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Abstract

The present research, rooted in the traditions of Social Semiotics (SS) and Critical
Discourse Analysis (CDA), is a linguistic exploration of the ways in which a group of
young people from the West Bank construe their experiences living under Israeli
military occupation and through their community’s second popular uprising for
statehood, and their resulting ideologies or world-views. The study analyses the
language choices exhibited across 160 texts, written and spoken in English by

Palestinian males and females, ages 12 - 18, in the course of the 2002/3 school year in
Ramallah, West Bank.

This research utilizes several of the theoretical frameworks put forth by Systemic
Functional Linguistics (SFL), the Hallidayan branch of linguistics which views
language as a system through which humans construe their experience of the world
and organize themselves socially. Because the human experience in which this
research 1s situated, or the particular social context, is a world in which colonial
oppression meets the uprising of an indigenous population, the tenets of Critical
Discourse Analysis (CDA) will be drawn upon in addition to SFL. The combination
of the two theoretical backgrounds facilitates the exploration of the (im)balance of
power in the Isracl-Palestine conflict as it is perceived by a group of young
Palestinian students in the West Bank. This exploration explores how the nature of the
powerful is conveyed through the voices of the powerless.

Two linguistic tools of analysis are drawn upon to achieve the aims of the present
research. First, a TRANSITIVITY analysis is employed. A powerful tool within the
lexicogrammar for exploring how writers create meaning and reflect experience at the
level of the clause, the model reveals how the linguistic features of a text encode a
particular way of seeing the world. Through the TRANSITIVITY model the world is
represented as organized, at the level of the clause, into a finite number of processes,
each with accompanying participant roles and a range of types of Circumstances.
Second, an APPRAISAL analysis is employed. The appraisal framework facilitates the
investigation of the linguistic resources by which the clause becomes a site of
exchange, the site where the writer/speaker of the text instantiates ideological
positions in relation to the construed experience.

Through its linguistic analysis of the texts and voices of a powerless group, namely
Palestinian children, the present research aims at more than a simple revealing of the
ways in which the occupying authority maintains power and control over the occupied
population. Instead, it reaches further to explore the oppressed’s own accounts of
their physical, mental and emotional reactions to, and attitudes towards, the
oppression. Findings reveal themes of exile, dispossession, fear and suffering, yet
they also reveal that the young people’s texts develop images of both community and
self which have the potential to collapse the barrier-like pre/misconceptions they
believe the world holds of them. I argue that the students’ discourse should present,
for discourse analysts and others in the field of SFL, an opportunity for a positive
discourse analysis.
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1
Introduction

The motivation for the present study lies in my involvement, since 1999, with the
Palestinian community in various educational contexts as an English language
educator and researcher. After teaching English voluntarily in the refugee camps
around Ramallah for a year and a half, I took up permanent residence in the West
Bank six months into the Intifada. As my focus shifted from teaching to teacher-
training and curriculum evaluation, I had the opportunity to become acquainted with
diverse segments of Palestinian society. Living among the Palestinians, I not only
formed many close friendships, but also experienced day to day life much the same as
they did. For the first two years, I was very aware that Palestinian experiences, the
Palestinian version of reality and of the world around them, were not being
represented to the world. One incident in particular comes to mind: in the second
week of March, 2002, the Israeli military invaded Ramallah, imposing a blanket
curfew and cutting off water and electricity supplies to many neighbourhoods for
three full days. On the second day, the electricity came back on for three hours, and
during that time I was able to watch BBC World hourly coverage. According to their
reports, the Israeli military had completely withdrawn from Ramallah. According to
my eyes, three Israeli tanks and one APC were parked directly outside my front gate.
Had the people in my neighbourhood been asked to participate in the media-making,
no doubt the report’s content would have been quite different (for an overview of

Palestinian representations in the media, see, for example: Sylvan & Toronto, 2004;

Nir & Roeh, 1992; Zelizer, Park & Gudelunas, 2002; and Fisk, 2005).

Two weeks later, at the end of March 2002, Ramallah was under invasion again:
Operation Defensive Shield, as it was termed by the Israeli military, saw the entire
West Bank under siege for six weeks. This event, I would argue, marked a turning

point in some (not all) media coverage of the Intifada and, by extension, world public

opinion: media representations of Palestinian experience became much more
commonplace, and there was a significant increase in the number of articles, books
and documentaries describing life on the ground in occupied Palestine. Academics

from a range of disciplines began, through endeavours like Media Watch, to draw



attention to the media’s one-sided reporting, to speak out against the actions of the
Israeli military and to conduct joint research projects with Palestinian educational
institutions. One such academic is Ghassan Hage, Professor of Anthropology at the
University of Sydney, who, representing a change in the types of commentary typical
of the time, wrote of the media’s continued normalization of violence even while the

siege of the West Bank was at its height. I quote at length:

In the days that followed the Israeli army’s reinvasion of the West Bank in March
2002 and the resultant destruction of the embryonic elements of a sovereign
Palestinian society, I, like many, sat in my office fuming, emailing depressed friends
and colleagues to express our helplessness and despair at the unbelievable injustice
of it all. Besides the death and devastation, most depressing perhaps was the mediatic
normalisation of the very idea of a nation’s military rampaging virtually unopposed —
like Genghis Khan in tanks - through another nation’s cities and towns, levelling
entire streets, destroying houses, libraries and so forth. It was for all of us an
absurdly anachronistic form of violence: a medieval mode of warfare outfitted in

modern technology. I took it upon myself to send Arab, Jewish and other concerned

friends an email trying to think through the nature and ramifications of this violence
(Hage, 2003b: 120).

In April 2002, as the Israeli military began to withdraw from the city centres of a few
select sites in the West Bank, the international community was inundated with reports
by organizations such as the United Nations Development Program, Human Rights
Watch and The International Red Cross, documenting the devastation and destruction
wreaked on the Palestinian community. A brief survey of the documentation revealed
that between March 29" and April 21%, 2002, 220 - 270 Palestinians were killed, with
a further 1,447 injured. Six thousand boys and men were detained, often without
cause and in very difficult conditions. The number of refugee homes damaged
reached 2800, while 800 were completely demolished, leaving over 17,000 people
homeless. An estimated US$465 million in damages was sustained, with over US$43
million in Ramallah alone (Hamzeh & May, 2003: 111-116). No facet of Palestinian
private or public society was untouched; homes, hospitals, cultural organisations and
government offices were vandalized, pillaged and destroyed. The education sector
was one of the hardest hit, as Palestinian Ministry of Education statistics suggest:
during the invasion, 11,000 classes were missed and 55,000 teaching sessions were
lost. Fifty schools were damaged, 11 were totally destroyed, 9 were vandalized, 15

were used as military outposts and 15 were used as mass arrest and detention centres

(UN, 30 July 2002, www.un.org/peace/jenin/index.html).



As an educator, I was particularly concerned about the impact these events would
have on the psyche of Palestinian children. According to a University of Geneva
report, the following statistics describe the violence’s impact on Palestinian children:
38.5% affected by shooting, 10.7% affected by violence on TV, 5.8% affected by
confinement at home, 20.7% affected by witnessing military operations, 0.7%
affected by arrests, round-ups and beatings, 0.2% affected by the death of a relative
and 22.1% affected by a combination of the above (University of Geneva, Graduate
Institute of Development Studies. An Overview of Palestinian Public Assessment of its
Needs and Conditions Following the Recent Israeli Military Operations in the West
Bank, March-April, 2002, Report IV, April 2002,
www.badil.org/Resources/Intifada/IUED/IUED4.pdf.). Given that 50% of the roughly
four million West Bank/Gaza Strip population is under the age of 18, these

percentages are significant in real terms. The level of emotional damage was

presumably high.

There were, prior to Operation Defensive Shield, a number of psychological
intervention projects implemented by local NGOs to encourage children to express
themselves (e.g. Eyewitnesses to the Events: Palestinian Children Draw Their
Dreams, sponsored by DIAKONA and NAD, and implemented by the Palestinian
National Theatre and The Bethlehem Project). In the immediate aftermath of the
invasion however, the urgent needs of disaster relief meant that little systematic
research could be undertaken by international academics to investigate the children’s
own perceptions of their own realities. As an educator living in Palestine, this became
my immediate goal. One week after curfew was lifted in Ramallah, in my capacity as
researcher in English language education at Al-Qattan Centre for Educational
Research and Development, I visited the Ramallah Secondary Girls School, a school
in the city centre which had sustained considerable damage during the invasion.
Having lived through the invasion of Ramallah myself, I was not surprised by the
details of what I heard and saw. The young girls expressed raw emotion: fear, anger
and despair. They recounted their experiences of nightly bombings, the destruction
of their homes, the arrest, detention and murder of their loved ones. The girls
repeatedly articulated a deep sense of isolation. They believed that the world had not

seen them suffer, had not heard their cries for help, had no knowledge of who they



were and what they were struggling for. They expressed the desire for an opportunity

to represent themselves.

This research provides that opportunity, in that its aim is to explore the ways in which

a group of West Bank young people represent their experiences living under Israeli
military occupation and through their community’s second popular uprising for
statehood.

Rooted in the traditions of Social Semiotics (SS) and Critical Discourse Analysis
(CDA), this dissertation is a linguistic uncovering of how the experiences, and the
resulting ideologies or world-views of these young people, are realised in the
linguistic features of their writings. This study examines the language choices
exhibited across 160 texts, written and spoken in English by Palestinian males and
females, ages 12 - 18, throughout the 2002/3 school year in Ramallah, West Bank.

Drawing on the Hallidayan school of linguistics (1978, 19835), this research utilizes
several of the theoretical frameworks put forth by Systemic Functional Linguistics
(SFL). As aplace from which to begin this research, it can be argued that one of the
most crucial elements underpinning SFL is the concept of language as ‘social
semiotic’. Social here dually denotes the social system, or culture, and the fact that
language must be interpreted in relation to its social structure (Halliday, 1978, 1985).
Hallidayan linguistics expands upon the idea of semiotics as the general study of signs
to define it more broadly as “the study of sign systems...the study of meaning in its
most general sense” (Halliday & Hasan, 1985: 3-4). Language, as it is viewed
through the SFL lens, is an encoding system for meaning, a system through which we
as humans construe our experience of the world and organize ourselves socially.
Halliday argues for three functions of language: in the first instance, language
functions to provide a theory of human experience, to enact personal and social
relationships in the second, and, in the third instance, to build sequences of discourse
while organizing the continuous discursive flow of events and goings-on. Itis
primarily with the first two functions, of how language “actively construes human

experience” and “enacts human relationships”, what are in SFL called the ideational

and interpersonal metafunctions, that this research will be concerned (Halliday, 1993:
46).



This research, which sets out to deconstruct a group of young students’ linguistic
representations of experience, is situated within a particular social context, a context
in which colonial oppression is met by the uprising of an indigenous population.

From this perspective, the context of this research might be described as a site of
social struggle, a site where social power relations are imbalanced. Accordingly, this
research will, in addition to SFL, also draw heavily upon the tenets of Critical
Discourse Analysis (CDA). Complementary to Halliday’s concept of language as a
social semiotic, the concern of CDA (e.g. Fairclough 1989; Wodak 1996) is to push
further the analysis of how “texts work within sociocultural practice” (Fairclough,
1995a:7) to examine how texts negotiate sociocultural contradictions and act as sites
of social struggle (Kress, 1996). To this end, CDA is largely concerned with exposing
“language and attendant semiosis in the service of power” (Martin, 2003: 1). The task
of the CD analyst is, therefore, to explore how power structures and inequalities of

gender, ethnicity, class etc. are reproduced in discourse.

The context of this research should fit well within the framework of CDA in that one
of its aims 1s to explore the (im)balance of power in the Israel-Palestine conflict as it
is perceived by a group of young Palestinian students in the West Bank; in so doing,
the nature of the powerful will be conveyed through the voices of the powerless.
However, some of the research carried out within a CDA framework, where power
structures are dissected for the mere sake of identifying with whom power resides, are
increasingly coming under question by those in the field who wonder whether the
energies spent by researchers analyzing texts to examine entrenched power
hierarchies might be better spent elsewhere. Kress (1996), for example, writes in this
vein that “CL or CDA have not offered (productive) accounts of alternative forms of
social organization, nor of social subjects, other than by implication” (15-16). In this
sense, Martin (2003) argues for analyses which are more oriented to “constructive
social action”, what he calls CDA irrealis (3). He puts forth Caldas-Coulthard &

Coulthard’s (1996) vision of CDA as an example of what future research might entail:

Discourse is a major instrument of power and control and Critical Discourse
Analysts...feel that it is indeed part of their professional role to investigate, reveal and
clarify how power and discriminatory value are inscribed in and mediated through the
linguistic system. CDA is essentially political in intent with its practitioners acting
upon the world in order to transform it and thereby help create a world where people



are not discriminated against because of sex, colour, creed, age or social class.
[Caldas-Coulthard & Coulthard 1996: xi, emphasis added in Martin 2003]

In short, what Martin (2003) is proposing is a Positive Discourse Analysis:

“heartening accounts of progress” rather than “discouraging analyses of oppression”

().

Given the political, military and social context of this research (i.e. military
occupation), there will inevitably be a great deal of discouraging analysis of
oppression. However, it is my informed assumption that this research, through its
linguistic deconstruction of the texts and voices of the oppressed themselves, will
achieve much more than a simple revealing of the ways in which the occupying
authorities maintain power and contro! over the occupied population. Instead, this
research stretches further and explores the oppressed’s own accounts of their physical,
mental and emotional reactions to, and attitudes towards, the oppression. In so doing,
I hope that this research will allow for the social subjects under investigation to “act
upon the world” (the reader) and “transform” it (Caldas-Coulthard & Coulthard, 1996:
xi) by offering alternative voices having the potential to influence world opinion.

This dissertation will undoubtedly reveal narratives of fear, exile and dispossession
etc., but will endeavour to highlight the ways in which the students’ writings can be
seen as constituting a Positive Discourse, the ways in which strength, resilience, love
and happiness, for example, are inscribed in the data. In showing how the young
people’s texts develop images of both community and self which have the potential to
collapse the barrier-like pre/misconceptions they believe the world holds of them, I

argue that the students’ discourse should present, for discourse analysts and others in

the field of SFL, a heartening account of progress.

To deconstruct the ways in which representations of the world are imbued in the

young people’s language choices, two main analytic tools are borrowed from SFL:

TRANSITIVITY and APPRAISAL analyses.

Since the primary goal of this research is to examine how the social reality of a group

of young Palestinians from the West Bank is constructed through language, the
TRANSITIVITY model seems a useful place from which to begin data analysis. A



powerful tool within the lexicogrammar for exploring how writers create meaning and
reflect experience at the level of the clause, the model reveals how the “linguistic
structures of a text effectively encode a particular world view” (Simpson, 1993: 104;
sec also Halliday, 1994; Thompson, 2003; Bloor and Bloor, 1995; Eggins, 1994). The
TRANSITIVITY model allows for order to be imposed on “the endless variation and
flow of events and goings-on” that 1s human experience (Halliday & Matthiessen,
2004:170): through this imposition of order, the world is organized into a finite
number of processes, each with accompanying participant roles and a range of types
of Circumstances. A close investigation of the types of processes and participants
inscribed across a corpus of texts can allow the linguist “to actually say relevant and

useful things about what is happening in language” (Ravelli, 2000: 27).

As Chapter Three, Methods, recounts in detail, the TRANSITIVITY analysis begins by
identifying the sets of social actors which figure prominently in the “happenings” of
the texts. Once the relevant participant groupings for the study are established, it is
explored how the young people represent these participants as playing roles of lesser
to greater importance in their perceptions of daily reality. Of concern here is the
question of active or passive participation: who is acted upon by whom, and in a range
of what types of processes? Hasan’s Cline of Dynamism (1985) is utilized in an
attempt to answer this question. The Cline was developed in order to determine how
dynamic or passive a particular TRANSITIVITY participant role is in relation to another.
The Cline of Dynamism is a very useful analytic tool for this research as it can help to
uncover the balance of power as the young people see it, by revealing the frequency
with which certain participant groupings are instantiated across the corpus in the most

dynamic, or active, participant roles.

The second main analytic tool employed in this research is that of APPRAISAL analysis.

The APPRAISAL framework might be thought of, in addition to complementing a
TRANSITIVITY analysis, as picking up where it leaves off: while the TRANSITIVITY

analysis can reveal how experience is construed at the level of the clause, the

APPRAISAL framework facilitates the investigation of the linguistic resources by which

the clause becomes a site of exchange, the site where, when enacting social

relationships, “a text/speaker comes to express, negotiate and naturalize particular



inter-subjective and ultimately 1deological positions” in relation to the construed

experience (White, n.d.).

More specifically, APPRAISAL theory (Iedema et al. 1994, Martin 1995a, Martin
1995b, Christie and Martin 1997, Martin 1997, Coffin 1997, Eggins and Slade 1997,
White 1998, Martin 2000a, White 2000, Kérner 2000, and Hunston and Thompson,
2000) is concerned with the language of evaluation, attitude and emotion; it explores
how “attitudes, judgements and emotive responses are explicitly presented in texts
and how they may be more indirectly implied, presupposed or assumed” (White, n.d.).
The APPRAISAL framework provides, for linguists and others, a functional
methodology for “exploring, describing and explaining the way language is used to
evaluate, to adopt stances, to construct textual personas and to manage interpersonal
positionings and relationships” (White, n.d.). The APPRAISAL framework is adopted in
this research to explore the ways in which the young people are attitudinally oriented
to the social actors and “happenings” in the world around them. An analysis of the
young people’s use of evaluative language affords a closer look at how emotions,
judgements and valuations (or, more generally, opinions) are negotiated across the
corpus, and should also allow for a reflection of the value systems of the children and
their community (Hunston & Thompson, 2000: 6).

A combined TRANSITIVITY-APPRAISAL analysis should reveal much about how the
children’s world-view, including how they see both themselves and others
participating in the events around them and how they feel about their daily
experiences. However, because the data for this research was collected during a time
of intense political conflict and daily violence, a time where the battle was as much a

linguistic media battle as it was militaristic, a number of predictions based on

informed assumptions can be made here about the findings of the study. A brief

overview of these predictions follows.

First, it is predicted that the data will primarily construe representations of the young
Palestinians’ experiences and will convey the attitudes of the participants and the
Palestinian community. It is not expected that the experiences and attitudes of any
other sets of social actors will be given great emphasis across the corpus. This

prediction is not meant, however, to imply that the participants in the study and the



greater Palestinian community will be the only participant grouping arising from the

data; indeed, as Chapter Three will confirm, it is predicted that Israel and the Israeli

community, as the other party to the conflict, will constitute a significant participant

grouping in the data.

Second, given the context of military occupation and grassroots uprising in which the
data was gathered, it is predicted that the data will be saturated with construals of a
material reality in which war, violence and destruction predominate. Again, given
that Israel and the Israeli community is the occupying power in this very real conflict,
it is predicted that as a set of social actors, this participant grouping will figure
prominently in the most dynamic types of TRANSITIVITY participant roles. Further, it
1s predicted that the majority of TRANSITIVITY processes in which this participant

grouping is involved, will tend to be militaristic in nature.

Following logically from this second prediction is a third prediction that the young
people will tend to represent themselves and their community as occupying
TRANSITIVITY roles which are generally less dynamic than those occupied by Israel
and the Isracli community. It can be added to this third prediction that the young
people will, for the most part, also represent themselves in TRANSITIVITY processes
which are strikingly different in nature than those engaged in by Israel and the Israeli
community. This prediction does not, however, preclude the possibility of the young

people representing themselves, at times, as being dynamic participants in

TRANSITIVITY roles.

Fourth, it is predicted that, given the fact that the Israel-Palestine conflict is a
protracted one spanning generations, there will be a great deal of us versus them
imagery reflected across the corpus through language choices that serve to

characterize the out-group (i.e. Israel and the Isracli community) negatively in
comparison with the in-group (assumed here to be Palestine and the Palestinian

community). It is presumed that a characterization of the out-group will be

instantiated through highly evaluative linguistic choices functioning to appraise the

out-group negatively.



Fifth, it is predicted that, in juxtaposing the out-group against the in-group, the young
people will appraise their own participant group through opposing, positive linguistic

evaluations.

It is assumed that a delicate grammatical analysis using the TRANSITIVITY and
APPRAISAL models will confirm or, more surprisingly and infinitely more interestingly

from a linguist’s point-of-view, refute these predictions.

This dissertation proceeds from here to Chapter Two where the theoretical
frameworks underpinning the study, as well as any relevant literature in the field, are
reviewed. From there the dissertation proceeds to Chapter Three, Methods, where the
study’s participants as well as data collection and analysis methods are described in
detail. Chapter Four presents and discusses in detail the findings of the TRANSITIVITY
analysis, while Chapter Five presents and discusses in detail the findings of the
APPRAISAL analysis. Chapter Six, the final chapter, concludes this research by
discussing and summarizing issues of importance revealed by both the TRANSITIVITY
and APPRAISAL chapters. Chapter Six concludes with recommendations for further

research.
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2
Literature Review

2.0 Chapter Overview

The Literature Review is divided into two broad sections, exploring first the main
theoretical frameworks and concepts which underpin this study before moving on to
describe the analytic frameworks which will be used in the analysis of data. Sections
2.1 to 2.4 begin with a theoretical discussion of two of the fields of enquiry in which
this study is located, namely Discourse Analysis and Critical Discourse Analysis, then
presents an overview of literature in these areas which focus specifically on children as
subjects of research, and finally presents some of the criticisms which have been
levelled against the two approaches. Section 2.5 gives an introduction to Systemic
Functional Linguistics which has its roots in the same semiotic traditions as (Critical)
Discourse Analysis, yet allows for methodical and detailed investigations into language
which can compensate for some of the weaknesses brought to attention in section 2.4.
Sections 2.6 to 2.10 describe some of the macro-concepts which are expected to arise in
this study, including brief introductions to theories of the development of national
identity in children and youth, social identity and the discursive construction of in- and
out-groups. The focus narrows in section 2.12 to describe how the concepts introduced
In sections 2.6 to 2.10 apply to the micro-level, meaning the specific context of
Palestine and Palestinian children. Sections 2.13 to 2.17 describe the linguistic
frameworks which will be used as tools for the analysis of data, beginning with the
TRANSITIVITY model and the Cline of Dynamism, then moving on to the Representation
of Social Actors and the APPRAISAL framework. The chapter concludes with section

2.18 which describes the usefulness of employing such linguistic tools in the analysis of
text.

2.1 Discourse Analysis (DA)

Discourse analysis is a hybrid field of enquiry, springing from a range of disciplines in
the human and social sciences. DA as a term does not refer to one discipline, field of
research or theoretical framework; instead, it is a term referring to vastly different
research activities with varied types of data and tools of analysis (see, for example,

Wetherell et al., 2001; Wetherell, Taylor & Yates, 2001). Discourse analysis, because
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of its broad applications, might best be described as a way of approaching or thinking
about a problem (Palmquist, 2006: pgh. 10f 9). As a manner of questioning, DA does

not, in itsclf, “provide tangible answers to questions posed by scientific research”
(Palmquist, 2006: pgh. 10of 9). What it does do, though, is “allow access to the
ontological and epistemological assumptions behind a particular research project or
statement’ (Palmquist, 2006: pgh. 10f 9). DA allows the researcher to view the
problem from a higher level, and to gain a comprehensive view of the problem and the
rescarcher him/herself in relation to that problem. The ‘problem’ for discourse analysts,
or more precisely the unit of analysis, is the text. Texts, which include representations
of reality and even reality itself, are “conditioned by and inscribe themselves within a
given discourse” (Palmquist, 2006: pgh. 10f 9). Discourse analysis 1s then, the

analytical reading and interpretation of a text.

Alldred & Burman (2005) write that “discourses are frameworks of meaning produced
in language...they not only reflect the social world, but serve to construct it” (178). For
the purposes of this research, which is interested in exploring the ways in which
Palestinian children reflect and construct reality, discourse analysis will be defined as
the close study, or deconstruction, of language in use. Following Stubbs (1983), DA
refers to the “linguistic analysis of naturally occurring connected speech or written
discourse” (1). Stubbs (1983) conceptualizes DA as having three primary concerns: a)
language use beyond the boundaries of a sentence or utterance; b) interrelationships
between language and society; and, c) interactive or dialogic properties of everyday
communication. Stubbs’ definition highlights a perspective of DA (and also of SFL)
that language, as a system of choices, is an important means for getting things done
(Potter, 2001). Language use, then, is a form of social practice (Fairclough, 1995a: 7;
see also Fairclough, 1996: 20-22). The discourse analytic researcher will, therefore, be
concerned with investigating what can be and is being done with language; generally
speaking, this means that language should be analysed within its situated use. DA
foregrounds language use as social action, as situated performance, as representative
and constitutive of social relationships, identities and, as will be seen in the following
section, also power, inequality and social struggle (Wetherell et al., 2001). In viewing
language as both construing and constituting reality, DA focuses on language as

practice rather than language as structure.
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Wetherell et al. (2001) argue that the role of the discourse analyst is to identify patterns
in language use and further argue that there are roughly four very broad approaches to
discourse analytic research (6-10). The first approach looks at how language use varies
in different social situations or environments, and with different users. In this approach,
vocabulary, structures and functions may be of most interest to the researcher, as well as
broader concepts such as genre or code which characterize the relationship between
language and social situation (see, for example, Maybin 2001; Hodge and Kress, 1988).
Wetherell et al. suggest that this approach is concerned with “the regularities within an
imperfect and unstable system” (2001: 8). In contrast to the first approach, the second
approach takes interest in the use of language rather than the language itself; interaction
1s thus the primary focus. Wetherell et al. (2001) argue that this approach views the
language user as constrained by the interactive context of the situation, in the sense that
his/her contribution is shaped by what preceded it; this approach has traditionally been
of interest for researchers utilising, for example, the tools of conversation analysis. The
third approach as described by Wetherell et al. (2001) investigates how lexical items,
and also possibly language structures, are related to a particular topic or activity,
possibly concentrating on, for example, the ways in which new terms enable people to
talk about different things (8). The “constitutive nature of language”, they argue, can be
clearly seen in this approach because it is not simply a matter of attaching new labels to
already existing objects (8). Instead, the language functions to create what it refers to,
In the sense that “meanings are created and eroded as part of ongoing social change”
(8). This third approach differs from the second in that language use is situated in a
particular social/cultural context rather than a particular interaction. The fourth
approach outlined by Wetherell et al. (2001) best describes the goal of the research for
this dissertation. Here, language patterns are identified with the aim of exploring how
they constitute aspects of society and the people within it (9). This approach
investigates the social nature of the phenomenon under study, and generally focuses on
the issues of power, resistance, contest and struggle (e.g. the language of racism and
sexism). Wetherell et al. (2001) suggest that related to such exploration might be the
study of how people are classified for official purposes; they refer readers to Rose
(1985) who, for example, explores how the early process of widespread schooling in
Britain required the creation of new categories of children such as ‘feebleminded’ or,
much later, as ‘gifted’. This fourth type of discourse analysis, which sees discourse as

“a fluid, shifting medium in which meaning is created and contested”, and which sees
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the speaker/writer as located within this medium and therefore perpetually struggling to
account for his/her social and cultural positioning (Wetherell et al. 2001: 9), is more
generally known as Critical Discourse Analysis. A fuller discussion of CDA now

follows.

2.2 Critical Discourse Analysis (CDA)

Researchers drawing on DA and CDA generally approach their subject, the text, with
the assumption that there is no one true view or interpretation of the world. There is no
one, valid meaning; instead, the world is “inherently fragmented and heterogeneous”
(Palmquist, 2006: pgh. 2 of 9). All sense making systems or beliefs are only subjective
interpretations, interpretations which “are themselves conditioned by their social
surroundings and the dominant discourses of the time” (Palmquist, 2006: pgh. 2 ot 9).
The goal of CDA, and of critical theories in general, is to deconstruct concepts, belief
systems and widely held social values and assumptions. What is required of the critical
researcher is reflective thought, defined by Dewey (1933) as “active, persistent, and
careful consideration of any belief or supposed form of knowledge in the light of the
grounds that support it and the further conclusion to which it tends” (9). Traditional
critical theories, from which modern CDA was bom, include, as Palmquist (2006: pgh.
7 of 9) outlines: Foucault (e.g.1977, 1980, 1965/1988), who analysed how discourse is
used to exercise power, and studied how knowledge 1s created by society for a vaniety
of purposes; Jameson (e.g. 1992, 2002, 2005), who provided a Marxist analysis of
Postmodernism; and Kristeva (e.g. 1980, 1982, 1994) and Cixous (e.g. 1998, 1999,
2006), who interpreted social practice from a feminist perspective. Although this
dissertation is informed by these critical theorists, it will more directly draw on the
works of the last twenty years, including but not limited to, for example, Fairclough
(1992a, 1992b, 1995a, 1995b, 1998), Hodge and Kress (1988), Kress and Hodge (1979)
and Kress (1989, 1996).

Cnitical discourse analysts working from within the traditions of Fairclough, Hodge &

Kress, etc., approach language analysis from the perspective that each text

negotiate[s] the sociocultural contradictions and more loosely differences which are
thrown up in social situations, and indeed they constitute a form in which social
struggles are acted out (Kress, 1999, cited in Fairclough, 1995a: 7)

Societal contradictions, or differences, tend to be practically realized in the form of

hierarchical power relations. Power, and of course also the rejection of power, is

produced and reproduced in and by language, as Fairclough (1995) points out: “those
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who exercise power through language must constantly be involved in struggle with
others to defend (or lose) their position” (35). The interest of the critical discourse
analyst lies in how it is that power is invested in language. In exploring such an

interest, the researcher looks specifically at how language is invested with meaning,

how it is a vehicle for the expression of a society’s thoughts and particular ways of

seeing.

The ways of seeing, or the ‘world-views’ that an individual or society hold, can be
defined as ideologies. According to Gramsci (1971), ideology is “a conception of the
world that is implicitly manifest in art, in law, in economic activity and in the
manifestations of individual and collective life” (328). However, as de Beaugrande
(2006) points out, most talk of language, discourse and ideology has situated ideology
not simply as a conception of the world, but squarely within a framework in which the
powerful struggle to retain power. de Beaugrande (2006: pgh. 5) cites, for example:
Fairclough (1992: 67), who writes that “ideology is significations generated within
power relations as a dimension of the exercise of power and struggle over power™;
Wodak (1996: 18), who writes that “ideologies are particular ways of representing and
constructing society which reproduce unequal relations of power, relations of
domination and exploitation; and Lemke (1995: 12), who writes that “ideology supports
violence and is critically shaped by and in a context of violence [and by] physical pain
and social dehumanisation”. Such definitions of ideology are useful, particularly within
the context of CDA, which sets out to examine discourses which produce and reproduce
violent societal power inequalities, but are not wholly appropriate for this research
study which explores the alternative discourses of the dissmpowered. The participants
of this study are not disempowered by virtue of the fact alone that they are an occupied
people, but more so because of the fact that they are children, a social group wholly
unable to influence the ideology-spinning apparatuses of their societies. Of course, the
ideologies of the other, the powerful, will likely be identifiable in the children’s
discourse; but it is necessary here to work with a definition of ideology which allows
for the uncovering of the children’s conceptions of the world without presuming that
their ways of seeing will be dominating, exploitative or violent. I would concur with de
Beaugrande’s suggestion that it is therefore perhaps more appropriate to work with
Mannheim’s (1936) non-evaluative concept of ideology, and van Dijk’s (1998)

proposed alternative definition of ideology, which is: “ideologies may be succinctly
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defined as the basis of the social representations shared by members of a group,
[allowing] group members to organize the multitude of social beliefs about what is the

case, good or bad, right or wrong, for them, and to act accordingly” (8, quoted in de
Beaugrande, 2006: pgh. 5).

Following van Dijk’s (1998) definition of ideology, this study will operate from the
idea that ideologies are the assumptions in our world that are not questioned. These
unquestioned assumptions, which are manifest in individual and collective life, can be
construed through language. Because, as it has been seen, language comprises texts
and, ultimately, discourse, all context and discourse models will necessarily be imbued

with the speaker/writer’s, or culture’s, ideologies. Discourses are, consequently, also

presented as naturalized and unquestioned; they are taken as representing some sort of
fundamental truth or, as Fairclough (1995) notes, ‘common sense.” The task of the

critical researcher then, is to uncover the ways in which ‘common sense’ ideologies, or

ways of seeing, are embedded in discourse.

Ideologies need to be uncovered because they are implicit and backgrounded in texts;
that is, writers tend to encode their ideology in text and discourse without necessarily
being aware of it. It is the task of the analyst to bring the writer’s ideologies to the
surface. In order to identify ideology in discourse, Fairclough suggests that “it may be
useful to think of ideologies in terms of content-like entitics which are manifested in
various formal features” (75). It is through an analysis of these formal features, or

mechanics of language, that there can be some understanding of how the language of a

text reproduces the particular ideologies inherent to it. Sections 2.13 to 2.17 will

introduce the analytic tools which will be utilized to uncover how these Palestinian

children have invested their texts with meaning.

2.3 (C)DA: The Child as Subject

Children are very suitable research subjects from the perspective of CDA. Historically,
children have been objects rather than subjects of study. Traditionally, disciplines such
as psychology, sociology and anthropology have situated research on the child within
the broad lens of childhood as a developmental stage, where “children are looked at in
relation to other children and not as individuals who, just like adults, experience the
world” and have ideas and thoughts about, and reactions to, that experience (Greene &

Hill, 2005: 1). Rogers et al. (2005) describe how research on children has historically
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been confined to two “seriously limited methods” (159). The first is qualitative studies
in which “theory drives descriptions of children’s lives”, while the second is “survey
studies where adults are asked about children’s lives and the categories of response are
constrained” (159). As Rogers et al. point out, “neither approach is conducive to
discovering children’s perceptions of their own life experiences” (2005: 159).

Although within the field of anthropology there has been a long tradition of research
into children’s reflections of experience, beginning with Mead’s (1930/1961)
explorations of children’s conversations in Samoa and New Guinea and Biihler’s (1930)
use of teenage girls’ diaries to explore the construal of experience, the body of literature
has “not been very influential” (Greene & Hill, 2005: 2).

It can be said, then, that children’s experience, as it has been represented by children
themselves, has remained on the periphery of research interests. Therefore, from the
perspective of CDA, an exploration of children’s experience is necessarily a study of
marginalization, an attempt to bring silenced voices to the fore. Such a research interest
follows in the footsteps of feminist and post-colonial theories which have endeavoured
to find a central place for women’s and indigenous people’s accounts of their own life
experiences (see, for example, Ardener 1975a and b; Moore, 1998; Henriques, Hollway,
Urain, Venn & Walkerdine, 1998; Rose, 1989 and Alanen, 1988). Hill (2005) draws a
parallel between research which views children as an oppressed social group and

participatory and emancipatory research with poor, marginalized adults (63; see also
Hall, 2000 and O’Kane, 2000).

Christensen & Prout (2005) describe a “new sociology of childhood” which looks at
children “as making meaning in social life through their interactions with other children
as well as with adults” (43). Research of this kind views the child as an “experiencing
subject” whose responses to experience are of interest “to themselves, to other children
and to adults” (Greene & Hill, 2005: 3). From the perspective of these researchers,
children are active social agents, constructing and determining their own lives. The
child is not just formed by social life, but is also a social actor, one “whose actions can
both shape and change social life” (Christensen & Prout, 2005: 50). This
characterization of the child is in contrast to the traditional view of most societies which

“value children for their potential and for what they will grow up to be but [devalue
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them] in terms of their present perspectives and experiences” (Christensen & Prout,
2005: 50 cited by Greene & Hill, 2005: 3).

In the past, children were not considered suitable research subjects because they have
been deemed to be “immature, irrational, incompetent, asocial and acultural” (MacKay,
1973: 27-28). Traditional Western images of the child have tended to depict them as
incomplete research subjects, entirely irrational, un-reflexive and not self-controlled
(Burman, 1994; see also Moi, 1985 and Walkerdine, 1988). This study, situated as it is
within CDA, rejects such views of the child, embracing instead the ideals espoused by
the new sociology of childhood. This study views children as being a product of their
culture, yet at the same time, in the words of Hastrup (1988), being “a co-writer of
reality” (137). Moreover, the child is viewed by this research as both an “interpreter
and producer of society and culture” (Christensen & Prout, 2005: 50; see also Casaro,
1992 and 1997). Such a conception of the child is in line with Prout & James (1997),
who assert that children should be regarded as both “restricted and encapsulated by
social structures, and as persons acting within or towards the structure” (50). The aim
of this research, as it is with (C)DA more generally, is to “capture children’s lived
experiences of the world and the meanings they attach to those experiences from their

own perspectives” (Hogan, 1998: 2).

Of interest to this study is research which explores how children utilize language to
construe experience. Recently, interest has grown in this area, resulting in studies in
children’s experience from discourse, narrative and multimodal analytic perspectives
(see, for example, Emond, 2005; Westcott & Littleton, 2005; Alldred & Burman, 2005;
Engel, 2005; Hennessy & Heary, 2005; and Danaher & Briod, 2005). The present
research is not interested in children’s experiences generally but is, more specifically,
interested in the linguistic construal of children’s experiences living in conflict zones
and emerging nation states. In particular, it is interested in how language patterns in the
children’s discourse reveal ideologies regarding issues of national identity and in- and
out-groups. Although there are myriad studies focusing on the political socialization of
these types of children in broad terms (particularly of Palestinian children, as will be
seen in section 2.7 below), there are very few which examine, via linguistic tools of
analysis, children’s construal of their relationship with their countries, and their

experience more generally, in discourse. There have very recently, though, been two
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published studies of research on children in conflict zones which, in the words of Veale,
“engage children in the analysis and articulation of their perspectives of their lives”
(2005: 154-5). Veale (2005) describes participatory research methods, such as art,
drama and storytelling, used in Rwanda to give children the opportunity to “reflect on
the impact of violence on their social relations within the community” (155). Jones
(2004) describes psychological research conducted on war-traumatized children in
Bosnia; her findings parallel what has been described above, namely that research on
children has tended to focus on child as object (e.g. research aimed at securing funding
from international donors for programs in Bosnia which would ensure that children did

not manifest their trauma in similar ways to what they experienced — bombing, rape,

ethnic cleansing etc.), rather than subject. Jones’ comments on the body of available
literature on Bosnian children are very similar to my comments on the body of literature
on Palestinian children which will be overviewed in section 2.7 below. In order to

highlight the similarities, I quote from Jones at length:

I came to believe that humanitarian programs and mental health professionals were
approaching the subject of war trauma and children from the wrong direction. The largely
unquestioned assumption was that large numbers of children would be traumatized — that is,
made medically unwell — by war and would need psychological assistance. Such children
were 1dentified by means of questionnaires (filled out by their mothers) that established
whether they had symptoms...it was assumed that “traumatized” children would manifest
their problems in similar ways...Other assumptions were that war was necessarily
brutalizing and damaging to children’s moral development, and that today’s traumatized
and untreated children were tomorrow’s terrorists. .. But the majority of the children with
whom I worked did not fit this picture...As I explored the academic literature I found much
that supported my view. In conflicts studied around the world, 60-80 percent of children
showed no psychological ill effects. Furthermore, their well-being was not necessarily
related to the amount of violence they had suffered, but it was related to the way they made
sense of their experiences, their subjective view of events. However, most of the large body
of work exploring the effects of war on children focused on rates of illness and the
identification of symptom clusters and “vulnerability” and “protective factors™; no one
appeared to be examining the experience of war from the child’s perspective. For all the
children I had encountered, war had been a life-changing event, but it had not necessarily
made them ill. If I wanted to understand the true impact of war on childhood, I had to step
away from a medical model and the search for psychopathology and start to listen to
children describing their experiences and their own understandings of the ways such
experiences had affected them (2004: 5, emphasis mine).

The most salient point of this section is that a discourse analytic approach to research
allows for an exploration of the process of knowledge construction as opposed to
knowledge gathering through checklists, surveys, etc. As Flick (2002) argues, the role
of the methods in discourse analytic research is “to analyze how people construct
knowledge and engage in world-making in their everyday lives” (29). According to
Flick (2002), the goal of discourse analysis (and, I add, critical discourse analysis) is, in

general, to “engage the research subject in producing representations’, or what he calls
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“symbolic worlds” (30-37). The goal of this research is to investigate how a group of

Palestinian children construe their own symbolic worlds in discourse.

2.4 Some Criticisms of (C)DA

Criticism of (C)DA lies not so much in any inherent shortcomings of the approaches,
but rather in the multitude of ways they have been adopted by researchers across the
disciplines. A main concem is that (C)DA has been interpreted by some as being an
“anything goes”™ approach, and has lead to research which is not rigorous and contains
very little real analysis of discourse. Antaki et al. (2002) state that there is a need to
“reiterate and emphasise the analytic basis to discursive studies” (3). They identify six
common ways of treating the analysis of text and talk which fall far short of actual
discourse analysis in the sense that none of them “actually analyse the data” (1). The
six shortcomings are: 1) under-analysis through summary; 2) under-analysis through
taking sides; 3) under-analysis through over-quotation or through isolated quotation; 4)
the circular identification of discourses and mental constructs; 5) false survey; and 6)
analysis that consists of simply spotting features (1). Burman (2003) extends Antaki et
al.’s outline of common weaknesses in discursive studies, and adds three more points to
the list: 7) under-analysis through uncontested readings; 8) under-analysis through
decontextualization; and 9) under-analysis through not having a question. I would argue
that one of the ways most of these weaknesses can be avoided is if the discourse analyst
undertakes a delicate linguistic analysis of text using a combination of the analytic tools
developed by Halliday and colleagues in their systemic functional approach to
language. The following section gives a detailed introduction to the main tenets of

Systemic Functional Linguistics, while sections 2.15 to 2.19 provide details of the tools

mentioned in section 2.0.

2.5 A systemic-functional approach to language (SFL)

Ravelli (2000) writes that SFL is distinctive in the sense that its tools of analysis allow
the researcher “to actually say relevant and useful things about what is happening in
Jlanguage” (27). Drawing on SFL, discourse analysts will have at their disposal the

analytic tools necessary to prevent an under-analysis based solely on the repetition of

content themes or the un-critical spotting of interesting features. Systemic Functional
Linguistics, born from the rich semiotic and discourse traditions of the early 20"

century, focuses on the how of language; it looks at the myriad resources inherent to
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language which allow it to achieve its communicative intentions. This means that
linguists from within the SFL tradition engage in research from the perspective that
language is a social semiotic; that is, language is a system for making meanings, a
system through which we as humans construe our experience of the world and organize
ourselves socially. Based on the pioneering work of Halliday (1967/8, 1973, 1975,
1978, 1979, 1984, 1985; Halliday & Hasan, 1985; Halliday & Martin, 1981,1993; and
Halliday & Matthiessen, 1999, 2004), systemic-functional grammar is based on the
notion that language functions, in the first instance, to provide a theory of human
experience, to enact personal and social relationships in the second, and, in the third
instance, to build sequences of discourse while organizing the continuous discursive
flow of events and goings-on. Each of these functions constitutes what Halliday has
broadly termed the three metafunctions of language: the ideational, the interpersonal
and the textual. In other words, ‘the entire architecture of language is arranged along
functional lines. Language is as it is because of the functions in which it has evolved in
the human species’ (Halliday & Matthiessen, 2004; 31). At the same time, language is
also a system (systemic), in the sense that it is a “network of interlocking options” or
“sets of choices of meaning” (Halliday, 1994: xiv; Christie & Unsworth, 2000: 2).
Since the language user has at her disposal a ‘highly rich resource of options’ available
for the communication of meaning, every language choice in an utterance or text carries
meaning in relation not only to the choices made, but to options that might have been
selected, but were not (Oktar, 2001: 322). Each set of options is determined by a
particular context, which in turn sparks another set of options, etc. SFL is concerned,
then, with the description of meaning potential, with how meaning is construed in
particular contexts through a range of linguistic options (Christie & Unsworth, 2000: 2).
From an SFL perspective, the linguistic and the social are inseparable; the range of
options available to the language user is therefore determined by the particular social
context in which she/he is positioned. Indeed, as Lemke has noted, languages are
“analytical abstractions from embodied social practices” (Lemke, 1990). Drawing on
this, it can be said there are simultaneously two contexts at play: the context of
situation, meaning “the immediate situation in which the language is used”, and the
context of culture, meaning the full range of situational contexts embodied by the
particular culture in question (Christie & Unsworth, 2000: 3).
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The concept of a context of culture was first developed in earlier work by Halliday
(1978) where he writes that language is “one of the semiotic systems that constitute a
culture” (2). Language, then, can be considered an encoding system; through language
humans reinforce social structures, affirm identities, and “transmit shared systems of
values and knowledge™ (Halliday, 1978: 2). Language, therefore, cannot be divorced
from meaning because language itself is a “linguistically coded type of social act” - it
embodies the ideas, norms and traditions of a society (Halliday, 1973: 48). Halliday
pushes this further to posit that language is not merely a reflection of social reality;
instead societies create their own reality through the language they use. As it has
already been stated above that language is an interlocking network of options, human
communities create and convey their own meaning through the choices they make from
those linguistic options. In this sense, language is necessarily a social and political act.

No utterance or statement is ever neutral or devoid of meaning.

Linguistic code (language options) and linguistic behaviour (language choices) are two
interlinked components in the processes of construing and representing social reality.
The linguistic code, or network of options constituting the language system, is set
within a cultural context, while cultural meanings are exchanged through the range of

language options available to the speaker. From a Hallidayan perspective, this means:

context is in this kind of model a construct of cultural meanings, realized

functionally in the form of acts of meaning in the various semantic modes, of which
language is one. The ongoing processes of linguistic choice, whereby a speaker is
selecting within the resources of the linguistic system, are effectively cultural
choices, and acts of meaning are cultural acts (Halliday, 1984)

The theory of lexicogrammar, an aspect of the systemic-functional approach,
accommodates this understanding of linguistic code, or grammatical form, as a system
of choices revealing particular social meanings. Whereas the semantics of a linguistic
semiotic system represents the engendering of meaning from the speaker’s social
environment, the lexicogrammar of the language represents the shift from abstract,

cultural meaning into concrete wording.

Ultimately, communication occurs when the semantics of human experience is
transformed into words and shared between speaker/listener, writer/reader: this is “the
stratum of the lexicogrammar” (Halliday & Matthiessen, 2004: 25). Within the rank

scale, the clause is the “hub of grammar”; the lexicogrammar therefore takes the clause



as the primary unit of grammatical focus (Ravelli, 2000: 27). This focus on clause as

representation 1s specific to the ideational metafunction of language, in which the
speaker’s experience of the physical world is construed, along with the inner world of
his/her own consciousness. Concentration at the level of the clause allows for both a
comprehensive and systematic uncovering of the particular world-view of the text
constructor(s). This does not imply, however, that meaning at the larger discoursal
level is ignored; indeed, since SFL takes a functional view of language and emphasises
the relationship between grammatical structures and social contexts, it is possible for
rescarchers to combine SFL with a more discourse analytic approach to text when
attempting to uncover and interpret the “the underlying motivations, intentions and
goals of language users along with the attitudes, perceptions and judgments that
[influence] them” (Oktar, 2001: 323). Exploring clausal patterns across a corpus of

texts will help uncover, in this case in particular, the types of discourses being produced
by the children.

This study sets out to determine precisely which ‘shared systems of values and
knowledge’ appear in a particular set of data, and how exactly this meaning is encoded
at both the lexico-grammatical (clausal) and discoursal levels. In moving from the
micro-level of lexico-grammar to the macro-level of discourse, this study will focus on
connected series of utterances, or texts. When analyzing texts for the purpose of
discovering how a culture views the world, it is perhaps best to focus the study on only
one of the myriad values, and one kind, or grouping, of texts. The grouping of texts, or
the type of discourse addressed in this study will be, very broadly speaking, the
discourse of the oppressed. More specifically, the study attempts to uncover the
particular world-view, the value systems and attitudes, of a group of Palestinian

children living under military occupation and through an uprising for independence.

2.6 The Development of National Identity in Children and Youth

Of more immediate relevance to this research is the issue of the development of a
nationalist consciousness, or sense of national identity, in children and youth. Coles
(1986) argues that a child’s relationship with his/her nation is one of the “most profound
and complex ties in human experience” (quoted in Nugent, 1994). Indeed, there is no
shortage of research into the engendering of nationalist ideals in young people the world

over, and one area of extensive research continues to be the political socialization of



young people in conflict zones and emerging nation states. It will become evident from

the following section that Palestinian youth figure prominently in this growing field of
research. Before providing an overview of Palestinian case studies, a very brief sketch
of traditional studies on children and national identity will be given here, beginning
with that of Piaget & Weil (1951) which views children’s nationalism as a
developmental question of cognitive processes. The outcomes of the study suggest that
by the age of seven children begin to have an awareness of ‘country’ as a geographic
unit, with their city as part of that larger geographic unit. Coles (1986) adds to this,
however, by hypothesizing that the age at which this happens may be even carlier if
there is a strong affective attachment to the country brought on by intense conflict
involving the child’s national or cultural group. Nugent (1994) agrees with this
hypothesis as a result of research conducted into the context of Northern Ireland. A

brief description of his research, which presents some interesting parallels for this

dissertation, will follow shortly.

Affective attachment to the country is seen by Piaget and Weil (1951) as the stage
where the child’s relationship moves from being based on his/her own egocentric
impressions to being based more on collective ideals and objective understanding. At
this stage, they argue that the child unquestioningly accepts the view of his/her country
from parents and other members of the community. At the final stage of development,
Piaget & Weil (1951) claim that maturity and independence is signalled by the child’s
firm sense of collective ideals accompanied by justifications for his/her individual
attachment. It is in this final stage that the child realizes that the country is comprised of

different communities, each with values that might be distinct from those of the child’s

family or community.

Other researchers explore the question of children’s development of national identity
from different directions, including psychoanalytic and psychodynamic perspectives
(see, for example, Roheim, 1947; Feldman, 1959; Jones, 1964; and Erikson, 1968).
Research from these perspectives suggests that the mother image underlies and informs
feelings for the country or nation, concluding that “the nation is the piece of earth that
gave birth to the individual, that comfortably supports, nourishes, and unfailingly
responds to the person’s needs” (Nugent, 1994: 29). Lakoff & Johnson (2003) write at
length about the tendency for the nation to be conceptualized through the metaphor of
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mother. However, some researchers from within the feminist tradition, such as Belenky
et al. (1988), Chodorow (1977) and Gilligan (1982), are hesitant about these metaphors
which, arising from research primarily conducted into male nationalisms, may not

reflect the way women conceptualize their relationship with their country'. I will

explore how the data for this research, collected from both male and female children,

does indeed exhibit conceptualizations of the nation as mother.

Arguably the most cited work in the field of children’s national identity is Erikson’s
Identity: Youth and Crisis (1968), in which he argues that the term identity refers to an
individual’s connection with the unique values resulting from the unique history of
his/her people. This connection, which “gives a sense of security, a sense of imnmediate
continuity and kin[ship]”, is a “basic element in personality development, working its
way into every corner of the child’s mind” (Nugent, 1994: 29 and Coles, 1986 quoted in
Nugent, 1994: 30). Coles (1986) argues that from a very young age, children begin to
display very strong “nationalist sentiments and passions” (60). The nationalist passions
result in the child feeling strong urges to make a contribution to his/her society. Similar
sentiments of commitment to the development of the nation are expressed by the

Palestinian children participating in this study and will be presented in Chapters Four

and Five.

The development of a national identity in children can also be viewed as a question of
political socialization or, more specifically, of how children acquire their political
attitudes (see, for example, Hess & Easton, 1962; Jahoda, 1962; Schwartz, 19735; and
Moore, Lane & Wagner, 1985). It is a widely accepted notion that children learn by
observing, and then later by modelling, adult (e.g. parents’) political attitudes. Easton
& Dennis (1965) argue that the ages between 3 and 13 are the most important for
political socialization, but Parker & Kaltsounis (1986) argue that most often, usually
before the teenage years, children’s “feelings about their country are usually positive
and established long before they have much understanding of the meaning of the nation

as a political entity” (quoted in Nugent, 1994: 30). From a study conducted in eight
American cities, Hess & Torney (1970) gather that by the end of elementary school

1 For specific readings on how Palestinian women view their national identity and participate in nationalist activities,
see, for example, Sharoni, 1994 and 2001; Kanaanch, 2002; Peteet, 1992; Sabbagh, 1998; Sayigh, 1981,
Hiltermann, 1998; Strum, 1998; Kanaana, 1998; Giacaman & Johnson, 1998; and Hasso, 1998.
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(maximum age 13), the child’s attachment to his/her nation will be highly positive and

extremely resistant to change.

Other researchers argue that the construction of a national identity in children is in large

part determined by the social and cultural milieu in which the socialization takes place.
Nugent (1994) 1s one such researcher, and has looked extensively at the political
socialization of young children in the North of Ireland. A brief sketch of his research
will be given here because, since there are certain parallels which one could draw
between the contexts of Palestine and Northern Ireland, it is not surprising that his

findings reveal themes similar to those uncovered by this study, the results of which

will be presented later in Chapters Four and Five.

In Nugent’s study, 100 children between the ages of 10 and 14 were asked to write
down their thoughts and feelings about their country. The resulting narratives were
deconstructed via a content analysis and the data yielded eight main categories into
which the children’s descriptions fit. Nugent’s categories are similar to the concept of
the TRANSITIVITY template which, alluded to in the Introduction, will be introduced
fully later in Chapter Three. The following eight categories resemble a number of
themes appearing across the templates to be discussed in Chapter Four: 1) places —
man-made and physical artefacts, including boundaries; 2) physical characteristics —
geography, natural resources like rivers, mountains etc.; 3) ecology — natural features
regarded from an ecological perspective; 4) fauna and flora; 5) history — events,
persons, conditions; 6) culture — customs and traditions, folklore, art, music, etc.; 7)
atmosphere — moral or mental environments; and, 8) personality — character of the
people in terms of behaviour and personalities. For example, a statement such as when
I think of Ireland, I think of its history of British occupation, was coded under Category
1 for its reference to man-made boundaries. In other examples, a statement fell under
two categories: There is anything you want to find or buy in Ireland but there once was
a war in Ireland before I was born and it was destroyed, I heard that from my

grandmother.

Once the narratives were coded according to the above eight categories, Nugent (1994)
examined the statements using Egan’s (1977) study in order to determine the level of
attachment the children expressed towards their country. The first level is positive-

uncritical attachment, where children express their feelings about the country’s good
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points. There is no awareness of other conceptions of the country. The second level is
positive-defensive, where the child’s feelings are still uncritically positive, but there is
awareness that there are other perceptions of the country and the homeland is compared
with other countries and deemed to be much better. The third level is idealized-
ambivalent, where the child’s feelings about the country take on the character of a
moral ideal, and culture and tradition tend to replace the physical descriptions of the
country. There is often a commitment expressed to what the country should be or could
be, and there is sometimes a rejection of what it is. Finally, the fourth level is
integrated-committed, where the child’s attachment includes awareness of both the
country’s good and bad points, but there is a commitment to its development and a

sense of personal identity with its future. In this level the child identifies national

characteristics with him/herself as an individual.

The results are interesting: Nugent (1994) finds that, generally speaking, the younger
the child, the lower their expressions rate on the scale of levels of attachment. For
example, the youngest children tend to make generalizations such as I think Ireland is
lovely because there are a lot of lovely places to go. As the children age, their
narratives move up the scale, so that by age 12, for example, there are some more
defensive attitudes toward the country: I think Ireland is a happy place to live in, a
friendly place...not like England, you can go out to the country in Ireland, knock on a
door and the people will let you in. By the time a child reaches 14, for example, there is
acknowledgement that there are people who hold contrary opinions about the country:
The people from other countries think it is a horrible place to live, they won’t even
come over on a holiday because they are afraid they will get bombed or shot, but I am
glad 1 live here. Finally, by the age of 16, there is a clear shift in the type of narratives,
with a large increase in the types of abstract conceptualizations of the country: Ireland
is home to be and I am proud to be Irish. When I think of Ireland, I think of an island
beside England and I think of its history of British occupation. At that stage, Irish
people were made to feel inferior and ashamed of their culture and language. It is in
this fourth level that the most politicized statements can be seen: When I think of

Ireland, I always think of its history and its struggle for freedom against England. 1t is
also in this fourth level that the highest degree of objectivity and criticism can be seen: 1

would not consider Ireland to be in any way superior to other nations. To me it is

special but not perfect. I do not feel very personally Irish and I can look at all Irishmen
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as if  were completely uninvolved. Nugent’s results are highly informative from the

perspective that it is a society that, in perceiving itself to be under occupation, has

always had an active and resistant youth population. The categories of narrative and the
levels of attachment according to age should make for an interesting comparison with

the data introduced later in this dissertation. I will explore to what extent the two sets of
data are complementary and in what ways they differ.

2.7 National Identity and Political Socialization: Palestinian Children and Youth
There can be very little doubt that Palestinian children and adolescents living in the
occupied Palestinian Territories hold strong national sentiments. The vast body of
research on the topic attests to this. A very large majority of these studies focus on the
issue from the perspective of political socialization, looking at the ways in which
nationalist ideals and values are enacted. It remains a challenge to locate research
which explores the broader conceptual themes which constitute Palestinian young
people’s identification with Palestine in a framework outside of their participation in
resistance activities. Chatty (2002), Chatty & Hunt (2005) and Sukarieh (2001) do
approach the study of Palestinian children’s national identity from a broader

perspective, but their research focus differs from this dissertation in that it 1s on

Palestinian children in the Diaspora who live in the refugee camps of Lebanon, Syria
and Jordan.

Most studies into the political socialization of Palestinian young people focus primarily
on the direct effects of trauma, concluding that the psychological damage to Palestinian
children is bad at best, severe at worst (see, for example, Baker, 1990; Barber 1999;
Garbarino & Kostelny, 1996; Punamaki, 1987; Punamaki, Quota & El Sarraj, 1997; and
Punamaki & Suleiman, 1990). As was highlighted by the research of Greene and Hill
(2005), Rogers et al. (2005) and Jones (2004), these studies have tended to look at
children as objects of research, of being in danger of becoming an adult with the
potential to perpetrate the types of violence they once experienced themselves. Studies
focusing on political socialization and psychological trauma in this limited way might, 1
argue, be considered as belonging to the category of research which Zureik (2003)
identifies as being “interest-laden and funded either by international organizations or

donor countries, both of which have a vested interest in gathering such statistics for

policy purposes” (154). While such research certainly has its place and obviously has
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the potential to bring much needed funds to an economically impoverished community,
it does not offer much insight for researchers interested in how Palestinian young

people represent and make meaning out of their own experiences.

One main limitation of these studies is that they have not explored the ways in which
young Palestinians might be resilient to the effects of political violence. As Cairns
(1996) and Punamaki (1996) demonstrate, it 1s possible that young people can attach
psychological meaning to conflict. They argue that the high degree of social integration
common to collectivist cultures can function to protect children psychologically.
Indeed, as Punamaki et al. (1997) reveal, good parenting functioned as a protective
shield for children’s psychological healthiness in the Gaza Strip during the first Intifada.
What these studies have also not considered is the possibility that a strong ideological
commitment can also protect children from the effects of stress. Punamaki (1986), in
studying 350 Israeli Jewish pre-adolescents and adolescents, finds that psychological
problems were actually higher in children who held low ideological commitments.
Research into the Palestinian case has revealed similar findings. Tessler (1994) and
Barber (1999) argue that because the Intifada was a very popular social movement, or,
in the words of Mazawi (1998), “an environment of total civic dissent”, Palestinian
children and adolescents were motivated and supported by shared societal perceptions
that there was a real need to engage in the conflict. These shared perceptions, they
argue, make it possible that exposure to stress and trauma does not automatically mean
that the young people will be psychologically damaged. Similarly, Garbarino &
Kostelny’s (1996) study of 150 adolescents living in the West Bank during the first
Intifada suggests that living in a high or low-violence community has no real influence
on the behaviours of young people. Mazawi (1998) states that “the assessment of the
emotional effects of uprising-related violence on children’s and adolescent’s citizenship
orientations still needs sounder research strategies”, but he argues for two realistic
possibilities:

on the one hand, the participation of children and adolescents in the uprising may have
enhanced their self-esteem, their sense of political efficacy and their identification with the
national collectivity, Yet, on the other hand, it remains rather true that, for these younger
generations of Palestinians, the traumatizing effects of such experiences have radically
transformed their personality and their perception of social relations (93).

These studies are simultancously relevant and not-so-relevant to the goals of the

research conducted for the present thesis. On the one hand, they are relevant because

the children from whom data was collected were born into intense political violence
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themselves. It will be revealed that feelings of depression do appear in the corpus, yet it
will be shown that embedded in the discourse are expressions of high ideological
commitment to the nation and resilience to the traumatic effects of political violence.
Although I am not a psychologist and psychological theories do not inform this study,
themes of emotional healthiness are clearly identifiable from the young people’s

language choices.

On the other hand, these studies are not-so-relevant because their methodological
approach is very different from that of this study. They rely heavily on the use of
surveys and questionnaires, and often involve gathering data about the children’s
experiences from their mothers or other adults close to them, such as extended family
members and teachers. The children themselves were not given many opportunities to
express themselves outside the constraints of the questionnaires. Although there is use
to such quantitative studies, and the published research is strong and informative, it is
an approach directly opposite to that of this study. The absence of research which
examines children’s construals of their experience living in the occupied Palestinian

Territories underscores the need for the present thesis.

There is at least one study though which, in specifically exploring the conceptualization
of national identity among Palestinian young people, utilizes both quantitative and
qualitative research methods, allowing for the participants to offer less-controlled
construals of their experience. Barber (2001) explores political violence, social
integration and youth functioning in the self-reports of 6000 young Palestinians at the
end of the first Intifada. His data reveals themes similar to those that have been
revealed by this study and will be presented in Chapters Four and Five, particularly his
key finding that “the youth were driven by informed and advanced levels of awareness
and commitment to the broader social goal of relief from the occupation” (260; see also
Barber, 1999 and Kuttab, 1988). With regard to the Intifada specifically, the
adolescents were “aware of the essentiality of the movement and were willing to
contribute and sacrifice for its success” (262). The themes of sacrifice and willingness
to contribute to the Intifada are similarly present in the corpus of data collected for this
study.
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2.8 Social Identity Theory

Complementing the many approaches to the study of nationalism is Tajfel’s (1974,
1981, 1982) Social Identity Theory, which recognizes that communities and nations are
born from the individual’s need to categorize him/herself as part of a group. Tajfel
observes that “individuals have a need for a positive social identity, or self conception”
(1981: 256). When looking at nations, or groups, he posits that individuals will opt to
remain members of groups as long the group contributes to their positive self-identity
(1981: 256). A positive self-identity is achieved by comparing one’s own group or
nation, the in-group, to contrasting out-groups. The in-group will emphasize its own
positive qualities while simultaneously minimizing or ignoring its faults. This positive
self-presentation and negative other-presentation (referred to elsewhere in, for example,
van Dijk, 1998b), aids in maintaining the in-group’s “positive self-identity, which is
necessary for the group’s continuing existence” (Billig, 1997: 66). The nation “has to
be conceived as an entity with its own identity,” and this identity is often juxtaposed
against the identities of the out-group, of minorities within the nation, for example, or
against other nations (Billig, 1997: 70). The positive construction of the in-group can
also be viewed as a community’s “vehicle for the expression of national history, the
telling of people passing through time — ‘our’ people, with ‘our’ ways of life, and ‘our’
culture” (Wetherell & Potter, 1992).

Theories of national and social identity have been utilized, complemented and extended
for years by researchers from countless disciplines. There are at least two areas of
applied linguistic research which focus on issues of national and social identity, and are
of particular relevance for the present study. The first is the discursive construction of

national identities, while the second is the intricate interplay of language, identity and

war.

2.9 The Discursive Construction of National Identity

van Dijk’s research (1984, 1992, 1995, 1997, 1998a, 1998b, 1998c, 1998d, 1999a,
1999b) has been instrumental in the development of an extensive body of literature
which explores the role that political (e.g. parliamentary) discourse on immigration
plays in constructing national identities. For van Dijk, the national identity is

constructed via the positive conception and representation of the in-group. Much of his
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work is framed within the specific context of immigration, and the role that racism
plays in defining admissible and inadmissible classes of immigrants. van Dijk argues
that racist ideologies appear not just within the framework of immigration policies and
procedures, but in all realms of everyday life, including discourses on housing, welfare,
work, education, etc. (1998a: 8). Of van Dijk’s research, what is most relevant to this
dissertation is his idea of how the identities, interests and power of the in-group are
produced and reproduced by and through discourse. He argues that discourses which
contribute to the construction of national identities will tend to employ linguistic and
discursive strategies which emphasize ‘our’ goodness against the evil or incompetence
of the ‘other’. In general terms, the ‘other’ can be expected to lack the in-group’s
“ideologically self-attributed qualities” (1998a: 9). The ‘other’ may typically be
described as having values and norms different from ‘ours’ and, further, may be

represented as criminal and culturally deviant (1998a: 9).

Wodak’s (1995, 1996; Wodak et al., 1999) research in CDA, in the general area of the
discursive construction of national identities, but with a specific focus on the
contemporary Austrian context, marks an extensive and highly influential contribution
to the field (see also Wodak, Nowak, Pelikan, Gruber, de Cillia & Mitten, 1990; Wodak
& Matouschek, 1993; Wodak, de Cillia, Reisigl, Liebhart, 1999; Wodak, de Cillia,
Reisigl, Liebhart, Hofstitter & Kargl, 1998; and, Wodak, Menz, Mitten & Stern, 1994).
Wodak’s and her collaborators’ research is based on some general assumptions (as is
van Dijjk’s presented above), beginning with the idea that national identities are
discursively — that is, through language and other semiotic systems — produced,
reproduced, transformed and destroyed (1999: 153). The idea of a national community
becomes a reality through “reifying, figurative discourses continually launched by
politicians, intellectuals and media people disseminated through the systems of
education, schooling, mass communication, militarization, etc.” (153). Wodak and her
collaborators argue, as does van Dijk, that the discursive construction of national
identities “always runs hand in hand with the construction of difference/distinctiveness
and uniqueness” (1999: 153; see also Hall, 1994, 1996; Hall & Du Gay, 1996; and
Martin, 1995). This in-group/out-group distinction is well described by Benhabib
(1996):

Since every search for identity includes differentiating oneself from what one is not,
identity politics is always and necessarily a politics of the creation of difference. One is a
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Bosnian Serb to the degree to which one is not a Bosnian Moslem or a Croat; one is a Gush
Emmunim settler in the West Bank to the extent that one is not a secular Zionist (3).

One further assumption behind Wodak’s (and collaborators’) research is that “there is
no such thing as the one and only national identity” (1999: 154). By this it is meant that
identities are discursively constructed according to context, and that identities “are not

completely consistent, stable and immutable...to the contrary, they are to be understood
as dynamic, fragile, vulnerable and often incoherent” (1999: 154).

Wodak et al. (1999) takes a discourse-historical approach to analyse discourse about

nations and national identities. In so doing, it takes into account the historical
background in which the discourses are embedded. A number of categories for the
analysis of text have been devised, fitting into three broad dimensions: 1) content and
topics; 2) strategies; and, 3) linguistic means and forms of realization. Although this
dissertation is concerned with the content and topics of the children’s discourse, it 1s
most concerned with category three, the linguistic means by which national identities
are reproduced in discourse. With regard to the first category, Wodak et. al (1990)
identifies five general themes: 1) the idea of an us and a them; 2) the narrative of a
collective political history; 3) the discursive construction of a common culture; 4) the
discursive construction of a collective present and future; and 5) the discursive

construction of a ‘national body’ (1999: 158). These themes will be searched for in the
data analysed in this dissertation.

The third category, linguistic means and forms of realization, looks at lexical units,
argumentation schemes and syntactical means which express sameness, difference, etc.

(Wodak et al. 1999: 163). What is of primary note in this category, and what will be of

importance for this dissertation on Palestinian children, is the use of personal pronouns.
According to Wodak et al., ‘we’ “appears to be of utmost importance in the discourses
about nations and national identities” (163). This finding is similar to van Dyk’s
(1998b; 1999) general finding that it is through the use of pronouns such as ‘us’ and
‘them’ that the polarization of in-groups and out-groups is established (7; 14). In
Wodak et al. (1990) however, the use of pronouns is investigated more closely, looking
at how the ‘we’ pronoun can be either addressee-inclusive or addressee-exclusive, and

can also be either speaker-inclusive or speaker-exclusive (165). In many cases the ‘we’

categorization remains fairly general, as it cannot always be clearly identified who the
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‘we’ includes. Whether or not the children represent a group identity which may or

may not include themselves and the addressee will be a question explored in the present

research.

In addition to an exploration of personal pronouns, Wodak et al. (1990) suggests that
metonymy, synechdoche and personification are often also strategies employed in the
discursive construction of national identities. Metonymy allows the writer “to dissolve
individuals, and hence volitions and responsibilities” by, for example, substituting land
or country for inhabitants; synechdoche can be thought of as the collective singular, and
serves to generalize and essentialize stereotypes applying to a whole group (e.g. the

foreigner, the Israeli, the northemner, etc.); while personification serves to humanize

non-human entities (165; see also Fairclough, 1995).

van Dijk, Wodak, Fairclough and others also point to the usefulness of examining the
use of euphemistic expressions and metaphors. As van Dijk highlights, references to
immigrants in political discourse on immigration are often times accompanied by
“flow” metaphors, such as seas and waves of immigrants etc. In other discourses which
construct national identities, both the in-group, the nation, and the out-group are likely
to be represented through the use of certain metaphors. In the case of the nation for
example, work by Lakoff & Johnson (2003) shows how the nation is often constructed
through the metaphor of mother. It will be important for this study to examine the

ideological impact of using such descriptive language.

Although the use of pronouns and other linguistic strategies will be evident to some
extent in the texts chosen for this study, it will be useful to examine more generally how
exactly the major participants are lexicalized, that is, what terms are used to refer to the
participants. It is to this end that van Leeuwen’s representation of social actors and the
APPRAISAL framework, which will be introduced below in sections 2.16 and 2.17

respectively, will be most useful.

2.10 Studies on the Construction of the In-group and Qut-group in Palestinian
Discourse
It has not been possible to locate literature devoted to the exploration of how Palestintan

children construct both an in-group and an out-group through various linguistic means
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such as the ones described above. However, there are myriad studies which explore
category one of Wodak et al.’s above description in relation to the constructions of
national identity in (adult) discourses on the Israeli-Palestinian conflict. Sagy, Adwan &
Kaplan (2002) and Bowman (1993) provide a very good overview of relevant research
(see also, for example, Smooha, 1998; Rouhana & Bar-Tal, 1998; Gur-Zeev, 1999;
Ben-Amos & BethEl, 1999 and Firer & Adwan, 1998). While the present research has
been informed by studies which fall into category one of the historical-discursive
approach to the construction of national identities, it is most concerned with category
three, the particular linguistic means by which national (and other) identities are
constructed. Unfortunately, only one such study has been located which explores the
Palestinian context; Zupnik (1999) identifies the particular linguistic features, including
the use of pronouns, utilized by Palestinian and Israeli adults in dialogue events. The

lack of locatable research in this specific area underscores the importance of the

research reported in this dissertation.

Zupnik (1999) is situated within the body of literature on conflict talk (e.g. Grimshaw,
1990) and links social-psychological concepts and discourse phenomena by identifying
socto-political identity displays in dialogue between West Bank Palestinians and Israeli
Jews during the period from the onset of the First Intifada in 1987 to the signing of the
Oslo Peace Accords in 1993. She focuses on the speakers’ use of pronouns, which are
generally considered in relevant literature as “the verbal instantiation of aspects of
individual and group identity in the categorization of self and others” (471; see also
Connor-Linton, 1988; Ur, 1988; Fairclough, 1989; O’Donnel, 1990; Ullah, 1990;

Wilson, 1990; Wodak, 1989; van Dijk, 1992; Wodak and Matouschek, 1993; Johnson,
1994; Beattie and Doherty, 1995).

Zupnik’s theoretical framework is drawn heavily from aspects of Tajfel’s (1974, 1981,
1982, 1986) Social Identity Theory, specifically his work on intergroup conflict and
intragroup cohesiveness and concepts of psychological distinctiveness and social
mobility. With regard to Palestinian identity, Zupnik hypothesizes that Palestinian
contributions to the dialogue will exhibit positive psychological distinctiveness, which,
as Tajfel suggests, is characteristic of groups agitating for nationhood. Zupnik also

predicts that the personal pronoun will be a site of identity display.
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Zupnik (1999) defines the discourse-pragmatic construct of the sociopolitical identity
display (SPID) as “the verbal expression of the stance of the speaker relative to one of

his or her dominant macro-affiliations, whether as an individual or as a member of a
group” (483). Zupnik’s categorization of pronoun use differs somewhat from Wodak et
al.’s in that she believes the speaker’s position/inclusion can identified by the use of
first-person singular or plural pronouns (e.g. “I” or “we”). The use of the singular
encodes the speaker as an individual member of a particular group, while the plural
makes the individual a representative of the entire group. She argues that the
sociopolitical affiliations of the speaker can be identified by examining “the semantic
content of the predicates to which the pronouns are linked” (483). It is assumed that the

choice of pronoun is not made arbitrarily by the speaker, but instead is the “linguistic

instantiation of a particular sociopolitical orientation” (495).

Zupnik concludes that Palestinian contributions to the dialogue are motivated by the
positive psychological distinctiveness that is characteristic of groups seeking
recognition of their legitimate rights as a people. Hence, they express unity, uniqueness
and separateness. The majority of Palestinian talk is comprised of intragroup SPID,
while very little of their talk is devoted to intergroup SPID. They do express personal
SPID, but their contributions are primarily aimed at promoting intragroup unity while
avoiding intergroup solidarity. The SPID use in the data demonstrates, Zupnik argues,

the way in which language reflects and creates social relations.

2.11 Language, Identity and War

“Who we are, what we say, and when we fight are intimately interwoven” (Nelson,
2002: 3). Exploring the conceptual relationships between language, identity and war,
Nelson argues that discourses of war tend to be closely linked to the way nations,
communities and peoples identify themselves in relation to others. In highlighting
language’s role in the perpetuation of violence, he posits that “human conflict begins
and ends via talk and text,” and that humans “generate, shape, implement, remember
and forget violent behaviour” (4).

What relates Nelson’s arguments to this study, and also to the field of research on the
discursive construction of national identities, is his assertion that in constructing

discourses of war, there must first be an enemy — “an other who is so foreign and
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distant that who becomes it. It can be tortured, maimed, slaughtered; who cannot” (8).
Of interest to consider when viewing this dissertation in light of Nelson’s argument will
be, broadly speaking, the questions of whether there can be a distinction made between

a discourse of war and a discourse of those living through war.

Nelson extends his argument of the connection between language and conflict to
include that between contlict and identity (see also Smith, 1991; Tilly, 1975a and b; and
Howard, 1991). He writes that “the struggle for identity lies at the nexus of war and
peace,” arguing morcover that the propensity for violence is heightened in those
individuals or states who are denied recognition, self and agency, leading thus to the
conclusion that “endangered identity is the hallmark of war-proneness” (11). Such a
conclusion echoes that which Jones (2004) found to be salient in studies into the
psychological impact of war on children, namely that victims of violence or victims of

statelessness become the next generation of terrorists.?

Nelson concludes with a very grave statement, a statement which, if true in all cases,
leaves one utterly hopeless: “the test of identity — of one’s validity as a member of a
group, community or nation — becomes adherence to a language of war that supplants
and obliterates a language of peace’ (20). Is the children’s discourse thus destined to

reveal that to assert a Palestinian identity is to simultaneously subjugate peace to a

language of war?

2.12 Relevant Research on Palestinian Children Living in the Occupied
PalestinianTerritories

Three studies of Palestinian children in particular, each from different disciplines

utilizing very different research methodologies, are briefly described here. They have

been selected out of the plethora of research into the conflict because they all focus, in

some way, on representations (either self-representations or other-representations) of

Palestinian children’s experience living under occupation and through an uprising’,

while focusing closely on related issues of national identity and in-group vs. out-group

2 These are issues which, particularly in the light of the phenomenon of suicide bombing, will need to be
explored in my data.

* To be distinguished from research studies conducted into refugee Palestinian children’s representations
of life in Diaspora.
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relations. It will be explored how their findings, despite the differences in approach and

methods, are similar to the results of this research project. The first study to be
presented here is <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>