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Table 2 (b) Cross—tabulations: Teacher qualifications by attitude to Project philosophy

® % # CRUOSSTARB D L ATION 0O F B % 4 3% 3 3 % ¢ # % o # ¥ O ¥ ¥ ¥ o4

BIWIHTE B N R TR R T R W R @
VARDT QUALIFICATION BY VAR1?
R N SR - S YU SN TSR SR - A SR SRS S - ST - S SENE - SR - SR TP - ST - ST - SN SR NP - T - SN - ST S - ST - - T N TN SR - BN - TS - B - BN - JEEE - - S R ST SR - - - ) PAGE10F1
VARI?2
COUNT =3
RCW PCT % ROW
COL PCT 1 TOTAL
TOT PCT 1 ! R 2 37 e b
VARE7 = meme———a omm - ———— Jmmmm e [memmm——— e I
e 1 a0 38 I 15 1 - ¥ R e g 114
UNQUALIFIED i Db XA L Y352 1 3265 T 1101 64.8
¥ M6 1 THELG Y BB I 52.1 141,91
SR TS TN e £E T 8.5 K 2Ye0: ;] ot
— e ——— [ m——— [ [mmm————— e I
213 e S | e 18 I 14 1 33
DIPLOMA : 371 Jel: =% 0 1 5%.5 1 424 T 188
i U «5 1 O 10e7 -1 801
e —— = ———— [mmm [=m—m———— e 1
3 gy e i 1 e ) Y 2 R | 29
DEGREE i 691 “1Tec ) Gt o s L IR Br 16355
Y 1080 Yl 1Y YV B Y 2245 1 12,9 1
G P9 B 268 1 oY -1 > % e : s S
- em————— [mm————— jemm————— [mm—————— [mm—m e 1
COLUMN 13 44 17 71 31 176
TOTAL T4 259 D7 40.3 17.6 160.0
RAW CHI SQUARE = 37.59277 WITH 8 DEGREES OF FREENOM. SIGNIFICANCE = « 0000
CRAMER!'S Vv = 32680
CONTINGENCY COEFFICIENT = 41953 ;
LAMBDA (ASYMMETRIC) = 51613 WITH VARAT DEPENDENT = 00952 WITH VAR12 DEPENDENT .
LAMBDA (SYMMITRIC) = «31198 i
INCERTAINTY COEFFICIFNT (ASYMMETRIC) = .13881 WITH VAROD7 DEPENDENT . =  .08620 WITH VARI1Z2 DEPENDENT .
UNCERTAINTY COEFFICTISNT (SYMMETRIC) =  .10636
SENDALL'S TAU 3 = « 27315, SIGNIFICANCE = .0000
<ENDALEYS TAH C'= +25181. SIGNIFICANCE = 0000
GAMMA = L4038
SOMERS'!S D (ASYMMETRIC) = «23029 WITH VARGT DEPENDENT = »32399 WITH VAR12 DEPENDENT

SOMERS'S D (SYMMETRIC) =  .26922

“r
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Table 3(a):- Sub—item x Sub—item of Implementation Factors,

P 2% J—- ¥ | 1l x4,x9,x 10,x11, 1x3,x17,

x 12, x 13 x 8 1x2 x5
x 9, x10, x 11, x 12,x 13
3 X1 —mmemcna- x 13 3x8, x9 3x1, x4, 1x10,x 11 3x2,x7, x12
x 5, x 13
4 X1 ~mmmme—e— x 13 4x1x7,x89, 4x3,x8 4x2, x5
x 10, x 11,x 12,
x 13
5§ x1 ~——eeme—— x 13 5x2 5x 3 5x 11, x 18 6x1, x4, x7, x9, x10,
x 13 x 12
7 X 1 —m—emem—x 13 7x4, x10, x 11, 7x1 7x9 - 7Tx2,x3, x5, x8
x 12, x 13
8 X 1 ==m=mw——=x 13 8x3, x9 8x1, x4, 8x5, x10 8x2,x7, x12
x 11, x 13
9.x 1 =———e——— x 13 9x1, x3, x4, 9 x 10, x 12 9x7 9x2, x5
x 8, x11, x 13 :
10 x 1 =~=wmw-=x13 10x1, x4, x7, 10 x 9 10x 3, x8 10x2, x5

x 11, x 12, x 13
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Table 3(al continued

&
)(2 Results
Sub~items n.s * ** *kk
11 ¥ 1 =======—x 13 11 x1, x4, x17, 11 x 8 11x3, x5 11 x 2
x9, x10, x 12
x 13
12 x } ~—~~——=— x 13 12x1, x4, x17, 12 x 9 12 x 2, x3, x5, x8
x 10, x 11, x 13
13 x 1 =mem=me= X 13 13x1, x4, x17, 13 x3x 8 13 x5 13 x 2

x9 x10, x 11,
x 12



Table 3(b):= Overall frequency Count-Implication Factors

FACILITATING -INHIBITING

Sub~items > 4 2 2 !

1 107 55 10 4 1

2 40 80 29 10 18

3 77 67 9 2 15

4 103 49 8 9 8

] 47 78 32 16 4

6 6 33 53 85

7 117 37 11 7 8

8 86 70 ] 9 3

] 80 87 20 10 10
10 110 45 16 6
11 112 52 3 10

12 110 41 18 6 3

13 110 52 7 6 2

354
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Table 3 (e) Cross—tabulations: Teacher qualifications by attitude to implementation factors, controlling for
sex, school type, school enviromment and teaching experience

ST i Sole ad qube uost ML SR GRS TSR NS TS B BN RN AL S RS SET A UslEA T 10N 0F O3 % % 3 % % 3 % % & o B 3
VARDY QUALIFICATICN BY VAR29
CONTROLLING FOR.e
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VARDGS TEACHING EXP VALUE.. 2 MORE THAN 5 YEARS
ﬁ-}n&ﬁ%r«:S*-:tr:f:--.‘.‘-:":-}%*%ﬁ--ﬁ-t‘-:}'.‘!'*%ﬁ-%*#**%***%*#**#%##%%%* PAGEIOFI
VARZS
COUNT @ ¥
ROW PCT I ROW
coL PCT -8 ; TOTAL
IOV PCT % 2 1 A | L
VARDT = —c—mem=-a Ve e —— i ————— 1
i e | gt - s | 11
UNQUALIFIED i 985 1 1B <X T2, 7 - I Bhet
Y IO GBI 1 80,9 ]
¥ Teti=:1 YouGiid ~HY.5 51
—jemm———— [m————— mmm—————]
2 3 8:7 1 9 1 ; etk | 1
DIPLOMA Y 81 S 1 100.0 I 17
X g I | JARER T 1 P DR |
: i v . 1 7.71
- e m———— e ———— e ———— 1
3.‘ i‘: 1: :'I 1
DEGREE ¥ 0. 71 100801 60 1 To7
i g 3308 T Y |
R oo o e : oafdeneiie o e ok v e ot 1
COL UMN 1 3 9 13
RAW CHI sqQuanE = 3,93639 WITH 4 DEGREES OF FREEDOM, SIGNIFICANCE = 4143
CRAMER'S V = . 38925
CONTINGENCY COEFFICEFENT = caB224
LAMBDA (ASYMMETRIC) = 0 WITH vARa7 DEPENDENT. £ 25000 WITH VAR29 DEPENDENT«
LAMBDA (SYMMETRIC) = 18667
UNCERTAINTY COTFFICIENT (ASYMMEIRIC) = 27534 WITH VARO7 DEPENDENT = «18674 WITH VAR29 DEPENDENT

UNCERTAINTY COEFFICIENT (SYMMETIRIC) = « 22255

SENDALL'S TAU 3 = =,16695, SIGNIFICANCE = 2724

<ENDALL'S TAU C = =,08876. SIGNIFICANCE = 2724

CONDITIONAL GAMMA =  =,38467 /

SOMERS'S D (ASYMMETRIC) = =,12821 WITH VARG7 DEPENDENT. = =4,21739 WITH VAR29 DEPENDENT .
SOMERS!'S 0O (SYMMETREC) = -.16129

ETA = s41786 WITH YARAT DEPENDENT »

ETA = $23355 WITH VAR29 DEPENDENT .

PEARSON'!'S R = =,8%9759 SICGNIFICANCE = « 3756



Toble 3 (d) Cross—tabulations: . Teacher qualifications by attitude to implementation factors.
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COUNT: -3
ROW PCT § ROW
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VARST mmme———e f——————— fro—mmm—— Jrem——— o e e S5 v [==—————-  §
) e . i AN s A § 44 oy A § 114
UNQUALTIFIED L g4 i Sese= " Yeay Yogi- Yo ABLEEST G2 1 C 6561
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i g 3 + BT | 1011 ].‘GI BJl. 1
e ke e e ey gr=rrrs R e e o i = L D J=~————— I
COLUMN 5 = 16 o7 82 175
TOTAL 23 Ced 9.1 38.3 46.9 190.0
RAW CHT SNUARE = 1Y,.34530 WITH 8 DEGREES OF FREEDOM. SIGNIFICANCE = « 1829
CRAMER'S V = 15004
CONTINGENCY COEFFICIENT = e 24075
CAMBDA (ASYMMETRIC) = ¢ wiln vARD7 DEPENDENT. = 0 WITH VAR29 DEPENDENT .
TAMBDA (SYMMETRIC) = e
UNCERTAINTY COEFFICIENT (ASYMMETRIC) = 04746 WITH VAROT DEPENDENT .« = «03681 WITH VARZ29 DEPENDENT.
UNCERTAINTY COEFFICE-NT (SYMMZIRIC) = 04146 '
SENDALL!S TAU 3 = « 1RQ28, SIGNIFICANCE = « 0105
KENDALL!'S TAU C = o V FNARIS SIGNIFICANCE = «0105
GAMMA = « 29034
SOMERS!'S D (ASYMMETRIC) = « 14967 WiTH VAROT7 DEPENDENT . = 17534 WITH VARZS DEPENDENT »
SOMERS'S D (SYMMETRIC) = ,15853
ETA = 19583 WITH VARSGY DEPENDENT -
ETA = +23A737 W1TH VAR2S UEPENDENT o
. PEARSON!S R = ,18345 SIGNIFICANCE = s GUTS

NUMBER OF MISSING OSSERVATIONS = 2
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Table 4 (al Histograms of Male and Female teachers tnyolved in classroom observation

-_— - - - Wm W W W s W™ W W o W e "M m W= - e - ey — o m ww — ww  ww ww ew wWw L ] - ™ L -
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1

1
o
? 2.00 W vk e e o e v o e ol o ol ol e e e o e o ok o o ol e ok o ok T e e vl o ol e o T R o ol e ok e e e e o T e e e O e ke e e e e e e e e e e e ok e e ke ol ol o ol e e o e o e e e e e ok (

L 123 .
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43)

53.7 PCT

RO 5 |

0 5 10 15 20 25 32 35 40 45

FREQUENCY

50



Table 4 (b) Histograms of Rural/Urban Schools involved in Classroom Observation

gq.g--q--u—--'F-----------—----------—----—..

FILE NONAM

VARIABLE V
CODE
1°00

2.00

oot

STATISTICS""
KURTOSIS
MINIMUM

VALID 0OBSE
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E (CREATION DATE = 13/11/80)

3
1
R R R L R e R e R R R A A A A T T R R T T R R R R LR R ] ( 44) 55.0 pCT
! L
I
I
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FREQUENCY

=1.960 SKEWHESS 0,205 RANGE 1.000

15000 MAX IHUM 2,000

RVATIONS = 80

RVATIONS = 0
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Table 4 (el
""qu
FILE NONaM
VARIABLE v

cODpE
B 1500

G 2700

. sioo

v iw

STATISTYICS.,
KURTOS1S
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VALID OBSE
MISSING OBSE

Histograms of Sex Composition of classes involved in Classroom Observation

. _?L_-,_W_ e s e
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4

1
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Table ¢ (d) Histograms of qualifications of teachers involved in classroom observation /

PILE NONAM
VARJABLE v
CODE

1
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VALID 0B SE
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Table 4 (el Histograms of years of experience of teachers involved in classroom observation |
é
T . T - e W ™ e ®m oW v L%"_'*,Tm_,._m [RTEEPR—
FILE NONAME (CREATION DAYE = 13/11/80)
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- e W e = &

- e o B W o W W B W W @ s s = — - am EE e as -



79t

Table 4 (f] Histograms of types of schools involved in classroom observation
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FILE NONAME (CREATION DATE = 13/11/8))

VARIABLE v?

CODE
1
1700 saanwhwkees | 10)
!
1
!

1278 peT

80 1000

P T e L R A A L L e T R L

1
1
1

5700 twawswwwen ( 9)

1

£ iy ¥
‘on-o-ou.v

1172 pCY

e e e [ T .
l....-....!......-w.!-.ui-.;.-!..-.w.

. so i

0 ‘40 20 30 &0 S TR
FREQUENCY

SYATISTICS."

KURYOS1S 27929 SKEWNESS 17970

MININUM 17600 HAX THUM 5:000

VALID  OBSERVATIONS = 80

MISSING OBSERVATIONS =~ -0

JpE

ve | tw e
o!...l

69

LA L L £ K]

1000

190.0

13/11/80

61) 76,2 pCT

.?o;;:!:jju-u
70
RANGE

vy

PAGE

‘e B

}ano-o(

80

90

4,000

8

'-..-‘!‘::OQUNO':':;I

100



Table 5 (a) Cross-tabulation: Pupil Initiation on F.I.A.C. X Teacher Sub—Groups

T R E R R E E R EE R

vaz

CROSSTABULATTION

0 F * ok kb W ok ok ok X kW W O® WW W W

aY V3
I I EEEEEEEIENEEEREEIZIEE I B BE BN T T 2 R ST SN 2NN TR RN I RN I N N
-~ vs
COUNT ]
ROW PCT 1 ROW
coL PCT TOTAL

vée

707 #CT 1 1.003 2.001

v---vﬁnaIqw---n-n{q.-uo-n.‘

£9¢

0.00 | 30 1 32 1 62
1 48,4 ) 5.6 | 77.8
I 68,2 1 88,9 1
1 37,5 1 40,0
-lpnu--qonxaqtqnuugx
1.00 1 & 1 2 1 é
1 66,7 1 33,3 1
! 50 1 e.% 1
olnapnsnnninranmney]

2,00 1 1! 0 1 ¢
! 100,0 1 oO0,0 3 2,8
; ‘Is ! o.o l
! &3 1 0,0 1

elnnevunenlnepnenen]

I 6 1 2 1 6

1 66,7 1 33.3 | 7.3

1 3.0 1 2.% 1

slunsranenieneannnen]

I 3 1 0 1 3

1 100,0 1} 0.0 1 3.7

I 6,8 1 0.0 1
H 3.7 1 0.0 1

L AAALLELS LT EALLT )

s.on

6,00

e e

10,00 1 1 1 0 I 1
1 100,0 1 0,0 | 1.2

1 &3 1 0.0 1

I 1.2 ! 0.0 I

G LALTLIITR RS DTS
COLUMN ' 13 36 1)

TOTAL 35.0 4%.0 100.0

CH] SQUARE s 6.66449 WITH 8§ DEGREES OF FREEDOM  SIGNIFICANCE = 0,2468
CRAMER'S V »  Q,28863
CONTINGENCY COEFPICIENY o 0.37731 | , ot
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rable 5 (b) Cross~tabulation:  Teacher qualifications X sub—item on the Evans/Behrman Schedule

N N R E R R CROSSTABYTLATYTION o @ N E R EE R EEE R EE R
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Y23
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ROW PET 1 ROW
coL PCT 1 . TOTAL
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2.00 1 2 1 R 8 1 17 1 23
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12,8 1 102 1 f0.0 1 2152 1
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CRAMER!IS V = 9736423
CINTINGENCY CAEFFICIENT & 0.4879¢

fﬁm S TR
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Table 5 (e) Crose~tabulation: Sub—item X sub-ttem on the Ebans/Behrman Sehedule

R EEEEEIEEZE 22 B B B N c RO ST A®ULATI ON 0F T R EEE R E R
V51 BY V27
I I IR A B B I R B I I N SN A N N N * & W ok T kYW Ok R MW R Rk % % ¥ o w W PAGE 1 0OF |
va27
CaunY 1
ROW PCT 1 ROY
¢oL PeT I , TOTAL
TOY PEY ! 8,001 1.000 2.001 3,001
VS5¢ Wvaevennlnnergnernannasrnlorrasnty [ Toannvas]
A700 g 2 1 L 0 o 1 9
1 22,2 1 33;%3 1 0.0 1 44,4 1 99,2
1 80,0 1 16,7 1 0.0 1 8,7 1
t 275 1 30ror 0v0 LU
nl--lnu---- 1 ---..u--lo.--n"*!----p---!
1.00 1 1 1 13 1 7 1 a1 29
I 304 1 4bL8 1 2471 1 27,6 1 3642
1 2800 1 72.2 1 8873 1 17,4 !
1 1,2 1 4672 1 817 1 10,9 1
-!nnnpgnnujpou-cpn--!.-----d IELLTL L LD
2.00 1 11 2 1 3 1 A | 26
! 308 1 777 1 1475 1t 76,9 1 32,8
12500 1 1974 1 2370 1 4308 1
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—[n--wquon!-q---q--q !-F---ni [wemen o [
3.00 1 n 1 6 1 2 1 14 1 16
1 0.0 1 0.6 1 12.% v 37,% 1 20,
) SR IO R S T 1627 1 30,4 !
1 9,9 1 n.o 1 278 1 170® 1
-o]nwnu#-wn!nu-q----!pan--p‘ tromenmuw]
CoLuMA 4 18 12 4% 80
TOTAL 5.0 22,5 15.0 57.% 100,90

CH] SNUARE = 3160516 UITH ¢ DEGREES NF FREEDNHN SIGHIFICANCE = 0.0002
CRAMER!S V = N, 36229

CORTINGENCY COFFFICIENT = 1.53215%




Table 6(a):~ Factor Loadings on Rotated Principal Components of all
Evans/Behrman & F.I.A.C Measures (except Evans/Behrman

Item 12, firvet & third ratings)
ROTATED FACTOR MATRIX

VARIABLE 1 2 3 4 5 6 7 8

Evang/ 1
Behrman 2 63
Schedule 3 - 39

4 - 54 30
5 - 50 -39
6 - 32 27

7 - 34 57

9 62

‘Item 4

10 - 35
11 - 36
12

" Item 6§

13 - 46
14 33

15 - 55
" Item 6

16 - 35 37
17 34
18 41

CItem 7

19 -39 58

20
21 | 78

- Item 8

22 45
23 -31 =36 31

24

“Item 9
25 85
26

27
366



Table 6(al continued

ROTATED FACTOR MATRIX

VARTABLE " 1 2 3 4 5 6 7 8 9

Item 10

28 84
29 ~68
30 -35

Item 11

31
32
33

- Item 12
34 -76

VARIABLES
F'I.Aoc
' SCHEDULE 1

35 65

36 -71

37 -83

38 88

.39 -85

40

41 72

" 'SCHEDULE 'II

42 67 ~57

43 -89

44 -89

45 87

46 -83

47 -78

48 78 -~ 46

' SCHEDULE III

49 72 ,
50 -59

51 -78

52 80

53 -69 - 38
54 -85

55 86

367
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' 7(al - Frequencies of pupils involved in Puptl Questiomatire
(Pupils X Sex).

Belative Adjusted Cum
Code Ab;;iute Freq Freq Freq
q (PCT) (PCT) (PCT)
Category Label
(Sex)
Boys 1. 865 45.4 .. . 45,4 45.4
Girls 2. 1042 . ._54.6_ 54,6 100.0
TOta]. 1907 100 oo lmoo E
Mode 2.000 Minimum -1.000 Maximum 2.000

Table 7(b) - Frequencies of school type involved in Pupil Questionnaire
(Pupils X School Typel.

...........

Relative Adjusted Cum
Absolute Freq Freq Freq
Code Freq (PCT) (PCT) (PCT)
Category Label
(School Type) -
State 1. 205 10.7 10.7 10.7
JSE 2, . 383 20.1 20.1 30.8
Private 3. 1319 69,2 69,2 100.0
Total 1907 100.0 100.0

mde 3omo mim ) 1 om uaXim . 3°0m,



Fable 7(e) — Frequencies of Rural/Urban Schools involved in Pupil Questiomnaire
(Pupils X School Envirormentl.

Relative Adjusted Cum
Absolute Freq . Freq Freq
Code Freq - (PCT( (PCT) (PCT)

Category Label v
(School Envirorment] 1. 864 45.3 45.3 - 45.3
2, 1043 . 54.7 . 94.7 100.0

Total 1907 100.0 160.0
Mode 2,000 Minimum 1.000 Maximum 2.000

Table 7(d] - Frequencies of class sex composition involved in Pupil Questionnaire

w (Pupil X Class Sex Composition).
MDD e
“Relative — Adjusted Cum
Absolute Freq Freq Freq
Code Freq * (PCT} (PCT) (PCT)
CATEGORY LABEL
(Class Sex Composition)
Male ' ‘1. 448 23.5 23.5 23.5
Female 2, 682 35.8 35.8 59.3
Mixed - 3. T . 40.7 | _40.7_ 100.0
Total 1207 100.0 100.0

Mode 3.000 Minimum 1.000 Maximum - 3.00



Table 7(e) — Frequencies of Male/Female teachers involved in Pupil Questionnaire
' (Pupils X Teacher Sexl.

Relative Adjusted Cum
Absolute Freq Freq Freq
Category Label Code Freq (PCT) . (PCT) (PCT)
Maletea 1. 77 51.2 51.2 51,°2
Femtea 2, 930 - 48.8 - 48,8 100.0
Total 1907 100.0 100.0
Mode 1.000 Minimum 1.000 Maximum 2.000

00
] S _
(=]
Relgtive Adjusted Cum
Absolute Freq Freq Freq
Category Label Code Freq (PCT] (PCT) (PCT)
Unqual 1. 685 35.9 35.9 35.9
Diplonma ‘2, 886 - 46.5 46.5 82.4
Grad 3. . .336 17.6 17.6 100.0
Total 1907 100.0 100.0

¥ode 2,000 Minimum 1.000 Maximum - 3.000
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Table 8 (a) Cross—tabulations: Agreement between positive and negative items by teacher qualification

and clase sex composition

it % % & # % ¥ % # 3 H ¥ £ oF £ o2 CROSSTABULATION 0O F
VARL16 ONE B VAR]S UNEXD
CONTROLLING FOR.e
VARDS TQUAL VALUE . » 2 DIPLOMA
VAROS CLASS VALUE . 2 FEMALE
® O B W OB B o B O O & o4 B OB o & % & 3 4 % 3t 4 3 % % e 3 4 # % 3 $# o+ # # ¥ 4 % £ % % % ¥ F
VAR]S8
COUNT |
ROW PCT v ROW
coL PCT 3 TOTAL
T0Y PCT % 1 Y 2
VARL6 ettt P il Rl bebtted |
1 3 6% 1 62 i22
T 49,2 ] 508 1 54,7
i B53.6 1 55.9 :
2668 I 278
e D ettt !
2 3 S2 1 49 [ 101
§ 51.5 I 4BeD i 45.,3
i 4be4 1 4L4el 1
s 2363 1 2240 %
~iemmmmemm fm—mm oo 1
COL UMN 112 112 223
TOTAL 58.2 49.8 100.9

CORRECTED CHI SQUARE =

PH1 = « 02295

CONTINGENCY COEFFICZIENT = 32294

_AMBDA (ASYMMETRIC) = ¢ WITH VAR16
LAMBDA (SYMMETRIC) = « 50943

INCERTAINTY COEFFICTIENT (ASYMMETRIC) =
UNCERTAINTY COEFFICLENT (SYMMETRIC) =

<ENDALL'S TAU 3 = =,a82295, SIGNIFICANCE =
<ENDALL'S TAU C = =,u32284, SIGNIFICANCE =
CONDITIONAL GAMMA = =,384607

SOMERS!'S D (ASYMMETRIC) = =~.02284 WITH VAR16

SOMERS'!S D (SYMMETRIC) = =.02295
ETA = 4027265 WITH VAR16 DEPENDENT »
ETA = 402795 WITH VAR1S DEPENDENT .

PEARSON'S R = =,92295 SIGNIFICANCE = ¢ 3666

« D038
« 00438

.14332 WITH 1 DEGREE OF FREEDOM.

DEPENOENT .

WITH VAR1E

+ 3052
aBDOZ

DEPENDENT

SIGNIFICANCE =

«8351

# % % £ % % % » ¥ ¥ ¥ ¥ B ¥ ¥ ¥ ¥

PAGE

= .01802 WITH VARIS DEPENDENT.

DEPENDENT.

= .00§38 wITH VAR18

-.02305 WITH vAR3g

DEPENDENT

oF 1

DEPENDENT.
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Table 8 (b) Cross—tabulations: Agreement between positive and negative items by teacher qualification
and class sex composition

-~

Ot B # # ¥ # ¥ O® &£ op o # F # #F #* H# 2 CROSSTABULATION O F # # # # # B3 o & ¥ # F # P ¥ ¥ ¥ ¥ &
VAR14 ONEo BY VARZ21 ONE13
CONTROLLING FOR.e
VAROB TQUAL VALUE 3 GRAD
VAROS CLASS VALUE e e 2 FEMALE
‘igu»{**&*#n#**ﬁﬁ»*nﬁ-*q»-u&«-*&***&#*#%*&é*b**%*%**%ﬁ& PAGE 1 OF 1
VARZ21
COUNT
ROW PCT ; RUW
cotL PCT % TOTAL
T0T PCT 3 ) I 2 3
VAR14 B e Lt eS CELE L St N
1 € 1 163 1 166
i 66671 I 947 I
Rl St
2 ¥ K | 3 1 i2
} 2543 1 T75.2 1 67
i 333 1 5.3 1
)] le?7 % 5.1 1}
-jmmmmmm e oo -1
COL UMN S 169 178
TOTAL 5.1 94,9 100.0
CORRECTED CHI SQUARE = 6.67208 WITH 1 DEGREE OF FREEDUM. SIGNIFICANCE = «0098
PHI = 0?4414
CONTINGENCY COEFFICJIENT = 223772
LAMBDA (ASYMMETRIC) = 9 WITH VAR14 DEPENMDENT. = 0 WITH VAR2] UEPENDENT »
LAMBDA (SYMMETRIC) = ) }
UNCERTAINTY COEFFICRENT (ASYMMELTRIC) = «06985 WiTH VAR14 DEPENDENT . = «0861€¢ WITH VAR21 DEPENDENT .
JUNCERTAINTY COSFFICIENT (SYMMETRIC) = 37716
CENDALL'S TAU 3 = =~,24474. SIGNIFICANCE = + 0096
<ENDALL'S TAU C = =~,05378. SIGNIFICANCE = . 0006
CONDITIONAL GAMMA = =,79775
SOMERS'S D (ASYMMETRIC) = =.28008 WIlTH VARI14 DEPENDENT . = =421386 WITH VAR21 DEPENDENT
SOMERS'!S D (SYMMETREC) = =424253
ETA = #264T4 WITH VAR14 DEPENDENT .
ETA = $266T4 WITH VAR?Z1 DEPENDENT.

PEARSON'S R = =,24474 SIGNIFICANCE = « 0005




Table 8 (e} Crose—tabulations: Agreement betuween positive and negative items by teacher qualification

and class sex composition

gLE

R

# H# % % % # B B OB o# o 4 F O & R F O} CROSSTABULATTION 0O F # % &4 % % & o ¥ & ¥ # # & % % F & &
VAR16 ONESB BY VAR1S8 ONE10
CONTROLLING FOR..
VAROS TQUAL VALUE« 1 UNQUAL
VAROS CLASS VALUE ¢« 1 MALE
® OB ¥ 8 & B % # % # & # & # % £ # & o o % 3 & F O @ % F O o 4 4 ¥ % & # ¥ # # & # # H ¥ 4 & 4 PAGE 10[-’1
VARS8
COUNT §
ROW PCT I ROW
CoL PCT i TOTAL
TOT PCT ! 1 3 2 i
VAR16 et Gt bttt |
) S 39 1 9 i 48
i 81.3 1 1848 I 25.9
i 23.5 1 4Te4a
T o21.Y I 4.9 U
e R E e |
2 3 127 1 1o £ 137
I 92,7 T 7.3 I 74,1
i 765 1 5246 1
3 68.6 ] 5S¢4 1
D ettt :
COLUMN 166 15 135 P
TOTAL 8947 1ve3 10C.0 L
CORRECTED CHI SQUARE = 3.89129 WI1TH 1 DEGREE OF FREFDOM. SIGNIFICANCE =  +0485 §
PHl = «16534 i
CONTINGENCY COEFFICIENT =  ,16313 , :
LAMBDA (ASYMMETRIC) = 9 WITH VAR16 DEPENDENT. = 0 WITH VAR1S BEPENDENT «
LAMBDA (SYMMETRIC) = o EE _
UNCERTAINTY COEFFICIZHT (ASYMMETIRIC) = .02141 WITH vaRle DEPENDENT. =  .037b4 WITH VAR1S8 DEPENDENT .
UNCERTAINTY COEFFICUENT (SYMMETRIC) =  .02714
<ENDALL'S TAU 3 = =,16534. SIGNIFFCANCE = L0125
KENDALL'S TAU C = -.088¢1. SIGNIFiCANCE =  .0125
CONDITIONAL GAMMA = =-,49119
SOMERS'S D (ASYMMETRIC) = =~.23874 Wlin VARILO6 DEPENDENT « = =o11451 WITH VARS8 DEPENDENT
SOMERS'S D (SYMMETRIC) = =-e15478
ETA = 416534 WITH VAR16 DEPENDENT .
ETA = 416534 WITH VARS8 DEPENDENT.
PEARSON!S R = =,16534 SIGNIFICANCE =  .0123
o .
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Table 8(d) Pupil Responses by Categoriee of Implementeve (Question 1)

I Meddus: - High e x* value with d.f = 2
Impl ters | Implementers Implementers & inference
Item frue 422 686 543 1651 2076

 § False 40 98 . 118 256 wEE
Item True 352 571 387 1300 43436

2 Falee 120 213 274 607 wE
Item True 268 540 482 1250 28,55

3 False 194 244 179 617 e
Item True 260 580 455 1295 42420

4 False 202 204 206 612 Hok

Item True 375 712 604 1691 34430

5 False 87 72 57 216 kol
Item True 336 586 525 1447 7+60

6 False 126 198 136 460 ¥(22)
Item True 251 363 345 959 8,96

7 False 211 421 316 948 i
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Table 8(d) Pupil Responses by Categories of Implementers (Question 1) continued....

: Low Medium High Tétal 'xz value with d.f = 2
Implementers | Implementers Implementers & inference
Item True 173 462 227 802 47,52
8 False. . | . .. 280 . | . ... 382} 434 .. mos .| L= SO
Item True 219 456 352 1027 13,69
U SN Falgse [ 263 | 328 . 309 880 ... .. *xx
Item True 347 561 - 407 1315 27.47
10 False 115 223 254 592 Ak
_ Item True 339 564 L 442 1315 6.81
11 Falge 123 220 29 . 62\ S
Item True 277 497 389 1163 3.38
12 False 185 287 272 744 n.s
Item True 183 209 126 518 58.21
113 False 279 575 535 1389 *k%
Item True 348 695 593 1636 55.10
14 False . . |.. .. .. 114 .} ... 89 ... . }.. ... 68. . . .. 270 kK




Table 8e1: Pupils' Priorities X Categories of Implementers
(Objective 1)

Low g Medium . High
Implementers Implementers Implementers

RANK 1 90 192 149
2 106 154 122
3 68 122 90
4 35 23 19
5 67 160 115
6 41 57 60
7 23 26 50
8 6 11 17
9 26 .39 39
. .462 184 661

Table 8%: Pupils' Priorities X Categories of Implementers
(Objective 2

Low Medivm High
Implementers Implementers Implementere

RANK 1 88 152 130
2 85 146 88
3 81 134 ’ 91
4 55 56 53
5 62 111 105
6 43 78 66
7 16 47 63
8 3 16 19
9 29 44 46

X% = 43,665 d.f = 16 ; *h
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Table 893} Pupils' Priorities X Categories of Implementers
(Objective 3)

Low Medium High
Implementers Implementers Implementers
Rank 1 64 106 . 77
2 63 133 108
3 68 125 93
4 55 73 44
5 52 110 102
6 57 70 75
7 42 61 56
8 24 40 43
9 37 72 63

X = 22.48 H dof = 16; Ne8

Table ge?: Pupils' Priorities X Categories of Implementers
(Objective 4)

Low Medium High
Implementers Implementers Implementers
Rank O 0 1 0
1 49 103 90
2 49 . 106 103
3 66 98 75
4 48 68 53
5 61 102 89
6 68 108 68
7 45 80 65
8 33 .52 56
9 43 66 52

)(2 = 19,67 ; d.f = 18; n.s.
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Table 8¢°: pyupils' Priorities X Categories of Implementers
(Objective 5)

Low Medium High
Rank 1 65 67 78
2 39 86 85
3 56 82 76
L 5k 104 6l
5 55 69 Th
6 Lo 88 T1
7 59 97 T8
8 36 92 57
9 58 99 76

2 = 29.77; d.f = 165 * (2%).

Table 8e6: Pupils' Priorities X Categories of Implementers .
(Objective 6)

Low - Medium High
Rank 1 32 71 63
2 L 61 62
3 34 T0 80
L 58 69 66
5 k9 64 65
6 58 135 88
T 69 119 82
8 45 96 66
9 T3 99 - 89

W = 2947 3 d.f = 16; * (20).
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Table 837: Pupile' Priorities X Categories of Implementers
(Objective 7)

Low Medium High

Rank 1 32 50 28
2 33 49 46

3 34 69 75

4 L7 90 63

5 Lo T3 57

6 63 163 98

7 68 106 103

8 86 134 102

9 5T 109 89

X2 = 16.75 3 dof = 18 ; n.s.

Table 8% Pupils' Priorities X Categories of Implementers
" (Objective 8)

Low Medium High

Rank 1 20 19 27
2 23 30 28

3 29 52 62

L 37 122 92

5 L7 45 Lo

6 45 89 83

T 83 133 96

8 111 169 119

9 67 12l 114

)(2 = 4,19 ; dof = 18; **x

379



Table 8e9: Pupils' Priorities X Categories of Implementerse
(Objective 9)

Low Medium High
Rank 1 21 32 2l
2 23 16 13
3 27 33 20
4 72 178 205
5 32 b7 19
6 Ly 54 W7
7 5 119 70
8 117 177 184
9 72 128 79

X2 = 7)4.01; d.f = 16; *okek

"Table 8f'z : Perceived Teacher Ranking X Categories of Implementers (1)

Low Medium High
Rank 1 14 25 192
2 70 b7 128
3 5k 82 T2
4 4o 37 37
5 56 12k 86
6 45 39 50
T 23 48 37
8 3 13 15
9 30 L9 Ly

)(2 = 30,23; d.f = 16; *
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Table 8j‘2 : Perceived Teacher Ranking X Categories of Implementers (2)

Low Medium High

Rank 1 66 132 102
2 oL 153 125

3 85 170 128

i 61 59 55

5 L7 9k 83

6 39 T0 60

T 29 46 53

8 18 11 16

23 ko 39

x2 = 27.04 ; d.f = 165 *

Table 8]“'3 : Perceived Teacher Ranking X Categories of Implementers (3)

Low Medium Bigh

Rank 1 sk 92 67
2 66 122 98

3 70 140 ok

L 59 102 65

5 69 116 111

6 LY 65 8L

7 36 68 58

8 23 25 )

9 41 53 60

X2 = 23.37 3 d.f = 18; n.s.
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Table 8]"4 : Perceived Teacher Ranking X Categories of Implementers(4)

Low Medium High
Rank 1 60 7 82
2 56 114 68
3 63 91 89
4 5k 105 79
5 67T 110 91
6 57 105 83
T 3k Th 66
8 23 L7 35
9 48 60 68

¥° = 19.07; d.f = 18; n.s..

Table 83"5 : Perceived Teacher Ranking X Categories of Implementers(5)

Low Medium High
Rank 1 kg 62 77
2 47 92 83
3 56 81 83
4 4o o7 86
5 62 103 91
6 59 100 Th
7 60 100 T2
8 3k 67 36
9 46 82 59

)(2 = 17.86; d.f ; n.s.

382



Table 8f6: Perceived Teacher Ranking X Categories of Implementers (6)

Low Medium High
Rank 1 37 T1 59
2 Lo 63 66
3 52 T3 T8
L 6k 92 90
5 48 T2 72
6 66 138 90
T 59 116 80
8 43 62 51
9 53 95 75
2

X = 17.12; d.f = 18; n.s.

Table 8f7 : Perceived Teacher Ranking X Categories of Implementers (7)

Low Medzium High

Rank 1 32 66 L1
2 Ly - Lo 55

3 39 89 59

L L9 98 9T

5 63 75 69

6 66 110 106

T 67 133 116

8 48 92 51

9 54 T9 67

X2 = 35.61; d.f = 18; %
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Table 8f8 : Perceived Teacher Ranking X Categories of Implementers(8)

Low Medium High
Rank 1 23 31 39
2 30 38 31
3 38 51 5k
it 53 108 10k
5 4o 62 52
6 58 105 89
7 78 121 10k
8 85 14 101
9 57 125 87

Xx° = 19.26; d.f = 18; n.s.

Table 8f‘9 : Perceived Teacher Ranking X Categories of Implementers (9)

Low Medium High
Rank 1 L 10 T
2 10 11 L
3 L 9 8
L 33 86 L7
5 1k 30 6
6 31 49 23
T T1 T2 T4
8 186 325 334
9 109 191 158

X‘2 = 53,06 ; d.f = 18y %kx
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Table 8g1: Teacher Priorities X Categories of Implementers (1)

Low Medium High

Rank 1. 73 119 38
2 186 81 i
3 0 33
Y N o
5 0 0
6 70 11k 250
T 20 250 114
S 33 0 3y
9 36 187 T2

XZ = 675.99; d.f = Lb; wkw

Table 892-: Teacher Prioritiees X Categories of Implementers (2)

Low Medivm High
Rank 1 19 33 0
2 90 116 14y
3 29 3 o
b 38 68 38
5 41 0 37
6 26 285 110
T 143 123 5
8 0 103 179
9 76 22 8

X2 = 5U3.38; d.f = 165 %*x
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Table 893: Teacher Priorities X Categories of Implementers (3)

O 0 9 O WU W

Low

L1
82
76
64
29
112
0
32
26

Medium High
39 103
125 185
115 39
0 33

81 0
184 35
35 109
167 116
38 b1

x2 = 516.82; d.f = 16; **x

Table 8g4: Teacher Priorities X Categories of Implementere

(4)

O @ 9 O Ui & W o+

Low

51

0
17
82
36
Ly
o4
ko
38

Medium High
0] 39
109 Ly
37
15k
172 T4
131 220
68 69
Th T2
39 , 143

X2 = 667.59; d.f = 16; *k
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Table 8g5: Teacher Priorities X Categories of Implementers (5)

Low Medivm High
Rank 1 59 39 Ll
2 72 178 0
3 0 146 151
) 29 31 103
> 76 111 111
6 31 33 37
S 38 6 . 108
? o1 99 39

X2 = )401.78; d.f = ]_6; *okk

Table 8g6: Teacher Prioritiee X Categories of Implementers (6)

Low Medium Bigh
Rank 1 38 41 o
2 32 114 75
3 6k 220 113
) 36 b7 Th
> 85 111 1k
6 20 0 0
T 81 T2 109
8 7T 0 75
9 29 179 7l

)(2 = 381.63; d.f = 16; %%k
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Table 897.- Teacher Priorities X Categories of Implementers (7)

Low Medium High
Rank 1 65 36 149
2 0 61 38
3 T2 184 107
N 0 190 187
5 20 38 7
6 19 37
7 64 119
8 117 T6 0
9 105 L3 103

X2 = 660.7T; d.f = 16; ***

Table 8g8: Teacher Priorities X Categories of Implementers (8)

Low Medium High

Rank 1 LY 248 3L
2 0 0 31

3 26 36 Lo

L 169 38 226

5 12 236 146

6 62 0 0

T 0 52 T3

8 19 1k2 0

9 0 32 111

x? = QL6 . 45; d.f = 16; ***
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Z{_’able 899: Teacher Priorities X Categories of Implementers (9)

Zew  Medium wigh

~ Rank 1 T2 229 251,
2 0 0 0

3 118 0 211

b 0 250 0

> 33 35 75

6 . 78 0 0

T 0 0 by

8 106 125 7

9 55 s 0

C = 1132.27 3 df = 1b; #k
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Table 9(al: Class mean scores X Level of Implementers — Cluster 1

Objective.
Level of Implementers
Class Low. . ... ... . ... Medium . .. ... . ... High .

1 60.0 44,6 70,0
2 31.4 44,5 67.2
3. 40,0 33,6 62,4
4 | 0.8 38,0 50.1
5 41,4 36.3 66.1
6 47,2 42,5 60.9
7 40,2 37,5 59.3
8 45.0 38,2 53.6
9 42,0 34,4 63.6
10 36,4 52,0 48,7
11 47,0 37.6 60,0
12 - 55,1 60.0
13 - 51,7 60,0
14 - 38,0 63.3
15 - 38.3 -
16 - 51,0 -
17 - . 55.4 -
18 - 41,4 -
19 - 70.7 -
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Table 9(b) Clase mean scores X Level of Implementers -
Cluster 2 Objective

Class f Low Level oﬁegﬁziementers | High i
1 61.43 51.43 71.43
2 34464 56.07 73.21
3 42.50 38.87 69.29
4 45,36 41.43 57.50
5 45436 47.50 73.21
6 55.36 58,21 63.21

45,0 46407 60,71
8 52.86 46.43 63.93
9 47.86 45.00 | 60.36
10 40,71 57.14 | 53.57
11 52.86 4714 67486
12 - 53.21 68.21
13 - 51443 66.79
14 - 47486 66.07
15 - : 46479 -
16 - 52.14 -
17 - 52.14 -
18 - 49464 -
19 - . 74029 -
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Table 9(c) Class mean scores X Level of Implementers —
Cluster 3 objective

Class Level of Implementers
Low Medium High
1 48489 ' 36494 63+33
2 26494 4167 ’ 55.83
3 31.67 27.77 55.28
4 28.33 31.11 : 40.00
5 37.22 - 33.06 57.22
6 37.78 42.50 55.56
7 32.78 33.06 53.33
8 40.00 31.11 50.56
9 36.94 30.55 55.28
10 26467 45.56 4277
11 37.78 33.33 56411
12 - 45.56 58.61
13 : - 39.44 50+00
14 - 32,78 | 51.39
15 - 34.72 -
16 - 42.50 -
17 - 42478 -
18 - 33.89 -
19 - 59.17 -
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Table 9(d) Class mean scores X Level of Implementers -
Cluster 4 objective

Class Low Level of I?plementers | High
‘ Medivm  F
1 62.83 53.91 78-91
2 | 40.87 4674 75. 00
3 34.13 38.70 68.04
4 50,00 45 .65 56 .09
5 46.09 , 34.78 72.39
6 57.39 58 .91 67-83
-7 42,78 40.87 64.13
8 44 .35 53.69 60.65
9 50.87 39.13 72.61
10 - 44.78 53.70 51-52
11 57-39 41.96 60 .43
12 - 66.57 67.17
13 - 58.26 64 .13
14 - 47-83 67.39
15 - 46-74 -
16 - 58.04 -
17 - 61.52 -
18 - 47.17 -
19 - 78.26 -
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Table 9(el: Analysis of Vartance : Level of Implementation X Cluster 1 Objective

Source ‘DJF, Sum of Squares Mean Squares ' F Ratio F Prob,

Between Groups 2 80534 .4848 40267 .2424 243.2322 . 0000
Within Groups 1614 267198.6618 165.5506
Total 1616 . 347733.1466
standard Standard ..
Group Count Mean Deyiation  Error Minimum Maximum
Group 1 380 41,6145 12,4922 .6408 9.0000 77 .0000
Group 2 739 45,3478 14.2024 - 5224 11.0000 82.0000
Group 3 498 59.0311 10.9133 .4890 26.5000 86,5000
§

Total 1617 48,6846 » -9.0000 86 .5000

Ungrouped Data ' 14,6691  .3648

Fixed Effects Model 12,8666 © 3200

Random Effects Model -9.1446 5.2796




Table 3(fl: Analysis of Variance: Level of Implementation X Cluster 2 Objective

Source ‘DJF Sum of Squares Mean Squares F Ratio ~ F. Prob,
Between Groups 2 5457.5710 2728,7855 155,9962 0000
Within Groups 1614 28233,1232 17.4926
Total 1616 33690,6942
Standard Standard .
Group Count Mean Deviation Error Minimum Maximum
Group .1 380 13,3974 4,2142 .2162 2.0000 24,0000
Group 2 739 14,5129 -4,5310 «1667 -3.0000 28,0000
Group 3 498 17,9980  3,5747 - 1602 . -5.,0000 26,0000
b
b Total 1617 15.3241 -2.000 28.0000
Ungrouped Data 4,5660 «1135
Fixed Effects Model 4,.1824 © +1040
Random Effects Model 2,3802 -1,3742

Random Effects Model -~ Estimate of Between Component Variance 5.2312




Fable 3(gl: Analysia of V'am:ance': Level of Implementation X Cluster 3 Objective

R T L T T S A SR

-Source D.F. Sum of Squares Mean Squares F. Ratio F. Prob.
Bétween Groups 2 10130.2114 . 5065,4557 227,1491 0000
¥ithin Groups ‘1614 . 35992.4229 22,3001
Total 1616 46123.3343
Standard Standard
Group Count Mean Deviation Error Minimum Maximum
Group 1 380 12,5329 4.5948 .2357 2.0000 26 ,0000
.Group 2 739 13,7267 4,9620 - 1825 -0.0000 29,0000
w A
- Group 3 498 18,6466 -4 ,4450 .1992 5.0000 31.0000
Total 1617 14,9613 -0.0000 31.0000
Ungrouped Data 85,3424 .1329
Fixed Effects Model 4,7223 .1174
Random Effects Model -3.2433 1.8725
Random Effects Model -~ Estimate of Between Component Variance 9,.7303




Table 3(hl] Analyais of Variance: Level of Implementers X Cluster 4 Objective

Source D.F Sum of Squares

L6€

Mean Squares ‘F. Ratio F. Prob,
Batweern Groups 2 15869,0730 7934.5365 157,4704 .0000
¥ithin Groups 1614 81325,3943 50,3875
Total 1616 97194.4672
Standard Standard .
Group Count Mean Deviation Error Minimum Maximum
Group 1 380 21,9776 -7 .5009 03848 0,0000 40,0000
Group 2 739 23,7943 7.7235 2841 00,0000 42,0000
Group 3 498 29,7837 -5,6699 «2541 13.5000 44,5000
Total 1617 25,2120 0.0000 44,5000
. Ungrouped Data 7.7553 .1929
Fixed Effects Model 7.0984 .1765
Random Effects Model -4,0588 2,3434
Random Effects Model - Egtimate of Between Component Variance 15,2117

.........................................................................................................




APPENDIX 111
SPECIMEN RESEARCH INSTRUMENTS
A variety of formal data—collection procedures was employed to

obtain evidence during this study. The instruments which were used

and which are discussed in Chapters 2, 3, 4, 5,6and 7 are presented

below:-
1, The self-administered teacher questionnaire.
1. (a) Letter asking for formal permission to conduct a

survey among teachers,

1. (b) Reminder to teacher.

2, Student's questionnaire,
3. (a) Letter asking for permission to observe teachers
at work.

3. (b) Flanders' interaction analysis (F.I.A.C.).

4, The Evans/Behrman Obéetvatiequchedule (modified version).
5. The Social Studies Standardized test.

5. (a) Specification Grid.

6.  The Teacher rnterviewfséhedule.
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L ~ THE SELF-ADMINISTERED TEACHER QUESTIONNAIRE (SOCIAL STUDIES)

This questionnaire has been designed for use by the Form III
Social Studies teachers in schools, The object is to obtain a frank
expression of teachers' opinions and attitudes on the Social Studies
curriculum in schools, together with relevant background information.
I would be very grateful if you could complete the questionnaire as

soon as is practicable and return it to me:

Miss D, VENKATASAMY,

HEAD OF DEPARTMENT OF HUMANITIES AND SOCIAL STUDIES,
MAURITIUS INSTITUTE OF EDUCATION,

REDUIT.

All replies are strictly confidential. Do not write your name on the
questionnaire,

" 'SECTION I

" "YOUR 'BACKGROUND CHARACTERISTICS

Pleasecirele in red the appropriate code,
1, Male .. ve ve ve ) oo e ' 0.0 e M
Female . X X oo e X e X .o F

2, Type of school you are teaching inﬁ
(Circle no more than two).

State School oe .o .o o oo .o 0o .o 1
Junior Secondary School .. e¢ o0 06 ee e 2
Private School «¢ s¢ s¢ o6 o6 se  ee  ee 3
Urban School ., .o .o oo .o .o oo .o 4
Rural school ¢ o6 o6 o6 se  es  ee e 5
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Size of school you are teaching in:

Over 1 000 Students .. .o .o oo .e
Between 1 000 = 500 Students .. .o .o
Under 500 Students .. .o .o oo .o
Years of teaching experience

Under 1 year .. .o oo oo ’o oo
1 - 5 years ve ve .o .o 0o .o
5 = 10 years oo oo oo oo .o .o
10 = 15 years .o .o oo .o o .o
Over 15 years .. oo .o . . .o
Length of service in your present school,
Under 1 year .. .o .o .o .o .o
1 - 3 years .o ve .o oo .o .o
4 - 6 years .. .e .o . .o .o
7 = 12 years .o .o os  os .o .o
Over 12 years ., .o .o .o .o .o
Your qualifications,

School Certificate or G,C.E. (0) .. .«
Higher School Certificate or G.C.E. (A) ..
H.S.C. or G.C.E. (A) plus Teacher's Diploma
Degree or degree equivalent .. ... oo
Degree plus P,G.,C.E, or B,Ed: «4 & oo

H:l'.gher degree .. *o oe X X oo
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7.

In what area(s) did you obtain your main qualification
at college or university? (Circle no more than two)

Geography ve X ) .o X X ) X ve’ . 1

History .o se e .o ve .o .o .o .o 2
Economics ., .. P T T 3
S0Ci0lOgY e¢ oo  ee  ee  es  se  ee  se e 4
Political Science «s o6 os  es  se  ee  ee 5
Other subjects not mentioned ,. .o .o .o .o 6

Is your teaching time

allocated to Social Studies only .. .o .o .o 1
divided between Social Studies and Geography .. .. 2
divided between Social.Studies and History .. .. 3
divided between Social Studies and Economics .. .. 4
divided between Social Studies and Sociology .. .. 5

divided between Social Studies and other subjects
not mentioned here? . . e e oo ve .o 6

" 'SECTION 'II

‘YOUR'FEELINGS'ABOUT'THE'SOCIAL'STUDIES‘CURRICULUM

Check the relevant responge in accordance with given indications,

9.

Here is a list of Social Studies teaching objectives:

A,
B.
C.

D,

E.

F,

G.

The ability to recall basic facts about man and society,
The ability to develop ideas, concepts and generalisations,
The ability to find information through various sources.

The ability to interpret maps, pictures, charts, cartoons,
graphs and other visuals.

o~

The ability to work and participate within small groups.

The ability to develop empathy or tolerance for cultures
and societies different from one's own.

The ability to be objective and open-minded in discussion
and in evaluating information,
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H, The ability to think about and clarify one's personal
beliefs and values,

I. The ability to accept responsibility in a changing society,
Rank these 9 objectives in order of their relative importance to you.
In the spaces provided below, starting from the left at number 1,
fill in the letter of the objective which you regard as the most
important., For example, if you think that the most important one
is "the ability to work and participate in small groups", you put
E under number 1. Then choose the one that you consider the most

important among the other eight and put its letter under 2, and so on.

1 2 3 4 5 6 7 8 9
. s v .
N > ,j ...... 4 f Ry
- MOST . v IMPORTAN - - LEAST
IMPORTANT IMPORTANT

10, Please cirele in red the number next to each statement which
best indicates your preferences,

stromgly . oo ..o . Strongl
“Tagree égpee Uncertain Dlsaggee 'EIEE—%EE

1, Some overall
set of objec~
tives is nece~
gsary before 1 2 3 4 3
teachers start
planning their
work,

2, Social Studies
should be
taught as a 1 2 3 4 5
body of factual
information
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10.

Strongly ;?::el‘ ‘Agree ‘Uncertain  ‘Disagree

The object of

Social Studies

is to teach the 1
traditional History

and Geography in a

new way.

It is more important

for Social Studies
concepts, skills and 1
attitudes than to

to learn facts about

.particular places

and people,

Social Studies involves
a change in the teacher's
role in the classroom 1

Students' opinions
should be sought

about on value

issues in the Social
Studies classroom, 1

Social Studies is
intended to be an
integrated course
drawing ideas and 1
concepts from a

variety of

disciplines,

It is not important

for teachers to

identify certain 1
objectives before

they tackle the

Social Studies themes

Teachers do not have

to modify their pre-
vious practices to 1
conform to the require=~
ments of the Social
Studies Project,

There should be no

class discussion of
value issues in the 1
Social Studies
classroom.

2 3 4
2 3 4
2 3 4
2 3 4
2 3 4
2 3 4
2 3 4

r
2 3 4
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11,

1,

Rate the influence of the following factors affecting the
actual use of the Social Studies Project curriculum materials
and ideas in schools, C(%¥rele in red the appropriate number,

Strongly  Moderately

'No"Moderatelz'

" Faellitate Tacilitate Effect Limit

Strongly
‘Limit

In-gervice

courses/

workshop

sessions, 5

Classroom visits
by Institute of
Education staff. 5

Commitment of
teachers to the
Project. 5

The use of the )
Project materials., 5

Provision of the
Form III Examina=
tion related to 5
the Project,

The discontinuity

of the Social

Studies Syllabus
beyond Form IIT 5

Teacher's Continug=
tion of his/her
formal studies at 5
the Institute of
Education,

The objectives of .
the Project 5

Support from
Principal and

other colleagues

at school, 5
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'Strongly ‘Moderately No ' Moderately Strongly
" "Facilitate Facilitate Effect Limit T Limit

10, Establishment of
regional centres
for workshops, 5 4 3 2 1

11, Adequate periods
for working out the
Social Studies 5 4 3 2 1
programme.

12, Stability of staff
at school, 5 4 3 2 1

13, Planning of the .
Project by the
Institute of 5 4 3 2 1
Education

You are doing well so far. Take a rest for some minutes
before you complete the questionnaire,

12, Which of the objectives listed in Question 9 would you expect your
Social Studies students to achieve to the highest degree? Why?

.........................................................

13, (a) According to you which one of the following possible out-
comes (results) of the teaching of Social Studies is most
important?

(1) Preparation for future studies in separate subjects,

(11) A knowledge of the bhasic facts about the Mauritian
society,

(111) An ability to handle value issues in the classroom,

(1V) The development of skills of inquiry in the students.
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(b) Why do you give this answer?

14, Complete the following sentencesé

(i} Compared with the traditional subjects, Social Studies is

(ii) I think that the Social Studies materials as presented
by the Mauritius Institute of Education are

(iii) If teachers were involved in the development of the
Social Studies Project

(iv) The things I find most difficult in the teaching of
Social Studies are
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(v) The things I find most difficult in the teaching of
Social Studies are

(vi) My feelings about the discontinuity of Social Studies
beyond form III are

(vii) If I am asked ahout the posaihle fate of the Social
Studies Project, I would say that

........................................................

" THANK "¥QU FOR 'YOUR 'CO<OPERATION
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MAURITIUS INSTITUTE OF EDUCATION

1 (a):§0¢

Ré&duit,
14th January 1980

The Principal,

Sir/Madam,

Migs D, Venkatasamy, Head of Humanities and Social Studies
Department, is conducting a national survey of teachers participa-
ting in the actual implementation of the Social Studies Project.
The Purpose of the survey is to take stock of the Social Studies
Projeét in schools and to measure its problems and progresa;

' You can help by getting every teacher inyolved in Social Studies
teaching to complete the questipnnaire which is hereby attached.
Completion of the questignnaige will take a small amount of your
teachers' time, but their responses are of great importance to the
Mauritius Institute of Education Social Studies programme,

Teachers do not have to write their name on the questionnaire
and the information will he treated as confidential, All completed
questionnaires are to he returned to Mias D. Venkatassamy.

Your co-operation in responding to the questionnaire and its

prompt return will be deeply appreciated.

Yours sincerely,

“'Director
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MAURITIUS INSTITUTE OF EDUCATION

"1 (b) DEPARTMENT OF HUMANITIES

" "AND ' "SOCIAL STUDIES

Réduit,

18 February 1980

The Form III Teachers
of Social Studies

u.£f.8. The Principal

Miss D. Venkatasamy will appreciate it very much if you could,
please, respond promptly to the questionnaire that was mailed to you
a fortnight ago. As pointed out in the original cover letter signed
by the Director, Mauritius Institute of Education, your responses
are of great importance to the Institute, Your co-operation will

he therefore deeply appreciated,
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I,

ITL,

1,

" STUDENT 'S "QUESTTONNAIRE ** (SOCTAL *STUDIES)

This is not a test, We want your personal answers to the
questions below for they will help us to understand better

how you learn,

Do not write your name on the Questionnaire., Simply circle

the appropriate letter in (&) and the appropriate numbers

in (b) belows
(a) Boy * e * e [ X ] * 0 * e * e LN 2 LN 3 * e

(b) Girl e ‘oo . Coee R o o e

B

G

(b) Type of school you are studying in., (Circle only 2 appro=-

priate numbhers),

State School o 4o 60 ce e e .o
Junior Secondary School oo o0 o0 ov oo
Private School e se  se  ee  es e
Urban School ,¢ o6 o6 46 ss  es e

Rural School o0 v ve e .o e X

For each of the statements below, decide whether they are a true
or false description ofyour Social Studies class, and check the
C:%:] .

appropriate hox thus:
(a) Our teacher always gives the information we need

(b) In class we read the Social Studies textbook
so as to know its content.

(c) Our teacher asks questions that compel us to
think a lot hefore we answer,

(d) We are given sufficient time in class to
discuss certain problems of society. J
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(e) We have to find information on our own
sometimes, TRUE FALSE

(f) We bring pictures and other materials of
our own in the classroom, TRUE FALSE

(g) We seldom discuss the problems of man in
society in our class. TRUE FALSE

(h) On certain occasions, we carry out vigits
or surveys outside the schools. TRUE FALSE

(i) In class we sometimes use books and reading .
materigls other than our texthook, TRUE FALSE

(j} We spend much of our time in the Social
Studieg legsons listening attentively to
our teacher, TRUE FALSE

(k) The questiong that we are asked in class
are mainly to explain what our hook has
told us, TRUE FALSE

(1) Our homework includes reading out of the
textbook or writing answers to questions
in our hook. TRUE FALSE

(m) The teacher ig responsihle for preparing
the classroom pictures and charts. TRUE FALSE

(n) As part of our homework, we look for
other sources of information or carry
out our own investigation, TRUE FALSE

(a) Below is a list of the objectives of studying Social Studies,
A. Learning facts about man and society.
B. 4Developing ideas and concepta.
C. Being abhle .to look for various sources of information,
D. Being ahle to interpret maps, pictures, charts, graphs etc,
E. Being able to work and participate with others.

F, Developing tolerance for cultures and gocieties diffe-
rent from one's own.
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G. Being able to accept the views of others and to
change one's owun view in the light of further
information,

H, Thinking about one's own attitudes and yalues.

I, Accepting responsibility in a changing society,

Rank these objectives in order of their importance to you. In
the spaces provided below, starting from the left at number 1, £ill
in the letter of the objective which you regard as the most important.
For example, if you think that the most important one is '"Being able
to work and participate with others", you put E undexr number l. Then

choose the one that you consider the most important among the other

eight and put its letter under 2, and so onm,

1 2 3 4 5 6 7 8 9
MOST IMRORTANT LEAST
IMPORTANT IMPORTANT

(b) Your teacher may or may not rank thege ohjectives in the
same way as you hayve done. In the spaces provided below,
rank thege objectives in the oxder of their importance as
you think your teacher might have ranked them,

1 2 3 4 5 6 7 8 9
MOST ' IMPORTANT LEAST
TMPORTANT ' TMPORTANT
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" 'HOW DOES ' 'GARCON THINK "AND FEEL?
’ .

Students are quite different from one another in how they think
and feel about their schoolwork, about one another and about their
teacher. Gar?on, a Form III student, is facing a series of
gituations in his Social Studies classroom. How do you think

he thinks and feels ghout the following situationsg? Complete

the sentence under each of the situations given below to tell

A, At the very beginning of the Social Studies course, Garcon's
teacher has told the class that it is good for them to take
an active part in their lessons so as to make Social Studies
the exciting subject that it is,

To participate actiyely in the lessons, Garcon thinks that

B. Garcon and his classmates are. studying their second Social
Studies Unit, "Worid Co-operation'", They are advised by
their teacher to collect and bring in class additional in=
formation on this theme,

Gargon decides he must help the teacher. So he
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C.

D.

Gargon and his friends are discussing among themselves
about the best way of getting good results in their Form III
Social Studies examinations, Some of his friends say that

all they have to do is to memorise the facts in their Social
Studies textbook.

Garcon himself has got other ideas. He feels that

At the end of a three years' course in Social Studies,
Garcon knows that he will have to choose subjects other
than Social Studies for the Form V Examinations,

He feels that
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MAURITIUS INSTITUTE OF EDUCATION

3 (a) DEPARTMENT OF HUMANITIES AND SOCIAL STUDIES

R&duit,
Tel, No. : 54-1031 11 June 1980

The Principal,
u.f.s, The Director,
Mauritius Institute of Education,

Sir/Madam,

Post Graduate Certificate Students in Social Studies are being
sent on classroom visits on Fridays during the period 20th June to
18th July. This is part of a special assignment based on the admi-
nistration of an observational schedule (the Flanders Interaction
Analysis) and teating its utility as a precise technique which would
standardize classroom observations in various regions of the island
by several observers, The vigits will take place in Form III Social
Studies classes only,

I shall be grateful to you if you, would, please allow the
student the permission to vigit your school and to provide him/her
with the necessary help that he/she will require in this respect,

Thank you for your co=-operation.

Yours sincerely,

D. VENKATASAMY (Miss)

DV/GD
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3 (b» FLANDERS''‘ INTERACTION ANALVSIS CATAGORIES (FIACI

1., ~'Accepts feeling, Accepts and
clarifies an., attitude or the feeling
tone of a pupil in a nonthreatening
manner, Feelings may be positive or
negative, Predicting and recalling
feelings are included.

2, "~ Praises or encourages, Praises
or encourages pupil action or be-
hayiour. Jokes that release tensionm,
but not at the expenge of another in=-
dividual; nodding head, or saying "UM
hm?" or "go on" are included.

TEACHER RESPONSE

3. Accepts or usgeés ideas of pupils,

Clarifying, huilding, or developing

ideas suggested hy a pupil, Teacher

extengions of pupil ideas are included

but ag the teacher brings more of his

own ideas into play, shift to category
. five, . . .

4, ~"Agks quegtions, Asking a question
about content or procedure based on
teacher ideas, with the intent that a
pupil will answer,

5. ~Lec¢turing, Giving facts or opinions
about content or procedures; expressing
his own ideas, giving his own explana-
tion, or citing an authority other than
a pupil.

6., ' Giving directions, Directions
TEACHER TALK commands, or orders to which a pupil
is expected to comply.

7. ~Critieizing or justifying authority.
Statements intended to change pupil
hehayviour from nonacceptable to acceptable
pattern; bawling someone out, stating why
the teacher ig doing what he isg doing;
extreme gelfwreference,
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PUPIL TALK

SILENCE

RESPONSE

8, '~ Pupil=talk = regponse, Talk by
pupils in response to teacher., Teacher
initiates the contact or solicits pu=~
pil statement or structures the gitua-
tion. Freedom to express own ideas

is limited,

INITIATION

9, " Pupil=talk = initiation, Talk by
pupils which they initiate; expressing
own ideas; initiating a new topic;
freedom to develop opinions and a line
of thought, like asking thoughtful
quegtions; going beyond the existing
gtructure,

10, 'Silence or confugion, Pauses,
gshort periods of silence and periods
of confugion in which communication
cannot be understood by the observer.
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4,

1.

" 'CLASSROOM OBSERVATTIONAL SCHEDULE

(SOCIAL STUDIES)

(adapted from W. Evans and Edward M, Behrman, 1977)

Teacher ensures that lesson
objectives are made clear to

the class.

vigit visit

Dates of Vigitsi

3rd
vigit

lst

2nd

Contribution of teacher and
class is approximately equally
balanced.

Teacher supplements the stu=
dent's textbook content.

Teacher uses a reasonable
number of visual devices.

Students are encouraged to
find information from a
variety of sources (e,g.
pictures, maps, documents

. eteed

Teacher develops ideas, concepts

~and generalxzatxons.

Teacher strikes a balance
between factual and thought=

-provoklng questions

Discussion between teacher
and class, teacher and group,
teacher and individual is
encouraged, -
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A 5

1st 2nd 3rd 1st 2nd 3rd
visit visit wvisit (visit wvisit visit

9. In the treatment of value
issues, students are given
the opportunity to clarify
their own attitudes and values 1

10, Students are encouraged to he
objective in discussion and
in evaluating information.,

11. Recording work is discussed
with class but students are
free to write or draw.

"'Note; O = characteristic not ohserved 1 = characteristic observed,

Mauritius Institute of Education,
R&duit .

14 March 1980

DV/GD
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MAURITIUS INSTITUTE "OF EDUCATION

Name:

School:

5. 'Social Studies Test, October 1980

Form 11X

Time: 1% hours

SECTION | (60 marks)

Answer ALL Questions

In questions 1 to 88, put a eirale round the letter that best answers the

question,

1. The Sahel is foundr In
A Europe,
B South America.
C Africa,
D Asia,

' 2, The UNESCO general headquarters is found in

A Dakar.
B Paris,
C New York,
D Santiago.

3., Chien de Plomb, now a reclaimed: area of Port-louis, was formerly known as

A
B
C
D

Bassin des chaloupes.
Trou Fanfaron.

Mer Rouge,

Bassin Caudan.

4. An example of a heavy industr&:in Port-louis is

U o w

The micro-jewels factory.

The Chemical Fertilizer Plant,
The Shoe factory.

The soap-making indugt:y.
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5. Which of the follow&ng groups of women 1mm13rated to Mauritius at the very
end of the nineteenth century?
A Indian,
‘B French.
C African,
D Chinese
6. The incoma per. head of the countries below is considered to be high except
- that-of ~
A Canada,
B Libys,
C Prance,
D Tanzanis.

7. Malautrition occurs when
A people do not eat the right kind of food,
B people eat the right kind of food in wrong quantity.

C people are short of food.
D people eat more than they should,

8, One of the activities of FAO in Mauritius is the setting up of

A the Institute of Education,
B the School Farm project,.

C the Sugar bulk terminal,

D the North Irrigation Scheme,

9. The International Court.of Justice
A promotes advancement of people in colonies.
«i . B promotes the development of education,
C advises on international law,
D maintains peace and order in the world.

10, In what order the following cities grew up in the past?

A VUr, Mohenjodaro, Pompeii, Montpazier.

B Mohenjodaro, Ur, Pompeii, Momtpazier. . .

C Ur, Pompeii, Mohenjodaro, Hontpazier,_v! L
D Moh;njodaro, Powpeii, Ur, Mbntpﬁfiq;.yilgv
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11,

12,

13.

14,

13,

16.

The hinterland of a port is best defined as

A the countries from which a port collects its imports.
B the area found around a port.

C the area on which a port is found. _

D the countries to which a port sends its products.

The smallest subu;b of Port-louis is

A Cassis.

B Roche Bois.

C Bell Village.
D Vallée Pitot,
The Central Business District of Port-louis has not grown much horizontally
because :

A of too much traffic.

B of the attraction of tall buildings.
C of the high cost of living. e e
D of: the high cost of the land. - o T

Most Indian labour came to Mauritius from

A the western ccastal area of India,

B the eastern coastal area.

C the north-western area. : , o
D the central area, | J |

The Chinese came to Mauritius as

A free 1mmxgran:¢.
B 1mm13rants under contract.
C old 1mmignant!.

D alave-traders. e

The population denoity of a country 1s obtained by

A adding the total’ population of th&t country to its aren
dividing the totel population oﬁ that country by ita area.
substracting thn ares from the total populntion of thut eountry.
multiplying the total populatzon of thnt country by 1ts area.
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17.

18,

19,

* .
(PRI

20.

21,

Worid Cooperation is a necessity because

A many states are members of regional organisations,
B too many countries have become independent,
C the gap between rlch and poor countrles is w1den1ng

D wvarious races are found in all countrles.
Man began to live in permanent scttlements when

A men started to lead a nomadic life,
B farming became an organised activity.
C power was uged to drive engines.

D the population was reasonably big.

!

New housing schemes for the wage earners who work in the industrial or harbov’
areas of Port-Louis have been provided,

&> riedr ‘the harbour.

B in the inner city.
C in the reclaimed areas.
D on the edge of the city.

Which of the following is not a traditional role for women in Mauritius?

>

Working as clerks.

w

Teaching.

(o]

Working in industries.

o

Nursing,

Study the cartoon below and then answer the questions, that follow. .




22,

(i) .

(iii)

Which of the following is not a problem being shown in the cartoon?

Man showing sympathy for beggars.

A

B. Lack of cooperation between rich and poor countries,
C Poverty.

D Malnutrition,

The problem in the cartoon is most likely to be found in

Augtralis,
USA.
West Germany.

U aw >

Uganda,
One way to solve the problem shown in the cartoon is
the provision of housing facilities.

the provision of refugee centres.

the provision of more international aid.

O O w >

the provision of better sanitation.

Study the document below and then answer the questions that follow,

Shariff ie a village farmer. When he was asked about the sale of his products
thig year , this te what he told us "My neighbour tried to cheat me on my
farm products last year. But now he camnot; I know how to count and weigh
my bags of wheat properly. I also know the prices, for I ocan read them in

the newepapere and write them in my notebooks".

(1)

(ii)

(iii)

The main problem which Shariff faced last year was that

A his farm products were poor.

B he did not have a weighing balance.
C he knew the prices for his products,
D

he was illiterate.

The United Nations. agency which is most liﬁely to have helped
Shariff to solve his problem is C
FAO.
B ILO.
C UNESCO.
D  WHO.

The United Nations has been of help to Shariff by

A building a pfimary school,

B providing sanitation facilities.
C providing adult educatiom,

D building more roads.
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23, Study carefully the graph showmg rise of popu]at:xon in Sheffield (1600-1970)
and answer the following questions.

’o"
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. Year

(1? The populatxon of Sheff:eld 1n,1800 was

B 30,000-
¢ 35,000, "
D 40, 000,

(ii) PFrom 1800~1900, the population -increased by
A 8 times. - |
B 10 times,
o iz'bines
D 15 times.

(iii) After 1800, the population of Sheffield rose rapidly because

A large quantities of Iron ore were discovered,
B Sheffield became an importamt port,

c Sheffield bgcame more 1mportant than London.
D

of the Industrlal Revolution which made Sheffield hecome a h1gh1y
industrial town. S

Sl

425




24, Study the sketch~map below and then answer the questions that follow,

SUBURBS OF PORT-LOUIS

ZiAY ROCHES BOTS

PR W

BT (VALLEE! ,
.7 '%\' - A\ PITOT\  VALLEE DES
-~ - \
\Q?\ “-on” \\ \ PRETRES

\

G.R.N.W,

A Mountain Peak

EEE Industrial Area

(i) The name of the peak shown on the sketch-map of Port-Louis is

A  Priests’ Peak,
B Pieter Both,

C Le Pouce,

D L'Echelle Rock,

(ii) The one suburb of Port-Louis which is not marked on the sketch-map is

Stanley,
B Mangalkhan,
Ste Croix,
D St Patrick,

(iii) The shaded industrial area shown on the sketch~map is

The Plaine Lauzun area,
The Sugar bulk Terminal.
The Forges Tardieu area,

L= o T - B

The Mer Rouge area,
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25, Readlthe extract Below and answer the questions that follow,

"Ihareasing eruelty to children in Britain could be partly due to more
women going to work, It has been reported that many children suffer
from injury due to lack of care and attention, One of the reasons
for thie could be that fumzlzes are growtng smaller resulting in less
support from older ohzldren in managing the younger ones while the.
mothers are at work . )

(Extract from a Report from the Ministry of Health, Britain),

(i) The problem described‘in the extract is between

-]

¢
D

children and their mothers. ) ‘
a mother 8 job and her obligations to her children,
the small family unit and the big’ famxly unit,

cruelty towards children by parents. ~

(ii) The article says that the working mother contributes to this
problem

A

B
Y
D

very slightly.

to a larggwggtegt.
entirely,
only in part,

(iii) British families are not only small but also nuclear, meanlng

that - .

A they are small units including father, mother and
children. .

B the units also include grandparents, father, mother and
children living together.

C the units include father, mother, children and relatives.
by blood living together.

D the units include father, mother, chlldren and 1n~laws

lxving together.
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26,

Do you strongly agree (SA), agree (A), are undecided (?), disagree (D),
strongly disagree (SD) with the following statements? Circle the

proper letter/s (e g. SA if you strongly agree) prov1ded before each
statement,

SA A ? D SD 1, The rich countries are becoming richer
while the poor countries are becomlng
poorer, -

SA A ? D sD 2, Better farming methods help to solve
. ' oo s the food Tproblem., o

SA 'A 7 D m"SD 3. Diseaées in otﬁer countries are of ho

concern to us,

SA A ? D SD 4, ECOSOC is d01ng good work in developlns
) ' o countrles /
SA A ? D SD 5. People living in towns lead a better

life than those living in rural areas,

. SA A 7. D . SD . 6. Slums are features of cities found in

developing countries only. .
SA A ? D Sp 7. More importance should be given to
the problem of pollution in the city.

Yo

[,

. SA A ?. D . SD 8. Recreatlonal spaces are. not necessary
1u a c1ty e

SA A ? D SD 9. Women workers should be tolera;ed and
I o respected in society, U 7

oo

SA A ? D sD 10, It is a good thing to give boys and
girls equal rights to educatiom.
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CSECTION 11 (40 marks)

,  Certain parts of the world today are facing #n acute food problem,

" (8) Give 3’ causes of this food problem.

(b) huﬂ.i"y? Planning may hélﬁ to solve this problem.
Can you say how?

(c) Name two other things that can be done to solve the problem,

(1)

iy

(4) Which main agqlcy of the United Nations can help to solve this
problem? .
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28,

Which problem is being dealt with in the picture?

Can you name the country in which the monument is found?

Name one other historical site which has received similar attention
from the United Nations, =~

Do you know what happened to the place where this monument was found

originally?
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29. Port-louis is a town that has shown great developmentis since the days of
Mahg& de Labourdonnais.

(i) Give two reasons why the French chose Port-Louis as the harbour
of Ile de France.

(a)

(b)

(ii) -Name two mgthods which people used tu travel in Port-Louis around
the year 1900,

(a)

(v)

(1ii) (a) What was the most important suburb of Port-Louis in 18417

(b) Give one possible,reason why this important suburb stopped
flour1sh1ng xfterwards. ‘

N

v sy L

(iv) Mention two developments which haVe occurred in"the harbour since

1900, L : o ;
* e = s
(a)
(b) .
'30. (a) What de you understand by a 'suburd'? SR sTO L
Thiuo & 0 o o gnide T

(b)  Give_two regsons to explain why people live in suburbs,

uni{nﬁ(i) we i cie e owe 0ot e Liln R
(ii)
(e) (i) would you say that aZZ suburbs of Port-louls have adequate
paet e o feedldtdes? SRE N T I ER T

 (11) Give two reasons for your answers.

T .
(v)
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31, Study the chart below and. then answer the following question,

The rate of women participation in jobs outside home in Mauritius

- . (Rate 1¢ defined as number of female workers
Year Fate for Women over the number of people employed)
1962 177
1972 207
1980 227
(i) Do the figures reveal an increase in women's employment since 19627
(ii) (a) 1In which sector of employment has there been a great increase
of women participation? '
(b) Can ydu explain why so many jobs for women have been created
in this sector?
(iii) (a) which other sector of employment has the second highest propor-
tion of women workers in Mauritius?
(b) Would you call this a traditional field or a new field of

activities for women?  Why?
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5. .. (a) - FORM III SOCIAL STUDIES .SPECIFICATION GRID .- EVALUATION 1980

A - Facts; B - Concepts; C ~ Generalizations; D - Graphic data/Documents; E - Critical Thinki_ng;
F - Social Skills/Empathy; G ~ Awareness/Interest; H ~ Acceptance of Responsibility.

rasaaag .
................. ... .OBJECTIVES.. ... .. ............. .
T TEST CONTENT |compemmmmsron | S<as | armmoes |
.......................................... Al et c o e |¥ ¢..}am|
1 Population and feod Supply" i DRI R PR MRS WAEEE A ok LR ) S r
5 Wotld Go=operation . U DO N P DR R R R PR
5 Emergence ‘of Uthan Commmities | | U0 DR RN SN IS MDA NURDRU AR 1
¢ |iving io Toms SYSRRRE) B2 SR RN RS GO RS RS RS
5 The Changing Role of Women : : ' - . . ‘
........ inMauritians@Ciety ;/ .‘ﬁ 1
6~ |Population and Food Supply < ol by S 5 N RN
7 |Population and Food Supply "~ | e e R MR A 1
8 World Co=operation U T ;'. BN BN B B .............. Sy
9 World Co-operation ~ '~~~ Lt B R BN FAREEE N N AR IR 11
10 Emergence of Urban Commmities = | Vo f v} -} -} - 3 - 1 ;
11 Emeérgence of ‘Urban Commmities | v [« wof —f |- B IEERE R
12 Living‘in'tl‘owns .................. » ‘/ ...... I PR S RS
13 Living ‘tn Towns ~ e . ‘/ u' L , ...... AR TR 1
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TS

. |COMPREHENSTION . =

"_.14.5.

The Changmg Role of Women . 2
B ‘in Maurltj.an 80c1ety‘ R

.........

150 )

The Changing Role.of Women

_'in Mauntian soclety

,.16.;_.

17k

'Ll.vingm':mgw:w-; ~~~~~

ESNEASAS B

200

'me Ghangmg Ro‘.le of Wemen

<

ks

220

23|

, ,24;;

25 -

The Changmg Role of Wbmn

26'}

‘in Maspitian: soex.ety? Prnin IR I

World: Co—epéraﬁxan‘"'r:'::fc:-i%r-

“World- préfat].*~
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435

.............. AU OBJECTIVES.A,‘;;“.;;.,..5A.. ,
KNOWLEDGE ’ MARKS
T TEST CONTENT ] s | Avrooooms | rom
A R B e :
......................................... Al B | c | D E F | ¢ | B |
‘Emergence of Urban’ Communlt:.e’s’ """ i R N R d BCREE SRR AR
lelng ln Tmé ..... R V. ...... A N l/ v . / e 2
26 P -leing ln T ...... .> : -‘ .......... MR .M. . . .v ............ .. . - V PN B ./. T S - 2 .....
The Changlng Role of Women | | | | S O B .
‘in Mauritian Secxety : _ e
The Changing Role of Women .~ | | | | o o R Ziggg-
‘1A Haarltlan Soclety ““““““ e DR ,
27 Population "and Food: Supply ““““ v L0 N N N A vl 8
28 World €o=coporation™ ' """t il L RO i DRI MR AR N 1 8
29 | Eméygence of ‘Urban’ Cammualtlés" j"“" v ‘;-:i, """" L f'j{'g'
..30....V‘L1v1nﬁ lﬂTomS ..... NI EERYY, W2k NEIRIEE NP IR IR SR S EEE .,..:*.
31 QBe.Changlng Role.of Women e v/ } IEERTE E I J S 8 Total
"""" __in Mauritign-Seeiety |- AR AR DRSS RIS R COAE REEEE SR~ o

Mauritius Imstitute of Educatiom,
Social Studies Section,
Rédul t.

27 November 1980



"6, INTERVIEW SCHEDULE,

‘Consideration of the Situation in the Early Years of the Project,

1, When did you first hear ahout the Socigl Studies Project being
' introduced in your school?

..................... Month S R TR Sy

..................... Month R Sy

4, What was your reaction to the new course at first?
(a) Very positive,
(b) Somewhat positive.
(c) Indifferent,
(d) Somewhat negative.
(e) Very negative,

5. Why did you have such a reaction?

.............................................................................

.......................................................................

6., When you first started to teach Social Studies, did you feel you
had a clear understanding of the subject,

(a) Yes.
(b) No.
(c) Other (specify);

If yes, how would you describe the gubhject?

.................................................................

.....................................................................
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9.

10,

Did you believe that there was a need for this new programme?
(a) Yes.
() No.

(c) Other (specify).

..................................................

In order to teach Social Studies, did you think you would have
to make any changes in your behaviour or in your role as a
teacher?

(a) Yes,

(b) No.

(c) Other (specify).

If yes, what were the changes you were expected to make?

If no, why not?

Were these changes in your behaviour made clear to you in workshop
sesgions or in the Teacher's Guide provided by the Mauritius
Institute of Education?

(a) Yes.

(b) No.

(c) Other (specify),

Did you helieve that you could make thege changes?

(a) Yes,

(k) No.

(c) Other (specify).
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11,

12,

13.

Were the objectives of the Project made sufficiently clear
to you?

(a) Yes,

(b) No.

(¢) Other (specify).

Were you encouraged to describe your feelings about the new
programme and the materials in schools by the Mauritius
Institute of Education?

(a) Yes,

(b) No.

(c) Other (specify).

by your school officials?

(a) Yes;

(b) No;

(¢) Other (specify).

If yes, how did you respond to this encouragement

by the Mauritius Institute of Education?

............................................

by your school?

If no, why do you think no such encouragement was given by

............................................

Did you find any serious problems in trying to carry out the
new programme?

(a) Yes.
(b) No.

(c) Other (specify),
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How much help from the following did you get to solve these
problems?

1, Great 2, Some 3. Little 4, None 5. Do not know
(a) the Mauritius

Institute of
Education

(b) School
(c) Inspectors
What sort of help did you get from each of the following?

(a) the Mauritius Insitute of Education

............................................

What was your students' general attitude towards the Project
at first?

(a) Very positive,

(b) Positive.

(¢} Indifferent.

(d) Somewhat negative,

(e} Very negative.
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17. What was your own general reaction to the programme in the
first few months that you tried it?

(a) Very positive,

(b) Positive,

(c) Indifferent,

(d) Somewhat negative.
(e) Very negative,

Congideration of the situation today with respect to the Social
~'Studies Project

18. Have you made any change from your firat reaction to the
Project over the years?

(a) Yes,

(b)  No,

(c) Other (specify).

If yes, how would you account for the change? Were there any

particular people or group of people who influenced your change
in reaction?

..................................................................

If no, do you feel the same way over the years as you did at
first?

19. Do the problems which you faced earlier, continue to exist?
(Review problems),

(a) Yes,
(b) No;

(¢} Other (specify);
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20,

21,

22,

..............................................................

Have any new problems arisen since your first attempt to try
out the Social Studies project and the present time?

(a) Yes,
(k) No.

(c) Other (specify).

If yes, what are they?

Do you find your classroom practice has improved over the years?
(a) Yes;

() No.

(¢} Other (specify).

Have you tried out anything new since your first attempt?

If yes, list new actiyitieg =~~~ °°

.....................................................................

................................................................

In regard to the understanding of what Social Studies is all
about, do you feel your knowledge of the Project's intentions
and philosophy has increased over time?

(a) Yes.

(b) No.

(c) Other (specify).

If yes, what has helped you to increase your knowledge of the
Project?

....................................................................
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23,

24.

25.

26,

In regard to the need for a Social Studies programme, do you
feel the same as previously? (Review previous feeling).

(a) Yes.
(b) No.

(c) Other (specify).,

In regard to the clarity of the objectives of the new programme,
do you feel differently now?

(a) Yes.
(d) No.
(¢} Other (specify).

If different’ w.hy? .............. e e e e e e b e e e e e

................................................................

In regard to making changes in your behaviour or role as teacher,
have you changed your mind about being ahle to make such changes?

(a) Yes,
(k) No.

(c) Other (specify);

.................................................................

In regard to the following people who might have helped you at
firgt, has there heen any change in the way they have helped you?

(a) the Mauritius Institute of Education = (i) Yes. (ii) No,

(iii) Other (specify). How? "~~~ " " R

(b) School -~ (i) Yes, (ii) No,

(iii) Other (apecxfy) wa?“f\

(¢) Inspectors = (1) YES. (ii) No,

(iii) Other (specify), How?“:;';*“"‘l‘ill";‘””“ """
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27. In regard to your students' attitudes towards the new programme,
do you feel they are

(a) more favourable,
(b) less favourahle,
(¢) indifferent to the Project.

28, In regard to your overall reaction to the introduction of
Social Studies in schools, what would you say your feelings
are now? '

Initially Now

Very positive,

Somewhat positive.

Indifferent.

Somewhat negative,

Very negative,

29, In general, do you feel
(a) more eager
() less eager
to implement the Social Studies in school?

30, Do you want to mention anything elge which has inhibited or
facilitated the teachers' efforts to carry out the innovation?

(a) Yes,
()  No.

(c) Other (specify).

If yes, what? =~ e e e

..................................................................

Mauritius Institute of Education,
Social Studies Section,
Réduit .

20 November 1979

DV/GD
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