felt that it will cause them more safety risk by being banished from 

their communities.  

Other hidden concepts in the Canadian culture that relate to safety included students’ 

perceptions about the ability to go outside after dark and the expectation that all Canadians are 

courteous. These ideas link to the “social imaginary” around Canada (Guo & Guo, 2020) as “Just 

Society”. Freras (2018) and “the mythical Canadian narrative of inclusivity and diversity” 

(Henry, 2017) and the need for further awareness around safety. While the participants reported 

https://www.tandfonline.com/doi/full/10.1080/14767724.2021.1882291
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more positive experiences in their interactions with people outside their community, the range of 

professional opportunities for women freedom that they felt in relation to life back home, they 

recognized at times that Canada is not immune to discriminatory and corrupt behaviours as the 

literature also reports (Berry & Ward, 2016; De Schutter, 2019).  

 

 

5.3 Navigating the Canadian weather 

Coming to Canada from a warmer country can create a disconnect between expectation 

versus reality. The students reported how they perceived Canada from social media and films 

and had not realized the actual frigid temperatures in winter. Therefore, the realisation of how to 

dress for the weather became significant once they experienced the cold temperature changes. 

They had to wear and outfit that was the most suitable given their environment and that may 

have not been a traditional outfit, something also experienced by other international students 

(Rai, 2018; Rajani et al., 2018). However, that difference also became an opportunity for them to 

express their individuality and break away from cultural expectations around dress code. Such 

change and autonomy in their decision to wear what they desired is also reported positively in 

the wider literature (Crossman, 2018; Hofstede, 2017; Ikävalko & Kantola, 2017; Sawant, 2018).  

The acceptance of such diversity in Canada can contrast with social order and role 

expectations in India (Crossman, 2018). While women can choose what to wear in Canada, the 

students reported again conflict with their communities as the elder settlers find it inacceptable 

for females to be showing their skin and expect that they must remain covered to demonstrate 

being modest. This clash exposed female students to the risk of being ostracized for not wearing 

modest clothing or the threat of reporting back to the family that they display inappropriate 
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conduct for a woman and as a result the risk of shaming the family. Such conflicts around dress 

code expectations between newcomers and settled Indian communities are also reported in the 

wider literature (Hofstede, 2017; Ikävalko & Kantola, 2017). There also seem to be gendered 

differences in dress code representations; modernizing male fashion and the ‘Sikh chic’ 

movement (Khamisa, 2020) seem to be more accepted in these communities where women 

remain expected to conform to traditional expectations of fashion.  

Students' self-reported concerns around climate and weather were rated 6/6 as an area of 

safety concern. The lower rating could be due to the students' experience of having no other 

options but to shop and purchase appropriate clothing for the snow and below freezing outdoor 

temperatures. All the responses referred to challenges with the winter months' weather and 

clothing, and none of the participants had concerns with the summer months. Due to the hot 

summers in India, the students welcomed the warmer weather of Canadian summers and felt that 

they could adapt quickly to similar temperatures from home. For these newcomers, especially 

winter outfits disrupted the cultural normativity of their communities, but they found themselves 

having to adopt multiple identities to fit in both within their cultural communities but also the 

wider international student communities. As Handa (2003) reports for these women what it 

means being a Canadian is not clear cut as they compartmentalize behaviours and try to 

understand what the dominant culture is and as a result to fit in, they adopt different outfits 

depending on the cultural context. 

 

 

5.4 Navigating the Canadian Legal System: Policing and Laws  
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When assessing the rating of safety concerns, the legal system rated 3/6. The high rating 

is not surprising as the literature suggests adjusting to a host country's policing and laws can be a 

significant challenge for international students (Briggs & Ammigan, 2019; Jackson et al., 2019; 

OUSA, 2014; Yu et al., 2019). 

Female students were fearful of laws and the position of power that immigration agents 

possess, which agrees with the wider literature around acclimatization of international students 

Sharma (2019). As also indicated in O'Connor’s research (2017) the students were fearful as they 

were basing their judgement upon their past experiences from home, the media and learned 

stories of how custom agents function in their home countries. There seemed to be a gap between 

their understanding of the system and lack of input at orientation. It reinforces the need to 

consider the informal curriculum (Leask, 2015) as part of wider acclimatization support. 

These female students reported positive exchanges with the police. These findings agree 

with other studies where female international students expressed favourable attitudes towards the 

police (Lai & Zhao, 2010; Taylor et al., 2001). They felt confident to call them when in an 

unsafe situation. They were surprised that the police responded quickly to their concerns, as they 

stated that in India the police do not make some female calls a priority. These students’ 

experiences link to the studies like O'Connor (2017) and Parent & Parent (2019), which suggest 

that positive exposure between the community and the police leads to trust and confidence in the 

police that they are reliable and, in the position, to respond and assist when needed.  

Canadian norms and beliefs can differ among ethnic groups and at times cultural 

differences and practices may not be universally acceptable legal practices and that could 

potentially put at risk individuals and groups (Birukou et al., 2013; Neil, 2019; Nieguth, 2015; 

Pieterse, 2019). One of the differences in everyday practices for these students is the 
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consequences of littering in public spaces, which is not an offense in their home country. Getting 

into trouble for such practices increased the stress for these students and emphasized the need for 

reviewing the level of information about laws and local customs provided at orientation in order 

to reduce the cultural dissonance (Forbes-Mewett & Schermuly, 2022). 

 

 

5.5 Navigating Banking, Finances & Employment 

When collating the data about banking systems, the respondents' replies were consistent 

with the wider literature around the international student experience (Baba & Hosoda, 2014), 

where the students claimed that they found budgeting challenging due to their newfound 

independence, lack of past exposure and autonomy with spending the money. 

As women they enjoyed the new autonomy and responsibility for banking and budgeting, 

whereas, at home, they had to follow the gender norm (Joseph et al., 2022) and accept male 

members of their families, like their brothers, to take the financial control of their affairs. Those 

social constructs restricted and limited the females' control or power of reality (O'Neill, 2015; 

Thomas, 2017) and as such it may have made the transition to the new country a steeper learning 

curve. As such there could be a significant risk to women if they do not have or acquire financial 

literacy skills quickly. As Baba and Hosoda (2014) pointed out, many international students can 

run out of money if they lack the budgeting skills and feel forced to work in precarious positions 

such as exploitable sex work (Ali, 2020; Eltahawy, 2019). 

International students pay higher tuition fees and if they work part-time to support 

themselves, they report that they receive the same wages as domestic students. They know 

that they have limited capacity to work further due to VISA restrictions and are worried about 
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the higher tuition fees and ongoing expenses such as food, rent, utilities, and transportation; such 

feelings are reported in the wider literature as well (Baba & Hosoda, 2014; Sondhi, 2019). As a 

result, some of the female students consider accepting informal work opportunities, such as 

domestic duties in the home of family acquaintances in exchange for room and board. While they 

may not get paid for such input, they felt grateful that they did not have to seek outside 

employment. However, this led to hefty responsibilities such as babysitting, tutoring, cooking, 

and cleaning in exchange for their living expenses and such arrangements could interfere with 

their studies and the amount of time they could concentrate on their college work. Ali (2020) 

states that culturally a male international student would not be asked to perform domestic duties 

in exchange for room and board, making the social construct of domestic work a female role. It 

is an example of unequal treatment between men and women, and as Ahmad (2019) discussed 

this leads to prejudice, stereotyping, or discrimination for female students. For those students 

who were offered those domestic opportunities, meals were based on the amount of food leftover 

from the family meals, which demonstrated further in their eyes that women were continued to 

be treated as second class citizens even in Canada where they are deemed less worthy and must 

wait for the more powerful persons to eat before themselves (Bhopal, 2019; Durbin et al., 2017; 

Zinn et al., 2016). The students in the current study did not report undertaking sex work to 

support themselves but the wider literature (Ali, 2020; Eltahawy, 2019) report on international 

students involved in such precarious and often dangerous sex work.   

The vulnerability of needing money put the student at risk of being cheated and swindled 

out of wages as the wider literature discusses (Baba & Hosoda, 2014; Sondhi, 2019). Some of 

the work situations were also unsafe as the students were ill-informed of employment rights in 

Canada. As Punjab female students are stereotypically deemed demure, they did not feel 
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empowered to speak about injustice at the workplace (Eltahawy, 2019; Ganesh, 2018; Haslanger, 

2017; Ylivuori, 2018). As also reported in the literature (Lau et al., 2019), they talked about 

cases of verbal abuse and their ignorance that employment standards and harassment laws in 

Canada made it illegal to verbally abuse an employee.   

At the same time, Beaudoin and Demeyere (2018), O'Neill (2015) as well as Thomas, 

(2017) all have published the evidence that women experience financial inequity, where males 

are earning more than females for the same work. Yet through many publications and many 

years of advocacy and awareness, the wage inequity remains. Money is power, as per the 

preferential treatment towards the male family members where they have access to and the duty 

to control the finances (O'Neill, 2015; Thomas, 2017).   

As Baba and Hosoda (2014) report, many international students can run out of money 

when they lack the budgeting skills. The female Punjab students in this study often felt that they 

were more at risk than their male peers as these were skills that they were not taught back home, 

when male members of the family were in control of their finance.  

 

 

5.6 Navigating the Transportation System 

As identified in Monteiro et al. (2021) use of transport was associated with usage patterns 

from the city of origin and students’ perceptions were influenced by the travel habits they had 

back home. The literature review also examined the transportation system provided safety 

concerns, including Uber, taxis, and public transport (Jackson et al., 2019). The students in the 

study were unsure if the Uber or taxis were safe for women as culturally it is not acceptable to be 

alone with a male in a vehicle (Sen et al., 2019).  
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Furthermore, due to the participants’ assumed age when they arrived in Canada after high 

school, many students did not drive in Punjab. Their first driving experiences were in Canada 

which made them more vulnerable not only about the experience of driving on the right-hand 

side of the road but also the experience of driving in icy conditions (Sharma, 2019). 

Transport is necessary for travelling to the College but also for purchasing food and other 

supplies and that adds to the adjustment process for these international students as reported in the 

literature (Poyrazli & Grahame, 2007). They must learn how to access and use public transport 

but also the cost of transport adds to their adjustment concerns (Kahlon, 2021). For most of them 

there is limited choice in the location of accommodation and as a result transport is an essential 

consideration, especially when they have to commute sometimes at a distance to the College. 

Awareness of fare systems, purchasing correct type of tickets and navigation pathways was a 

challenge as with other internationals students (Chaudhry, Kiran & Khan, 2020) but the sense of 

autonomy of finding their way round these systems (rather than relying on others) was a 

welcome new freedom for these female students. 

Learning how to use public transport is not included in their orientation process and as 

reported in the literature it is an important element in international students’ acclimatization 

(Monteiro et al., 2021). The cost of public transport also could have made them take unsafe 

decisions around travelling, such as walking but for these students it is the knowledge of road 

rules, such as crossing the road safety that has been a challenge.  

 

 

5.7 Navigating Housing and Accommodations Systems 
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Housing and accommodation safety considerations overlap with other areas of 

acclimatization discussed in the previous chapters such as understanding of the legal system and 

use of the transportation system. The participating students chose to live at off -campus private 

accommodation. They and their families relied heavily on others to find safer housing and it was 

usually until they arrived that they found that the housing offered was unsuitable for them in 

terms of substandard conditions of buildings, location or multiple occupancy and similar 

challenges are identified in the literature (Calder et al., 2016, Marangell et al., 2018). 

As Babacan’s (2010) research has also indicated student need for affordable 

accommodation and the types of accommodation on offer could lead to exploitation and unsafe 

situations, something shared by the participating students as well. Accommodation near the 

College was deemed more expensive and as a result they had to make choices between 

affordable accommodation and convenient accommodation. Canada’s perceived safety is a major 

draw for international students (CBIE, 2021) which may also influence their more limited pre-

arrival research around accommodation; however, that perception is quickly juxtaposed with the 

reality of the types of accommodation they find in terms of small size and position (e.g., 

basement flats). The students made no reference to seeking support from the College around 

non-compliancy building conditions or risks from landlords and this is something reported 

widely at studies around international students (Babacan et al., 2010). 

Students also reported incidents of discrimination with landlords and a combination of 

lack of awareness of their rights as renters, lack of housing options and need for cheap 

accommodation put them in precarious housing positions, which agrees with the literature 

(Calder et al., 2016; Frisque, 2019; Marangell et al., 2018; Tencer, 2019).  
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Accommodations is a challenge for all tertiary students, home, and international students 

(Obeng-Odoom, 2012); however, for international students restricted by hours of employment 

they can undertake to further fund themselves, familiarizing themselves with regulations and 

cultural differences in the host country accommodation becomes a safety concern. 

 

 

5.8 Navigating Health Care Systems 

According to Guardme (2020), one in 10 students will experience a serious safety or 

health incident while studying abroad. Therefore, awareness of accessing health services is an 

important priority though the students in this study did not place this topic high in their priorities. 

The reasons may be related to good health that these international students experienced, or self-

perceived good health literacy practiced they felt they have. This was particularly relevant to 

these female students as in Punjab, the expense of health care is disproportionate between males 

and females and as such women are hesitant to access health care due to the additional cost 

(Saikia, 2019) and more home-made, communal and spiritual health solutions are sought and 

practised. 

Students reported the importance of networks assisting and explaining the navigation of 

the healthcare system to them. Scholl, Cogan, Micol, Steward, Hancock, and Davis (2019) 

acknowledge that navigating the health care system can be confusing and time-consuming, 

requiring repeated visits to different clinics where the newness is compounding to the students' 

psychological stress. 

Many students reported that they could not afford expensive unplanned services such as 

injury, or accidents, where their insurance plan stated they must pay first, and they had to wait to 



176 
 

be reimbursed. In those cases, the financial burden of health care impacted their stress levels and 

as also reported in the literature limited their ability to pay for school, books, and rent (Marangell 

et al., 2018). 

Another cultural difference supported by the data and the literature included the students' 

inability to share or articulate mental health concerns and culture shock experiences. As Ali 

(2020) reports the Punjab community does not discuss mental illness. Mental health needs tend 

to be embedded within the Punjab culture, with spiritual meditation practices, multiple and 

frequent social and familial gatherings, and spiritual support through religious institutions. 

However, as culturally mental illness can be deemed as a weakness, as a taboo topic or even a 

curse placed on the family (Chavan et al., 2018), forces students not to seek medical or 

counselling assistance as also reported in the literature (Forbes-Mewett & Sawyer, 2019). 

Culture can be ingrained and accepted by individuals as their norm. Since Punjab is a collectivist 

state, power and influence can impact people's behaviour (Ghosh, 2018). For these students 

arriving at a country where there is more focus and discussion around mental health can also be 

an adjustment challenge and disconnect between learnt experiences and different ways of 

positioning mental health and in a broader sense diversity; Especially for women who are taught 

by their society to be resilient through mediation or exposure to supportive persons, 

acknowledging and seeking help for their mental health would be a difficult step.  

 

 

 

5.9 Chapter Summary 
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The research focused on exploring international female Punjab students’ perceptions of 

safer acclimatisation upon their arrival to Canada for studies. It discussed safety challenges that 

female international students may face on their adjustment to the host country and focused on 

their awareness of the following topics: the weather, finances, health care, housing, the legal 

system and transportation. Overall, the findings identified the need for further work from the 

College around orientation and support processes and the need to address cryptic cultures that 

may pose risks through raising awareness about rights these students have as citizens, lodgers, 

students. The findings also revealed the central role that trusting community cultural networks 

play in that acclimatization process and the need for further work between the College and the 

community to support safer practices for female students. These newcomers bring current 

cultural experiences and practices that at times can clash with more traditional expectations 

around women’s role embedded in their communities. 

Some of the women needed additional support from their communities and the College to 

acclimatize safely to the new culture and country, especially around living independently and 

managing finances. A central theme identified from the study is how they felt that this transition 

to the new country could help with personal growth and development in spite of the difficulties. 

The participants strongly desired to maintain their Punjab identity which they were proud of but 

their narratives also revealed this cultural dissonance between their previous lived experiences 

and adjusting to the new country, some of which further work between the College and the 

community can alleviate. 

The following chapter will explore recommendations that emerge from the discussion of 

the data including future research ideas. 

  



178 
 

Chapter 6: Recommendations 

 
 

6:1 Introduction 

As an introduction to Chapter 6 and following the data analysis and discussion, the 

participants’ input was compiled into thematic solutions to address physical or psychological 

safety issues. Zadow and Dollard (2015) recommend that psychosocial safety climate theory 

proposes interventions to improve physical and psychological safety tailored to the organization 

with management commitment and priority, organizational communication, participation, and 

involvement. Thus, as per the feminism theory principle of inclusivity, student involvement is 

essential in addressing any identified concerns. Table 4 (page 177) highlights the study 

recommendations and identifies the types of safety that are considered as the desired outcome.  

Although the quantitative evidence demonstrates that 96.25% of female Punjab students 

felt safe in Canada and at the College, 3.75% of respondents answered that they did not feel safe. 

While the literature discussed the definition of safer to imply that achieving 100% safety cannot 

be achieved due to many moving and diverse variables such as situations, persons involved and 

the potential comfort with risk (Bond, 2019; Desselle et al., 2020; Holtkamp et al., 2019). Safer 

in the context of this paper meant as safely as possible, and this approach is most likely to be an 

achievable outcome. 

Once again, it is acknowledged that the term 'safer' can emote many reactions from 

persons invested in the College and the community; the term will be used to improve the status 

quo. As per the safety climate theory, it is preventing incidents is the approach to avoiding or 

managing unsafe situations. The proactive safety climate theory suggests that once a concern, 

breach or possible cause of dangerous situations is identified, it is easier to address and prevent 
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the problem in the future (Zadow et al., 2019). While balancing student anxiety while promoting 

safety is often challenging, prevention is best created by an awareness of potential situations.  

This chapter is divided into six recommendations: establishing a trusted network, 

prearrival orientation, accessible resources, mandatory onsite orientation, first year student 

preparation courses, and finally, a look at collaborative policy change, all engaging the students 

with significant persons from their community. The recommendations implore specific actions 

regarding policy, practice, and subsequent research to safer acclimatisation for female Punjab 

students.  
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Table 4: Summary of Recommendations 

Desired outcome Recommendations Impacts 
Psychological or 
physical safety 

Pre-arrival orientation sessions Accessible online with two-way 
interaction to discuss expectations 
and respond to safety questions or 
concerns, i.e. Skype functionality  

psychological 

Establishing trusting networks Peer mentoring strategy 
Collaboration with respected 
cultural community leaders, 
community links (e.g. police) and 
decision makers 
Ease of reporting anti-safe incidents  
 

psychological 

Resources: Accessible 
information about Canadian 
Culture and the College 

Enhance resources on the current 
College Website 
Use an approved communication 
app – to engage and inform students 
about events 

Both 

Mandatory On-site Orientation -Change to mandatory 
Update resources 

psychological 

First-year Preparatory Course - offer and introduction to culture 
course as a mandatory credit 

Both 

 

 

 

 

6.2 Recommendation #1-The role of the College in Establishing Trusting Networks  

 As stated in Chapter 1, the College is considering itself as well-equipped with student 

resources but based on the international students' perception, the College has limited student-

initiated services to support concerns international students raise about external systems of 

support like housing or employment.  
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All the respondents in the study spoke about either having or developing a trusting 

network. The trust of a support person includes the ability to assist, to enable the international 

student to act or function, particularly when female students are at higher risk (Baba & Hosoda, 

2014; Franco et al., 2019; Ladum & Burkholder, 2019; Le & Raposa, 2019; Luo et al., 2019; 

Sullivan & Kashubeck-West, 2015). The practical support, in turn, provides psychological 

reassurance and reinforces the building of a trusting relationship. Again, several students 

recommended that the network involves a person or group whom the student can rely upon 

throughout their settlement to the College and Canada.  

The international students have asked for senior students to assist in their acclimatisation 

to the College and Canada. A peer student mentoring approach buddying newcomers with 

students who have been in the country for at least a year is a recommendation as currently there 

is not such an approach at the College for international students. The alignment with multiple 

studies, including McFarlane, Spes-Skrbis, and Taib’s (2017) research, supports peer-to-peer 

learning as a model for developing trust and thus improving settlement to a new country or 

institution. 

The students also shared that they developed a trusting relationship with community 

members like bank representatives or police officers as per their cultural norm of collectivism, 

they feel that they can rely upon each other (Ghosh, 2018). To support the students’ ingrained 

collectivist approach, it is suggested that it will be relevant to invite members from the 

communities and sectors that the students will encounter as part of a face to face in-person 

orientation process. Currently orientation processes focus more on raising awareness about study 

procedures and priorities and they do not extend to wider community links. The findings 
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reinforce the fact that in order for the students to concentrate on their studies wider awareness 

and support around living arrangements, transport and finances need to be considered. 

It became evident from the data that there should be a shift in accepting shared 

responsibility between the College and the community in addressing international students’ 

vulnerability and safety concerns (Franco et al., 2019). It is recommended that the College and 

college community develop an enhanced multi-stakeholder collaboration to create changes for 

safer acclimatisation. The federal income generated from the students’ tuition benefits the 

community as students spend additional money on housing, food, and resources; they gain 

employment to enhance business as they abide by Canadian laws and practices (Blatchford, 

2019; Filken, 2013; Parent & Parent, 2018). Therefore, a community stakeholder collaboration 

would assist in addressing the students' and community concerns and fostering agreeable 

resolutions and such joint approaches are also reflected in the literature (Baba & Hosoda, 2014; 

Ladum & Burkholder, 2019; Le & Raposa, 2019; Luo et al., 2019; Sullivan & Kashubeck-West, 

2015). Furthermore, the safety climate approach can enhance relationships between domestic and 

international persons outside the College campuses. Collaborating or informing the community 

around the College enhances and repairs community networks and relationships.  

Part of establishing a safer and trusting community is reviewing the reporting processes 

the College has around incidents that put students at harm (from discriminatory comments to 

practices and crimes) and enhancing the quality and reliability of reporting procedures. The 

College reporting processes, and safety policies are currently around on campus incidents and a 

community-wide safety climate policy should be adopted to support a preventative approach 

towards safety. The current processes may not be signposted clearly and seem inaccessible to 

international students in terms of visibility and understanding of how and what to report. There is 
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the suggestion that for community-wide considerations an anonymous reporting system could be 

implemented to protect the reporter and to investigate the reported situations.  

The remit of the College committees, like the Health and Safety Committee that meets 

monthly, can be reviewed to consider concerns from student community engagement and seek 

corrective actions. Such a Community Liaison role could also be developed as part of the Student 

Union officers and in that way, it may have more direct links with the student population.  A 

joint committee, which comprises community members, including City and Regional 

councillors, can also be set up to review recommendations from the Committees and 

communicate changes to departments across the College to ensure equity in knowledge transfer.  

 

 

6.3 Recommendation #2- College Pre-Arrival Interactive Orientation 

Zhou and Zhang (2014) suggest that providing international students with pre-arrival 

information assists with decreasing anxiety in a new country and ultimately increasing their 

psychological safety needs. As students apply to the College via the internet, it is assumed that 

internet access can be arranged even periodically, and they would be able to attend an online pre-

arrival orientation event. This event can occur while the international students are still at the 

home country and they, their family and other support persons can attend and ask questions to 

assist with the transition to the College. The orientation should be facilitated by a person the 

student will meet upon their arrival to Canada, such as a member of the College Student Support 

team. Such connection currently occurs only when the student requires support and after 

registration. Becoming aware of support people who can help them upon arrival can provide 

comfort to the student and create links that they can trust and approach if they require the support 
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of the services; such an approach has been identified as a positive intervention in the literature as 

well (Ladum & Burkholder, 2019; Le & Raposa, 2019). Many students have reported that they 

rely on a family acquaintance to obtain information about their studies. A pre-arrival orientation 

event will bring the students to the driving seat and enhance their knowledge about the College 

and its support resources. 

Part of the pre-arrival orientation can also include an introduction to their academic 

mentor. A mentor would be a senior student who had demonstrated positive attitude and 

academic success. The mentor would be relied upon for accessing systems and proper 

navigation. Their expanded role would be an advisor and director to departments and services as 

required. They would receive screening, training and follow up with monthly evaluations. This 

role could be added to their co-curricular activity report which are part of their legal academic 

records. Mentors meet students once a term when they start their studies in a pastoral capacity to 

check upon progress and wellbeing. Meeting the mentor before their arrival to the country can 

provide more individualized support for the student. However, such considerations will increase 

the workload of members of staff and support needs to be discussed and considered carefully. 

Part of the pre-arrival orientation can also include peer mentoring from other Punjab 

students who are already at the College. Second-year students generally have more college 

experience and have acquired more cross-cultural skills than first-year students. Such a scheme 

can work towards the College Student Ambassador Scheme and support leadership skills and 

communication experiences for all students to achieve a certification for leadership. As well the 

College’s Student ambassador can assist in organising a Female Punjab club for social events 

with informal collaboration of creating ideas for a safer acclimatisation. 
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6.4 Recommendation #3: Providing Accessible Information about the Canadian Culture 

and the College 

The research data identifies a need for better information-sharing structures, thus critical 

modes of communication between the student and trusted resources. Communication is one key 

avenue to influence students and can assist in the alleviation of their stressors caused by the 

unknown. Providing more information about the expectations of the College, the availability of 

international student support assistance but also raising further awareness about transport, laws, 

accommodation can ease students' anxiety levels and thereby allow them to feel safer and focus 

on their studies as discussed in the literature (Berry, 2013; Tran & Vu, 2018). Although 

communication at every level of the recommendation is essential and will be explored, it is 

situated under accessing information as a strategy for ongoing resources. 

There is an expectation that students will have digital literacy skills to access the College 

online teaching, learning and support resources. There is the need to update the College Website 

and signpost information for newcomers, even prior to arrival. As previously stated, when the 

students are stressed, they reach out to their support system. The College website outlines the 

services available, how to access them and the hours in which they are available, but navigation 

may not always be clear for new students. It is also strongly recommended that the webpage 

offers the option to change the language of the reading function rather than having separate 

pages translated into other languages. By utilising one website for all international and domestic 

students, the single access point can ease operation regardless of the user access point.  
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The College offers the International Student Application, a free app that provides College 

content and services on the students' smartphones. The application provides access to maps, 

emergency contacts, news bulletins, and events, and it assists in providing real-time and up-to-

date information. It is important to signpost international students to this settlement app but also 

review the content to ensure that it provides information and resources to areas of need for 

international students such as settlement counselling, healthcare, financial support information, 

and referrals to appropriate community resources. It is important to listen to needs from different 

international student groups and shape some of the services around that input. At the moment 

there is more of a general approach for all international students and that may not be taking into 

consideration cultural differences that each group demonstrate but also different needs that 

established and newcomer students from the same ethic groups may have. 

All students should be advised about the College safety services and become aware of the 

emergency lights/alarms that directly communicate with the security office to signal security aid. 

While the listing is available on the College website, it may not be immediately obvious for 

students. The College also offers security personnel to accompany students to vehicles at night, if 

required or accompany them to their dorms. It can be discussed how support can be extended to 

for students to travel safely to their lodgings if they are based off campus.  

 

 

6.5 Recommendation #4- Mandatory On-site Orientation 

Currently, the College offers an optional orientation to the campus and its programs and 

as mentioned in Section 6.2 orientation focuses more on study advice rather than wider 

community links and information that support student living arrangements and wellbeing outside 
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the campus. Changing the orientation to a mandatory process for all students can support 

domestic and international students to gain more of a sense of oneness in the College 

community. Furthermore, international students can also be provided with an additional and 

separate breakout group to discuss priorities relevant to the group.  

The fall semester begins in September. However, the College’s orientation is provided 

during the last week of August. For the student to attend the orientation, the student will have to 

pay a month’s rent for August as the rent is usually paid at the beginning of the month. 

Therefore, it is strongly suggested that the orientation be held during September before the 

classes start to save the student expense and ensure attendance at the orientation. 

As mentioned in Section 6.2 this orientation should include trusting community partners 

that the students identified with such as bank representatives, police officers, bylaw officers as 

well as employment services to provide the most relevant and current information about housing, 

health and employment regulations. Currently there is a display set up at a table but that is not 

enough as students may not identify with the service at this time. Service providers should be 

given time to discuss their role and how they can assist students, and this exposure provides the 

students with a more accessible support approach. 

Cultural community leaders should be invited to attend as this collaboration can help 

those leaders familiarise themselves further with expectations of the international students and 

the College community but also allow them to make links with newcomers and share information 

about places of worship and cultural events. The leader could also collaborate during the 

planning phase of the orientation and as part of the process they will be exposed to the 

progressive desires, wants, and behaviours of the incoming female Punjab international student. 

A respected leader who significantly influences other community members would be a starting 
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point for behavioural change, better treatment, and a collaborative effort to welcome the students 

to Canada more respectfully as also identified in the literature (Baba & Hosoda, 2014; Ladum & 

Burkholder, 2019; Le & Raposa, 2019; Luo et al., 2019; Sullivan & Kashubeck-West, 201). In 

collaboration with the students, the community can alter their stereotyping of international 

students and work towards accessible, safer housing. 

The orientation process should also include members of the counselling and health care 

team. Such presence can help spread further awareness about mental health and support around it 

and help destigmatise the topic for international students who may see it as a taboo. Ignoring 

emotional difficulties that can be associated with culture shock may give rise to clinical mental 

health problems. Especially female Punjab students can be helped to understand that mental 

health services are expected and acceptable in Western cultures.  

 

 

6.6 Recommendation #5 First-year Student Preparation Courses Offering 

Although some faculties at the College offer preparation courses, it is recommended that 

all the College students be enrolled in a mandatory preparation course. The course should be 

open to all students, not isolating the international student. The rationale for all students to attend 

the orientation is to provide equal support for all first students in their successful journeys at the 

College. 

The course can focus on raising awareness about diversity and inclusion, unconscious 

bias and anti-discriminatory processes and culture as part of it. By the end of this course, 

students will have gained further awareness around analysing workplace culture and expectations 
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of Canadian workplaces and works of study. The course will allow students a critical perspective 

on culture related to personal, social, and organisational values.  

At the moment, there is an optional General Education course that is not always well-

attended. I am proposing the course be mandatory for all students. It is recommended that it is 

adapted and offered as a first-year preparation course to enhance cross-cultural learning and 

awareness of inclusion and diversity. 

 

 

6.7 Chapter Summary 

The practical recommendations discussed in this chapter focus on collaboration among a 

number of stakeholders and with input from the students themselves to support safer 

acclimatisation of international students; that includes the establishment of trusted multi-agency 

community networks, more focused pre-arrival orientation, signposting support resources on the 

College website, mandatory onsite orientation, first-year student preparation courses. It is 

important to acknowledge that the needs of these international students will need to extend past 

orientation and support process and mechanisms for sharing concerns are to be signposted 

clearly. There is also the need to extend support for off campus concerns and priorities such as 

health care, banking, employment and renting considerations. Support needs to take into 

consideration the needs from different international groups rather than offer blanket international 

services support.  
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Chapter 7 Conclusion 

 
7.1 Contribution to knowledge, practice, and further research 

The research will support further awareness amongst educators, administrators, 

community members, and leaders around the international students’ acclimatization process.  

It reinforces that the acclimatization process starts before students arrive in the country and as 

such support needs to be in place to help student transition, especially for female Punjab students 

who come from backgrounds where they had less autonomy in managing aspects of life but at 

the same time more support in dealing with challenges. It highlights the crucial role that support 

services play and emphasizes how their role in supporting international students can be extended 

to include resources and guidance around wider concerns that students may have, for instance 

about accommodation and employment.  

The study raises the importance of considering the ‘informal curriculum’ (Lask, 2015) as 

an integral part of support for all students but especially for newcomers to the country. Feeling 

safe in the place they live, the way they commute and the employment they take are central in 

them being able to concentrate on their studies. When female students come from families that 

put enormous faith and financial support for their daughters to study abroad, it places an 

enormous responsibility on these women. As a result recognizing or reporting abuse or 

discrimination may not the first point of call for these women. Reviewing how the introductory 

courses they enrol in offer awareness around social justice and practical resources for support 

may provide female students with more supportive resources to use.  

What is also important is that in most cases the students relied on friends or informal 

networks rather than the College for support and guidance. It reinforces the importance of 
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signposting resources clearly including process of reporting safeguarding issues around 

harassment and assault. It also highlights that the College focus and policies on international 

student support will benefit from considering more specific culturally-responsive support based 

on background cultural experiences students may have. As Indian students comprise a large part 

of the international student population at the College, it will be relevant to consider resources 

that are more personalized to the needs identified by the Punjab female students as a result of this 

study. 

The study recognizes how outsiders’ positive perceptions around Canada help their 

transition but also make them more vulnerable and less vigilant. The research adds to the body of 

knowledge around student acclimatization and challenges they face. It adds the important 

dimension of community engagement and involvement and challenges that these female students 

have when their approach, attitude or decisions clash with the more traditional past values that 

their communities hold dear.  

Further discourse between community members and the College can improve the 

international students' acclimatisation by advocating for students' safety when issues are 

identified. The study identifies the role that student support services can play working 

collaboratively with key community members. 

The knowledge gained from this research includes the variability between the printed 

literature compared to the research data. The study identified a semi-cryptic sub-culture—a 

culture where concerns are known amongst the international students yet not identified in the 

printed literature, such issues included the misaligned beliefs of the students and their 

community and restrictions on the 20 hours of work week balanced with survival expenses. 
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Locally, nationally, and internationally, the research has also informed the approach for 

college orientations to meet the audience's needs. The respondents trusted senior students and 

required a trusting network, one that the College could be instrumental in developing by use of 

the community members. 

 

 

7.2 Limitations of the research 

Throughout the research, I developed a better understanding of how my unconscious bias 

toward the need for safety was more important when I tried to anticipate the female Punjab 

Students' needs. I over-anticipated an extraordinarily protective paradigm from the respondents 

when I considered my perceived vulnerability of the female students. I had pre-selected and 

explored systems that I had either been exposed to or gained knowledge from the literature. I am 

also aware that due to the small and specific sample size, the results may not reflect every female 

Punjab international student; however, the findings and student recommendations provide 

valuable insights. With the continued growth of globalisation, I remain confident that this 

research will add to the acclimatisation literature and pragmatically improve the safer 

acclimatisation for female Punjab international students. 

The research was based on one College; therefore, the findings may not be generalizable 

but certainly offer invaluable insights on the topic. As well as the number of participants and the 

fact that there was one researcher, it may be beneficial to undertake a large-scale study.  

The timely COVID-19 pandemic impacted this research, the Black Lives Matter 

movement and the ensuing Indian Farmer protests. All these global issues highlight the need for 
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an anti-oppressive framework to resolve many of the challenges faced by Female Punjab 

international students. 

The research study focused on female Punjab international students at one educational 

site.   

Population. The study was limited to the Punjab student. While the population was 

intentionally selected, there may be more collaborative data from international participants from 

other areas of India. Due to the scope and manageability of this research, a narrow focus was 

selected to identify essential similarities in experiences or hindrances to the international 

experience. 

Although the official language at the College is English and each participant is 

recognised as a fluent English speaker, the potential that the interview questions were 

misunderstood or misconstrued due to English being all the participants' second language. 

Punjab is the participants’ first language. There is also a possibility that research participants 

could not fully explain their intended and self-reported responses to the interview questions, 

making the collected data inaccurate or complete. 

As well, the female student's experience was selected to research. While limiting the 

research to gender may appear to be a limitation for transferability to other genders, it is 

considered a strength and asset due to the lack of female-specific research on female students' 

experiences (Sarseke, 2018; Wagenaar et al., 2020). 

The study sample's proposed goal was set at 15 responses and received 17 responses and 

15 interviews. The more significant number of survey responses than interview responses may 

indicate multiple uncontrollable variables such as time, timing, accessibility, privacy setting or 

other unexplored or documented issues or reasons (Holtkamp et al., 2019). 
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The College. The College's geographical area covers three campuses in the GTA; thus, 

the area of study is a populous urban area in Canada. Comparatively, the data collected may or 

may not reflect other Southern Ontario Colleges based on the institutions’ location; the data and 

recommendations may not be transferable to other rural colleges. However, it is assumed that the 

data and recommendations could reflect the other colleges due to similar Southern Ontario 

Colleges' demographics, with 50 % of all international students from Punjab students across 

Southern Ontario (CBIE, 2019). Furthermore, the study's outcome may be transferable to other 

institutes of higher education residing in urban areas, such as other colleges and universities. 

Scope. The research is also specific and limited to systems that can influence change, 

such as transportation, laws, banking, housing, and health care. It is acknowledged that other 

significant variables or systems which were not explored in this research may be included in 

future studies may consider other expansive systems such as religion, politics, leaders or 

additional intersectionalities of the population target group. However, these systems were 

intentionally not selected due to the lack of the researchers' influence and ability to change the 

more extensive system at this research level. 

The researcher. As the sole interpreter of the data, and though all efforts were made to 

ensure accurate data collection and analysis, it is possible the researcher's cultural values 

unconsciously bias influenced how the data was perceived and interpreted (Tate & Page, 2018). 

Unconscious bias occurs when one makes quick judgements and assessments without being 

aware. The biases are significantly influenced by one’s background, culture, and life experiences. 

In addition, the research was conducted at the College, where the researcher was employed and 

attended, which may also lead to a potential conscious or unconscious loyalty bias. Unconscious 

bias has been criticised as an excuse for racist behaviour (Faillie, 2019; Ketokivi, 2019; Tate & 
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Page, 2018). As the researcher, I am increasingly aware of my whiteness and position of power 

and privilege, and every attempt to reflect and reassess my position within the paper has been 

taken and further reviewed with my research supervisor to address and remove any potential 

biases; particularly as the lens of the research is the participant’s perception of their experience. 

COVID-19 Pandemic Response. An unanticipated limitation that emerged during this 

study is the COVID-19 pandemic response. COVID-19 was identified as a potential viral 

pandemic in December 2019. During this time, the research proposal was prepared, in March 

2020, Canada's pandemic response included social isolation, online learning, and social 

distancing (SC, 2020f). The impact of the pandemic on this research included the lack of the 

Student Union and Student Services to promote the project in person; thus, email was the method 

of communication utilised to access the participants. While the change in accessing the 

participants was altered or limited, the number of subjects could be accessed. 

Timing. Although scheduling the questionnaire and the interview was arranged and 

managed by the participant, the timing of their participation could potentially impact the data. 

The data was collected between August to September 2020. During this season, current student 

participants are entering and planning for the new fall semester. The semester includes beginning 

new courses, new professors, and a new course delivery model. It is feasible that the timing of 

the data collection impacted the number of interview participants of current students. 
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7. 3 Desirable research in the future 

Indeed, this paper cannot address all the issues with the female Punjab international 

students. In the future, it is recommended that further research address ongoing systemic 

racism/discrimination, gender imbalance/opportunity and many other issues as they arise. 

The research does not stand alone, and it is a segment of a larger dynamic with changing 

recommendations due to the evolving global environments. However, there remain outstanding 

systems and themes to be explored, such as religious practices and political beliefs, which will 

require further study for a more fulsome discussion of acclimatisation.  

With the evolving nature of the progressive Punjab community, a follow-up research 

study to determine if cultural changes get translated into Canada. The increasing number of 

Punjab persons seeking to immigrate to Canada may create a collective shift in opportunities and 

treatment of women. As culture change can take time, future research will reveal if the 

challenges outlined in this research continue to exist in the future. 

It would also be interesting to provide future research to see if advocacy for policy 

change to the limited 20-hour workweek would decrease anxiety and enhance student success. 

The participants mentioned that they were uncertain about other Canadian provinces and 

their racism, discrimination, and stereotype management. It indicates that international students 

living in other provinces or territories may have a different experience. As a result, further 

research with various groups of international students in different parts of Canada may reveal 

valuable insights that can be applied to this area's continued research and discussion.  

The students ' perception of other concerns or issues included Canadians focusing more 

on work than pleasure and entertainment. Again, this is a concept beyond the scope of this paper 

and perhaps could be explored further in the future.  
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There are two other concepts raised, food and academic supports. While the scope of this 

research does not cover the two topics, they should not be forgotten, as per feminist principles of 

being inclusive and transparent, they are concepts raised by a few respondents and were essential 

for the participant to address. Due to the limitation of the current research, it is recommended 

that a future research project further explore both topics. 

 

 

 7.4 Concluding remarks 

The research aimed to explore Female Punjab international students' perceptions of safer 

acclimatisation at the College. The selected categories included Canadian culture, including 

norms, values, behaviours, and systems such as climate, laws, transportation, housing, banking, 

and health care. The study identified the responsibilities that the College has to safeguard these 

students further. It identified that students quickly established and relied on their trusting 

networks to navigate the systems rather than using College processes and resources. As such it 

raises important considerations about the College’s role to signpost resources more clearly, 

review orientation and onboarding processes and provide more culturally responsive support for 

the Punjab female students.  

From the participants' experience at the College, the importance of the support service 

systems provided by the College to ease their integration into Canada was recognised. Thus, 

asking the senior students what their experiences have been and using their relevant experiences 

to foster an appropriate and relevant orientation. Creating a trusting network for the new students 

by utilising the senior students in a mentoring strategy could facilitate safer acclimatisation.  
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The safety concerns encountered revealed a disconnect in gender role expectations within 

their 'own' community, where previously settled Punjab's attitudes and beliefs were misaligned 

with the newly settling female students. The results on safety perceptions were overall more 

positive than expected. The students identified police officers, bank representatives, faculty, and 

senior students as persons they trusted and would approach if they felt unsafe. The students rated 

Canada and the College as safe environments. The respondents identified differences between 

Canada and their home country, Punjab, India but at times some of the differences were based on 

expectations of Canada as a ‘just and fair society’. However, they demonstrated that students 

were more cognizant of how their life was being adapted to the settlement process. Without their 

families' physical support, the experience helped them become more autonomous and 

independent, gain a cultural experience, and learn about different cultural values. 

  



199 
 

References 

 

Adisa, T.A., Baderin, M., Gbadamosi, G. and Mordi, C. (2019), "Understanding the trajectory of the 

academic progress of international students in the UK", Education + Training, Vol. 61 No. 9, pp. 

1100-1122. https://doi.org/10.1108/ET-08-2018-0177 

Abu-Laban, Y. (2018). Recognition, re-distribution, and solidarity: The case of multicultural Canada. 

In Diversity and Contestations over Nationalism in Europe and Canada. Palgrave Macmillan, 

London. 237-262. https://doi.org/10.1057/978-1-137-58987-3_9 

Adenekan, O. K. (2020). Navigating the Linguistic Terrain: Immigrants' Personal Stories of 

Aspiration, Access, Identity, and Acclimation. Journal of Language and Literacy Education, 

16(2), n2.  

Adriansen, H. K. (2020). Internationalization of higher education is not neutral. University World 

News.  https://www.universityworldnews.com/post.php?story=20200204102252726 

Aggarwal, A. P. (2019). Fundamental rights in the new Canadian constitution. Journal of Malaysian 

and Comparative Law, 10, 127-152. 

https://ejournal.um.edu.my/index.php/JMCL/article/view/15904 

Ahmad, S. M. (2019). Islamophobic violence as a form of gender-based violence: a qualitative study 

with Muslim women in Canada. Journal of Gender-based Violence, 3(1), 45-66. 

https://doi.org/10.1332/239868019X15492770695379 

Ali, R. U. (2020). Hearts divided: A social overview of the partition of Punjab, 1947. Journal of the 

Research Society of Pakistan. 57(1). http://pu.edu.pk/images/journal/history/PDF-

FILES/17_57_1_20.pdf 

Ambedkar, B. R. (2014). Annihilation of caste. Verso Books. 

https://doi.org/10.1108/ET-08-2018-0177
https://doi.org/10.1057/978-1-137-58987-3_9
https://www.universityworldnews.com/post.php?story=20200204102252726
https://ejournal.um.edu.my/index.php/JMCL/article/view/15904
https://doi.org/10.1332/239868019X15492770695379
http://pu.edu.pk/images/journal/history/PDF-FILES/17_57_1_20.pdf
http://pu.edu.pk/images/journal/history/PDF-FILES/17_57_1_20.pdf


200 
 

Amegbe, H., Hanu, C., & Mensah, F. (2019). Achieving service quality and students’ loyalty through 

intimacy and trust of employees of universities. International Journal of Educational 

Management. https://doi.org/10.1108/IJEM-09-2017-0251 

American College Health Association. (2019). Housing Survey.  

https://www.acha.org/NCHA/About_ACHA_NCHA/Survey/NCHA/About/Survey.aspx?hkey=7

e9f6752-2b47-4671-8ce7-ba7a529c9934 

Amin, M., Tatlah, I. A., & Afghani, A. (2018). Problems of females’ progression in higher education: 

Perceptions of female university students. Pakistan Journal of Gender Studies, 16, 1. 

https://doi.org/10.46568/pjgs.v16i1.116 

Ammigan, R., Drexler, M. L., Williamson, A. A., & Guerra, N. G. (2019). Prevalence and correlates 

of depressive symptoms among international students: implications for university support 

offices. Journal of International Students, 9(1), 129-148. https://doi.org/10.32674/jis.v9i1.277 

Anderson, T. (2020). News media representations of international and refugee postsecondary 

students. The Journal of Higher Education, 91(1), 58-83. 

https://doi.org/10.1080/00221546.2019.1587977 

Andrews, C. (2019). Finding the “culture” in acculturation. Well-Being as a Multidimensional 

Concept: Understanding Connections Among Culture, Community, and Health, 161. 

Antonsen, S. (2017). Safety culture: Theory, method, and improvement. CRC Press. 

Antonsen, S., & Almklov, P. (2019). Revisiting the issue of power in safety research. Safety Science 

Research: Evolution, Challenges and New Directions, 87. 

Antunes, H., & Lopes, C. T. (2019, September). Analyzing the adequacy of readability indicators to a 

non-English language. In International Conference of the Cross-Language Evaluation Forum for 

https://doi.org/10.1108/IJEM-09-2017-0251
https://www.acha.org/NCHA/About_ACHA_NCHA/Survey/NCHA/About/Survey.aspx?hkey=7e9f6752-2b47-4671-8ce7-ba7a529c9934
https://www.acha.org/NCHA/About_ACHA_NCHA/Survey/NCHA/About/Survey.aspx?hkey=7e9f6752-2b47-4671-8ce7-ba7a529c9934
https://doi.org/10.46568/pjgs.v16i1.116
https://doi.org/10.32674/jis.v9i1.277
https://doi.org/10.1080/00221546.2019.1587977


201 
 

European Languages (pp. 149-155). Springer, Cham. https://doi.org/10.1007/978-3-030-28577-

7_10 

Arkoudis, S., Watty, K., Baik, C., Yu, X., Borland, H., Chang, S., ... & Pearce, A. (2013). Finding 

common ground: Enhancing interaction between domestic and international students in higher 

education. Teaching in Higher Education, 18(3), 222-235. 

https://doi.org/10.1080/13562517.2012.719156 

Armat, M. R., Assarroudi, A., Rad, M., Sharifi, H., & Heydari, A. (2018). Inductive and deductive: 

Ambiguous labels in qualitative content analysis. The Qualitative Report, 23(1), 219-221. 

http://eprints.medsab.ac.ir/id/eprint/300 

Aronson, B., & Laughter, J. (2015). The theory and practice of culturally relevant education: A 

synthesis of research across content areas. Review of Educational Research, 86, 163-206. 

https://doi:10.3102/0034654315582066 

Asri, Y., & Hayati, Y. (2019, March). Construction of women’s roles in patriarchal culture (Feminist 

study towards modern Indonesian novels). In Second Conference on Language, Literature, 

Education, and Culture (ICOLLITE 2018). Atlantis Press. https://doi.org/10.2991/icollite-

18.2019.8 

Ayers, A. D. (2019). Peer-Mentoring for New International Students: A Study on Utilizing a Peer-

Mentoring Program to Assist New Students Experiencing Acculturation (Doctoral dissertation, 

Arizona State University). 

https://repository.asu.edu/attachments/223486/content/Ayers_asu_0010E_19425.pdf 

Baas, M. (2019). The education‐migration industry: international students, migration policy and the 

question of skills. International Migration, 57(3), 222-234. https://doi.org/10.1111/imig.12540 

https://doi.org/10.1007/978-3-030-28577-7_10
https://doi.org/10.1007/978-3-030-28577-7_10
https://doi.org/10.1080/13562517.2012.719156
http://eprints.medsab.ac.ir/id/eprint/300
https://doi:10.3102/0034654315582066
https://doi.org/10.2991/icollite-18.2019.8
https://doi.org/10.2991/icollite-18.2019.8
https://repository/
https://doi.org/10.1111/imig.12540


202 
 

Baba, Y., & Hosoda, M. (2014). Home away home: better understanding of the role of social support 

in predicting cross-cultural adjustment among international students. College Student Journal, 

48(1), 1-15. 

Babacan, H., Pyke, J., Bhathal, A., Gil, G. K., Grossman, M., & Bertone, S. (2010). The community 

safety of international students in Melbourne: A scoping study.  

Baehr, A. (2020). The limits of woman suffrage and the unfinished business of liberal feminism. 

Suffrage and its Limits: The New York Story, 113. 

Bahuguna, P., Mukhopadhyay, I., Chauhan, A. S., Rana, S. K., Selvaraj, S., & Prinja, S. (2018). Sub-

national health accounts: Experience from Punjab State in India. PloS one, 13(12). 

https://doi.org/10.1371/journal.pone.0208298 

Bailey, L. E. (2016). Feminism, liberal. The Wiley Blackwell Encyclopedia of Gender and Sexuality 

Studies, 1-3. https://doi.org/10.1002/9781118663219.wbegss738 

Baines, L., & Nahar, G. (2020). Loosening the linkages between language and the land. Handbook of 

the Changing World Language Map, 3579-3593. https://doi.org/10.1007/978-3-030-02438-3_5 

Bañar, I. (2019). Toronto police arrest Brampton man for allegedly sexually assaulting then 

threatening international student. The Toronto Star.  

https://www.thestar.com/news/gta/2019/11/19/toronto-police-arrest-brampton-man-for-

allegedly-sexually-assaulting-then-threatening-international-student.html 

Banjong, D. N. (2015). International students enhanced academic performance: Effects of campus 

resources. Journal of International Students, 5(2), 132-142. https://doi.org/10.32674/jis.v5i2.430 

Bara, K. B., Chandrakantan, S., & Ali, H. (2017). Inclusive leadership, safety climate and safety 

behaviour: A proposed framework. International Journal of Academic Research in Business and 

https://doi.org/10.1371/journal.pone.0208298
https://doi.org/10.1002/9781118663219.wbegss738
https://doi.org/10.1007/978-3-030-02438-3_5
https://www.thestar.com/news/gta/2019/11/19/toronto-police-arrest-brampton-man-for-allegedly-sexually-assaulting-then-threatening-international-student.html
https://www.thestar.com/news/gta/2019/11/19/toronto-police-arrest-brampton-man-for-allegedly-sexually-assaulting-then-threatening-international-student.html
https://doi.org/10.32674/jis.v5i2.430


203 
 

Social Sciences, 7(2), 330-342. 

http://hrmars.com/index.php/journals/archive_detail/IJARBSS/170 

Barbaranelli, C., Petitta, L., & Probst, T. M. (2015). Does safety climate predict safety performance 

in Italy and the USA? Cross-cultural validation of a theoretical model of safety climate. 

Accident; analysis and prevention, 77, 35–44. https://doi.org/10.1016/j.aap.2015.01.012 

Barnes, A. (2019). Social justice theory and practice: Pākehā, Kaupapa Māori and educational 

leadership. WINHEC JOURNAL, 23. 

https://journals.uvic.ca/index.php/winhec/issue/download/1452/99#page=30 

Bartosik, A. (2017). SC International student research project (May 2011).  

https://source.sheridancollege.ca/cgi/viewcontent.cgi?article=1000&context=fhass_publications 

Battista, G. A., & Manaugh, K. (2019). Examining social inclusion among pedestrian plans in 

Canada. The Canadian Geographer/Le Géographe canadien, 63(4), 663-675. 

https://doi.org/10.1111/cag.12549 

Beaudoin, J. D., & Demeyere, G. P. (2018). Minding the gap: Pay equity and the role of law in 

narrowing Canada's gender wage gap. (Doctoral dissertation, The University of Western 

Ontario). https://ir.lib.uwo.ca/etd/5914/ 

Behl, N. (2019). Mapping movements and motivations: an autoethnographic analysis of racial, 

gendered, and epistemic violence in academia. Feminist Formations, 31(1), 85-102.  

https://doi.org/10.1353/ff.2019.0010 

Behl, N. (2022). India’s farmers’ protest: An inclusive vision of Indian democracy. American 

Political Science Review, 1-6. 

Bell, L. A., Funk, M. S., Joshi, K. Y., & Valdivia, M. (2016). Racism and white privilege. Teaching 

for Diversity and Social Justice, 133-183. 

http://hrmars.com/index.php/journals/archive_detail/IJARBSS/170
https://doi.org/10.1016/j.aap.2015.01.012
https://journals.uvic.ca/index.php/winhec/issue/download/1452/99#page=30
https://source.sheridancollege.ca/cgi/viewcontent.cgi?article=1000&context=fhass_publications
https://doi.org/10.1111/cag.12549
https://ir.lib.uwo.ca/etd/5914/
https://doi.org/10.1353/ff.2019.0010


204 
 

Berman, G. (2020). Why science research still focuses mostly on males.  https://bigthink-

com.cdn.ampproject.org/c/s/bigthink.com/surprising-science/female-medical-research.amp.html 

Berry, J. W. (2006). Contexts of acculturation. The Cambridge Handbook of Acculturation 

Psychology, 27, 42. https://doi.org/10.1017/CBO9780511489891 

Berry, J. W. (2008). Globalization and acculturation. International Journal of Intercultural relations, 

32(4), 328-336. https://doi.org/10.1016/j.ijintrel.2008.04.001 

Berry, J. W. (2013). Research on multiculturalism in Canada. International Journal of Intercultural 

Relations, 37, 663-675. https://doi.org/10.1016/j.ijintrel.2013.09.005 

Berry, J. W. (2019). Diversity and equity in plural societies: Psychological perspectives. In 

Psychological Perspectives on Diversity and Social Development (pp. 23-35). Springer, 

Singapore. https://doi.org/10.1007/978-981-13-3341-5_2 

Berry, J. W., & Ward, C. (2016). Multiculturalism. The Cambridge Handbook of Acculturation 

Psychology, 441-463.  https://doi.org/10.1017/CBO9781316219218.026 

Bhopal, K. (2018). White privilege: The myth of a post-racial society. Policy Press. 

https://doi.org/10.1080/02680939.2020.1720386 

Bhopal, K. (2019). Gender, 'race' and patriarchy: a study of South Asian women. Routledge. 

Bhuyan, R., & Bragg, B. (2019). Epistemologies of bordering: Domestic violence advocacy with 

marriage migrants in the shadow of deportation. Migration Studies. 

https://doi.org/10.1093/migration/mnz025 

Bini, E., Vezzosi, E., Togni, C., Malatesta, D., Dellavalle, M., Ramos-Feijóo, C., & Waaldijk, B. 

(2019). Gender and social work. New historical studies and interpretations. Contemporanea, 

22(2), 269-304.  

https://bigthink-com.cdn.ampproject.org/c/s/bigthink.com/surprising-science/female-medical-research.amp.html
https://bigthink-com.cdn.ampproject.org/c/s/bigthink.com/surprising-science/female-medical-research.amp.html
https://doi.org/10.1017/CBO9780511489891
https://doi.org/10.1016/j.ijintrel.2008.04.001
https://doi.org/10.1016/j.ijintrel.2013.09.005
https://doi.org/10.1007/978-981-13-3341-5_2
https://doi.org/10.1017/CBO9781316219218.026
https://doi.org/10.1080/02680939.2020.1720386
https://doi.org/10.1093/migration/mnz025


205 
 

Bird, R. M., & Gendron, P. P. (2019). Sales taxation in Canada: The GST-HST-QST-RST System. 

Revision of paper present at American Tax Policy Institute Conference on Structuring a Federal 

VAT: Design and Coordination Issues, Washington, DC. https://heinonline.org/hol-cgi-

bin/get_pdf.cgi?handle=hein.journals/taxlr63&section=30 

Birss, D. (2018). How to get to great ideas: A system for smart, extraordinary thinking. Hachette UK. 

https://davebirss.com/greatideas/ 

Birukou, A., Blanzieri, E., Giorgini, P., & Giunchiglia, F. (2013). A formal definition of culture. In 

Models for intercultural collaboration and negotiation. Springer, Dordrecht, 1-26. 

http://eprints.biblio.unitn.it/1604/1/021.pdf 

Biserova, G. K., & Shagivaleeva, G. R. (2019). Socio-psychological adaptation of international 

students to learning and professional activities. Space and Culture, India, 6(5), 99-114. 

https://doi.org/10.20896/saci.v6i5.411 

Blake, R. B., & Antonishyn, B. (2016). Dreams of a national identity: Pierre Trudeau. 

Blatchford, A. (2019). Canada to boost presence overseas to attract more international students. 

Canadian Manufacturing.  https://www.canadianmanufacturing.com/manufacturing/canada-to-

boost-presence-overseas-to-attract-more-international-students-230965/ 

Bonistall Postel, E. J. (2020). Violence against international students: a critical gap in the literature. 

Trauma, Violence, & Abuse, 21(1), 71-82.  

Booth, A., Papaioannou, D., & Sutton, A. (2012). Systematic approaches to a successful literature 

review. Sage. 

Bordo, M. D., & Siklos, P. L. (2019). The bank of Canada and financial stability: A new Mandate? 

CD Howe Institute Commentary, 557. https://dx.doi.org/10.2139/ssrn.3490206 

https://heinonline.org/hol-cgi-bin/get_pdf.cgi?handle=hein.journals/taxlr63&section=30
https://heinonline.org/hol-cgi-bin/get_pdf.cgi?handle=hein.journals/taxlr63&section=30
https://davebirss.com/greatideas/
http://eprints.biblio.unitn.it/1604/1/021.pdf
https://doi.org/10.20896/saci.v6i5.411
https://www.canadianmanufacturing.com/manufacturing/canada-to-boost-presence-overseas-to-attract-more-international-students-230965/
https://www.canadianmanufacturing.com/manufacturing/canada-to-boost-presence-overseas-to-attract-more-international-students-230965/
https://dx.doi.org/10.2139/ssrn.3490206


206 
 

Botting, E. H., & Zlioba, A. (2018). Religion and women’s rights: Susan Moller Okin, Mary 

Wollstonecraft, and the multiple feminist liberal traditions. History of European Ideas, 44(8), 

1169-1188. https://doi.org/10.1080/01916599.2018.1509227 

Bourrier, M. (2018). Safety culture and models: “Regime change”. In Safety Cultures, Safety Models 

(pp. 105-119). Springer, Cham. 

https://library.oapen.org/bitstream/handle/20.500.12657/23084/1007074.pdf?sequence=1#page=

108 

Bowen, P., Rose, R., & Pilkington, A. (2017). Mixed methods-theory and practice. Sequential, 

explanatory approach. International Journal of Quantitative and Qualitative Research 

Methods, 5(2), 10-27. 

Bowles, M. E. (2019). A Historical Analysis of the Substantive Principles of Fundamental Justice 

under Section 7 of the Canadian Charter of Rights and Freedoms. (Doctoral dissertation). 

https://core.ac.uk/reader/322804660 

Braun, V., & Clarke, V. (2019a). Reflecting on reflexive thematic analysis. Qualitative Research in 

Sport, Exercise and Health, 11(4), 589-597. https://doi.org/10.1080/2159676X.2019.1628806 

Braun, V., & Clarke, V. (2019b). To saturate or not to saturate? Questioning data saturation as a 

useful concept for thematic analysis and sample-size rationales. Qualitative Research in Sport, 

Exercise and Health, 1-16. https://doi.org/10.1080/2159676X.2019.1704846 

Bredesen, S., & Ayala, A. (2019). Short story annotation project: Culture shock and educational 

immigration. 

Briggs, P., & Ammigan, R. (2019). A collaborative programming and outreach model for 

international student support offices. Journal of International Students, 7 (4), 1080-1095. 

https://doi.org/10.32674/jis.v7i4.193 

https://doi.org/10.1080/01916599.2018.1509227
https://library.oapen.org/bitstream/handle/20.500.12657/23084/1007074.pdf?sequence=1#page=108
https://library.oapen.org/bitstream/handle/20.500.12657/23084/1007074.pdf?sequence=1#page=108
https://core.ac.uk/reader/322804660
https://doi.org/10.1080/2159676X.2019.1628806
https://doi.org/10.1080/2159676X.2019.1704846
https://doi.org/10.32674/jis.v7i4.193


207 
 

Brosseau, L., & Dewing, M. (2018). Canadian multiculturalism. Library of Parliament. 

https://lop.parl.ca/staticfiles/PublicWebsite/Home/ResearchPublications/BackgroundPapers/PDF

/2009-20-e.pdf 

Brunner, L. R. (2022). Higher education institutions as eyes of the state: Canada’s international 

student compliance regime. Globalisation, Societies and Education, 1-16. 

https://doi.org/10.1080/14767724.2022.2037407 

Burkett, B. (2018). Globalization in transition: The Canadian perspective. Canadian Labour and 

Employment. 21, 399. 

https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler

&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2b

YpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&

resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtru

e%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN

%3d143205467 

Burleigh, C. (2021). International Student Acclimation to a US Private High School: Successes and 

Failures.  

Brunsting, N. C., Zachry, C., & Takeuchi, R. (2018). Predictors of undergraduate international 

student psychosocial adjustment to US universities: A systematic review from 2009-2018. 

International Journal of Intercultural Relations, 66, 22-33. 

https://doi.org/10.1016/j.ijintrel.2018.06.002 

Calder, M. J., Richter, S., Mao, Y., Kovacs Burns, K., Mogale, R. S., & Danko, M. (2016). 

International students attending Canadian universities: Their experiences with housing, finances, 

https://lop.parl.ca/staticfiles/PublicWebsite/Home/ResearchPublications/BackgroundPapers/PDF/2009-20-e.pdf
https://lop.parl.ca/staticfiles/PublicWebsite/Home/ResearchPublications/BackgroundPapers/PDF/2009-20-e.pdf
https://doi.org/10.1080/14767724.2022.2037407
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=11967889&AN=143205467&h=0SEE3G6DPAr5QRMU%2bl5%2bcsN%2fdYktpfs6%2bYpQ6bFA6zbX%2f166Ymqdxfvkxm3KNNZkw2R4he1hgBprWMwgdCsoGg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d11967889%26AN%3d143205467
https://doi.org/10.1016/j.ijintrel.2018.06.002


208 
 

and other Issues. Canadian Journal of Higher Education, 46(2), 92-110. 

http://hdl.handle.net/2263/61599 

Canada. (2021). Study permit: Who can apply? Government of Canada.  

https://www.canada.ca/en/immigration-refugees-citizenship/services/study-canada/study-

permit/eligibility.html 

Canada international student statistics (2022).  Canada international student statistics. 

https://erudera.com/statistics/canada/canada-international-student-statistics/ 

CBC. (2018). Green movement.  https://www.cbc.ca/radio/thecurrent/the-current-for-september-19-

2018-1.4828630/minimalism-upper-class-luxury-or-liberating-lifestyle-1.4828631 

CBIE. (2019). Facts and Figures.  https://cbie.ca/media/facts-and-figures/ 

CBIE. (2021). Survey. https://cbie.ca/survey/  

CCC. (2020). Harassment. Canadian Criminal Code.  https://laws-lois.justice.gc.ca/eng/acts/c-

46/section-264.html 

Chandra, Y., & Shang, L. (2019). Inductive coding. In Qualitative research using R: A systematic 

approach (pp. 91-106). Springer, Singapore. https://doi.org/10.1007/978-981-13-3170-1_8 

Chari, A. V., & Maertens, A. (2020). What’s your child worth? An analysis of expected dowry 

payments in rural India. World Development, 130, 104927.  

Chatman, J. A., & O’Reilly, C. A. (2016). Paradigm lost: Reinvigorating the study of organizational 

culture. Research in Organizational Behavior, 36, 199-224. 

https://doi.org/10.1016/j.riob.2016.11.004 

Chaudhry, A. Q., Kiran, M., & Khan, Z. (2020). Cultural Problem Being Faced By International 

Students in the University of the Punjab. South Asian Studies, 28(2).  

http://hdl.handle.net/2263/61599
https://www.canada.ca/en/immigration-refugees-citizenship/services/study-canada/study-permit/eligibility.html
https://www.canada.ca/en/immigration-refugees-citizenship/services/study-canada/study-permit/eligibility.html
https://erudera.com/statistics/canada/canada-international-student-statistics/
https://www.cbc.ca/radio/thecurrent/the-current-for-september-19-2018-1.4828630/minimalism-upper-class-luxury-or-liberating-lifestyle-1.4828631
https://www.cbc.ca/radio/thecurrent/the-current-for-september-19-2018-1.4828630/minimalism-upper-class-luxury-or-liberating-lifestyle-1.4828631
https://cbie.ca/media/facts-and-figures/
https://cbie.ca/survey/
https://laws-lois.justice.gc.ca/eng/acts/c-46/section-264.html
https://laws-lois.justice.gc.ca/eng/acts/c-46/section-264.html
https://doi.org/10.1007/978-981-13-3170-1_8
https://doi.org/10.1016/j.riob.2016.11.004


209 
 

Chavan, B. S., Das, S., Garg, R., Puri, S., & Banavaram, A. A. (2018). Prevalence of mental disorders 

in Punjab: Findings from national mental health survey. Indian Journal of Psychiatry, 60(1), 

121.  

Chyung, S. Y., Roberts, K., Swanson, I., & Hankinson, A. (2017). Evidence‐based survey design: 

The use of a midpoint on the Likert scale. Performance Improvement, 56(10), 15-23. 

http://dx.doi.org/10.1002/pfi.21727 

CIC. (2019). Culture Shock.  https://www.canada.ca/en/immigration-refugees-

citizenship/corporate/reports-statistics/evaluations/overseas-orientation-

initiatives/appendixa.html 

CIC. (2020). Immigration and Citizenship.  https://www.canada.ca/en/services/immigration-

citizenship.html 

Clarke, J., Hall, S., Jefferson, T., & Roberts, B. (2017). Subgroups, cultures, and class. In Cultural 

Criminology. (pp. 47-116). Routledge.  

Climate-Data. (2019). Mississauga Weather.  https://en.climate-data.org/north-

america/canada/ontario/mississauga-1676/ 

Cobb, C. L., Branscombe, N. R., Meca, A., Schwartz, S. J., Xie, D., Zea, M. C., & Martinez Jr, C. R. 

(2019). Toward a positive psychology of immigrants. Perspectives on Psychological Science, 

14(4), 619-632. https://psycnet.apa.org/doi/10.1177/1745691619825848 

Colladon, A. F., Gloor, P., & Iezzi, D. F. (2019). Editorial introduction: The power of words and 

networks. International Journal of Information Management, 102031. 

https://doi.org/10.1016/j.ijinfomgt.2019.10.016 

Collins, P. H., & Bilge, S. (2020). Intersectionality. John Wiley & Sons. 

Cooney, M. (2019). Execution by family: A theory of honor violence. Routledge. 

http://dx.doi.org/10.1002/pfi.21727
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/reports-statistics/evaluations/overseas-orientation-initiatives/appendixa.html
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/reports-statistics/evaluations/overseas-orientation-initiatives/appendixa.html
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/reports-statistics/evaluations/overseas-orientation-initiatives/appendixa.html
https://www.canada.ca/en/services/immigration-citizenship.html
https://www.canada.ca/en/services/immigration-citizenship.html
https://en.climate-data.org/north-america/canada/ontario/mississauga-1676/
https://en.climate-data.org/north-america/canada/ontario/mississauga-1676/
https://psycnet.apa.org/doi/10.1177/1745691619825848
https://doi.org/10.1016/j.ijinfomgt.2019.10.016


210 
 

Cooper, B. (2016). Intersectionality. In The Oxford handbook of feminist theory. 

Cottrell, S. (2019). The study skills handbook. Macmillan International Higher Education. 

Cowper-Smith, Y., Kopec, A., & Sutton, T. (2017). Women and Local Politics: Overcoming Barriers 

to Participation in Leadership. http://hdl.handle.net/10214/10381 

Crenshaw, K. (2013). Demarginalizing the intersection of race and sex: A black feminist critique of 

antidiscrimination doctrine, feminist theory and antiracist politics. In Feminist Legal Theories 

(pp. 23-51). Routledge. 

Crenshaw, K. W. (2017). On intersectionality: Essential writings. The New Press. 

Creswell, J. W., & Clark, V. L. P. (2017). Designing and conducting mixed methods research. Sage 

publications. 

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd 

ed.). Thousand Oaks, CA: SAGE Publications. 

Creswell, J., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five 

approaches (4th ed.). Sage.  

Crossley, A. D. (2017). Finding feminism: Millennial activists and the unfinished gender revolution. 

NYU Press. 

Crossman, A. (2018). Feminist theory in sociology. ThoughtCo. 

Curaj, A., Deca, L., & Pricopie, R. (2020). European Higher Education Area: Challenges for a New 

Decade. Springer Nature. 

Currency Converter. (2020). Currency converter. Retrieved on February 21, 2020: 

https://www.xe.com/currencyconverter/convert/?Amount=450&From=CAD&To=INR 

Damanhouri, M. (2018). The advantages and disadvantages of body language in intercultural 

communication. Khazar Journal of Humanities and Social Sciences, 21(1). 68-82.    

http://hdl.handle.net/10214/10381
https://www.xe.com/currencyconverter/convert/?Amount=450&From=CAD&To=INR


211 
 

Davis, I. (2020). A framework for pragmatic reliability. Philosophy of Science, 87(4), 704-726. 

https://doi.org/10.1086/709755 

Deal, T. E., & Peterson, K. D. (2016). Shaping school culture. John Wiley & Sons. 

DeJoy, D. M., Schaffer, B. S., Wilson, M. G., Vandenberg, R. J., & Butts, M. M. (2004). Creating 

safer workplaces: assessing the determinants and role of safety climate. Journal of safety 

research, 35(1), 81-90. https://doi.org/10.1016/j.jsr.2003.09.018 

De Oliveira Andreotti, V. (2014). Critical and transnational literacies in international development 

and global citizenship education. Sisyphus—Journal of Education, 2(3), 32-50. 

De Schutter, O. (2019). International human rights law. Cambridge University Press. 

De Welde, K., Ollilainen, M., & Solomon, C. R. (2019). Feminist leadership in the academy: 

exploring everyday praxis.  

Deng, H., Leung, K., Lam, C. K., & Huang, X. (2019). Slacking off in comfort: A dual-pathway 

model for psychological safety climate. Journal of Management, 45(3), 1114-1144. 

https://doi.org/10.1177%2F0149206317693083 

Dernowska, U. (2017). Teacher and student perceptions of school climate. Some conclusions from 

school culture and climate research. Journal of Modern science, 32(1), 63-82. 

https://www.ceeol.com/search/article-detail?id=530806 

Deshpande, A. A. (2018). The immigration journey: Asian Indian immigrant women's experiences of 

gender and acculturation. (Doctoral dissertation, Boston College). http://hdl.handle.net/2345/bc-

ir:108216. 

Desselle, S. P., Chen, A. M., Amin, M., Aslani, P., Dawoud, D., Miller, M. J., & Norgaard, L. S. 

(2020). Generosity, collegiality, and scientific accuracy when writing and reviewing original 

research. Research in Social and Administrative Pharmacy, 16(2), 261-265. 

https://doi.org/10.1086/709755
https://doi.org/10.1016/j.jsr.2003.09.018
https://doi.org/10.1177%2F0149206317693083
https://www.ceeol.com/search/article-detail?id=530806
http://hdl.handle.net/2345/bc-ir:108216
http://hdl.handle.net/2345/bc-ir:108216


212 
 

Dey, A. (2019). Chapter six the afterlife of a victim partition gendered violence: The plight of the 

rape survivor in a post-partition world codified. The Partition of India: Beyond Improbable 

Lines, 83. http://dx.doi.org/10.5209/CJES.54661 

Diab, R., Godbee, B., Burrows, C., & Ferrel, T. (2019). Rhetorical and pedagogical interventions for 

countering microaggressions. Pedagogy: Critical Approaches to Teaching Literature, Language, 

Composition, and Culture, 19(3), 455-481. https://muse.jhu.edu/article/733098 

Dionne-Simard, D., & Miller, J. (2019). Maximum insights on minimum wage workers, 20 years of 

data. Statistics Canada= Statistique Canada. https://www150.statcan.gc.ca/n1/pub/75-004-m/75-

004-m2019003-eng.htm 

Disch, L., & Hawkesworth, M. (Eds.). (2018). The Oxford handbook of feminist theory. Oxford 

University Press. 

Dodek, A. (2018). Challenge and change in the Canadian legal profession. Legal Ethics, 21(1), 89-92. 

https://digitalcommons.osgoode.yorku.ca/ohlj/vol46/iss1/1/ 

Dollard, M. F., Dormann, C., & Idris, M. A. (Eds.). (2019). Psychosocial safety climate: a new work 

stress theory. 

Donato, K. M., Gabaccia, D., Holdaway, J., Manalansan IV, M., & Pessar, P. R. (2006). A glass half 

full? Gender in migration studies. International migration review, 40(1), 3-26. 

https://doi.org/10.1111%2Fj.1747-7379.2006.00001.x 

Dooley, L. M. (2002). Case study research and theory building. Advances in developing human 

resources, 4(3), 335-354. 

Dover, A. G. (2013). Teaching for social justice: From conceptual frameworks to classroom 

practices. Multicultural perspectives, 15(1), 3-11.  

https://doi.org/10.1080/15210960.2013.754285 

http://dx.doi.org/10.5209/CJES.54661
https://muse.jhu.edu/article/733098
https://www150.statcan.gc.ca/n1/pub/75-004-m/75-004-m2019003-eng.htm
https://www150.statcan.gc.ca/n1/pub/75-004-m/75-004-m2019003-eng.htm
https://digitalcommons.osgoode.yorku.ca/ohlj/vol46/iss1/1/
https://doi.org/10.1111%2Fj.1747-7379.2006.00001.x
https://doi.org/10.1080/15210960.2013.754285


213 
 

Drive in Ontario. (2020). Ontario drive.  https://www.ontario.ca/page/drive-ontario-

visitors#:~:text=Visiting%3A%20more%20than%203%20months,driver's%20licence%20from%

20their%20country. 

Duncan-Andrade, J. (2007). Gangstas, wankstas, and ridas: Defining, developing, and supporting 

effective teachers in urban schools. International Journal of Qualitative Studies in Education, 20, 

617–638. https://doi.org/10.1080/09518390701630767 

Dupont, Q., & Karpoff, J. M. (2019). The trust triangle: Laws, reputation, and culture in empirical 

finance research. Journal of Business Ethics, 1-22. https://doi.org/10.1007/s10551-019-04229-1 

Durbin, S., Page, M., & Walby, S. (2017). Gender equality and ‘austerity’: Vulnerabilities, resistance, 

and change. Gender, Work & Organization, 24(1), 1-6. 

Dwivedi, R., & Pradhan, J. (2017). Does equity in healthcare spending exist among Indian states? 

Explaining regional variations from national sample survey data. International Journal for 

Equity in Health, 16(1), 15. https://doi.org/10.1186/s12939-017-0517-y 

Edmondson, V. C., Edmondson, B. S., & Perry, T. B. (2019). Stay woke: The Black Lives Matter 

movement as a practical tool to develop critical voice. Communication Teacher, 33(4), 298-303. 

https://doi.org/10.1080/17404622.2019.1575433 

Ee, J. (2019). “He's an idiot!” Experiences of international students in the United States. Journal of 

International Students, 3(1), 72. https://doi.org/10.32674/jis.v3i1.522 

El-Assal, K. (2020). Canada now ranks 3rd globally in foreign student attraction. Canadian 

Immigration Newsletter.  https://www.cicnews.com/2020/02/642000-international-students-

canada-now-ranks-3rd-globally-in-foreign-student-attraction-0213763.html 

https://www.ontario.ca/page/drive-ontario-visitors#:%7E:text=Visiting%3A%20more%20than%203%20months,driver's%20licence%20from%20their%20country
https://www.ontario.ca/page/drive-ontario-visitors#:%7E:text=Visiting%3A%20more%20than%203%20months,driver's%20licence%20from%20their%20country
https://www.ontario.ca/page/drive-ontario-visitors#:%7E:text=Visiting%3A%20more%20than%203%20months,driver's%20licence%20from%20their%20country
https://doi.org/10.1080/09518390701630767
https://doi.org/10.1007/s10551-019-04229-1
https://doi.org/10.1186/s12939-017-0517-y
https://doi.org/10.1080/17404622.2019.1575433
https://doi.org/10.32674/jis.v3i1.522
https://www.cicnews.com/2020/02/642000-international-students-canada-now-ranks-3rd-globally-in-foreign-student-attraction-0213763.html
https://www.cicnews.com/2020/02/642000-international-students-canada-now-ranks-3rd-globally-in-foreign-student-attraction-0213763.html


214 
 

El Shaban, A. (2019). Cross-Cultural considerations: Raising language teachers’ awareness about the 

importance of multiculturalism. Journal of Research Initiatives, 4(3), 10. 

https://digitalcommons.uncfsu.edu/jri/vol4/iss3/10 

Elsbach, K. D., & Stigliani, I. (2018). Design thinking and organizational culture: A review and 

framework for future research. Journal of Management, 44(6), 2274-2306. 

https://doi.org/10.1177/0149206317744252 

Eltahawy, M. (2019). The seven necessary sins for women and girls. Beacon Press. 

EShip Global. (2021). Getting international students acclimated. 

http://www2.eshipglobal.com/getting-international-students-acclimated/ 

Erickson, D. (2017). New summer program helps international students acclimate before the fall rush. 

University of Wisconsin-Madison. https://news.wisc.edu/new-summer-program-helps-

international-students-acclimate-before-the-fall-rush/ 

Faillie, J. L. (2019). Case–non-case studies: Principle, methods, bias, and interpretation. Therapies, 

74(2), 225-232. 

Ferguson, A. (2019). Sexual democracy: Women, oppression, and revolution. Routledge. 

Filken, D. (2013). Ranking First in Ontario for Applied Research. 

https://www.sheridancollege.ca/newsroom/news-releases/2013/10/sheridan-ranks-first-in-

ontario-for-applied-research 

Fink, A. (2019). Conducting research literature reviews: From the internet to paper. Sage 

publications. 

Fitch, C. (2012). American ways: A course in contemporary U.S. culture for international students. 

Capstone Collection. SIT Graduate Institute. 

https://digitalcollections.sit.edu/cgi/viewcontent.cgi?article=4163&context=capstones 

https://digitalcommons.uncfsu.edu/jri/vol4/iss3/10
https://doi.org/10.1177/0149206317744252
http://www2.eshipglobal.com/getting-international-students-acclimated/
https://news.wisc.edu/new-summer-program-helps-international-students-acclimate-before-the-fall-rush/
https://news.wisc.edu/new-summer-program-helps-international-students-acclimate-before-the-fall-rush/
https://www.sheridancollege.ca/newsroom/news-releases/2013/10/sheridan-ranks-first-in-ontario-for-applied-research
https://www.sheridancollege.ca/newsroom/news-releases/2013/10/sheridan-ranks-first-in-ontario-for-applied-research
https://digitalcollections.sit.edu/cgi/viewcontent.cgi?article=4163&context=capstones


215 
 

Fitzsimmons, S. R., Vora, D., Martin, L., Pekerti, A. A., Lakshman, C., & Raheem, S. (2019). 

Multiculturalism within individuals: A review, critique, and agenda for future research. Journal 

of International Business Studies, 50(4), 499-524. 

Fleras, A. (2018). Canadian exceptionalism: From a society of immigrants to an immigration society. 

In Immigration, Racial and Ethnic Studies in 150 Years of Canada (pp. 301-324). Brill. 

Forbes-Mewett, H., & McCulloch, J. (2016). International students and gender-based 

violence. Violence against women, 22(3), 344-365. 

https://doi.org/10.1177%2F1077801215602344 

Forbes-Mewett, H., & Sawyer, A. M. (2019). International students and mental health. Journal of 

International Students, 6(3), 661-677. https://doi.org/10.32674/jis.v6i3.348 

Forbes-Mewett, H., & Schermuly, A. (2022). International students and crime: the influence of 

cultural, socioeconomic, and mental health factors. Journal of Criminological Research, Policy 

and Practice. 8(1), 75-88. https://doi.org/10.1108/JCRPP-09-2021-0056 

Ford, D. H. (2019). Humans as self-constructing living systems: A developmental perspective on 

behavior and personality. Routledge. 

Foreign Admits. (2022).  The cost of living in Canada vs India. https://blog.foreignadmits.com/the-

cost-of-living-in-canada-vs-

india/#:~:text=According%20to%20the%20researcher's%20Cost,and%20universal%20health%2

0care%20systems 

Franco, M., Hsiao, Y. S., Gnilka, P. B., & Ashby, J. S. (2019). Acculturative stress, social support, 

and career outcome expectations among international students. International Journal for 

Educational and Vocational Guidance, 19(2), 275-291. 

https://doi.org/10.1177%2F1077801215602344
https://doi.org/10.32674/jis.v6i3.348
https://doi.org/10.1108/JCRPP-09-2021-0056
https://blog.foreignadmits.com/the-cost-of-living-in-canada-vs-india/#:%7E:text=According%20to%20the%20researcher's%20Cost,and%20universal%20health%20care%20systems
https://blog.foreignadmits.com/the-cost-of-living-in-canada-vs-india/#:%7E:text=According%20to%20the%20researcher's%20Cost,and%20universal%20health%20care%20systems
https://blog.foreignadmits.com/the-cost-of-living-in-canada-vs-india/#:%7E:text=According%20to%20the%20researcher's%20Cost,and%20universal%20health%20care%20systems
https://blog.foreignadmits.com/the-cost-of-living-in-canada-vs-india/#:%7E:text=According%20to%20the%20researcher's%20Cost,and%20universal%20health%20care%20systems


216 
 

Frank, K., & Hou, F. (2019). Source-country individualism, cultural shock, and depression among 

immigrants. International Journal of Public Health, 64(4), 479-486. 

Friese, S. (2019). Qualitative data analysis with ATLAS. ti. SAGE Publications Limited. 

Frisque, G. (2019). 25 Kids in one home in Brampton. Brampton Guardian, August 28, 2019.  

https://www.bramptonguardian.com/news-story/9569179--25-kids-in-one-home-brampton-

councillors-raise-alarm-over-student-housing-shortage/ 

Frisque, G. (2019b). College to try 4 bed residence in face of Brampton housing shortage. Brampton 

Guardian, November 14, 2019.  https://www.bramptonguardian.com/news-story/9697194-

college-to-try-4-bed-residence-rooms-in-face-of-brampton-student-housing-shortage/ 

Frisque, G. (2020). ANALYSIS: How big is Brampton’s overcrowded housing and illegal second 

unit problem? Brampton Guardian, July 6, 2020.  https://www.bramptonguardian.com/news-

story/10058310-analysis-how-big-is-brampton-s-overcrowded-housing-and-illegal-second-unit-

problem-/?sfns=mo#.Xyg8-49HmnF. 

Fruhen, L. S., Griffin, M. A., & Andrei, D. M. (2019). What does safety commitment mean to 

leaders? A multi-method investigation. Journal of Safety Research, 68, 203-214. 

https://psycnet.apa.org/doi/10.1016/j.jsr.2018.12.011 

Ganesh, K. (2018). Unit-1 Socialisation and Gender Roles. IGNOU. 

http://egyankosh.ac.in//handle/123456789/41899 

Ghalayini, M. (2014). Academic and social integration: a narrative study of Indian international 

students’ experience and persistence in post-graduate studies in Ontario. 

https://doi.org/10.17760/d20018688 

Ghosh, M. (2018). Gender equality, growth, and human development in India. Journal of Poverty 

Alleviation & International Development, 9(1). https://doi.org/10.22681/ADP.2018.9.1.68 

https://www.bramptonguardian.com/news-story/9569179--25-kids-in-one-home-brampton-councillors-raise-alarm-over-student-housing-shortage/
https://www.bramptonguardian.com/news-story/9569179--25-kids-in-one-home-brampton-councillors-raise-alarm-over-student-housing-shortage/
https://www.bramptonguardian.com/news-story/9697194-college-to-try-4-bed-residence-rooms-in-face-of-brampton-student-housing-shortage/
https://www.bramptonguardian.com/news-story/9697194-college-to-try-4-bed-residence-rooms-in-face-of-brampton-student-housing-shortage/
https://www.bramptonguardian.com/news-story/10058310-analysis-how-big-is-brampton-s-overcrowded-housing-and-illegal-second-unit-problem-/?sfns=mo#.Xyg8-49HmnF
https://www.bramptonguardian.com/news-story/10058310-analysis-how-big-is-brampton-s-overcrowded-housing-and-illegal-second-unit-problem-/?sfns=mo#.Xyg8-49HmnF
https://www.bramptonguardian.com/news-story/10058310-analysis-how-big-is-brampton-s-overcrowded-housing-and-illegal-second-unit-problem-/?sfns=mo#.Xyg8-49HmnF
https://psycnet.apa.org/doi/10.1016/j.jsr.2018.12.011
http://egyankosh.ac.in/handle/123456789/41899
https://doi.org/10.17760/d20018688
https://doi.org/10.22681/ADP.2018.9.1.68


217 
 

Ghosh, R. (2018). Multiculturalism in a comparative perspective: Australia, Canada, and India. 

Canadian Ethnic Studies, 50(1), 15-36. https://muse.jhu.edu/article/687421 

Global affairs Canada. (2019). Building on success international strategy. 

https://www.international.gc.ca/education/assets/pdfs/ies-sei/Building-on-Success-International-

Education-Strategy-2019-2024.pdf 

Global Peace Index. (2019). Global peace index.  

http://visionofhumanity.org/app/uploads/2019/06/GPI-2019-web003.pdf 

Godley, J. (2018). Everyday discrimination in Canada: Prevalence and patterns. Canadian Journal of 

Sociology, 43(2), 111-142. https://doi.org/10.29173/cjs29346 

Goodyear-Grant, E., Johnston, R., Kymlicka, W., & Myles, J. (Eds.). (2019). Federalism and the 

welfare state in a multicultural world. Queen's School of Policy Studies. 

https://www.queensu.ca/iigr/sites/webpublish.queensu.ca.iigrwww/files/files/pub/featured/Introd

uction%20Federalism%20%26%20the%20Welfare%20State.pdf 

Government of Ontario. (2015). Mississauga city centre urban growth centre.  

https://www.ontario.ca/document/size-and-location-urban-growth-centres-greater-golden-

horseshoe/size-and-location-urban-growth-centres-greater-golden-horseshoe#section-10 

Grady, C. (2018). The waves of feminism, and why people keep fighting over them, explained. Vox. 

Grahl-Madsen, A. (2019). 2.1. International Law and Organization for a New World Order (pp. 9-

15). De Gruyter. 

Grant, P. R., & Robertson, D. W. (2018). The nature of Canadian identity in the context of 

multiculturalism: A social psychological perspective. In Immigration, Racial and Ethnic Studies 

in 150 Years of Canada (pp. 229-259). Brill Sense. 

https://lop.parl.ca/sites/PublicWebsite/default/en_CA/ResearchPublications/200920E 

https://muse.jhu.edu/article/687421
https://www.international.gc.ca/education/assets/pdfs/ies-sei/Building-on-Success-International-Education-Strategy-2019-2024.pdf
https://www.international.gc.ca/education/assets/pdfs/ies-sei/Building-on-Success-International-Education-Strategy-2019-2024.pdf
http://visionofhumanity.org/app/uploads/2019/06/GPI-2019-web003.pdf
https://doi.org/10.29173/cjs29346
https://www.queensu.ca/iigr/sites/webpublish.queensu.ca.iigrwww/files/files/pub/featured/Introduction%20Federalism%20%26%20the%20Welfare%20State.pdf
https://www.queensu.ca/iigr/sites/webpublish.queensu.ca.iigrwww/files/files/pub/featured/Introduction%20Federalism%20%26%20the%20Welfare%20State.pdf
https://www.ontario.ca/document/size-and-location-urban-growth-centres-greater-golden-horseshoe/size-and-location-urban-growth-centres-greater-golden-horseshoe#section-10
https://www.ontario.ca/document/size-and-location-urban-growth-centres-greater-golden-horseshoe/size-and-location-urban-growth-centres-greater-golden-horseshoe#section-10
https://lop.parl.ca/sites/PublicWebsite/default/en_CA/ResearchPublications/200920E


218 
 

Gray, K. W. (2019). That most Canadian of virtues: Comity at the Supreme Court of Canada. 

https://doi.org/10.5206/uwojls.v10i1.8102 

Gray, E., Beierl, E. T., & Clark, D. M. (2019). Sub-types of safety behaviours and their effects on 

social anxiety disorder. PloS one, 14(10). https://doi.org/10.1371/journal.pone.0223165 

Graystone R. (2018). Creating the Framework for a Healthy Practice Environment. The Journal of 

nursing administration, 48(10), 469–470. https://doi.org/10.1097/NNA.0000000000000652 

Guardme. (2020). Insurance plans.  https://www.guard.me/guard-me.php 

Guba, E. G. and Lincoln, Y. (2005) Paradigms and perspectives in contention. in: N. Denzin and Y. 

Lincoln (eds). Handbook of Qualitative Research. London, SAGE., 191–215. 

Guo, Y., & Guo, S. (2017). Focus understanding the international student experience 

internationalization of Canadian higher education: Discrepancies between policies and 

international student experiences. Studies in Higher Education, 42(5), 851-868. 

https://doi.org/10.1080/03075079.2017.1293874 

Guo, Y., & Guo, S. (2020). Internationalization of Canadian teacher education: Teacher candidates’ 

experiences and perspectives. ECNU Review of Education. 

https://doi.org/10.1177%2F2096531120946045 

Guo, Y., Li, H., & Pang, H. (2019). Hanban teachers’ culture shock and adaptation in the US: A 

mixed method study. Chinese Language Teaching Methodology and Technology, 2(1), 80. 

https://engagedscholarship.csuohio.edu/cgi/viewcontent.cgi?article=1045&context=cltmt 

Handa, A. (2003). Of silk saris & mini-skirts: South Asian girls walk the tightrope of culture. 

Canadian Scholars’ Press. 

Harbige, L. S., & Calder, P. C. (2018). XI International Conference on Immunonutrition 2018: ISIN. 

Ann Nutr Metab, 73, 184-226. 

https://doi.org/10.5206/uwojls.v10i1.8102
https://doi.org/10.1371/journal.pone.0223165
https://doi.org/10.1097/NNA.0000000000000652
https://www.guard.me/guard-me.php
https://doi.org/10.1080/03075079.2017.1293874
https://doi.org/10.1177%2F2096531120946045
https://engagedscholarship.csuohio.edu/cgi/viewcontent.cgi?article=1045&context=cltmt


219 
 

Harrison, R. L., Reilly, T. M., & Creswell, J. W. (2020). Methodological rigor in mixed methods: An 

application in management studies. Journal of Mixed Methods Research, 14(4), 473-495. 

https://doi.org/10.1177/1558689819900585 

Haslanger, S. (2017). Gender and social construction. Applied Ethics: A Multicultural Approach, 299-

307. 

Haysom, P. (2019). International student describes his arrest.  Global News  

https://globalnews.ca/video/5270658/international-student-describes-his-arrest-for-working-too-

much 

Health Canada. (2020) Travel health notices.  https://travel.gc.ca/travelling/health-safety/travel-

health-notices 

Hearn, J., & Husu, L. (2016). Gender equality. The Wiley Blackwell Encyclopedia of Gender and 

Sexuality Studies, 1-3. https://doi.org/10.1002/9781118663219.wbegss758 

Heigl, F., Kieslinger, B., Paul, K. T., Uhlik, J., & Dörler, D. (2019). Opinion: Toward an international 

definition of citizen science. Proceedings of the National Academy of Sciences, 116(17), 8089-

8092. https://doi.org/10.1073/pnas.1903393116 

Henry, A. (2017, September 6). Dear white people, wake up: Canada is racist. The Conversation.  

https://theconversation.com/dear-white-people-wake-up-canada-is-racist-8 

Henry, F., Dua, E., Kobayashi, A., James, C., Li, P., Ramos, H., & Smith, M. S. (2017). Race, 

racialization, and Indigeneity in Canadian universities. Race Ethnicity and Education, 20(3), 

300-314. https://doi.org/10.1080/13613324.2016.1260226 

Herouach, S. (2019).  Liberal Feminism Impact on Moroccan Educated Women: Faculty of Letters 

and Human Sciences, FLDM, as a Field Study. Open Political Science, 2(1), 128-152. 

https://doi.org/10.1515/openps-2019-0014 

https://doi.org/10.1177/1558689819900585
https://globalnews.ca/video/5270658/international-student-describes-his-arrest-for-working-too-much
https://globalnews.ca/video/5270658/international-student-describes-his-arrest-for-working-too-much
https://travel.gc.ca/travelling/health-safety/travel-health-notices
https://travel.gc.ca/travelling/health-safety/travel-health-notices
https://doi.org/10.1002/9781118663219.wbegss758
https://doi.org/10.1073/pnas.1903393116
https://theconversation.com/dear-white-people-wake-up-canada-is-racist-8
https://doi.org/10.1080/13613324.2016.1260226


220 
 

Heshmat, S. (2017). Playing towards adjustment: A tabletop game for facilitating acclimation in 

exchange students. https://www.diva-

portal.org/smash/get/diva2:1164733/ATTACHMENT01.pdf 

Higgins E. T. (2004). Making a theory useful: lessons handed down. Personality and social 

psychology review: an official journal of the Society for Personality and Social Psychology, 

Inc, 8(2), 138–145. https://doi.org/10.1207/s15327957pspr0802_7 

Hobson, N. M., Gino, F., Norton, M. I., & Inzlicht, M. (2017). When novel rituals lead to intergroup 

bias: Evidence from economic games and neurophysiology. Psychological Science, 28(6), 733-

750. https://doi.org/10.1177%2F0956797617695099 

Hofstede, G. (2017). Cultural dimensions-Country comparison. 

Hollifield. J., Martin, P., & Orrenius, P. (2014). Controlling immigration: A global perspective, Third 

Edition. Stanford University Press. P. 103. Construction of ‘Secure English Language Testing’ in 

the UK. Applied Linguistics. 

Holtkamp, P., Soliman, W., & Siponen, M. (2019). Reconsidering the role of research method 

guidelines for qualitative, mixed-methods, and design science research. In Proceedings of the 

Annual Hawaii International Conference on System Sciences. University of Hawai'i at Manoa. 

Home Care Ontario. (2020). Facts and figures.  https://www.homecareontario.ca/home-care-

services/facts-figures/publiclyfundedhomecare  

Hong, P., & Cui, M. (2020). Helicopter parenting and college students’ psychological maladjustment: 

The role of self-control and living arrangement. Journal of Child and Family Studies, 29(2), 338-

347. https://doi.org/10.1007/s10826-019-01541-2 

Hortle, E. G., & Stark, H. (2019). Framing sexual difference: Elizabeth Grosz’s work on Deleuze, 

Darwin and feminism. 

https://www.diva-portal.org/smash/get/diva2:1164733/ATTACHMENT01.pdf
https://www.diva-portal.org/smash/get/diva2:1164733/ATTACHMENT01.pdf
https://doi.org/10.1207/s15327957pspr0802_7
https://doi.org/10.1177%2F0956797617695099
https://www.homecareontario.ca/home-care-services/facts-figures/publiclyfundedhomecare
https://www.homecareontario.ca/home-care-services/facts-figures/publiclyfundedhomecare
https://doi.org/10.1007/s10826-019-01541-2


221 
 

Icentapp. (2020). Acclimatization.  https://icentapp.com/icent-suite.html 

Ikävalko, E., & Kantola, J. (2017). Feminist resistance and resistance to feminism in gender equality 

planning in Finland. European Journal of Women's Studies, 24(3), 233-248.  

https://doi.org/10.1177/1350506817693868 

Imtiaz, A. K., Malik, F., & Malik, R. (2019). Honour killings of women in Punjab: A socio-political 

context. South Asian Studies, 34(2). 

http://journals.pu.edu.pk/journals/index.php/IJSAS/article/viewFile/3269/1396 

Jackson, B. J. (2020). The academic second language (L2) Socialization and acculturation of 

international exchange students. In Academic Mobility Programs and Engagement: Emerging 

Research and Opportunities, 80-110. https://www.researchgate.net/profile/Yasemin-

Kirkgoz/publication/338306669_Development_of_an_Enhanced_Study_Abroad_Curriculum_in

_Teacher_Education/links/5fc5472a299bf1a422c71878/Development-of-an-Enhanced-Study-

Abroad-Curriculum-in-Teacher-Education.pdf#page=96 

Jackson, M., Ray, S., & Bybell, D. (2019). International students in the US: Social and psychological 

adjustment. Journal of International Students, 3(1), 17-28. https://doi.org/10.32674/jis.v3i1.515 

Jamaludin, N. L., Sam, D. L., & Sandal, G. M. (2018). Destination motivation, cultural orientation, 

and adaptation: International students' destination-loyalty intention. Journal of International 

Students, 8(1), 38-65. https://doi.org/10.32674/jis.v8i1.151 

Jangam, C. (2017). Dalits and the Making of Modern India. Oxford University Press. 

Jarvis, A. (2019). Three St. Clair College students die in crash. Windsor Star.  

https://windsorstar.com/news/local-news/three-st-clair-college-students-die-in-crash 

Jodhka, S. S., (2021) Why are the farmers of Punjab protesting?, The Journal of Peasant Studies, 

48:7, 1356-1370, https://doi.org/10.1080/03066150.2021.1990047  

https://icentapp.com/icent-suite.html
https://doi.org/10.1177/1350506817693868
http://journals.pu.edu.pk/journals/index.php/IJSAS/article/viewFile/3269/1396
https://www.researchgate.net/profile/Yasemin-Kirkgoz/publication/338306669_Development_of_an_Enhanced_Study_Abroad_Curriculum_in_Teacher_Education/links/5fc5472a299bf1a422c71878/Development-of-an-Enhanced-Study-Abroad-Curriculum-in-Teacher-Education.pdf#page=96
https://www.researchgate.net/profile/Yasemin-Kirkgoz/publication/338306669_Development_of_an_Enhanced_Study_Abroad_Curriculum_in_Teacher_Education/links/5fc5472a299bf1a422c71878/Development-of-an-Enhanced-Study-Abroad-Curriculum-in-Teacher-Education.pdf#page=96
https://www.researchgate.net/profile/Yasemin-Kirkgoz/publication/338306669_Development_of_an_Enhanced_Study_Abroad_Curriculum_in_Teacher_Education/links/5fc5472a299bf1a422c71878/Development-of-an-Enhanced-Study-Abroad-Curriculum-in-Teacher-Education.pdf#page=96
https://www.researchgate.net/profile/Yasemin-Kirkgoz/publication/338306669_Development_of_an_Enhanced_Study_Abroad_Curriculum_in_Teacher_Education/links/5fc5472a299bf1a422c71878/Development-of-an-Enhanced-Study-Abroad-Curriculum-in-Teacher-Education.pdf#page=96
https://doi.org/10.32674/jis.v3i1.515
https://doi.org/10.32674/jis.v8i1.151
https://windsorstar.com/news/local-news/three-st-clair-college-students-die-in-crash
https://doi.org/10.1080/03066150.2021.1990047


222 
 

Johansson, T., & Herz, M. (2019). Youth studies, theory, and everyday life in motion. In Youth 

Studies in Transition: Culture, Generation and New Learning Processes. (pp. 107-126). 

Springer, Cham. https://doi.org/10.1007/978-3-030-03089-6_8 

Johnson, A., Joseph-Salisbury, R., & Kamunge, B. (2018). The fire now: Anti-racist scholarship in 

times of explicit racial violence. Zed Books. P. 148. 

Johnson, L. R. (2016). The acculturation of third culture kids and the implication for international 

school transition programs (Doctoral dissertation, Northcentral University).  

Johnson, R. B., & Christensen, L. (2019). Educational research: Quantitative, qualitative, and mixed 

approaches. SAGE Publications, Incorporated. 

Joseph, G., Wang, Q., Chellaraj, G., Taş, E. O., Andres, L. A., Javaid, S. U., & Rajan, I. S. (2022). 

Beyond Money: Does Migration Experience Transfer Gender Norms? Empirical Evidence from 

Kerala, India. Empirical Evidence from Kerala, India (March 15, 2022). 

Joshi, R. (2020). Two Punjabi youth died in accident.  https://ptcnetwork.ca/thunder-bay-two-

punjabi-youths-died-in-truck-accident/ 

Jurcik, T., Sunohara, M., Yakobov, E., Solopieiva‐Jurcikova, I., Ahmed, R., & Ryder, A. G. (2019). 

Acculturation and adjustment of migrants reporting trauma: The contextual effects of perceived 

ethnic density. Journal of Community Psychology. 

https://psycnet.apa.org/doi/10.1002/jcop.22183 

Kahlon, B. (2021). The realities for internationals students: Evidence challenged. One Voice Canada. 

https://onevoicecanada.org/wp-content/uploads/2021/03/The-Realities-of-International-Students-

Evidenced-Challenges_Full-Report-1.pdf 

Kasper, D. T. (2019). Biopolitics, female choice, and first wave feminism: English and American 

fiction, 1871-1916. 

https://doi.org/10.1007/978-3-030-03089-6_8
https://ptcnetwork.ca/thunder-bay-two-punjabi-youths-died-in-truck-accident/
https://ptcnetwork.ca/thunder-bay-two-punjabi-youths-died-in-truck-accident/
https://psycnet.apa.org/doi/10.1002/jcop.22183
https://onevoicecanada.org/wp-content/uploads/2021/03/The-Realities-of-International-Students-Evidenced-Challenges_Full-Report-1.pdf
https://onevoicecanada.org/wp-content/uploads/2021/03/The-Realities-of-International-Students-Evidenced-Challenges_Full-Report-1.pdf


223 
 

Kaur, R., & Kaur, L. (2018). Changing dimensions of women status in Punjab. Indian Journal of 

Economics and Development, 14(1a), 457-462. https://www.researchgate.net/profile/Lavleen-

Kaur/publication/324590565_Changing_Dimensions_of_Women_Status_in_Punjab/links/5fa392

f0a6fdcc06241507c1/Changing-Dimensions-of-Women-Status-in-Punjab.pdf 

Kaushik, V., Lee, Y., & Lemon, E. C. (2018). Diversity in Canada: Predictors of the perceptions of 

social interactions. Journal of Human Behavior in the Social Environment, 28(7), 840-855. 

https://doi.org/10.1080/10911359.2018.1465005 

Kehayes, I. L. L., Hudson, A., Thompson, K., Wekerle, C., Stuart, H., Dobson, K., & Stewart, S. H. 

(2019). The consequences of alcohol-involved sexual victimization in male and female college 

students. Canadian Journal of Community Mental Health, 37(3), 127-143. 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3306013/ 

Kennett, D. J., Reed, M. J., & VandenBerg, T. R. (2019). The importance of perceived university-life 

balance, hours per week engaged in academic activities, and academic resourcefulness. Teaching 

& Learning Inquiry, 7(1), 136-153. https://doi.org/10.20343/teachlearninqu.7.1.9 

Ketokivi, M. (2019). Avoiding bias and fallacy in survey research: A behavioral multilevel approach. 

Journal of Operations Management, 65(4), 380-402. https://doi.org/10.1002/joom.1011 

Khamisa, Z. (2020). Disruptive Garb: Gender Production and Millennial Sikh Fashion Enterprises in 

Canada. Religions, 11(4), 160. 

Kiedrowski, J., Ruddell, R., & Petrunik, M. (2019). Police civilianization in Canada: A mixed 

methods investigation. Policing and Society, 29(2), 204-222. 

https://doi.org/10.1080/10439463.2017.1281925 

https://www.researchgate.net/profile/Lavleen-Kaur/publication/324590565_Changing_Dimensions_of_Women_Status_in_Punjab/links/5fa392f0a6fdcc06241507c1/Changing-Dimensions-of-Women-Status-in-Punjab.pdf
https://www.researchgate.net/profile/Lavleen-Kaur/publication/324590565_Changing_Dimensions_of_Women_Status_in_Punjab/links/5fa392f0a6fdcc06241507c1/Changing-Dimensions-of-Women-Status-in-Punjab.pdf
https://www.researchgate.net/profile/Lavleen-Kaur/publication/324590565_Changing_Dimensions_of_Women_Status_in_Punjab/links/5fa392f0a6fdcc06241507c1/Changing-Dimensions-of-Women-Status-in-Punjab.pdf
https://doi.org/10.1080/10911359.2018.1465005
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3306013/
https://doi.org/10.20343/teachlearninqu.7.1.9
https://doi.org/10.1002/joom.1011
https://doi.org/10.1080/10439463.2017.1281925


224 
 

Kim, Y. K., & Cronley, C. (2018). Acculturative stress and binge drinking among international 

students in the United States: resilience and vulnerability approaches. Journal of American 

College Health, 1-12. https://doi.org/10.1080/07448481.2018.1538998 

Kim, A., & Kwak, M. J. (2019). Outward and upward mobilities: International students in Canada, 

their families, and structuring institutions. University of Toronto Press. 

Kim, Y. K., Maleku, A., Lemieux, C., Du, X., & Chen, Z. (2019). Behavioral health risk and 

resilience among international students in the United States: A study of socio-demographic 

differences. Journal of International Students, 9(1), 282-305. 

https://doi.org/10.32674/jis.v9i1.264 

King, K. M. (2019). When minoritized students challenge biases towards members of dominant 

groups in cultural immersion. International Journal for the Advancement of Counselling, 1-15. 

https://psycnet.apa.org/doi/10.1007/s10447-019-09395-5 

Kirkpatrick, B. (2020). What does it mean to be white: Investigating white culture, white privilege 

and allyship through the lens of aspiring white allies? University of Kentucky.  

https://orcid.org/0000-0003-1452-2638 

Knight, B. (2017). No privacy, no space, and no support: Foreign students describe tough times in 

Melbourne. ABC News, 12 May 2017.  https://www.abc.net.au/news/2017-05-12/victoria-

foreign-students-describe-tough-times-in-melbourne/8522640 

Kodur, V., Kumar, P., & Rafi, M. M. (2019). Fire hazard in buildings: review, assessment, and 

strategies for improving fire safety. PSU Research Review. 

https://www.emerald.com/insight/content/doi/10.1108/PRR-12-2018-0033/full/html 

https://doi.org/10.1080/07448481.2018.1538998
https://doi.org/10.32674/jis.v9i1.264
https://psycnet.apa.org/doi/10.1007/s10447-019-09395-5
https://orcid.org/0000-0003-1452-2638
https://www.abc.net.au/news/2017-05-12/victoria-foreign-students-describe-tough-times-in-melbourne/8522640
https://www.abc.net.au/news/2017-05-12/victoria-foreign-students-describe-tough-times-in-melbourne/8522640
https://www.emerald.com/insight/content/doi/10.1108/PRR-12-2018-0033/full/html


225 
 

Kongshøj, K. (2018). Acculturation and expectations? Investigating differences in generalized trust 

between non-western immigrants and ethnic Danes. Nordic Journal of Migration Research, 8(1), 

35-46. http://doi.org/10.1515/njmr-2018-0006 

Kramer, M. W., & Dailey, S. L. (2019). Socialization and organizational culture. In Movements in 

Organizational Communication Research. Routledge. 96-115.  

Kumar, D.M. (2020). Journey through Research Gaps. White Paper. 

Kumar, N. (2018). Reading Gurdial Singh: A reflection on caste and gender in Punjab. Studies in 

Humanities and Social Sciences, 24(2), 55-69. 

http://localhost:8080/xmlui/handle/123456789/4672 

Kumar, R. (2019). Research methodology: A step-by-step guide for beginners. Sage Publications 

Limited. 

Kumar, B., Mahto, T., Kumari, V., & Ravi, B. K. (2016). Quackery: How it can prove fatal even in 

apparently simple cases- a Case report. Medico-Legal Update, 16(2), 75-78. DOI Number: 

10.5958/0974-1283.2016.00063.3  

Kumar, A., & Mitra, A. (2019). Growth, health, and gender imbalance: evidence from India. Area 

Development and Policy, 1-19. https://doi.org/10.1080/23792949.2019.1589385 

Kumar, S., & Gautam, S. (2019). Liberal feminist perspective. In Gender and Education: A Critique. 

Our Heritage, 67(4), 78-84. 

https://www.academia.edu/download/65457293/Liberal_Feminist_Perspective.pdf 

Kunin, R. (2016). “Economic impact of international education in Canada – 2016 update,” Global 

Affairs Canada.  http://www.international.gc.ca/education/report-rapport/impact-

2016/index.aspx?lang=eng 

http://doi.org/10.1515/njmr-2018-0006
http://localhost:8080/xmlui/handle/123456789/4672
https://doi.org/10.1080/23792949.2019.1589385
http://www.international.gc.ca/education/report-rapport/impact-2016/index.aspx?lang=eng
http://www.international.gc.ca/education/report-rapport/impact-2016/index.aspx?lang=eng


226 
 

Kuo, B. C. (2011). Culture’s consequences on coping: Theories, evidence, and dimensionalities. 

Journal of Cross-Cultural Psychology, 42(6), 1084-1100. 

https://doi.org/10.1080/00207594.2011.640681 

Kwak, L. J. (2019). “New Canadians are new conservatives”: race, incorporation and achieving 

electoral success in multicultural Canada. Ethnic and Racial Studies, 42(10), 1708-1726. 

https://doi.org/10.1080/01419870.2018.1508734 

Kwon, S. A., Hernandez, X., & Moga, J. L. (2019). Racial segregation and the limits of international 

undergraduate student diversity. Race Ethnicity and Education, 22(1), 59-72. 

http://dx.doi.org/10.1080/13613324.2017.1417830 

Ladum, A., & Burkholder, G. (2019). Cultural distance, acculturative stress, functional social s port, 

and psychological adaptation of international students. Higher Learning Research 

Communications, 9(1). http://dx.doi.org/10.18870/hlrc.v9i1.436 

Lai, Y. L., & Zhao, J. S. (2010). The impact of race/ethnicity, neighborhood context, and 

police/citizen interaction on residents' attitudes toward the police. Journal of criminal justice, 

38(4), 685-692. https://doi.org/10.1016/j.jcrimjus.2010.04.042 

Lalonde, P. C. (2019). Border officer training in Canada: Identifying organizational governance 

technologies. Policing and Society, 29(5), 579-598. 

https://doi.org/10.1080/10439463.2017.1397148 

Lau, J., Garza, T., & Garcia, H. (2019). International students in community colleges: On-campus 

services used and its effect on sense of belonging. Community College Journal of Research and 

Practice, 43(2), 109-121. https://www.scopus.com/inward/record.uri?eid=2-s2.0-

85058424877&doi=10.1080%2f10668926.2017.1419891&partnerID=40&md5=8c621b99fd0c2

9311070af4dd49ba9b7 

https://doi.org/10.1080/00207594.2011.640681
https://doi.org/10.1080/01419870.2018.1508734
http://dx.doi.org/10.1080/13613324.2017.1417830
http://dx.doi.org/10.18870/hlrc.v9i1.436
https://doi.org/10.1016/j.jcrimjus.2010.04.042
https://doi.org/10.1080/10439463.2017.1397148
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85058424877&doi=10.1080%2f10668926.2017.1419891&partnerID=40&md5=8c621b99fd0c29311070af4dd49ba9b7
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85058424877&doi=10.1080%2f10668926.2017.1419891&partnerID=40&md5=8c621b99fd0c29311070af4dd49ba9b7
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85058424877&doi=10.1080%2f10668926.2017.1419891&partnerID=40&md5=8c621b99fd0c29311070af4dd49ba9b7


227 
 

Le, T. P., & Raposa, E. B. (2019). The role of enculturation and acculturation in Asian and European 

American college students’ daily social stress and support. Asian American Journal of 

Psychology, 10(1), 11. https://doi.org/10.1037/aap0000114 

Le Coze, J. C. (Ed.). (2019a). Safety Science Research: Evolution, Challenges and New Directions. 

CRC Press. https://doi.org/10.4324/9781351190237 

Le Coze, J. C. (2019b). How safety culture can make us think. Safety Science, 118, 221-229. 

https://doi.org/10.1016/j.ssci.2019.05.026 

Ledesma, M. C., & Calderón, D. (2015). Critical race theory in education: A review of past literature 

and a look to the future. Qualitative Inquiry, 21(3), 206-222. 

https://doi.org/10.1177%2F1077800414557825 

Lee, A., Williams, R., & Kilaberia, R. (2012). Engaging diversity in first-year college classrooms. 

Innovative Higher Education, 37, 199–213. https://doi.org/10.1007/s10755-011-9195-7 

Lee, S. E., Scott, L. D., Dahinten, V. S., Vincent, C., Lopez, K. D., & Park, C. G. (2019). Safety 

culture, patient safety, and quality of care outcomes: A literature review. Western Journal of 

Nursing Research, 41(2), 279-304. https://doi.org/10.1177/0193945917747416 

Lee, C., & Wong, J. S. (2019). A safe place to learn? Examining sexual assault policies at Canadian 

public universities. Studies in Higher Education, 44(3), 432-445. 

https://doi.org/10.1080/03075079.2017.1371687 

Lexico. (2020). Definitions.  https://www.lexico.com/definition/microaggression 

Lieb, M. M. (2016). Meeting the needs of international students. Journal of Alternative Perspectives 

in the Social Sciences, 7(3), 400-422. https://www.japss.org/upload/2.%20Lieb.pdf 

Leinonen, D. (2018). From theory to curriculum: A best practices model for a new international 

student cultural acclimation course. State University of New York. 

https://doi.org/10.1037/aap0000114
https://doi.org/10.4324/9781351190237
https://doi.org/10.1016/j.ssci.2019.05.026
https://doi.org/10.1177%2F1077800414557825
https://doi.org/10.1007/s10755-011-9195-7
https://doi.org/10.1177/0193945917747416
https://doi.org/10.1080/03075079.2017.1371687
https://www.lexico.com/definition/microaggression
https://www.japss.org/upload/2.%20Lieb.pdf


228 
 

Li, J., Wang, Y., & Xiao, F. (2019). East Asian international students and psychological well-being: 

A systematic review. Journal of International Students, 4(4), 301-313. 

https://doi.org/10.32674/jis.v4i4.450 

Lichtenstein, M. (2018). Conceptual model of educational planning and program evaluation: 

Addressing deficit thinking at the top. The William & Mary Educational Review, 5(1), 7. 

https://scholarworks.wm.edu/wmer/vol5/iss1/7 

Lin, S. Y., & Scherz, S. D. (2014). Challenges facing Asian international graduate students in the US: 

Pedagogical considerations in higher education. Journal of International Students, 4(1), 16-33. 

https://doi.org/10.32674/jis.v4i1.494 

Leask, B. (2015). Internationalizing the curriculum. Routledge. 

Liu, M. (2019). Predicting effects of demographic, linguistic and psychological variables on 

university international students’ intercultural communication sensitivity. Journal of Ethnic and 

Cultural Studies, 6(3), 123-133. http://dx.doi.org/10.29333/ejecs/277 

Lostetter, E. N. (2010). Gender differences in students' experiences of study abroad (Doctoral 

dissertation, University of Oregon).  

Loue, S., & Sajatovic, M., (2011). Encyclopedia of immigrant health. Springer. p. 337. 

Luke, A. (2010). Educating the other: Standpoint and theory in the ‘Internationalization’of higher 

education. Global inequalities and higher education: Whose interests are we serving, 43-65. 

https://eprints.qut.edu.au/27365/2/27365.pdf 

Luo, Z., Wu, S., Fang, X., & Brunsting, N. (2019). International students’ perceived language 

competence, domestic student support, and psychological well-being at a US university. Journal 

of International Students, 9(4), 954-971. https://doi.org/10.32674/jis.v0i0.605 

Machi, L. A., & McEvoy, B. T. (2012). The literature review: Six steps to success. Corwin Press. 

https://doi.org/10.32674/jis.v4i4.450
https://scholarworks.wm.edu/wmer/vol5/iss1/7
https://doi.org/10.32674/jis.v4i1.494
http://dx.doi.org/10.29333/ejecs/277
https://eprints.qut.edu.au/27365/2/27365.pdf
https://doi.org/10.32674/jis.v0i0.605


229 
 

MacKinnon, C. (1991). Toward A Feminist Theory of the State. Harvard University Press. 

Mallea, P. (2017). Beyond incarceration: Safety and true criminal justice. Dundurn. 

Marangell, S., Arkoudis, S., & Baik, C. (2018). Developing a host culture for international students: 

What does it take?. Journal of International Students, 8(3), 1440-1458. 

https://doi.org/10.32674/jis.v8i3.65 

Marceno, S., & Pera, A. (2017). Choice feminism and adult worker model in neoliberal era. Some 

effects of inclusive policies. Athens Journal of Social Sciences, 4(2), 175-186. 

https://www.athensjournals.gr/social/2017-4-2-5-Marceno.pdf 

Marom, L. (2021). Outsiders-insiders-in between: Punjabi international students in Canada navigating 

identity amid intraethnic tensions. Globalisation, Societies and Education, 20(2), 221-235. 

https://doi.org/10.1080/14767724.2021.1882291 

Marom, L. (2022). Market mechanisms' distortions of higher education: Punjabi international 

students in Canada. Higher Education, 1-18. https://doi.org/10.1007/s10734-022-00825-9 

Martinez, C. (2019). Culture shock and college success. University of Texas. 

Mathews, B. S. (2019). Internet resources: Gray literature: Resources for locating unpublished 

research. College & Research Libraries News, 65(3), 125-129. 

https://doi.org/10.5860/crln.65.3.125 

Maynard, M. (1995) Beyond the ‘big three’: the development of feminist theory into the 1990s, 

Women's History Review, 4(3), 259-281.  https://doi.org/10.1080/09612029500200089Mazowita, 

B., & Rotenberg, C. (2019). The Canadian police performance metrics framework: Standardized 

indicators for police services in Canada. Juristat: Canadian Centre for Justice Statistics, 1-13. 

https://www.proquest.com/openview/d074f7f8379a7fb7b2745e2ed74ee51b/1?pq-

origsite=gscholar&cbl=44168 

https://doi.org/10.32674/jis.v8i3.65
https://www.athensjournals.gr/social/2017-4-2-5-Marceno.pdf
https://doi.org/10.1080/14767724.2021.1882291
https://doi.org/10.1007/s10734-022-00825-9
https://doi.org/10.5860/crln.65.3.125
https://doi.org/10.1080/09612029500200089
https://www.proquest.com/openview/d074f7f8379a7fb7b2745e2ed74ee51b/1?pq-origsite=gscholar&cbl=44168
https://www.proquest.com/openview/d074f7f8379a7fb7b2745e2ed74ee51b/1?pq-origsite=gscholar&cbl=44168


230 
 

McCann, M. (2018). Drug knowledge, attitudes, beliefs and use among Chinese international 

students on the west coast of the US and Canada. Saint Mary's College of California.  

McFarlane, R., Spes-Skrbis, M., & Taib, A. (2017). Let's chat-a fresh take on the invaluable role of 

peer-to-peer conversation in student engagement, participation, and inclusion. Student 

success, 8(2), 107-112. https://doi.org/10.5204/ssj.v8i2.388 

McIntosh, P. (2018). White privilege and male privilege. In Privilege (pp. 28-40). Routledge. 

Mejia, J., Revelo, R., Villanueva, I., & Mejia, J. (2018). Critical theoretical frameworks in 

engineering education: An anti-deficit and liberative approach. Education Sciences, 8(4), 158. 

https://doi.org/10.3390/educsci8040158 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to design and implementation 

(4th ed.). San Francisco, USA: Jossey-Bass. 

Mesidor, J. K., & Sly, K. F. (2014). Mental health help-seeking intentions among international and 

African American college students: An application of the theory of planned behavior. Journal of 

International Students, 4(2), 137-149. https://doi.org/10.32674/jis.v4i2.474 

Mesidor, J. K., & Sly, K. F. (2016). Factors that contribute to the adjustment of international students. 

Journal of International Students, 6(1), 262-282. https://doi.org/10.32674/jis.v6i1.569 

Meyer, D. (2019). The student lifecycle: Pressure points and transitions. Student Mental Health and 

Wellbeing in Higher Education: A practical guide, 63. 

Midkiff, B. (2019). Review of inferior by Angela Saini. International Journal of Gender, Science and 

Technology, 10(3), 458-461.  

Miles, D. A. (2017, August). A taxonomy of research gaps: Identifying and defining the seven 

research gaps. In Doctoral Student Workshop: Finding Research Gaps-Research Methods and 

Strategies, Dallas, Texas (pp. 1-15).  https://www.researchgate.net/publication/319244623 _ 

https://doi.org/10.5204/ssj.v8i2.388
https://doi.org/10.3390/educsci8040158
https://doi.org/10.32674/jis.v4i2.474
https://doi.org/10.32674/jis.v6i1.569
https://www.researchgate.net/publication/319244623


231 
 

Miotto, G., Polo López, M., & Rom Rodríguez, J. (2019). Gender equality and UN sustainable 

development goals: Priorities and correlations in the top business schools’ communication and 

legitimation strategies. Sustainability, 11(2), 302. https://doi.org/10.3390/su11020302 

Mississauga. (2020). Taxi Licensing.  https://web.mississauga.ca/services-and-

programs/business/licences-and-permits/mobile-business-licensing/ 

Monteiro, M. M., de Abreu e Silva, J., Ingvardson, J. B., Nielsen, O. A., & Pinho de Sousa, J. (2021). 

Public Transport Use and Satisfaction by International Students and Researchers. Sustainability, 

13(15), 8417. https://doi.org/10.3390/su13158417 

Moon, M. D. (2019). Triangulation: A method to increase validity, reliability, and legitimation in 

clinical research. Journal of Emergency Nursing, 45(1), 103-105. 

https://doi.org/10.1016/j.jen.2018.11.004 

Mooney-Cotter, A. (2011). Culture clash: an international legal perspective on ethnic discrimination. 

Ashgate Publishing, Ltd. 176.  

Murphy, K., & Barkworth, J. (2014). Victim willingness to report crime to police: Does procedural 

justice or outcome matter most? Victims and Offenders, 9, 178-204. 

https://doi.org/10.1080/15564886.2013.872744 

Muldoon, K., Smith, G., Talarico, R., Heimerl, M., McLean, C., Sampsel, K., & Manuel, D. (2019). 

A 15-year population-based investigation of sexual assault cases across the province of Ontario, 

Canada, 2002–2016. American Journal of Public Health, 109(9), 1280-1287. 

https://doi.org/10.2105/AJPH.2019.305179 

Najam, D. (2018). Quackery and the second law of medicine. Nation.com  https://nation.com.pk/13-

Aug-2018/quackery-and-the-second-law-of-medicine 

https://doi.org/10.3390/su11020302
https://web.mississauga.ca/services-and-programs/business/licences-and-permits/mobile-business-licensing/
https://web.mississauga.ca/services-and-programs/business/licences-and-permits/mobile-business-licensing/
https://doi.org/10.3390/su13158417
https://doi.org/10.1016/j.jen.2018.11.004
https://doi.org/10.1080/15564886.2013.872744
https://doi.org/10.2105/AJPH.2019.305179
https://nation.com.pk/13-Aug-2018/quackery-and-the-second-law-of-medicine
https://nation.com.pk/13-Aug-2018/quackery-and-the-second-law-of-medicine


232 
 

Nakhaie, R. (2018). Muslims, socio-cultural integration, and pride in Canadian democracy. Canadian 

Ethnic Studies, 50(3), 1-26. http://doi.org/10.1353/ces.2018.0020 

Nanos Research. (2016). Exploring Canadian values (PDF). Archived from the original (PDF) on 

April 5, 2017. October 7, 2019. 

Neil, G. (2019). Canadian culture in a globalized World: The impact of trade deals on Canada's 

cultural life. James Lorimer & Company. 

Neuliep, J. W. (2017). Culture shock and re-entry shock. The International Encyclopedia of 

Intercultural Communication, 1-9. https://doi.org/10.1002/9781118783665.ieicc0022 

Newman, B. J. (2013). Acculturating contexts and Anglo opposition to immigration in the United 

States. American Journal of Political Science, 57(2), 374-390. https://doi.org/10.1111/j.1540-

5907.2012.00632.x 

Nichols, P. M., & Dowden, P. E. (2019). Maximizing stakeholder trust as a tool for controlling 

corruption. Crime, Law and Social Change, 71(2), 171-195. https://doi.org/10.1007/s10611-017-

9767-2 

Nieguth, T. (2015). The politics of popular culture: Negotiating power, identity, and place. MQUP. p. 

188. 

Norander, S. (2019). Cultivating feminist reflexivity and resilience in leadership communication. In 

Developing Women Leaders in the Academy Through Enhanced Communication Strategies, 131. 

Obeng-Odoom, F. (2012). Far away from home: the housing question and international students in 

Australia. Journal of Higher Education Policy and Management, 34(2), 201-216. 

https://doi.org/10.1080/1360080X.2012.662744 

http://doi.org/10.1353/ces.2018.0020
https://doi.org/10.1002/9781118783665.ieicc0022
https://doi.org/10.1111/j.1540-5907.2012.00632.x
https://doi.org/10.1111/j.1540-5907.2012.00632.x
https://doi.org/10.1007/s10611-017-9767-2
https://doi.org/10.1007/s10611-017-9767-2
https://doi.org/10.1080/1360080X.2012.662744


233 
 

O'Connor, C. D. (2017). The police on Twitter: image management, community building, and 

implications for policing in Canada. Policing and society, 27(8), 899-912. 

https://doi.org/10.1080/10439463.2015.1120731 

O’Dwyer, C., Tarzia, L., Fernbacher, S., & Hegarty, K. (2019). Health professionals’ perceptions of 

how gender sensitive care is enacted across acute psychiatric inpatient units for women who are 

survivors of sexual violence. BMC health services research, 19(1), 1-10. 

https://doi.org/10.1186/s12913-019-4812-8 

Ogunyemi, D., Clare, C., Astudillo, Y. M., Marseille, M., Manu, E., & Kim, S. (2020). 

Microaggressions in the learning environment: A systematic review. Journal of Diversity in 

Higher Education, 13(2), 97. https://psycnet.apa.org/doi/10.1037/dhe0000107 

Oladipo, O. A., Mao, M., Ali, M., & Jones, F. (2018). Relationship between cross-cultural interaction 

and acculturation: A case of international students in a university in North East China. European 

Journal of Social Sciences Studies.  http://dx.doi.org/10.46827/ejsss.v0i0.448 

O’Neill, B. (2015). Unpacking gender’s role in political representation in Canada. Canadian 

Parliamentary Review, 38(2), 19-27. 

https://www.researchgate.net/publication/281442155_Unpacking_Gender's_Role_in_Political_R

epresentation_in_Canada 

O'Neill, T. A. (2017). An overview of interrater agreement on Likert scales for researchers and 

practitioners. Frontiers in psychology, 8, 777. https://doi.org/10.3389/fpsyg.2017.00777 

O’Neill, B., & Mohan, D. (2019). Preventing motor vehicle crash injuries and deaths: science vs. 

folklore lessons from history. International journal of injury control and safety promotion, 1-9. 

https://doi.org/10.1080/17457300.2019.1694043 

https://doi.org/10.1080/10439463.2015.1120731
https://doi.org/10.1186/s12913-019-4812-8
https://psycnet.apa.org/doi/10.1037/dhe0000107
http://dx.doi.org/10.46827/ejsss.v0i0.448
https://www.researchgate.net/publication/281442155_Unpacking_Gender's_Role_in_Political_Representation_in_Canada
https://www.researchgate.net/publication/281442155_Unpacking_Gender's_Role_in_Political_Representation_in_Canada
https://doi.org/10.3389/fpsyg.2017.00777
https://doi.org/10.1080/17457300.2019.1694043


234 
 

Ontario. (2020a). Your guide to employment. https://www.ontario.ca/document/your-guide-

employment-standards-act-0 

Ontario. (2020b). Get your licence.  https://www.ontario.ca/document/official-mto-drivers-

handbook/getting-your-drivers-

licence#:~:text=The%20two%2Dstep%20licensing%20process,get%20a%20Class%20G1%20lic

ence. 

Ontario Rental Laws, (2019). Know your rights. Ontario Government.  

https://www.ontario.ca/page/renting-ontario-your-rights 

Ontario Speeding. (2021). Ontario fines.  https://ontariospeeding.com/speeding-ticket-

penalties/speeding-ticket-fines/ 

Ontario University Student Association. (2017). International students and education.  

https://www.ousa.ca/policy_international_students 

O'Reilly, A., Hickey, T., & Ryan, D. (2013). Higher education professionals' perspectives on 

international student experiences of life and learning in Ireland: a qualitative study. Irish 

Educational Studies, 32(3), 355-375. https://doi.org/10.1080/03323315.2013.826334 

O’reilly, M., & Parker, N. (2013). ‘Unsatisfactory Saturation’: a critical exploration of the notion of 

saturated sample sizes in qualitative research. Qualitative research, 13(2), 190-197. 

https://doi.org/10.1177%2F1468794112446106 

Ostberg, C. (2019). Leadership and strategic change on the Supreme Court of Canada. University of 

the Pacific. 

Page, A. G., & Chahboun, S. (2019). Emerging empowerment of international students: how 

international student literature has shifted to include the students’ voices. Higher Education, 

78(5), 871-885. https://doi.org/10.1007/s10734-019-00375-7 

https://www.ontario.ca/document/your-guide-employment-standards-act-0
https://www.ontario.ca/document/your-guide-employment-standards-act-0
https://www.ontario.ca/document/official-mto-drivers-handbook/getting-your-drivers-licence#:%7E:text=The%20two%2Dstep%20licensing%20process,get%20a%20Class%20G1%20licence
https://www.ontario.ca/document/official-mto-drivers-handbook/getting-your-drivers-licence#:%7E:text=The%20two%2Dstep%20licensing%20process,get%20a%20Class%20G1%20licence
https://www.ontario.ca/document/official-mto-drivers-handbook/getting-your-drivers-licence#:%7E:text=The%20two%2Dstep%20licensing%20process,get%20a%20Class%20G1%20licence
https://www.ontario.ca/document/official-mto-drivers-handbook/getting-your-drivers-licence#:%7E:text=The%20two%2Dstep%20licensing%20process,get%20a%20Class%20G1%20licence
https://www.ontario.ca/page/renting-ontario-your-rights
https://ontariospeeding.com/speeding-ticket-penalties/speeding-ticket-fines/
https://ontariospeeding.com/speeding-ticket-penalties/speeding-ticket-fines/
https://www.ousa.ca/policy_international_students
https://doi.org/10.1080/03323315.2013.826334
https://doi.org/10.1177%2F1468794112446106
https://doi.org/10.1007/s10734-019-00375-7


235 
 

Parent, R., & Parent, C. (2018). Ethics and Canadian law enforcement. Canadian Scholars’ Press. 

Parent, R., & Parent, C. (2019). Diversity and policing in Canada. In Policing and Minority 

Communities. Springer, Cham. 145-161. https://doi.org/10.1007/978-3-030-19182-5_9 

Patel, N. (2019). Human rights-based approach to applied psychology. European Psychologist. 

https://doi.org/10.1027/1016-9040/a000371 

Patel, S. (2016). Complicating the Tale of “Two Indians”: Mapping ‘South Asian’ Complicity in 

White Settler Colonialism Along the Axis of Caste and Anti-Blackness. Theory & Event 19(4), 

https://www.muse.jhu.edu/article/633278.  

Patel, S. (2012). Defining Muslim feminist politics through Indigenous solidarity activism. The 

Feminist Wire, 1. https://thefeministwire.com/2012/08/defining-muslim-feminist-politics-

through-indigenous-solidarity-activism/ 

Pathak, S., & Muralidharan, E. (2020). Societal ethics and social entrepreneurship: A cross-cultural 

comparison. Cross-Cultural Research, 54(2-3), 180-208. 

https://doi.org/10.1177%2F1069397119865523 

Pazzanese, C. (2020). Waiting for someone to speak out. Harvard Gazette.  

https://news.harvard.edu/gazette/story/2020/06/police-violence-and-the-bystander-effect-

explained/ 

Pieterse, J. N. (2019). Globalization and culture: Global mélange. 

Pinciotti, C. M., Allen, C. E., Milliken, J. M., Orcutt, H. K., & Sasson, S. (2019). Reliability and 

findings from an instrument examining sexual assault disclosure content and context: the Sexual 

Assault Inventory of Disclosure. Violence and victims, 34(2), 260-295. DOI:  

10.1891/0886-6708.VV-D-17-00161  

https://doi.org/10.1007/978-3-030-19182-5_9
https://doi.org/10.1027/1016-9040/a000371
https://www.muse.jhu.edu/article/633278
https://doi.org/10.1177%2F1069397119865523
https://news.harvard.edu/gazette/story/2020/06/police-violence-and-the-bystander-effect-explained/
https://news.harvard.edu/gazette/story/2020/06/police-violence-and-the-bystander-effect-explained/


236 
 

Poyrazli, S., & Grahame, K. M. (2007). Barriers to adjustment: Needs of international students within 

a semi-urban campus community. Journal of instructional Psychology, 34(1), 28. 

https://link.gale.com/apps/doc/A162301020/HRCA?u=anon~fc37cd7e&sid=googleScholar&xid

=d2d48d01 

Positive Peace. (2020). Meet positive peace, the transformational framework.  

https://www.positivepeace.academy/ 

Pragati, I. (2018). Punjab geography, geography of Punjab, Punjab location, Punjab climate. 

https://Punjabonline.in. 

Pulkkinen, T. (2017). The role of Darwin in Elizabeth Grosz's Deleuzian Feminist Theory: Sexual 

difference, ontology, and intervention. Hypatia, 32(2), 279-295. 

https://doi.org/10.1111/hypa.12316 

Punjab Health Services. (2020). Punjab health services.  http://health.punjab.gov.in/ 

Punjab Police. (2020). About us.  http://www.punjabpolice.gov.in/# 

Rai, P. (2018). The labor of social change: Seasonal labor migration and social change in rural 

western India. Geoforum, 92, 171-180. https://doi.org/10.1016/j.geoforum.2018.04.015 

Raghavendra, A. N., & Shetty, A. S. (2018). Riding the waves of culture: an empirical study on 

acclimatisation of expatriates in IT industry. Problems and perspectives in management, 16 (3), 

432-442. http://dx.doi.org/10.21511/ppm.16(3).2018.34 

Rahim, N., & Ali, A. (2020). Critical analysis of social constructivism: Myth or reality for peace and 

security. Global Strategic & Security Studies Review, V(I), 14-22. 

https://gsssrjournal.com/papers/XSWLNGEAZO.pdf 

https://link.gale.com/apps/doc/A162301020/HRCA?u=anon%7Efc37cd7e&sid=googleScholar&xid=d2d48d01
https://link.gale.com/apps/doc/A162301020/HRCA?u=anon%7Efc37cd7e&sid=googleScholar&xid=d2d48d01
https://www.positivepeace.academy/
https://punjabonline.in/
https://doi.org/10.1111/hypa.12316
http://health.punjab.gov.in/
http://www.punjabpolice.gov.in/
https://doi.org/10.1016/j.geoforum.2018.04.015
http://dx.doi.org/10.21511/ppm.16(3).2018.34
https://gsssrjournal.com/papers/XSWLNGEAZO.pdf


237 
 

Rajani, N., Ng, E. S., & Groutsis, D. (2018). From India to Canada: An autoethnographic account of 

an international student's decision to settle as a self-initiated expatriate. Canadian Ethnic Studies, 

50(1), 129-148. https://doi.org/10.1353/ces.2018.0007 

Rammohan, A., & Vu, P. (2018). Gender inequality in education and kinship norms in India. 

Feminist Economics, 24(1), 142-167. https://doi.org/10.1080/13545701.2017.1364399 

Rasmussen, H. T., & Raei, M. (2020). I’ll only follow if I trust you: Using adult development to 

accelerate trust. In Maturing Leadership: How Adult Development Impacts Leadership. Emerald 

Publishing Limited. https://doi.org/10.1108/978-1-78973-401-020201007 

Rao, R. K. (2019). Estimation of revenue neutral rates for goods and services tax in India. In 

Evolution of Goods and Services Tax in India, 91.  

Rashid, A. (2019). Canada-global South two-way student mobility: challenges and inspiring 

practices. IDRC Digital Library. Canada. 

Read, J. (2019). Post-entry English language assessment in universities. In Second Handbook of 

English Language Teaching, 395-414. 

Reader, T. W. (2019). The interaction between safety culture and national culture. In Safety Science 

Research: Evolution, Challenges and New Directions, 21. 

Redfield, R., Linton, R., & Herskovits, M. J. (1936). Memorandum for the study of 

acculturation. American anthropologist, 38(1), 149-152. https://www.jstor.org/stable/662563 

Reisberg, L., (2019). The growing complexity of internationalization. Higher Education. 

Riley, L. (2019). Does gender play a role?: Judges and trial outcomes in sexual assault cases in 

Canada. (Doctoral dissertation). 

https://www.proquest.com/openview/5c09b5c03eb3f6c4c39d8239276cc441/1?pq-

origsite=gscholar&cbl=18750&diss=y 

https://doi.org/10.1353/ces.2018.0007
https://doi.org/10.1080/13545701.2017.1364399
https://doi.org/10.1108/978-1-78973-401-020201007
https://www.jstor.org/stable/662563
https://www.proquest.com/openview/5c09b5c03eb3f6c4c39d8239276cc441/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/5c09b5c03eb3f6c4c39d8239276cc441/1?pq-origsite=gscholar&cbl=18750&diss=y


238 
 

Rivas, J., Hale, K., & Burke, M. G. (2019). Seeking a sense of belonging: Social and cultural 

integration of international students with American college students. Journal of International 

Students, 9(2), 682-704. https://doi.org/10.32674/jis.v9i2.943 

Root, J., Shields, J., & Gates-Gasse, E. (2019). Immigration Policy. In Putting Family First: 

Migration and Integration in Canada, 45.  

Roughton, J., Crutchfield, N., & Waite, M. (2019). Safety culture: An innovative leadership 

approach. Butterworth-Heinemann. 

Ryan, R., Dowler, B., Bruce, S., Gamage, S., & Morris, A. (2016). The wellbeing of international 

students in the city of Sydney. http://hdl.handle.net/10453/72289 

Sabina, C., & Ho, L. Y. (2014). Campus and college victim responses to sexual assault and dating 

violence: Disclosure, service utilization, and service provision. Trauma, Violence, & Abuse, 

15(3), 201-226. https://doi.org/10.1177%2F1524838014521322 

Saif, F., & Raza, A. (2022). Implications of Liberal Feminism for Pakistani Society. Journal of 

Gender and Social Issues. 21(2), 53-64. http://jgsi.fjwu.edu.pk/jgsi/article/view/337 

Saikia, N. (2019). Gender disparities in health care expenditures and financing strategies (HCFS) for 

inpatient care in India. SSM-population health, 9, 100372. 

https://doi.org/10.1016/j.ssmph.2019.100372 

 Saini, A. (2017). Inferior: How science Got women wrong-and the new research that's rewriting the 

story. Beacon Press. 

Salem, S. (2018). Intersectionality and its discontents: Intersectionality as traveling theory. European 

Journal of Women's Studies, 25(4), 403-418. https://doi.org/10.1177/1350506816643999 

https://doi.org/10.32674/jis.v9i2.943
http://hdl.handle.net/10453/72289
https://doi.org/10.1177%2F1524838014521322
http://jgsi.fjwu.edu.pk/jgsi/article/view/337
https://doi.org/10.1016/j.ssmph.2019.100372
https://doi.org/10.1177/1350506816643999


239 
 

Salim, S. (2017). Dowry, its causes, and consequences: A sociological study of dowry harassment 

and death cases in Aligarh District of UP. International Journal of Scientific and Research 

Publications, 7(5), 12-22. http://www.ijsrp.org/research-paper-0517/ijsrp-p6503.pdf 

Salingaros, N. A. (2018). Socio-cultural identity in the age of globalization. New Design Ideas, 2(1), 

5-19. http://jomardpublishing.com/UploadFiles/Files/journals/NDI/V2N1/Salingaros%20N.pdf 

Sam, D. L., & Berry, J. W. (Eds.). (2006). The Cambridge handbook of acculturation psychology. 

Cambridge University Press.  

Sarseke, G. (2018). Under-representation of women in science: From educational, feminist, and 

scientific views. NASPA Journal About Women in Higher Education, 11(1), 89-101. 

https://doi.org/10.1080/19407882.2017.1380049 

Satzewich, V., & Liodakis, N. (2013). " Race" and ethnicity in Canada: A critical introduction. 

Oxford University Press. 

Saul, J. (2013). Implicit bias, stereotype threat and women in philosophy. In Women in Philosophy, 

Oxford: Oxford University Press, 39-60. 

Saul, R. (2020). Temporality and inequity: How dominant cultures of time promote injustices in 

schools. Review of Education, Pedagogy, and Cultural Studies, 1-21. 

https://doi.org/10.1080/10714413.2020.1729078 

Sawant, S. (2018). Women librarians in traditional and modern attires in India: Nationwide scenario. 

In IFLA WLIC 2018, Kuala Lampur (Malaysia), 24-30 August 2018. [Conference paper] 

SC. (2019). Writing services. https://www.sheridancollege.ca/life-at-sheridan/student-

services/tutoring 

SC. (2020a). Admissions. https://www.sheridancollege.ca/admissions/how-to-apply/admission-

requirements/english-language 

http://www.ijsrp.org/research-paper-0517/ijsrp-p6503.pdf
http://jomardpublishing.com/UploadFiles/Files/journals/NDI/V2N1/Salingaros%20N.pdf
https://doi.org/10.1080/19407882.2017.1380049
https://doi.org/10.1080/10714413.2020.1729078
https://www.sheridancollege.ca/life-at-sheridan/student-services/tutoring
https://www.sheridancollege.ca/life-at-sheridan/student-services/tutoring
https://www.sheridancollege.ca/admissions/how-to-apply/admission-requirements/english-language
https://www.sheridancollege.ca/admissions/how-to-apply/admission-requirements/english-language


240 
 

SC. (2020c). Security. Campus Services. https://www.sheridancollege.ca/life-at-sheridan/campus-

services/security 

SC. (2020d). At a glance.  https://www.sheridancollege.ca/about 

SC. (2020e). Galvanizing Education for a Complex World.  

https://sheridan2024.sheridancollege.ca/img/Sheridan_Strat_Plan.pdf 

SC. (2020f). COVID response.  https://www.sheridancollege.ca/news-and-events/coronavirus 

SC. (2020g). Canadian Culture 101 Learning Outcomes.  Course Outlines. 

http://ulysses.sheridanc.on.ca/coutline/coutlineview.jsp?appver=ps&subjectCode=CULT&cours

eCode=10001G&version=10.0&sec=0 

Schachner, M., Van De Vijver, F., & Noack, P. (2014). Characteristics of a country of origin and 

immigrant children’s psychological and sociocultural adjustment. Toward Sustainable 

Development Through Nurturing Diversity. https://psycnet.apa.org/doi/10.1037/edu0000303 

Scholl, J. A., Cogan, C., Micol, R. L., Steward, J., Hancock, K., & Davis, J. L. (2019). Physical and 

sexual violence on college campuses: considerations for international students. Journal of 

American College Health, 1-4. https://doi.org/10.1080/07448481.2019.1668398 

Scholten, P., Entzinger, H., Penninx, R., & Verbeek, S. (Eds.). (2015). Integrating immigrants in 

Europe: Research‐policies dialogues. https://doi.org/10.1007/978‐3‐319‐16256‐0 

Schuetze, H. G., & Archer, W. (2019). Access to and participation in higher education in Canada. In 

Preparing Students for Life and Work. Brill Sense. 19-41. 

Schwartz, S. J., & Unger, J. (Eds.). (2017). The Oxford handbook of acculturation and health. Oxford 

University Press. 

Scott, C., Safdar, S., Trilokekar, R. D., & El Masri, A. (2015). International students as ‘ideal 

immigrants’ in Canada: A disconnect between policy makers’ assumptions and the lived 

https://www.sheridancollege.ca/life-at-sheridan/campus-services/security
https://www.sheridancollege.ca/life-at-sheridan/campus-services/security
https://www.sheridancollege.ca/about
https://sheridan2024.sheridancollege.ca/img/Sheridan_Strat_Plan.pdf
https://www.sheridancollege.ca/news-and-events/coronavirus
http://ulysses.sheridanc.on.ca/coutline/coutlineview.jsp?appver=ps&subjectCode=CULT&courseCode=10001G&version=10.0&sec=0
http://ulysses.sheridanc.on.ca/coutline/coutlineview.jsp?appver=ps&subjectCode=CULT&courseCode=10001G&version=10.0&sec=0
https://psycnet.apa.org/doi/10.1037/edu0000303
https://doi.org/10.1080/07448481.2019.1668398
https://doi.org/10.1007/978%E2%80%903%E2%80%90319%E2%80%9016256%E2%80%900


241 
 

experiences of international students. Comparative and International Education, 43(3). 

https://doi.org/10.5206/cie-eci.v43i3.9261 

Seabrook, R. (2017). Alpha male: Relations among fraternity membership, traditional masculine 

gender roles, and sexual violence. (Doctoral dissertation). 

Sen, A., Kaur, R., & Zabiliūtė, E. (2019). Introduction: (En) countering sexual violence in the Indian 

city. Gender, Place and Culture. https://doi.org/10.1080/0966369X.2019.1612856 

Shafaei, A., Nejati, M., & Abd Razak, N. (2018). A model of psychological well-being among 

international students. Educational Psychology, 38(1), 17-37. 

https://doi.org/10.1080/01443410.2017.1356447 

Sharma, M. R. (2018). Climate change variability and extremes in Himachal Pradesh and Punjab 

India.  http://hdl.handle.net/10603/241609 

Sharma, S. (2019). The Davis project: Building a culture of citizenship and inclusion at our Davis 

Campus through meaningful student engagement with a focus on our International Students.  

https://www.sheridancollege.ca/-/media/files/www/about/administration-and-

governance/priorities/student-affairs-

plan.ashx?la=en&hash=BD4A34B1425EA3EEBE5050185018C88B 

Shields, R. (2019). The sustainability of international higher education: Student mobility and global 

climate change. Journal of Cleaner Production, 217, 594-602. 

https://doi.org/10.1016/j.jclepro.2019.01.291 

Shinar, D., & Gurion, B. (2019). Crash causes, countermeasures, and safety policy implications. 

Accident Analysis & Prevention, 125, 224-231. https://doi.org/10.1016/j.aap.2019.02.015 

https://doi.org/10.1080/0966369X.2019.1612856
https://doi.org/10.1080/01443410.2017.1356447
http://hdl.handle.net/10603/241609
https://www.sheridancollege.ca/-/media/files/www/about/administration-and-governance/priorities/student-affairs-plan.ashx?la=en&hash=BD4A34B1425EA3EEBE5050185018C88B
https://www.sheridancollege.ca/-/media/files/www/about/administration-and-governance/priorities/student-affairs-plan.ashx?la=en&hash=BD4A34B1425EA3EEBE5050185018C88B
https://www.sheridancollege.ca/-/media/files/www/about/administration-and-governance/priorities/student-affairs-plan.ashx?la=en&hash=BD4A34B1425EA3EEBE5050185018C88B
https://doi.org/10.1016/j.jclepro.2019.01.291
https://doi.org/10.1016/j.aap.2019.02.015


242 
 

Singh, J. K. N. (2021). Academic resilience among international students: lived experiences of 

postgraduate international students in Malaysia. Asia Pacific Education Review, 22(1), 129-138. 

https://doi.org/10.1007/s12564-020-09657-7 

Sondhi, G. (2019). 8 “Settlers" Meeting the “Settled": International students encountering the South 

Asian “Diaspora" in Ontario. In Outward and upward mobilities: International students in 

Canada, their families, and structuring institutions, 159. 

Soundararajan, T., Yengde, S., Rao, A., Brown, K., & Patterson, S. P. (2020). Sustaining Solidarities: 

Dalit, Black & Muslim Lives in an Era of Uncertainty. 

https://scholarworks.iu.edu/dspace/bitstream/handle/2022/26013/Sustaining%20Solidarities.txt?s

equence=2&isAllowed=y 

Spencer, C., Stith, S., Durtschi, J., & Toews, M. (2017). Factors related to college students’ decisions 

to report sexual assault. Journal of Interpersonal Violence, 1-20. 

https://doi.org/10.1177%2F0886260517717490 

Stake, R. E. (2013). Multiple case study analysis. Guilford press. 

Stats Can. (2019). Focus on geography series.  https://www12.statcan.gc.ca/census-

recensement/2016/as-sa/fogs-spg/Facts-csd-eng.cfm?LANG=Eng&GK=CSD&GC=3521005 

Statistics Canada. (2019a). Table 37-10-0049-01   Literacy, numeracy - Average scores and 

distribution of proficiency levels, by labour force status, highest level of education and age 

group. https://www150.statcan.gc.ca/t1/tbl1/en/tv.action?pid=3710004901 

Stone, P. W., Hughes, R., & Dailey, M. (2008). Creating a safe and high-quality health care 

environment. Patient safety and quality: An evidence-based handbook for nurses. 

Storey, J. (2018). Cultural theory and popular culture: An introduction. Routledge. New York. 

https://doi.org/10.1007/s12564-020-09657-7
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/26013/Sustaining%20Solidarities.txt?sequence=2&isAllowed=y
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/26013/Sustaining%20Solidarities.txt?sequence=2&isAllowed=y
https://doi.org/10.1177%2F0886260517717490
https://www12.statcan.gc.ca/census-recensement/2016/as-sa/fogs-spg/Facts-csd-eng.cfm?LANG=Eng&GK=CSD&GC=3521005
https://www12.statcan.gc.ca/census-recensement/2016/as-sa/fogs-spg/Facts-csd-eng.cfm?LANG=Eng&GK=CSD&GC=3521005
https://www150.statcan.gc.ca/t1/tbl1/en/tv.action?pid=3710004901


243 
 

Strachan, R., Stonehouse, J., Dele-Ajayi, O., Poolan, T., Bell, R., Blakelock, L., & Emembolu, I. 

(2019). Changing culture and challenging stereotypes: Let’s build bridges and diversify!. 

Strauss, P., U-Mackey, A., & Crothers, C. (2014). ‘They drag my marks down!’–challenges faced by 

lecturers in the allocation of marks for multicultural group projects. Intercultural education, 

25(3), 229-241. https://doi.org/10.1080/14675986.2014.905361 

Sue, D. W., Alsaidi, S., Awad, M. N., Glaeser, E., Calle, C. Z., & Mendez, N. (2019). Disarming 

racial microaggressions: Microintervention strategies for targets, White allies, and bystanders. 

American Psychologist, 74(1), 128. https://psycnet.apa.org/doi/10.1037/amp0000296 

Sullivan, C., & Kashubeck-West, S. (2015). The interplay of international students’ acculturative 

stress, social support, and acculturation modes. Journal of International Students, 5(1), 1-11. 

https://doi.org/10.32674/jis.v5i1.438 

Sullivan, S. (2019). White privilege. John Wiley & Sons. 

Sumera, L. (2019). No return ticket: CBSA Deportation in Canada. (Doctoral dissertation). 

Survey Monkey. (2020). Maintain data security with a trusted survey platform. 

https://www.surveymonkey.com/mp/data-security-and-compliance/ 

Szabo, A., Ward, C., & Jose, P. E. (2016). Uprooting stress, coping, and anxiety: A longitudinal study 

of international students. International Journal of Stress Management, 23(2), 190–208. 

https://doi.org/10.1037/a0039771 

Talhouk, R., Mesmar, S., Thieme, A., Balaam, M., Olivier, P., Akik, C., & Ghattas, H. (2016, May). 

Syrian refugees and digital health in Lebanon: Opportunities for improving antenatal health. In 

Proceedings of the 2016 CHI Conference on Human Factors in Computing Systems (pp. 331-

342). 

https://doi.org/10.1080/14675986.2014.905361
https://psycnet.apa.org/doi/10.1037/amp0000296
https://doi.org/10.32674/jis.v5i1.438
https://www.surveymonkey.com/mp/data-security-and-compliance/
https://doi.org/10.1037/a0039771


244 
 

Tang, C., Gui, X., Chen, Y., & Magueramane, M. (2018, May). New to a country: Barriers for 

international students to access health services and opportunities for design. In Proceedings of 

the 12th EAI International Conference on Pervasive Computing Technologies for Healthcare 

(pp. 45-54). 

Tatarko, A. N., Lepshokova, Z. K., & Dubrov, D. I. (2019). Trust as a moderator of attitude towards 

ethnic diversity and acculturation expectations of the host population. Social Psychology and 

Society, 10(1), 92-114. https://doi.org/10.17759/sps 

Tate, S. A., & Page, D. (2018). Whiteliness and institutional racism: Hiding behind (un) conscious 

bias. Ethics and education, 13(1), 141-155. https://doi.org/10.1080/17449642.2018.1428718 

Taylor, L. (2019). Is liberalism bad for women? Reclaiming Susan Okin’s Democratic Feminist 

thesis. Polity, 51(2), 288-320. https://doi.org/10.1086/703041 

Taylor, T. J., Turner, K. B., Esbensen, F. A., & Winfree Jr, L. T. (2001). Coppin' an attitude: 

Attitudinal differences among juveniles toward police. Journal of criminal justice, 29(4), 295-

305. https://doi.org/10.1016/S0047-2352(01)00089-7 

Team, S. L. (2019). International tuition, fees, and refunds. Policy, 4, 18. 

Tear, M. J., Reader, T. W., Shorrock, S., & Kirwan, B. (2020). Safety culture and power: Interactions 

between perceptions of safety culture, organizational hierarchy, and national culture. Safety 

Science, 121, 550-561.  https://doi.org/10.1016/j.ssci.2018.10.014 

Telbis, N. M., Helgeson, L., & Kingsbury, C. (2014). International students’ confidence and 

academic success. Journal of International Students, 4(4), 330-341. 

https://doi.org/10.32674/jis.v4i4.452 

https://doi.org/10.17759/sps
https://doi.org/10.1080/17449642.2018.1428718
https://doi.org/10.1086/703041
https://doi.org/10.1016/S0047-2352(01)00089-7
https://doi.org/10.1016/j.ssci.2018.10.014
https://doi.org/10.32674/jis.v4i4.452


245 
 

Tencer, D. (2019). Student housing in Canada is being ignored, and it might be why you can’t afford 

rent. Huffington Post. : https://www.huffingtonpost.ca/entry/student-housing-shortage-

canada_ca_5d98fe89e4b03b475f9a3431 

Thomas, M. (2017). Equality of opportunity but not result: Women and federal conservatives in 

Canada. The Blueprint: Conservative Parties and Their Impact on Canadian Politics. 

Toth-Bos, A., Wisse, B., & Farago, K. (2020). The interactive effect of goal attainment and goal 

importance on acculturation and well-being. Frontiers in Psychology, 11, 704. 

https://doi.org/10.3389/fpsyg.2020.00704 

Tran, L. T., & Vu, T. T. P. (2018). Agency in mobility: Towards a conceptualization of international 

student agency in transnational mobility. Educational Review, 70(2), 167-187. 

https://doi.org/10.1080/00131911.2017.1293615 

Trotter, L. D., & Mitchell, A. (2018). Academic drift in Canadian institutions of higher education: 

Research mandates, strategy, and culture. Canadian Journal of Higher Education/Revue 

canadienne d'enseignement supérieur, 48(2), 92-108. https://doi.org/10.7202/1057105ar 

Turner, L. (2019). Thunder Bay fire.  https://www.cbc.ca/news/canada/thunder-bay/tbay-house-fire-

sparks-concern-student-safety-1.5199032 

UDHR. (2018). Universal Declaration of Human Rights.  

https://archive.india.gov.in/spotlight/spotlight_archive.php?id=73 

Ulusoy, E., & Fırat, F. A. (2018). Toward a theory of subcultural mosaic: Fragmentation into and 

within subgroups. Journal of Consumer Culture, 18(1), 21-42. 

https://doi.org/10.1177%2F1469540516668225 

Umanailo, M. C. B., Hamid, I., Hamiru, H., Assagaf, S. S. F., Bula, M., Nawawi, M., & Bon, A. T. 

(2019). Utilization of qualitative methods in research universities. Education Science, 21(36), 20. 

https://www.huffingtonpost.ca/entry/student-housing-shortage-canada_ca_5d98fe89e4b03b475f9a3431
https://www.huffingtonpost.ca/entry/student-housing-shortage-canada_ca_5d98fe89e4b03b475f9a3431
https://doi.org/10.3389/fpsyg.2020.00704
https://doi.org/10.1080/00131911.2017.1293615
https://doi.org/10.7202/1057105ar
https://www.cbc.ca/news/canada/thunder-bay/tbay-house-fire-sparks-concern-student-safety-1.5199032
https://www.cbc.ca/news/canada/thunder-bay/tbay-house-fire-sparks-concern-student-safety-1.5199032
https://archive.india.gov.in/spotlight/spotlight_archive.php?id=73
https://doi.org/10.1177%2F1469540516668225


246 
 

Usher, A., (2018). The state of post-secondary education in Canada, 2018. Toronto: Higher 

Education Strategy Associates. http://hdl.voced.edu.au/10707/500233 

Van Froelich, E. (2018). Antecedent to acclimation: The mediating influence of acculturation on 

international student adaptation. (Doctoral dissertation, University of Southern California). 

Vaismoradi, M., & Snelgrove, S. (2019, September). Theme in qualitative content analysis and 

thematic analysis. In Forum Qualitative Social Research, 20(3). https://doi.org/10.17169/fqs-

20.3.3376 

Verdonck, M., Gailly, F., de Cesare, S., & Poels, G. (2015). Ontology-driven conceptual modeling: A 

systematic literature mapping and review. Applied Ontology, 10(3-4), 197-227. 

http://dx.doi.org/10.3233/AO-150154 

Vicente, G., Goicoa, T., Fernandez‐Rasines, P., & Ugarte, M. D. (2020). Crime against women in 

India: unveiling spatial patterns and temporal trends of dowry deaths in the districts of Uttar 

Pradesh. Journal of the Royal Statistical Society. https://doi.org/10.1111/rssa.12545 

Vierendeels, G., Reniers, G., van Nunen, K., & Ponnet, K. (2018). An integrative conceptual 

framework for safety culture: The Egg Aggregated Model (TEAM) of safety culture. Safety 

Science, 103, 323-339. https://doi.org/10.1016/j.ssci.2017.12.021 

Volpone, S. D., Marquardt, D. J., Casper, W. J., & Avery, D. R. (2018). Minimizing cross-cultural 

maladaptation: How minority status facilitates change in international acculturation. Journal of 

Applied Psychology, 103(3), 249. https://psycnet.apa.org/doi/10.1037/apl0000273 

Wagenaar, D., Hermawan, T., van den Homberg, M., Aerts, J. C., Kreibich, H., de Moel, H., & 

Bouwer, L. M. (2020). Improved transferability of data‐driven damage models through sample 

selection bias correction. Risk Analysis. https://doi.org/10.1111/risa.13575 

http://hdl.voced.edu.au/10707/500233
https://doi.org/10.17169/fqs-20.3.3376
https://doi.org/10.17169/fqs-20.3.3376
http://dx.doi.org/10.3233/AO-150154
https://doi.org/10.1111/rssa.12545
https://doi.org/10.1016/j.ssci.2017.12.021
https://psycnet.apa.org/doi/10.1037/apl0000273
https://doi.org/10.1111/risa.13575


247 
 

Wang, I., Ahn, J. N., Kim, H. J., & Lin-Siegler, X. (2017). Why do international students avoid 

communicating with Americans. Journal of International Students, 7(3), 555-582. 

https://doi.org/10.32674/jis.v7i3.288 

Ward, C., & Geeraert, N. (2016). Advancing acculturation theory and research: The acculturation 

process in its ecological context. Current Opinion in Psychology, 8, 98-104. 

https://doi.org/10.1016/j.copsyc.2015.09.021 

Wass, J. (2017, May). The fantastical world of hormones. In 19th European Congress of 

Endocrinology,49. BioScientifica. 

Watt, D. (2016). Toward the internationalization of teacher education for social justice: Interrogating 

our relation to difference in between here and there. In Rahatzad, J., Dockrill, H., Sharma, S., 

Phillion, J. (Eds.), Internationalizing teaching and teacher education for equity: Engaging 

alternatives knowledge across ideological borders, 1–19. Information Age Publishing. 

Watts, L., & Hodgson, D. (2019). Social justice and social work Practice. Springer, Singapore. 171-

185. 

Weaver, S. (2018). Lynn Hankinson Nelson, biology, and feminism: A philosophical introduction, 

New York: Cambridge University Press. 

 Weller, J. D. (2012). Improving the cultural acclimation of international students enrolled in 

American colleges and universities. University of Cincinnati. 

White, R. (2019). Affordable housing: Exploring alternative housing methods.  

http://hdl.handle.net/10315/36875 

Williams, M. T. (2019). Psychology cannot afford to ignore the many harms caused by 

microaggressions. Perspectives on Psychological Science. 

https://doi.org/10.1177%2F1745691619893362 

https://doi.org/10.32674/jis.v7i3.288
https://doi.org/10.1016/j.copsyc.2015.09.021
http://hdl.handle.net/10315/36875
https://doi.org/10.1177%2F1745691619893362


248 
 

World Population Review. (2020a). Punjab State India.  https://worldpopulationreview.com/india-

state-punjab-population/ 

World Population Review. (2020b). Ontario.  https://worldpopulationreview.com/canadian-

provinces/ontario-population/ 

Xia, M., Kochmar, E., & Briscoe, T. (2019). Text readability assessment for second language 

learners. arXiv preprint arXiv:1906.07580. 

Xin, Y. A. N. G., Cheng, H., & You, L. I. (2018). Culture shock of sojourners and the implications 

for higher education performance. Canadian Social Science, 14(10), 5-12. 

http://dx.doi.org/10.3968/10647 

Yin, R. K. (2012). Case study methods. In APA handbook of Research Methods in Psychology. 

Research designs. (p. 141–155). American Psychological Association. 

Ylivuori, S. (2018). Women and politeness in eighteenth-century England: Bodies, identities, and 

power. Taylor & Francis. 308. 

Yu, B., Bodycott, P., & Mak, A. S. (2019). Language and interpersonal resource predictors of 

psychological and sociocultural adaptation: International students in Hong Kong. Journal of 

Studies in International Education, 23(5), 572-588. 

https://doi.org/10.1177%2F1028315318825336 

Zadow, A., & Dollard, M. F. (2015). Psychosocial safety climate. The Wiley Blackwell handbook of 

the psychology of occupational safety and workplace health, 414-436.  

Zadow, A., Dollard, M. F., Parker, L., & Storey, K. (2019). Psychosocial safety climate: A Review of 

the evidence. Psychosocial Safety Climate, 31-75. https://doi.org/10.1007/978-3-030-20319-1_2 

Zhou, G., & Zhang, Z. (2014). A study of the first-year international students at a Canadian 

university: Challenges and experiences with social integration. Comparative and International 

https://worldpopulationreview.com/india-state-punjab-population/
https://worldpopulationreview.com/india-state-punjab-population/
https://worldpopulationreview.com/canadian-provinces/ontario-population/
https://worldpopulationreview.com/canadian-provinces/ontario-population/
http://dx.doi.org/10.3968/10647
https://doi.org/10.1177%2F1028315318825336
https://doi.org/10.1007/978-3-030-20319-1_2


249 
 

Education/Éducation Comparée et Internationale, 43(2), 7. 

https://doi.org/10.1016/j.ijintrel.2016.08.003 

Zinn, M. B., Hondagneu-Sotelo, P., & Messner, M. A. (Eds.). (2016). Gender through the prism of 

difference. Oxford University Press, USA. 

 Zinzow, H. M., & Thompson, M. (2011). Barriers to reporting sexual victimization: Prevalence and 

correlates among undergraduate women. Journal of Aggression, Maltreatment, & Trauma, 20, 

711-725. https://doi.org/10.1080/10926771.2011.613447 

Zohar, D. (2014). Safety climate: Conceptualization, measurement, and improvement. 

https://psycnet.apa.org/doi/10.1093/oxfordhb/9780199860715.013.0017 

 

Appendix A: Search Terms 

 
Support Female Safer Acclimatisation Culture Contribution Punjab Perceptive International 

Student 
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Aid 
Promote 
Champion 
Advocate 
Enable 
 
 

Gender 
women 

Harmless 
Innocent 
Protected 
Without 
harm 
Less 
vulnerable 

Adaptation 
Adjustment 
Accommodation 
Familiarization 
Accustom 
Acquaint 

Norms 
Values 
Beliefs 
Politics 
Laws 
traditions 

Influence 
Donate 
Involvement 
Offer 
Impact 
input 

India View point 
Point of 
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Vision 
experience 

Soujourn 
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Study 
Migration 
globalization 
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Appendix B- Consent 

 
 

PARTICIPANT CONSENT FORM 
 

Title of Research Project: Exploring Female Punjab international students’ perceptions of acclimatisation at 
Sheridan College 

 
 
Researcher: Connie 
Stevens 

 
Participant Please 

initial boxes below 

 
 

1. I confirm that I have read and have understood the Participant Information Sheet for the above study. I have had the 
opportunity to consider the information, ask questions, and have had these answered satisfactorily. 
 
 

2. I understand that my participation is voluntary and that I am free to withdraw at any time without giving any reason, 
without my rights being affected. 
 
 

3. I understand that, under the Canadian Freedom of Information and Privacy Act, I can at any time ask for access to the 
information I provide and I can also request the destruction of that information if I wish. 
 

4. I agree to take part in the above study. 

 
5. I am over 18 years of age  

 
6. I have not been taught by Connie Stevens  

 
 
 
Participant Name Date Signature 
 
 
  Connie Stevens  

Name of Person taking Consent 

 
 
Date Signature 
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Date Signature: 
 
The contact details of lead Researcher Connie Stevens are: 
 
1-647-888-4659 or Connie.stevens@online.liverpool.ac.uk Connie.stevens1@sheridancollege.ca 
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Mississauga, ON L5B 0G5 
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Appendix C- Audio Recording Consent 

 
 

Sound Recording Consent Form 
 
 
Title of Research Project: 
Exploring Female Punjab international students’ perceptions of safer acclimatisation at Sheridan College 
Principle Investigator: Yota Dimitriadi 
Student Investigator: Connie Stevens 
I hereby consent to be taped during participation in the research project: Exploring Female Punjab international students’ 
perceptions of safer acclimatisation at Sheridan College. Connie Stevens will transcribe the recordings word for word. Connie is 
recording the interview so that she will be able to record participants pull out themes that come out in the interviews. I understand 
that I am free not to participate in this part of the project and that if I agree to participate, I am free to withdraw from this part of 
the project AT ANY TIME and that my data will be excluded from the research completely due to my consent withdrawal. The 
recording’s transcript will be anonymised and no participants will be identifiable in any published report resulting from the 
project 
 
 
Connie Stevens 
Name Name of Interviewer 
 
 
647-888-4659 
Signature telephone number of interviewer 
 
 
Connie Stevens 
Date: Name of Person who got consent 
 

 
 
Signature 
 

 
 

Date 
  



253 
 
 

 

Appendix D- Name assignment and documentation table 

 
 
 
 
 
 

 
 

  

Interviews 
Pseudo 
names 
assigned 

Participant 
consent 

PIS sent Recording 
consent 

Transcription Sent for 
review by 
participant 

Returned 

1Kiran X X X X X X 
2 Suki X X X X X X 
3Gaganpreet X X X X X X 
4 Harleen X X X X X X 
5 Simran X X X X X X 
6 Daljeet X X X X X X 
7 Harjot X X X X X X 
8 Aman X X X X X X 
9 Sundeep X X X X X X 
10 Kiara X X X X X X 
11 Drisha x X x x X X 
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Appendix E- Paperwork tracker with Assigned Pseudo-names 
Questionnaires 

Participant number Date Consent Received 
1 July 27, 2020 X 
2 July 27, 2020 X 
3 July 27, 2020 X 
4 July 27, 2020 X 
5 July 27, 2020 X 
6 August 10, 2020 X 
7 August 10, 2020 X 
8 August 10, 2020 X 
9 August 10, 2020 X 
10 August 10, 2020 X 
11 August 31, 2020 X 
12 August 31, 2020 X 
13 August 31, 2020 X 
14 August 31, 2020 X 

15- Target number* August 31, 2020 X 
16 September 14, 2020 X 
17 September 17, 2020 X 
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Appendix F- Questionnaire 
Exploring Female Punjab international students’ perceptions of acclimatisation at 

Sheridan College- Research Questionnaire 
 

Please rate the following statements using a scale of 1-5, where: 
1 = strongly disagree  2 = Disagree   3 = Neutral  4 = Agree   5 = Strongly Agree 
  1 2 3 4 5 
1 When I arrived at Sheridan College, I understood Canadian’s value 

other cultures 
     

2 Now, I confidently understand the Canadians value other cultures      
3 When I arrived at Sheridan College, I understood the Canadian norms 

and what is appropriate behaviours (societal accepted behaviours) 
     

4 Now, I confidently understand the Canadian norms and accepted 
behaviours 

     

5 When I arrived at Sheridan College, I understood Canadian laws      
6 Now, I confidently understand the Canadian laws      
7 I feel safe at Sheridan College      
8 I feel physically safe at Sheridan College      
9 I feel emotionally safe at Sheridan College      
10 I feel psychologically safe at Sheridan College      
11 When I arrived at Sheridan College, I understood the Canadian 

transportation systems 
     

12 Now, I can confidently navigate the Canadian transportation system      
13 When I arrived at Sheridan College, I understood the Canadian 

banking system 
     

14 Now, I can confidently navigate the Canadian banking system      
15 When I arrived at Sheridan College, I understood how to access my 

ethnic food 
     

16 I can confidently navigate the Canadian food system to access my 
ethnic food 

     

17 When I arrived at Sheridan College, I understood the Canadian Health 
system 

     

18 Now, I can confidently navigate the Canadian Health care system      
19 When I arrived at Sheridan College, I understood and could speak the 

English language 
     

20 Now, I can confidently understand and speak the English language      
21 When I arrived at Sheridan College, I understood the Canadian 

Climate 
     

22 Now, I can confidently understand the Canadian climate and how to 
prepare for the weather 
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Please answer the following questions: 
1- Please explain your understanding of Canadian culture, prior to arriving at Sheridan 
College? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________ 
2- Please explain your understanding of Canadian Culture, now that you have arrived at 
Sheridan 
College?______________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________ 
3- What areas or topics do you think would have assisted you with your adjustment to 
Canadian culture? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________ 
4- What has been the most difficult part of being an international student at Sheridan? 
Please explain why? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________ 
5- What have you found to easy about being an international student at Sheridan College? 
Please explain why? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________ 
6-What resources, services or persons have been helpful to you during your time at Sheridan 
College? Please list all. 
______________________________________________________________________________
______________________________________________________________________________
___________________ 
Are you willing to participate in a short follow up interview about Punjab, female international 
students’ acclimatisation to Sheridan College either via Skype or in-person?  
     Yes   No     
If Yes, please enter your preferred email address below and the researcher will contact you.  
______________________________________________ 
 
Thank you for your time.       Flesch Reading level: Grade 9.1 
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Appendix G- Interview questions 
 

Exploring Female Punjab international students perceptions of safer acclimatisation at 
Sheridan College 

Optional Participants’ Telephone Interview Questions: 
 
Institution: Sheridan College 
Interviewee: (participant) 
Interviewer: Connie Stevens 
1. Please tell me your understanding of Canadian culture. (Probing verbal prompts: norms 

and values) (5 minutes) 
 
 
2. What did you find difficult about adjusting to the Canadian culture? Please explain. 

(Probing prompts: norms and values) (5 minutes)  
 
  
3. What did you find easy about adjusting to Canadian Culture. Please explain. (Probing 

verbal prompts: norms and values (5 minutes) 
 
4. Please tell me your understanding of the Canadian systems. (Probing verbal Prompts: 

English language, laws, banking, transportation, housing, banking and health care). (10 
minutes) 

 
5. What did you find difficult about adjusting to the Canadian systems? Can you share an 

experience about your adjustment? (Probing verbal prompts: laws, banking, 
transportation, housing, banking and health care). (10 minutes) 

 
6. What services would have or have assisted you in your adjustment to Canada? (5 
Minutes) 
 
7. On a scale of 1-5, Do you feel safe at Sheridan College and Canada?  

1- feeling unsafe and 5- feeling safe; If no, please explain why? (5 minutes) 
 
8. What can help to feel safer at Sheridan College? (10 minutes) 
 
 
Times provided are flexible 
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Appendix H- Example of Coding 
 

C: so, my first question is could you please tell me your understanding of the Canadian culture  
yeah, when I first came to Canada, I didn't really know too much about the Canadian culture. 
what I did know was that in when I came here, I had family, so I had to rely on them to help me. 
when I started at Sheridan college, I didn't really understand the clothing like what people would 
wear because back home we didn't wear skirts or jeans an if you did do that people would stare at 
you in India so the other thing that was really surprising is that you can do whatever colour you 
want to do with your hair in India we don't do. that there were a few other little cultural things 
that I found a little bit different such as the food. I had a hard time with the food because I'm 
vegetarian it was okay in Brampton but when you went to other places you couldn't find any 
food that was vegetarian. And it tasted different as well  
C: anything else you'd like to add 
 I can't think of it right now  
C: what else did you find difficult about adjusting to the Canadian culture like such as our norms 
or values  
I think before I came to Canada and India, I thought that Canada I didn't realise how safe it was. 
I knew it was safe, but I didn't really understand. when I think about going out in the evening I 
would never go out in the evening. I was a physiotherapist back home and when I was a 
physiotherapist sometimes, I would have to take the bus back and forth and there it's not safe to 
travel on the bus and if I got if I worked late, then what would happen was I would have to go on 
the bus. One time I was on the bus and there was this man he was drunk, and he started to he put 
his hand on my thigh and I screamed and then when I screamed. There we have conductors back 
home here on the buses. You don't have conductors here but back there, back home we had 
conductors and what they would do is they would come, and they kicked him off the bus. The 
other people were concerned but it's not unusual for people to get raped and you hear about rape 
stories all the time. 
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Appendix I- University of Liverpool, Ethics approval 

Dear Connie Stevens, 
I am pleased to inform you that the EdD. Virtual Programme Research Ethics Committee 
(VPREC) has approved your application for ethical approval for your study. Details and 
conditions of the approval can be found below.  
Sub-Committee: EdD. Virtual Programme Research Ethics Committee (VPREC) 
Review type: Expedited 
PI: Yota Dimitriadi 
School: HLC 
Title: Exploring Female Punjab international students perceptions of 

acclimatisation at Sheridan College 

First Reviewer: Kathleen M Kelm 
Second Reviewer: Alla Korzh 
Other members of the 
Committee  

Martin Gough, Lucilla Crosta 

Date of Approval: 20 July 2020 
The application was APPROVED subject to the following conditions: 
Conditions 
1 Mandatory M: All serious adverse events must be reported to the VPREC within 24 

hours of their occurrence, via the EdD Thesis Primary Supervisor. 

This approval applies for the duration of the research. If it is proposed to extend the 
duration of the study as specified in the application form, the Sub-Committee should be 
notified. If it is proposed to make an amendment to the research, you should notify the Sub-
Committee by following the Notice of Amendment procedure outlined at 
http://www.liv.ac.uk/media/livacuk/researchethics/notice%20of%20amendment.doc.  
Where your research includes elements that are not conducted in the UK, approval to 
proceed is further conditional upon a thorough risk assessment of the site and local 
permission to carry out the research, including, where such a body exists, local research 
ethics committee approval. No documentation of local permission is required (a) if the 
researcher will simply be asking organizations to distribute research invitations on the 
researcher’s behalf, or (b) if the researcher is using only public means to identify/contact 
participants. When medical, educational, or business records are analysed or used to 
identify potential research participants, the site needs to explicitly approve access to data for 
research purposes (even if the researcher normally has access to that data to perform his or 
her job). 
Please note that the approval to proceed depends also on research proposal approval. 
Kind regards,  
Lucilla Crosta 
Chair, EdD. VPREC 
  

http://www.liv.ac.uk/media/livacuk/researchethics/notice%20of%20amendment.doc
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Appendix- J- Canadian Ethics Certification 

 
 
 
 

  
 

 

 

PANEL ON 
RESEARCH ETHICS 
Navigating the ethics of human research 

TCPS 2: CORE 

 
 
 

Certificate of Completion 
 

This document certifies that 
 

Connie stevens 
 
 
 
 
 

has completed the Tri-Council Policy Statement: 
Ethical Conduct for Research Involving Humans 

Course on Research Ethics (TCPS 2: CORE) 
 

Date of Issue: 30 November, 2019 
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